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Terakawa: Functional Language Analysis in Teaching English Reading

Functional Language Analysis in Teaching English
Reading

Kaori Terakawa
Dokkyo University

Abstract

The main purpose of this paper is to explore ways of applying Systemic Functional
Linguistics (SFL) to teaching English reading in the context of Japanese universities.
Japanese college students often have difficulty reading long and complex texts in
English or understanding the main idea of a text (Ushiro, 2009). However, by
examining the experiential meaning of a text, e.g., processes, participants, and
circumstances, readers may be able to understand the text better and more fully. To
examine the effectiveness of the SFL approach in teaching reading, an experiential
analysis of an article from The Economist is presented in this study. Furthermore,
using this article as an example, classroom activities are also introduced. For readers,
understanding how experiential meaning is constructed in a text will not only
increase their awareness of language but also enable them to read closely and
critically.

1. Introduction

I have been teaching English at the university level for more than 10 years. As an
instructor, I have had concerns about how to improve the reading skills of Japanese
college students. When I observe students reading a long English text in class, I find
them struggling. They tend to read word by word or sentence by sentence and often
miss out on understanding the main idea of a text. Ushiro et al. (2008) also point out
that understanding the macrostructure of a text and generating a topic sentence is
difficult for Japanese university students.

Moreover, similar challenges are seen in English-speaking countries. Fang and
Schleppegrell (2008, p. 1) wrote of secondary school students in the United States
that “many adolescents are unable to read the often dense and complex texts of
secondary school subjects and are not prepared for the challenges they will face in
college and workplace reading.” They further argue that many secondary school
students find texts from content areas such as science challenging and even avoid
reading them. In Australia, Rose and Martin (2012, p. 2) call their country “a nation
of immigrants,” and explain that “by the 1980s a third of Australians had been born
overseas, many from non-English-speaking backgrounds and often from rural areas
with relatively little formal education.” It is not difficult to imagine the challenges
that school teachers face to overcome the gaps between pupils from
English-speaking families and non-English-speaking families.
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As I explore ways to teach English reading, I have encountered research that
combines content learning and the acquisition of academic language in schools
(Brisk, 2015; Gibbons, 2009; Zwiers, 2014). Further research investigation has
confirmed that Systemic Functional Linguistics (SFL) has been applied to the
teaching of content areas in schools in Australia and the United States (Fang and
Schleppegrell, 2008; Rose and Martin, 2012; Gibbons, 2009). Many studies have
discussed ways to teach English reading and improve learners’ comprehension in
Japan (Ushiro et al., 2008; Ushiro et al., 2009); however, little research has
investigated the specific application of SFL to the teaching of English reading in
Japan. The present study aims to answer the following questions:

(1) Is SFL applicable to teaching English reading in the Japanese college context?
(2) How can English teachers scaffold the reading of long English texts and
provide support for reading complex texts?

2. Literature Review

2.1 Functional Language Analysis by Fang and Schleppegrell (2008)

As mentioned earlier, an increasing number of researchers has reported teaching
methods that utilize SFL theory. In this section, two distinct studies will be
introduced, as these are the most influential to my present study.

Fang and Schleppegrell provided detailed analyses of texts in secondary content
areas such as science, history, and language arts, utilizing methods developed from
SFL. They analyzed texts in terms of three meta-functions used in the theory and
suggested an analytical framework for use in classrooms. They had students analyze
texts in four core secondary school subject areas: science, history, mathematics, and
language arts. Students then interpreted the texts according to the findings from their
analyses. Fang and Schleppegrell argue that by using an SFL-derived analytical
method when reading and interpreting texts, readers are supposed to get a better
understanding of the texts (Fang and Schleppegrell; 2008).

Using SFL in secondary school content areas, as Fang and Schleppegrell
illustrate (2008), seems to work well when teaching reading, as it can unpack the
meaning of texts. However, doing the same in the Japanese college context could be
challenging because students may not be able to understand technical terms such as
experiential meta-function, process, or circumstance. Unless the students are English
majors, teaching and using these technical SFL theory terms is not realistic in
Japanese college English classes.

2.2 Genre-based Approach by Rose and Martin (2012)
In Australia, Rose and Martin have reported work on a genre-based literacy
pedagogy called the Sydney School project or the Write it Right and Reading to
Learn projects. Like the work by Fang and Schleppegrell (2008), this pedagogy was
also developed from Michael Halliday’s SFL. As Rose and Martin argue, “genre
pedagogy has grown from a theory of how speakers use language in social life (a
functional theory of language), and more specifically out of the systemic functional
linguistics (SFL) theory developed by MAK Halliday and colleagues over the past
six decades.” (p. 18).

This pedagogy is widely known as “genre pedagogy.” This method was first
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created in the hope of shrinking the inequality of educational opportunity, especially
for children from rural areas or from indigenous communities. However, Rose and
Martin (2012) mention that the pedagogy can work well at all levels of education, at
different grade levels, and in different subject areas.

The concept of genre is often defined as “a staged goal-oriented process” (Rose
and Martin, 2012, p. 1). In other words, there are stages in learning to achieve a goal.
They divide the teaching of reading into three levels of three sub-levels each. The
diagram below summarizes the process of teaching / learning.

Level 1

Preparing for Reading  Joint Construction  Individual Construction
Level 2

Detailed Reading  Joint Rewriting  Individual Rewriting

Level 3

Sentence Making  Spelling  Sentence Writing
(cited from Rose and Martin, 2014, p.147)

Level 1 is the preparing for reading phase. It starts with a discussion of the field or
background information on the text to prepare for reading, and then focuses on the
reading of the texts. The purpose of this level is to acquire knowledge or content
through reading. Level 2 provides a higher level of reading to guide students
towards a detailed comprehension of the text. This is done through analysis, training
to use the language they have acquired through reading in the form of writing, or
production of different sentences using the same words or structures. They may
practice rewriting the content of the reading using the same language patterns. At
Level 3, students produce their own writing.

The advantage of these teaching / learning strategies is that they include
procedures for students to reproduce sentences or passages, using the wordings
found in the reading passage. As some research has shown that students can learn “a
large amount of academic language from reading” (Shefelbine, 1998; Wallace, 1992,
cited in Zwiers, 2014, p.184), this post-reading reproduction phase may help
students acquire the specific language used in the reading, and may work well in the
Japanese college context.

Based on the two studies mentioned in this section, I would like to provide
some teaching ideas to enhance the understanding of a text. Before presenting the
method, it will be helpful to clarify the theoretical background and the meaning of
technical terms.

2.3 Systemic Functional Linguistics (SFL) Theory by Halliday (1994, 2014)

As mentioned, SFL is a theory of language developed by Michael Halliday (Halliday,
1994; Halliday, 2014). According to this theory, context regulates language. Even in
the case of the same message, the way it is delivered may differ depending on the
situation. For example, a greeting is different depending on whether one is talking to
a superior or to a friend. Halliday claims that among countless choices for the
meaning of something, people consciously or unconsciously choose a single best
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suitable way to speak according to the situation.

Halliday (1994, 2014) proposes three meta-functions relating to language.
These are the experiential, interpersonal, and textual meta-functions. The
experiential meta-function concerns the content of a text. The interpersonal
meta-function reveals the writer’s stance or point of view, and the textual
meta-function expresses how a text is structured in a coherent way. The
meta-functions are summarized as follows:

(1) Experiential meta-function: the language used to express experiences or
content

(2) Interpersonal meta-function: the interactions or relationships between writer
and reader (speaker and hearer)

(3) Textual meta-function: features of a cohesive message

Among these three meta-functions, I chose the experiential meta-function to analyze
an article in this study. Given that the experiential meta-function is associated with
the content of the text, understanding the experiential meaning of the text should
lead to better comprehension.

The experiential meta-function is realized through the participant, process, and
circumstances. Participants are expressed through nouns or noun groups meaning
who or what to whom. Processes are verbs or verb groups, conveying doing, sensing,
saying, and being of someone or something. Circumstances are realized in
adverbials or prepositional phrases expressing where, when, and how.

So far, I have outlined the two outstanding practical applications of the theory
to teaching reading, and summarized the theoretical information. I have borrowed
and utilized some methods from the two practical methods of teaching and tried to
adapt them to be suitable for teaching in Japanese college reading classes. The
article chosen as an example text is one from The Economist magazine.

3. Functional Language Analysis of a Magazine Article
3.1 Why The Economist?
An article from The Economist magazine was chosen for analysis in this study for
several reasons. First, the article is probably of interest. The topic is current, and it is
something that has been talked about and discussed in current news. Therefore,
students may be interested in reading it. Second, it is challenging for readers,
especially Japanese learners of English; the content and the English language used in
the article are both difficult. The main aim of this study is to show how to scaffold
reading of a dense and complex text to make it readable and teachable. Thus, the text
should be challenging for Japanese college students. Third, the article uses authentic
and sophisticated language. The words used in the article are academic rather than
casual. In terms of language, there is much to be learned in this text.

I chose the first section of the article to analyze. The first section sets out three
paragraphs. This part of the article was chosen because the first section usually
contains the most important information or thesis statement of the paper.

3.2 Analysis of Participants
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To analyze the experiential elements of the article, I picked up the participants,
processes, and circumstances. I will start by discussing the participants.

The following are all the participants taken from the first section of the article.
By counting the number of the same or synonymous words, it can be seen that some
words are repeated more.

Table 1: Participants

Humans, Technology, EARTH, It, all the planet’s water, it, the ocean, Fishing and
aquaculture, Climate and weather systems, anything, it, Humans, the oceans size,
they, they, overfishing and pollution, The ocean, Coral reefs, scientists, the ocean, it,
Appetite for fish, 90 % of stocks, The ocean, Humanity, The ocean, the scale of the
problem, some solutions, three-quarters of the planet, five basins, the Atlantic, the
Indian, the Arctic, the Southern oceans, the United States, a fifth of their protein, a
bigger source of the stuff, beef, a column of liquid 132 km tall, 3 bn people, fish, the
livelihoods, one in ten of the world s people, temperature patterns of the ocean and its
interactions with the atmosphere, the ocean, anything, anything, temperatures and
chemistry, ecosystems, nine-tenths of the heat, all corals, plastic, Earth,
greenhouse-gas emissions, more plastic, fish, fish, people, effects on human health,
sustainable limits, humanity, contempt

These words can be categorized into three groups whose meanings are similar. The
three groups are “humans,” “the ocean (or the Earth),” and “environment.” The
words in each category are shown in the chart below.

Table 2: Participants in Groups

Humans The Ocean / The Earth | Environment
Humans (2) Earth (2) Climate and weather
They / them (3) The ocean (10) + it (3) systems

Scientists (1) All the planet’s water (2) | The heat (1)
Humanity (2) +it (1) Plastic (1) + it (1)
People (3) Fishing and aquaculture Temperatures and
Livelihoods (1) (2) + fish (4) chemistry
(overfishing and The ocean’s size (1) ecosystems
pollution) (1) Coral reef (1) + all corals

(appetite for fish) (1) (1)

The numbers in brackets refer to the number of times the word is repeated. For
example, “humans” is repeated twice and referred to three times as “they / them.” In
addition, “humanity,” “people,” “scientists,” and “livelihoods” can be considered
synonymous.

The last two phrases in the “humans” group are in brackets. The reason these
two are categorized in this group is that, despite being hidden, the subject of each
nominal group is human. For instance, the cause of overfishing and pollution is
human, and humans have an appetite for fish.

LRI ER]
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3.3 Analysis of Process

After discussing participants, the focus of analysis was process. According to
Halliday (1994, 2014), processes are divided into four major process types: material,
relational, mental, and verbal. Grouping each verb into one of these process types
reveals what is primarily happening in the text. The following are all the processes
found in the first section of the article.

Table 3: Process Types

Process Types No. of Processes | Processes

Material 22 are wrecking, offers, is named, is divided,
were placed, provides, assure, depend,
allowed, to put, to take, changing, have
stressed, stores, trapped, to be gone,
ground, is eaten, grows, are fished,
nurtures, treats

Relational* 6 covers, would form, making, ought to be,
is, could contain

Mental 5 have long assumed, wanted, wanted, are
suffering, expect

Verbal 1 shows

* Be verbs are included in the relational process in this study. Other studies consider be verbs
as existential verbs.

There are 34 processes in total in the first three paragraphs of the article, and most of
them are material processes. Therefore, it can be argued that there are many
activities or actions taking place as described by this article. The next frequent
process is relational. According to Derewianka (2011, cited in Brisk (2015, p. 50)),
reports and explanations include numerous relational verbs, action verbs, and
existential verbs. Therefore, learning these verbs is perhaps useful for college
students.

3.4 Analysis of Circumstances

Lastly, the analysis of circumstances is shown below. Circumstances refer to place,
time, and manner, indicating where, when, and how activities are taking place.
Identifying circumstance makes readers to understand where and when the problem
mentioned in the text takes place.

Table 4: Circumstances

Place Time Manner

the United States, on for decades, by 2050, by than beef, than fish by
Earth, it (the ocean), out | the middle of the century | weight, down into tiny
(of the ocean), either at or pieces, with uncertain
beyond their sustainable effects, with contempt
limits
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Once words for participants, processes, and circumstances have been gathered,
students can work to rewrite the content using these words. In the Rose and Martin’s
Reading to Write Cycle, this practice occurs in the Joint Rewriting and Individual
Rewriting phases. By looking at experiential elements of the text, especially the
participants and processes, we can generate the main idea of the text.

Table 5: Main Idea of the Text

®  The ocean (actor) > provide, nurture, allow (processes)
= The ocean is giving.

®  Humans (actor) > put, take, stress (processes)
= Humans are damaging the ocean.

® The ocean (actor) > store, contain (processes)
= The ocean is taking in something harmful.

By searching for sentences in which the subject is either the ocean or a human, the
processes used with the participants can be found. When the ocean is an actor or a
subject in a sentence, processes used with it include provide and nurture. Their goals
or the direct objects are either ~uman or people. This means that “the ocean is giving
human something” in a sense. When humans is an actor, on the other hand,
processes used are put (anything they wanted into it), take (anything they wanted
out), and stress (its ecosystems). Overall, these processes can mean “humans are
damaging the ocean.” Other processes whose actor is the ocean are store and contain.
The goal of store is heat and the attribute of comtain is plastic. This can be
interpreted to mean that “the ocean is taking in something harmful.”

It should be pointed out here that it is in looking at the primary participants and
processes that the general idea of the text is revealed, as shown above. It is probably
safe to summarize the article’s main idea as the following: “The ocean and humans
are doing something opposite: The ocean is giving (providing and nurturing), while
humans are damaging it”. This summary coincides with the last two sentences of the
first section: “The ocean nurtures humanity. Humanity treats it with contempt."

Some of the recommended classroom activities, based on the analyses of
participants, processes, and circumstances, are to have students interpret what is
going on in the text and make up sentences using the same words or sentence
structures used in the text.

4. Language Practice

The language used in The Economist magazine article is formal and academic. Some
of the major characteristics of this kind of language are nominalization, passive
voice, and the use of non-human participants. In this section, the words relating to
these features will be extracted from the article for students to practice reproducing
them.

4.1 Nominalization
According to Gibbons (2009), nominalization and nominal groups are features of
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academic language that distinguish it from everyday language. The examples of
nominalization and nominal groups used in the article are displayed below.

Table 6: Nouns and Nominal Groups

Nouns (Verbs)

solution (solve)
interactions (interact)
pollution (pollute)
emission (emit)
weight (weigh)
effects (effect)

Nominal Groups

the scale of the problem
three-quarters of the planet

a column of liquid 132km tall
a fifth of their protein

a bigger source of the stuff
temperature patterns
greenhouse-gas emissions
appetite for fish

sustainable limits

From this list, language teachers can have students make sentences using one or
some of the words / phrases; in so doing, students can learn how to use the words.
Meanings are packed in a word or two when nominalization occurs. Even though
Japanese learners of English are able to understand the words by reading, it may be
difficult for them to actually produce them in writing. Therefore, this practice of
reproduction helps students acquire how to use words of nominalization.

4.2 Passive Voice and Non-human Participants

Some other distinct features of academic language are the use of the passive voice
and the use of non-human participants as subject or object in the sentence. The
sentences that include these features have been extracted from the article and listed
below.

Table 7: Passive Voice and Non-human Participants

Passive voice EARTH is poorly named.
Almost 90% of stocks are fished either at or beyond
their sustainable limits.

Non-human participants Overfishing and pollution have stressed its ecosystems
for decades.

Coral reefs are suffering as a result.

Appetite for fish grows nevertheless.

Reading the sentences carefully, one can argue that the cause is hidden. The use
of the passive voice and non-human participants makes it possible to hide the real
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cause, namely human beings. Language teachers can have students think about the
real cause and come up with reasons for the author of the article not to specifically
express it in the sentence. While they cannot be certain about the answer unless they
ask the author directly, they can guess. This inference activity may train students in
critical reading and help them to acquire the skill to read the writer’s message.

5. Conclusion

Utilizing SFL theory as background, a method for scaffolding the reading of a
difficult text to adapt it to classroom use is presented in this study. As shown in the
analysis of The Economist article, experiential analyses make it possible for readers
to comprehend the text more fully and gain a deeper understanding of it. SFL has
been shown to be applicable to teaching reading. The downside of the functional
language analysis is that it takes time to analyze a text. Moreover, the presence of
unclear words makes the analysis more difficult. Therefore, it is highly
recommended that the analysis is conducted solely by the instructor, while students
focus on interpreting it. However, it may be possible for students to participate if the
instructor does not use technical SFL theory terms such as participant and process,
but normal terminology such as subject, object, and verb. Either way, by interpreting
experiential analyses, readers will be able to extract the main idea from a text and
read it in a critical way.
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Appendix: The Lead and the First Section (Three Paragraphs) of the Article
Humans are wrecking the ocean. Technology shows the scale of the problem — and
offers some solutions.

EARTH is poorly named. The ocean covers almost three-quarters of the planet.
It is divided into five basins: the Pacific, the Atlantic, the Indian, the Arctic and the
Southern oceans. Were all the planet’s water placed over the United States, it would
form a column of liquid 132km tall. The ocean provides 3bn people with almost a
fifth of their protein (making fish a bigger source of the stuff than beef). Fishing and
aquaculture assure the livelihoods of one in ten of the world’s people. Climate and
weather systems depend on the temperature patterns of the ocean and its interactions
with the atmosphere. If anything ought to be too big to fail, it is the ocean.

Humans have long assumed that the ocean’s size allowed them to put anything
they wanted into it and to take anything they wanted out. Changing temperatures and
chemistry, overfishing and pollution have stressed its ecosystems for decades. The
ocean stores more than nine-tenths of the heat trapped on Earth by greenhouse-gas
emissions. Coral reefs are suffering as a result; scientists expect almost all corals to
be gone by 2050.

By the middle of the century the ocean could contain more plastic than fish by
weight. Ground down into tiny pieces, it is eaten by fish and then by people, with
uncertain effects on human health. Appetite for fish grows nevertheless: almost 90%
of stocks are fished either at or beyond their sustainable limits (see pages 18-20).
The ocean nurtures humanity. Humanity treats it with contempt.

(The article is fully available on the Internet.)
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Abstract

This study aims to identify systemic-functionally a number of language-specific
strategies that are adopted to describe natural events, both dynamic and static natural
disasters such as hurricanes and volcanoes respectively in Japanese and English
reporting texts. This study begins by locating National Geographic reporting texts and
their characteristics against the background of SOCIAL-SEMIOTIC PROCESSES. In order
to identify characteristics of the texts, the systems of THEME and TRANSITIVITY
(Halliday and Matthiessen, 2014; Teruya, 2007) are adopted as they help reveal their
characteristics as those of both reporting and expounding texts. Once language
specific characteristics of Japanese target language texts and English source language
texts have been identified, the study will compare and contrast textual and experiential
strategies of two language texts and also of construing dynamic and static natural
disasters. Finally, the study will identify different experiential and textual strategies
that are adopted to describe dynamic and static natural disasters in the reporting and
expounding texts in Japanese and English. This helps to show that the methodology
adopted here could be applied to the analysis of different kind of texts but also used
to identify translation shifts (Matthiessen, 2014).

1. Introduction

Natural events such as volcanic eruptions, hurricanes, tsunamis occur throughout the
history of Earth. These natural phenomena often bring about an undesirable impact on
us thus we collectively call it natural disasters. I have come to be interested in such
natural phenomena through National Geographic magazines over the years. Humans
from different cultures and regions come to experience natural disasters in many
different ways; and these differences are evident in the language that construes these
natural phenomena. In other words, language is differently and variously deployed to
represent different aspects of our experiences of the world around us and inside us, in
particular, in construing natural disasters we have encountered in the history of human
kind. This study aims to identify systemic-functionally a number of language-specific
strategies that are adopted to describe both dynamic and static natural disasters such
as hurricanes and volcanoes respectively in Japanese and English reporting texts.

2. Research Methodology
This is a comparative study of Japanese and English written discourse. Two sets of
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texts that consists 2 natural events, volcano eruption and hurricane, (3,974words)
which is selected randomly from the US and Japan News website of National
Geographic. Both translated and original texts in Japanese and English are analyzed
to identify linguistic features that characterize the variation of language strategies use
in both texts.

In order to identify characteristics of the texts, this study begins by locating
National Geographic reporting texts and their characteristics against the background
of SOCIAL-SEMIOTIC PROCESSES (Matthiessen, 2015). Next, the systems of
THEME and TRANSITIVITY (Halliday and Matthiessen, 2014; Teruya, 2007) are
adopted as they help reveal their characteristics as those of both reporting and
expounding texts. These transitivity systems also help identify different ways of
construing dynamic and static natural disasters.

2.1 SOCIO-SEMIOTIC PROCESSES
Socio-semiotic process is a parameter with eight sectors — expounding, reporting,

recreating, sharing, doing, recommending, enabling and exploring (see Matthiessen,
2015: 6).

2.2 THEME and TRANSITIVITY
THEME and TRANSITIVITY (Halliday and Matthiessen, 2014; Teruya, 2007) is a
framework from Systemic Functional Grammar where language is seen by three

dimensions — textual, interpersonal and experiential. Figurel demonstrates the relation
of THEME and TRANSITIVITY. (Halliday, Matthiessen, 2014: 83)

Figure 1 : Three lines of meaning in the clause.(Halliday, Matthiessen, 2014: 83)

This study adopts the system of metafunctions of English and Japanese for text
analysis. (Halliday and Matthiessen, 2014; Teruya, 2007). The discussion will be
focused on Theme — content organization and Transitivity — process types .

2.2.1 Theme

The choice of theme creates the flow of the text and show how the message is
delivered to the reader. Halliday (2014) defines that “The theme is the speaker’s (or
writer’s) point of departure for the message: that tells you where the clause is going”.
In English, theme is the first element occurring in a clause; while in Japanese it is
often marked by the particle [ WA. An example from one of the selected texts (text
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2 & 2.1, clause 1), is illustrated as below.

Language Theme Rheme
English Volcanoes are awesome manifestations of the fiery power contained
deep within the Earth.
Japanese K& EAXFICEHT 2YMENEXOORFICEE > TR
kazantowa NSz, Funnkachuuni
funnshutsurubutsushitsuga funnkaguchino
shuuinikatamattekeiseisareruchikeida

In Japanese, there is another indication of theme; according to Teruya(2007)

““...whatever precedes the element marked by wa [ or other theme markers
is an unmarked Theme; if there is a marked participant or circumstance, the
Theme always extends up to and includes that element marked by wa (X or
other theme markers; if, however, the element described in the above is
absent, the Theme likewise extends up to and includes the topical theme,
which may be marked by ga 73.”

An example from text 1, clause 17 is illustrated as below.

Textual Circumstantial Topical Rheme

Ll RERMYEBNTWS TEDE] T/ | 2EARS | BLL{ETNITWLS,

shikashi me o torimaiteiru kumonokabe dewa boufuuu ga | hageshikufukiaereteiru
2.2.2 TRANSITIVITY

In SFL, TRANSITIVITY represents our experience as a flow of events. As
Matthiessen and Halliday (2014) states: “the system of TRANSITIVITY provides the
lexicogrammatical resources for construing a quantum of change in the flow of events
as a figure — as a configuration of elements centred on a process. Processes are
construed into a manageable set of PROCESS TYPES.” The process types are
material, behavioral, verbal, mental, relational and existential. In this study, the
process types of the selected texts are identified and observe the characteristics of
process types in each selected text.

3. Summary of findings
3.1 Context of selected texts
The selected texts is categorized under the socio-semiotic process of ‘expounding’
with the subtype of ‘explaining’ ,‘reporting’ and ‘chronicling’(see Halliday and
Matthiessen, 2014; Teruya, 2007 for eight primary types of socio-semiotic processes).
The characteristics of expounding text is that it is explanation and general knowledge
of phenomena; whereas reporting text is about particular events that are recorded
chronically. According to Matthiessen, the features of the text types is that :
(Matthiessen , 2015: 6)

“Expounding —Contexts where natural phenomena such as cold fronts are
explained to help readers or listeners as part of the construction “knowledge” about
general classes of phenomena.” Reporting — “““Contexts where the flow of particular
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human events are chronicled to help readers or listeners construct keep up with or
review events.”
Table 1.1 and 1.2 gives a summary of texts selected of this study.

Table 1.1: Selected texts (Expounding) of this stud

1 Japanese NYH—2 - WIETAHDR General knowledge of Hurricane
1.1 English Hurricanes — Engines of Destruction

2 Japanese i - #ERANFRO - N DE S General knowledge of Volcanoes
2.1 English Volcanoes

Table 1.2: Selected texts (Reporting) of this stud

3 Japanese EBEE LITAE. KEBEAXD 11-Oct-13 | Record of a particular event
BFnt happened at particular place
3.1 | English Ongoing eruptions could escalate, | 10-Oct-13 | ©n @ specific date
threatening the Japanese city of
Kagoshima.
4 Japanese NYr—o a4, & | 17-Oct-13
BDEW?
4.1 | English Typhoon, Hurricane, Cyclone: 13-Oct-13
What's the Difference?
3.2 THEME
3.2.1Expounding text

This section summarizes the findings of different types of theme that are identified in
the selected texts. In the expounding text of volcano, it is observed that there are 80%
of topical theme, 66% of topical theme is about the volcano properties such as Magma
and ash. Volcanoes are static natural phenomenon, the static part of volcanoes which
described in the mechanism of eruption is categorized in a part-whole relationship.

In contrast, expounding text of hurricane has 22% circumstantial theme and 72%
of topical theme; 66% of topical theme is about hurricane and its properties.
Hurricanes are dynamic natural phenomenon and appear under certain conditions.
Circumstantial theme construes the condition of hurricanes.

Themes of volcano expounding text focus on part-whole relationship. Volcano is
a static natural structure that has its own mechanism; the different parts of volcano are
interrelated to each other. In contrast, themes of hurricane expounding text focus on
conditions, as hurricanes would only appear when these conditions are present.

3.2.2 Reporting text

In the reporting text of volcano, 73% is topical theme and 44% of the topical theme is
about the effects and participants such as Sakurajima and residents near Sakurajima.
The text focused on a particular incident which happened in Sakurajima and its effect
to the surrounding environment by looking at the organization of topical themes. Part
of the text is shown below.

14
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Text 3.1 Ongoing eruptions could escalate, threatening the Japanese city of Kagoshima.
(clause 1-6)

[1]Ongoing eruptions could escalate,[2]threatening the Japanese city of Kagoshima.[3]Lava spewed several
hundred feet high during an exceptionally active phase of the Sakurajima volcano in southern Japan last
month.[4]Bolts of lightning crackled at the same time, [5]it ignited by electrostatic charges in the ejected ash.[6]As
one of the world's most active volcanoes, Sakurajima can erupt more than a thousand times a year.

In the reporting text of hurricane, 21% is circumstantial theme, 70% is topical
theme and within it is 31% is particpantal. Despite it was published as news, regarding
the title of the text,“Typhoon, Hurricane, Cyclone: What's the Difference?” ;the text
is part explanation text by summarizing recent hurricane occurrence incidents. Part of
the text is shown below and Table 2 summarizes the findings of different types of
theme from the theme analysis of selected texts of this study.

Text 4.1 English Typhoon, Hurricane, Cyclone: What's the Difference? (clause 1-6)

[1] Typhoon, Hurricane, Cyclone: [2]What's the Difference?[3]A massive cyclone that slammed into
India’s east coast on Saturday has left more than a dozen dead and forced more than a half a million
people to flee homes that lie in vulnerable coastal and low-lying areas.[4]"This is one of the largest
evacuations undertaken in India,"[5] M. Shashidhar Reddy, vice chairman of the National Disaster
Management Authority, told reporters in the capital, New Delhi.[6]Cyclone Phailin (a Thai word for
"sapphire") is officially the strongest storm to batter India since Cyclone Odisha made landfall in the
same region in 1999 and killed 10,000 people.

Table2: Percentage of themes in reporting and expounding text of Volcano and
Hurricane

3.3TRANSITIVITY
The selected texts that are identified as reporting text, substantially includes material,
relational and verbal processes; whilst those are identified as expounding text contains
only relational processes Martin et al. (2010) described that:

“Material Clauses construe doings and happenings. Prototypically, these are
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concrete; changes in the material world that can be perceived, such as motion and
space and change in physical make up (the lake froze; he melted the butter). Each of
the six types of process has its own small set of participant roles.” (See Figure 4.3: the
typology of process types (Martin et al., 2010: 102)

Material processes represent doings and happenings, reporting texts record the
events that actually took place in the real world, therefore material clauses were found
in texts. A material clause always includes an actor who performs an action (process)
that causes some effects to something as a result (goal). The clause is organized by a
generic structure of Actor"Process”Goal. An example of a material clause from the
selected text of this study is illustrated in the table below. (Text 3.1 clause 4 )

Bolts of ignited by electrostatic charges | in the ejected ash.
lightning

Actor Process Actor ( Client) Goal
(Recipient)

According to Martin et al. (2010), relational clauses construe being or existence
of certain things in two different modes that is identification and attribution.
Attributive clauses are construed with the generic structure of carrier”attribute and
that of identifying clauses are token“value. An example from the selected text
illustrates the attribute of the carrier (Hurricane) and its attribute (the properties of
hurricane).

Hurricanes are giant, spiraling tropical storms that can pack wind speeds of over
160 miles (257 kilometers) an hour and unleash more than 2.4
trillion gallons (9 trillion liters) of rain a day.

Carrier Process Attribute

Table 3 and 4 summarizes the findings of process types of selected text of this study.

Table 3: Comparison between process types in News Report (Reporting text)
35

Counts
(BN
wu

Japanese English Japanese English

Volcano Hurricane

B Process type Material 1 1 1 1
B Process type Relational 27 21 30 31

@ Process type Verbal
Witness's statement
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Table 4: Comparison between process types in Explanation text (Expounding text)

Counts
(BN
wu

Japanese English Japanese English

Volcano Hurricane

M Process type Material 0 0 0 0
M Process type Relational 22 22 25 25

W Process type Verbal
Witness's statement

Table 3 shows that there are material, relational and verbal processes in reporting text.
Verbal process is a characteristic of reporting text, they are usually witnesses’
statements. In table 4, surprisingly, there are only relational processes in all selected
expounding text. It is observed that it is a characteristic of expounding texts as only
existence and identifying clauses are used to describe an object to readers.

3.4 Comparison of static and dynamic natural disasters

This section will discuss the difference in describing static and dynamic natural
disasters. Hurricanes are considered as dynamic as it is mobile and bring disaster by
its route; it occurs depending on different conditions. Volcanoes are considered as
static as it is naturally formed structure in a fixed position and the mechanism within
itself creates eruptions.

In the volcano expounding text, theme was organized to focus on part-whole
relationship; volcano is the carrier-domain and crust, ashes, lava etc. are the carrier.
They are characterized and related to each other. According to Teruya (2007), Part-
whole relationship is that an object that is characterized and related to the part of the
object. Teruya (2007) describes that:

“ ... the semantic relations between the Carrier-domain and the Carrier are

classified according to trans-phenomenal or fractal principles, i.e. as part-

whole relations (elaborating where the relationship between an entity and
one of the dimensions in terms of which it can be characterized established).

.... These fractals of the domain-specified type are motivated partly by their

possible agnates.”

Figure 2 shows a diagram of hurricane formation and structure of volcano. The
reader should bear in mind that this diagram simplified the actual descriptions of the
phenomena and its purpose is to illustrate the idea of dynamic and static phenomenon
that was mentioned in this study.



JASFL Proceedings Vol.12 2018

Figure 2: Hurricane formation and structure of volcano

3.5 Comparison of Expounding and Reporting text

This section will compare and summarize the findings of expounding and reporting
text. However, with a small sample size, caution must be applied; it might not be
transferable to all cases. Table 6 gives a summary of the findings of different
characteristics of expounding and reporting text. The results, as shown in Table 6,
indicate that reporting text is always about a specific event in terms of theme, title and
content. What is interesting in the finding is that most of the clauses are relational in
expounding text and verbal clauses exist in reporting texts.

Table 6: Summary of comparison of Expounding and Reporting Text.

3.6 Comparison of Japanese and English

Due to practical constraints, this study cannot provide a comprehensive review of
comparison of Japanese and English and the reader should bear in mind that the study
is based on the findings in this study to discuss the differences of Japanese and English.
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In terms of theme, there is an interesting finding in the percentage of themes of
Japanese and English. There is a tendency that few or no circumstantial theme is
present in English texts while it exists in Japanese texts.

One example from the text 2.1 is illustrated below. In this example, the English
text used scientists as a participant who performs an estimation of how much death
was caused by volcanic eruptions while in Japanese; the phrase “According to
scientists” was used and number of death was expressed by the scientists’ angle.

A possible explanation is that; in English, theme often focus on participants
which are Human or objects (topical theme - participant focus) whereas in Japanese,
theme often focus on situation rather than the participants even though they exist
(circumstantial theme — situation focus). Further work is required to find out the
differences of choice of words in Japanese and English.

Text 2.1 clause 14

Theme:Topical Rheme
(participant)
Scientists estimate that more than 260,000 people have died in the past 300 years

from volcanic eruptions and their aftermath.

Text 2 Clause 25

Theme:circumstan | Rheme
tial- angle

BEEFIC XU, | KO RSSZE O & F 2T T RIEIEIC L > T il 300 4ERIC
Kagakushaniyoreba | 26 77 ALL EZSZEE LTS &9,
Kazannnofunnkayasonotokiniuketakouishouniyott N
kako300nennkannni26mannninnijyogashiboushiteirutoiu

4. Concluding remarks

This study set out to identify features of different text typology; compare and contrast
textual and experiential strategies of two language texts and also of construing
dynamic and static natural disasters by looking at two sets of texts from the website
of national geographic. The study has gone some way towards enhancing my
understanding of language in textual and experiential level.

In the textual level of text, the findings show that the significance of organization
of theme for different texts for different purposes. Expounding text is observed to
provide objective information, features and general information of a certain
phenomenon or object; whereas reporting text is observed to provide information of
a specific incident with witnesses’ statement. In the experiential level of text, the
findings of this study indicate that expounding text only contains relational clauses as
the purpose of text is to give general information to readers while reporting text has
verbal clauses as it consists of witnesses’ statement to report a certain event.

Identifying features of different texts (registers) could be useful in several ways.
Firstly, in terms of future research, it is useful to understand analysis of “hybrid” texts
(Matthiessen, 2014: 5). Language keeps evolving with technology and information
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flows through social media to people around the globe. It is interesting to see how
new forms of registers emerge such as fake news and social media posts. Secondly, it
could be a part of a research in comparing different languages. Thirdly, the
understanding of theme analysis of different text types could help to upgrade language
learners’ comprehension and composition skills. Further research in this field would
also be of great help in understanding the translation choices.

The generalizability of these results is subject to certain limitations. For instance;
the current study has only examined few sample text; a larger number of sample is
needed for a greater degree of accuracy. It is unfortunate that the study did not include
enough analysis to compare Japanese and English; a detailed analysis in the
experiential level is needed for more results and further research regarding the
Japanese and English would be interesting.
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Abstract

This paper aims to use systemic functional linguistics (SFL) to investigate how mul-
timodal platforms such as video can be used to support the teaching of academic re-
search and writing. Learning how to produce academic research and writing is not
only a matter of mastering cognitive skills, but also entails developing a social identity
that enables the learner to demonstrate an affiliation with the academic discourse com-
munity. This process can be challenging because L2 students are often unfamiliar with
both the language and the values of the discourse community that they are expected
to join (Hyland, 2002). Hafner (2014) suggests that one way to address this challenge
is by developing digital literacies in the language classroom. However, Street (2004)
argues that because of the specialized nature of the academic discipline, language and
literacy educators still need to focus on traditional literacy practices rather than seek
to incorporate new multimodal approaches. The SFL model can be used to success-
fully decode videos because it can separate and analyze the interrelated modes that
make up the text; the verbal and visual systems can be separated and then both their
individual functions and their combined functions can be examined. Similarly, the
SFL model can also be used to analyze the linguistic functions in academic papers.
This SFL model can be used to make comparisons of the video text and the academic
text, and teachers can use the model to raise students’ awareness of the underlying
rhetorical similarities and differences in both texts.

1. Introduction

A sociocultural approach to learning academic research and writing (Swales, 1990)
suggests that second language (L2) learners are writing for a ‘discourse community’
which imposes rhetorical ‘constraints’ on the learner. These constraints include the
form students use to communicate (essays must include an introduction, main body,
conclusion, etc.), as well as the content (essays must adopt a balanced, critical ap-
proach to writing about current issues), style (paragraphs must follow clear textual
patterns such as problem/solution, compare and contrast, etc.), and language (students
must make different schematic, lexical, and syntactic choices based on the ideas they
are trying to communicate).

In order to learn academic research and writing, students must master the cogni-
tive skills commonly associated with language learning. More than this, however,
students must also build a social identity that allows them to actively engage in com-
munication with the academic community. A difficulty L2 students face is that they
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lack an awareness of both the language and the values of the discourse community
they are trying to join (Hyland, 2002). Hafner (2014) suggests that using multimodal
texts such as video in the classroom is one way for students to build familiarity with
the language and values of academia. Video is a communication platform with which
most students will already be relatively familiar. By contrast, academic essays com-
municate through a genre of which students will have little intuitive understanding.
Thus, the medium of videos can be used to introduce and develop the key skills
needed for academic reading and writing. However, while multimodal texts such as
video are becoming widespread in the classroom, strategies for their effective use in
the classroom is under-researched (Early, Kendrick, and Potts, 2015). Indeed, Street
(2004) argues that academia is a specialized field and the main focus of the academic
literacy curriculum should be traditional literacy rather than the new literacy of mul-
timodality.

This study suggests that an SFL approach to using multimodal texts in the aca-
demic classroom can help teachers use video effectively to familiarize students with
the specialized nature of academic literacy. The SFL model (outlined below) can be
used to make comparisons of the video text and the academic text; teachers can then
use the model to raise students’ awareness of the underlying rhetorical similarities
and differences between the texts. Through awareness-raising activities, teachers can
build a pedagogical bridge between the discourse community of which students are
currently members and the discourse community they aspire to join.

The research questions are:

(1) To what extent can the principles of SFL be used to analyze the rhetorical con-
straints in a multimodal text such as a video?

(2) To what extent can the rhetorical constraints identified in the video be used to
teach the skills needed for reading and writing traditional academic research arti-
cles?

The multimodal text The Future of Food (Greenpeace, 2017) is a video made by
the environmental protection organization Greenpeace. The video was analyzed using
the Baldry and Talbot (2005) system of multimodal transcription. Their model sug-
gests that a video text can be sequenced into phases and shots. Phases are blocks of
text within which units of meaning are organized. All phases are made up of shots
(e.g., long shots, close-ups) that portray the scenes, characters, and events in the
phase. This is a very useful model because the structure of the video can be closely
equated to the structure of academic writing, where phases resemble paragraphs and
shots resemble sentences and clauses. This will be explained in more detail in subsec-
tion 3.2. The verbal mode of the video text was analyzed using Halliday’s ‘trinocular’
(Halliday & Matthiessen, 2004, p. 31) perspective on language, which analyzes writ-
ten/spoken texts using three meta-functions: textual, experiential, and interpersonal.
Many elements of the SFL model that apply to written texts can also be applied to a
multimodal text such as a video.

The study will be in four parts. Part 1, this part, is the introduction. Part 2 will
show how the SFL model can be used to analyze a video text to identify rhetorical
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constraints that are relevant and meaningful to the specialized nature of academic lit-
eracy. Part 3 will show how identifying these rhetorical constraints in the video text
can be related to teaching the traditional skills of academic reading and writing. Part
4 will conclude the study and discuss the limitations of the model.

2. Rhetorical Constraints Identified in the Video Text That Are Relevant to
Teaching Academic Literacy

2.1 Textual Patterns in the Video Text

An analysis of the video text in question using the SFL model of Baldry and Talbot
(2005) shows that it follows a clear textual pattern—the problem/solution pattern—
in both the verbal and visual text. This is shown in Appendix 1. Phase 1, the problem
phase, clearly uses problem signal-words and negative images to signal the problem
to the viewer; phase 2, the first solution phase, uses positive words and positive im-
ages to outline a solution to the viewer; and phase 3, the second solution phase, uses
words and images to suggest practical solutions to the viewer.

2.2 Theme/Rheme Mapping in the Video Text

The second rhetorical constraint that can be identified in both the visual text and the
verbal text that is relevant to academic literacy is the pattern of Theme/Rheme
choices. This is illustrated in Tables 1 and 2.

As shown in Table 1, Theme 1 introduces the main problem, industrial farming,
and Rheme 1 makes a claim about the negative effects of industrial farming.
Themes/Rhemes 2 to 5 all have the same function: to explain and support the claim
of the text made in Theme/Rheme 1. Interestingly, and importantly for teaching aca-
demic literacy (which will be explained in more detail in part 3), the next functional
change does not come until Theme/Rheme 6, where ‘predicted theme’ is used to con-
clude the paragraph. Thompson (2004), points out that predicted Theme is used to
give empathic emphasis to one element of the text. This is clearly shown in
Theme/Rheme 6: The anaphoric reference of ‘This’ is used to refer back to the main
claim in Theme/Rheme 1 and the explanation and information in support of this claim
in Themes/Rhemes 2 to 5, all of which is neatly summarized by the phrase ‘nature’s
techno fix.” Consequently, the predicted Theme structure of Theme/Rheme 6 homes
the listener in on an evaluation of the ‘system’ by reporting results. The system is
“failing us,” ‘killing diversity,” and causing unnatural change.

Importantly, the visual images are juxtaposed with the visual/verbal textual rela-
tions in the video text to support the Theme/Rheme choices in the verbal text. This is
shown in Table 2, where the visual text changes to support the Theme/Rheme struc-
ture in the verbal text. For example, the warm, positive words in Theme 2, ‘love and
recipes,” are accompanied by cold, impersonal images of a factory conveyer belt pro-
ducing ice cream. These images change to packages of ice cream to support Rheme
2: ‘transformed into ready-made packages.” In Theme 5, the verbal text ‘plastic, fla-
vour-enhanced unreality’ is directly supported by images of plastic food wrappers.
These images change to images of combine harvesters and corporate offices to sup-
port Rheme 5: ‘produced by nature-slaying monocultures, enabled by corporate cap-
ture.” In this way, the visual and verbal text set up a multimodal rhythm that supports
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the main claims of the video. How an examination of the Theme/Rheme choices in
the video are relevant to the academic classroom will be discussed further in part 3.

Table 1: Theme/Rheme Mapping in the Verbal Text

THEME RHEME
1 Industrial farming 1 has manufactured a broken food system
(introduces Theme) (makes a claim about the Theme)
2 Love and recipes 2 transformed into ready-made packages
(explains/supports (explains/supports Theme/Rheme 1)
Theme/Rheme 1)
3 | Beautiful, exotic imports | 3 zipped to unexotic parts of the world
(explains/supports (explains/supports Theme/Rheme 1)
Theme/Rheme 1)
4 | Chemically bloated crops | 4 served with a side of sickness
(explains/supports (explains/supports Theme/Rheme 1)

Theme/Rheme 1)
5 | A plastic, flavour-enhanced | 5 | produced by nature-slaying monocultures,
unreality enabled by corporate capture
(explains/supports (explains/supports Theme/Rheme 1)
Theme/Rheme 1)
6 | This is nature’s techno-fix | 6 | that is failing us, killing beautiful diversity,

for a system causing unearthly change
(uses predicted Theme to (uses predicted Theme to
summarize evaluate
Themes/Rhemes 1-5) Themes/Rhemes 1-5)
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Table 2: Theme/Rheme Mapping in the Visual Text

Theme Rheme
1 Industrial farming 1 has manufactured a broken food sys-
tem
Visual | Barren land, combine Helicopter spraying crops
Text harvesters
2 Love and recipes 2 transformed into ready-made pack-
ages
Visual | Factory production of Packages of ice cream
Text ice cream
5 A plastic flavour-en- 5 produced by nature slaying mono-
hanced unreality cultures, enabled by corporate cap-
ture.
Visual | Plastic fast-food Combine harvesters cutting down
Text wrappers fields, corporate offices
6 This 6 that is failing us
is nature’s techno-fix killing beautiful diversity
for a system causing unearthly change.
Visual | Birds being destroyed Smoke from factories,
Text in factory machine, Chemical being poured,
Factory-produced Bee,
food Cows hemmed in

2.3 Participants in and Process of the Video Text

The experiential/relational content of the video also supports the creation of the prob-
lem/solution discourse pattern through how it depicts participants and process clauses.
In the problem paragraph (see Appendix 1 for the full text), the main participants are,
in both the visual and verbal text, machines or inanimate objects or concepts—for
example, ‘industrial farming,” ‘ready-made packages,” ‘junk food,” ‘nature-slaying
mono-cultures’ and ‘corporate capture.” This lack of human participation helps to cre-
ate a dystopian worldview that supports the video makers’ overall discourse goals: to
set up a problem scenario in mind of the viewer.

To reinforce this pattern, human participants only appear in the concluding
clause/shot of the problem paragraph: ‘This is nature’s techno fix for a system that is
failing us.” The use of us leads the viewer into the solution section of the video where
human participants play a key role. The visual text shows warm images of humans
interacting with food, agriculture, and animals to accompany the key phrases. For
example, the phrase ‘today, that is our past,” is accompanied by images of a farmer
and his child working on a green farm, and images of human hands working with
fresh food. ‘Our real food roots’ is illustrated with a family with a young child eating
happily.

An examination of the process clauses in the text also illustrates how the creators
of the video use human participants to signal to viewers that humans are the solution
to the dystopian, machine-driven nightmare suggested by the problem paragraph. This
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is shown in Figure 1, where we indicates that humans are the main actors that can
generate the process of change in the future. The visual text reinforces the message,
with the relational process in the verbal text being accompanied by images of human
hands. In Figure 2, while the use of passive, material processes takes the actor (the
agent who can make the changes) out of the spoken text, the images of human hands
ensure that the actor is still present in the mind of the viewer.

Regarding the use of process clauses and academic literacy, Halliday (1985)
points out that process clauses can be used to make unsupported claims because they
can make opinions appear as facts. This can be seen in the process outlined in Figures
1 and 2. In Figure 1, the claims made by the text are very assertive: ‘Today we change
the future’ (emphasis mine). In Figure 2, the choice of a passive material process
creates an effective contrast in the mind of the reader. Thus, difficult solutions—
‘grand-sounding choices’—are made to sound very easy: ‘the simplest of changes.’
The next section, part 3, will examine how identifying this choice of process in a text
can be very useful for students in an academic environment.

(Today) we change the future of food
process;
relational

Actor Circumstances

Figure 1: Relational Process in the Video Text

The beauty is these are made with the simplest of
grand-sounding choices changes.
Goal Process; - Circumstances
assive material

Figure 2: Passive Material Process in the Video Text

2.4 Mood and Modality in the Video Text

This SFL critical approach can also be applied to the interpersonal linguistic choices
made by the creators of the text; in particular the mood and modal choices. Modali-
zation is concerned with the degree of certainty in a speaker’s statements (Halliday
and Matthiessen, 2004). When utilizing this modality technique, statements can be-
come less assured, and when not utilizing it, they can become more assured. This is
shown in Figures 3—-6, which are taken from Phase 3 of the video text, the practical
solution text.

pluck fresh
Mood | Predicate | Complement
Happy child picking pears

Figure 3: Mood Choices in the Video Text, 1
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cook fresh
Mood | Predicate | Complement
Homemaker cooking

Figure 4: Mood Choices in the Video Text, 2

g0 local
Mood | Predicate | Complement

Street vendor cooking

Figure 5: Mood Choices in the Video Text, 3

choose ecological
Mood | Predicate | Complement
Hands planting, pigs interacting
Figure 6: Mood Choices in the Video Text, 4

As the figures show, modality is absent from the video text, thus making the verbal
text sound very straightforward and confident. Here, the interpersonal choices of the
verbal text, coupled with the powerful visual images, achieve the overall goal of the
video text, which is to make the message clear, simple, and persuasive. However,
these types of mood and choice make goals of the text very different to those of a text
that might be written in the academic discourse community. Why this is important in
the academic classroom will be discussed in part 3.

3. Utilizing the Rhetorical Functions Identified in the Video in the Academic
Classroom

3.1 The Video Text and a Genre Approach to Academic Literacy

A genre approach to reading and writing holds that, in order for students to become
members of a discourse community, they must learn to view language as a set of
choices and understand that different genres dictate these different choices (Swales
1990, p. 53). Therefore, for students to become members of the academic discourse
community teachers must raise students’ awareness of how the schematic, lexical and
syntactic choices that make texts effective may differ between genres. Consequently,
rather than offering students only simplified models of genres that can be imitated—
‘reproductive language work’—students need to explore language as a ‘set of choices’
using authentic genres rather than simple textbook examples (Nunan, 1999).

The SFL model outlined in this paper is a very useful way to help students not
only explore the multimodal video as a set of choices, but relate those choices to ac-
ademic literacy. The choices made in the video are clearly different from the type of
language choices students need to make when writing an academic paper. Most nota-
bly, the common feature of the video text is that it is designed to promote a particular
point of view and to persuade viewers not only to agree with this point of view, but
also to take positive action. In contrast, the common feature of an academic essay is
for all opinions to be explained, discussed, and supported in a well-balanced manner.
However, if students are to successfully enter the academic discourse community,
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they must be able to distinguish between different styles and understand how they are
constructed.

3.2 Utilizing Textual Patterns in the Video to Teach Academic Literacy

It is important for students to learn to identify the rhetorical constraint of the prob-
lem/solution pattern found in visual and verbal texts. Textual patterns are widely used
in text construction, and raising students’ awareness of how they can be used in text
has pedagogical advantages (Hoey, 1994; McDonald, 2010).

The SFL model outlined above demonstrates how academic, easy style patterns
can be identified in multimodal texts such as video. Using the system of phases and
shots, the model allows the multimodal text to be broken down into manageable
chunks, both at the macro level of the paragraph (phase) and at the micro level of the
clause (shot). Thus, students can begin to compare and contrast the discourse choices
made in a video text and relate those choices to the language choices needed for aca-
demic literacy. This paper is concerned exclusively with analyzing the problem/solu-
tion pattern, but it can easily be extended using other video texts to different patterns,
such as the compare and contrast pattern and the chronological order pattern.

3.2 Utilizing Theme and Rheme Choices in the Video to Teach Academic Liter-

acy

Breaking the text down into Theme and Rheme choices is another pedagogical device
that can be used in the classroom. Theme/Rheme mapping allows the teacher to make
students aware of the similarities in paragraph structure between the persuasive text
contained in the video and the academic text students have to write.

Both styles of text are extremely limited in function. As Tables 2 and 3 show,
the video text only makes three clear discourse moves. First, it makes a claim about a
topic. Second, it explains or supports the claim. Third, it summarizes the claim and
topic using different words. Interestingly, this is the type of paragraph structure that
students must master to form effective academic paragraphs. Although lexical and
semantic choices may be different in academic literature, the underlying discourse
moves are very similar. Thus, for students aspiring to join the academic discourse
community, faced with grappling with very difficult academic paragraphs on unfa-
miliar subjects, Theme/Rheme mapping in authentic, non-textbook, texts such as
short videos can be a very helpful way of raising awareness of paragraph structure.

Another key element which can be explored using the SFL model is cohesion.
Again, at a general level, there are many cohesion devices in the persuasive/action
text of the video that can also be applied to an academic text. One example would be
the use of linguistic reference. Reference is an important element of cohesion (Halli-
day & Hasan, 1985), and to join the academic community students must master a wide
variety of referencing techniques. The video text is a motivational way to expand the
teaching of reference to include other features relevant to an academic setting.

An example of how studying the use of references can be explored in the video
text is using a predicted Theme, as is can be seen in Table 1. Thus, as discussed in
section 2.2, in the clause ‘This is nature’s techno-fix,’ this refers to all the sentences
in Themes/Rhemes 2—5. This type of text can therefore be used to demonstrate to
students how an anaphoric reference can be used to refer to long passages of text. In
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this example, a predicted Theme for the anaphoric reference is being used in a video
text. This is a common device used in academic writing. Consequently, awareness-
raising activities can be designed for students, such as encouraging students to con-
struct paragraphs with similar predicted Theme/Rheme patterns, or prompting them
to find similar predicted Theme/Rheme patterns in other texts. Moreover, once stu-
dents have a grasp of anaphoric reference, the instructor can build upon this
knowledge to teach other types of reference, such as the cataphoric reference.

Another linguistic reference that can be illustrated to the students is exophoric
reference, which refers to something outside the text (Halliday & Hasan, 1976). Here,
writers reference another academic text to support their arguments and ideas. Tadros
(1994) points out that this use of ‘averring’ gives the text authority. This is a common
discourse constraint in academic writing but is not often a feature of popular persua-
sive texts, like video, where short, snappy arguments are used to make the text ap-
pealing and attractive to the general public. Thus, students can be made aware of the
exclusion of references in the video text and be given activities such as rewriting the
text to make it comply with the discourse constraints of an academic genre. This could
include trying to find academic texts and facts that support or disprove the arguments
presented in the video.

3.2 Utilizing Participants and Process in the Video to Teach Academic Literacy
This model of comparing and contrasting the video text with an academic text can
also be extended to the experiential function of the text. For example, as discussed
in section 2.3, Figures 1 and 2 illustrate how relational processes are used to make
strong and clear statements about the solutions to the problem of industrial food pro-
duction: Changes can be made, and those simple changes can be made by “us.” The
combination of verbal and visual elements shown in the video makes a very power-
ful and persuasive argument which is very effective given the genre of the video.

However, as Bakhtin (2001) points out, genres are not just made up of linguistic
elements but also the writers’ ‘subjective evaluative attitude towards the subject’ (p.
128). Consequently, we cannot expect the underlying values contained in one genre,
and the language used to express those values, to be the same as those in another
genre. The academic discourse community that the students are trying to enter dictates
that opinions be ‘explained’ and ‘discussed’ in a well-balanced style. Thus, the rela-
tional process used in the video can be examined by the teacher and students both for
the underlying values contained in the statement and for the underlying language that
communicates the statement, with the goal of changing the statement to fit into the
genre of academic discourse.

For example, students could explore awareness-raising questions such as: To
whom is the video referring when it uses us? How practical is it for governments and
individuals to make ‘simple’ changes? What would the costs and benefits of these
changes be? Thus, the video can be used to explore Halliday’s idea of opinions being
turned into facts referred to in section 2.2, and how, while this is common and ac-
ceptable in some discourse communities, it is unacceptable in others. Students could
write the results of their exploration in the genre of the academic discourse commu-
nity. They could compare and contrast the relational process of the academic genre
with the type of process used in the video.
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3.3 Utilizing Mood Choices in the Video to Teach Academic Literacy

The type of critical analysis that is compulsory for an academic genre, outlined in
section 3.2, can be extended to the exclusion of mood markers, shown in the interper-
sonal analysis in 2.4. As presented in Figures 3—6, the video excludes modality by
using imperative statements to make the message of the video sound more assured.
The need to introduce a more critical approach to academic writing means that imper-
atives used in the video genre are not acceptable in an academic genre.

In terms of consciousness-raising activities, students can be asked to compare
the types of modality in these texts to those used in academic writing. From this start-
ing point, students can explore how to change the mood of a statement to make it
more acceptable for the academic community. For example, students could be asked
to think about the missing subjects and the modality in the statements shown in Fig-
ures 3—6, and how changes to these aspects of the interpersonal function can change
the meaning of the sentence.

4. Conclusion and Limitations to the Study

As the analysis above shows, the SFL model enables an in-depth analysis of the rhe-
torical functions contained in the video text in question. The model can identify tex-
tual patterns, classify Theme/Rheme functions, examine the discourse functions of
participants and processes, and analyze choices in textual modalization. These are
important discourse choices that allow the video text to have meaning. Moreover, the
SFL model allows the rhetorical choices made in the video text to be unpacked in way
that enables them to be compared and contrasted with the kind of choices that need to
be made in order to create a successful academic text. Therefore, this process of using
the SFL model to unpack different types of texts is, as we have seen, an excellent
resource that can be used in consciousness-raising activities for enhancing the teach-
ing of academic literacy.

Overall, this paper supports the research that suggests a multimodal text can be
used in a productive way in the academic classroom. In the age of digital media, video
texts are commonplace for students: they can easily watch video texts and create their
own video texts for social media. However, texts created by the academic community
in English are, for many students, an alien concept. Using videos of the type analyzed
in this paper is a manageable and relevant way to introduce students to many of the
discourse constraints they are expected to master if they are to become members of
the academic discourse community.

However, there are limitations to this study. The first limitation is that the study
does not account for the complexity of multimodality. The study is primarily focused
on verbal/linguistic content, that is, the words in the text. It does not fully account for
video elements such as the flowing nature of video text (Doloughan, 2010), the visual
elements (Kress and van Leeuwen, 2006), or the musical elements (van Leeuwen,
1999). All these elements affect the overall communicative function of the video text
and more analysis needs to be done to show how they can work together to create the
communicative function of persuading the viewers to agree with the creator’s point
of view.
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Another limitation is that the study does not show how students can use the aca-
demic constraints introduced in the text to create video texts of their own, and how
the creation of such texts will help them improve their academic literacy. This a key
feature of Hyland’s original paper that inspired this paper, and it is an area of research
that need to be explored further in SFL.

Finally, a weakness of using the SFL model in the classroom is that it requires a
background knowledge of what can be a complex system of analysis. Teachers with-
out a background in SFL would find it difficult to apply the model to texts in a prac-
tical way. This is a great shame, because—as this paper attempts to demonstrate—the
SFL model allows for multimodal analyses and textual comparisons which are very
useful and relevant to the modern classroom. The SFL. community needs to work to-
wards making the model understood by teaching researchers and practitioners work-
ing in L2 classroom contexts.
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Appendix 1: Textual Patterns in the Video Text

Video Visual Shots Verbal Text
Phases (Summary)
Phase 1 Barren land- Industrial farming has manufactured a broken
Problem | scapes food system. Love and recipes transformed into
Industrial farming | ready-made packages. Beautiful exotic imports
Factory produc- zipped to unexotic parts of the world. Chemi-
tion cally bloated crops served with a side of sick-
Packaged food ness. Daily meat and junk food on-the-go. A
Livestock in terri- | plastic, flavour-enhanced unreality produced by
ble conditions nature-slaying monocultures, enabled by corpo-
rate capture. This is nature’s techno-fix for a
system that is failing us, killing beautiful diver-
sity, causing unearthly change.
Phase 2 Green fields But today, that is our past. Today we change the
Solution | Traditional farm- | future of food by choosing natural diversity
(General | ing over monocultures, farm-eccentric policy over
Outline) | Humans engaged | profit-greedy lunacy, progressive ecological
in natural agricul- | techniques over corporate smoke and mirrors.
tural activities The beauty is these grand-sounding choices are
Fresh produce made with the simplest changes. By rediscover-
Images of farm ing our real food-roots today, one bite, one
animals in rela- meal at time, the past is just that.
tively pleasant
surroundings
Phase 3 Humans engaged | Change food by staying seasonal. Change by
Solution | in natural agricul- | supporting farmer’s markets. Pluck fresh, cook
(Practical | tural activities fresh, go local, choose ecological. Just knowing
Advice) | Fresh produce where our food is harvested from turns a grow-
Images of farm ing movement into a new reality. And to a sys-
animals in rela- tem with everybody at its heart. Today, change
tively pleasant the future of food.
surroundings
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Abstract

This paper outlines the representational and interpersonal manifestations of gesture
within a larger study (Amundrud, 2017) examining the linguistic and multimodal
characteristics of the individual feedback consultation (IFC) classroom curriculum
genre (Christie, 2002), found within two Japanese tertiary EFL courses. In IFCs,
teachers and students discuss issues concerning student work and teachers sometimes
provide suggestions for improvement. This paper describes two systems of
REPRESENTING ACTION and INTERPERSONAL ACTION (Lim, 2011). Actions made
representational meanings corresponding to Processes and Participants in language
through the two language contextualization principles of intersemiotic concurrence
and semiotic metaphor; intersemiotic concurrence describes semiotic equivalence
between language and another mode, and semiotic metaphor describes how the
semiotic content of language shifts the functional significance of gestural action.
Actions for offering and accepting student work in the Opening and Closing stages of
the IFC genre made interpersonal meanings through the language contextualization
principles of intersemiotic concurrence and intersemiotic polysemy, which is how
different modes can create distinct yet contextually connected meanings. This paper
surveys the study, describes the main features of these two systems of gesture in the
IFC genre, and discusses their implications.

1. Introduction
During class, teachers may speak with individual students about their work, point out
problems, and sometimes give advice. Although such teacher-student individual
feedback consultations (IFCs) have not received nearly as much attention in discourse
studies as other classroom genres such as lectures or student discussions, they
nevertheless have been found (Amundrud, 2017) to meet the systemic definition of
genre as “recurrent configurations of meanings” that “enact the social practices of a
given culture" (Martin and Rose, 2008: 6). As will be shown here, the recurrent
configuration and enactment of social practices in individual feedback consultations
lies not only in their language, but in the gestures they manifest.

This paper summarizes the gestural aspects of a larger investigation (Amundrud,
2017) into the pedagogy enacted by linguistic and multimodal resources in two
Japanese tertiary EFL (English as a Foreign Language) classrooms, while Amundrud
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(in press) outlines the systems of space and interpersonal gaze found in the analysis
of the same classroom data. This study develops significantly upon Lim (2011) and
Hood (2011) in its analysis of classroom gesture and introduces innovations to the
descriptions of representing action and interpersonal action, particularly in light of the
principles by which language contextualizes gestural action (Liu and O’Halloran,
2009). This paper will first review the literature on systemic-functional multimodal
discourse analysis (SF-MDA), and specifically regarding gesture in classrooms. It will
then profile the IFC genre, and show through the systemic, metafunctional analysis of
the classroom data how gesture co-creates pedagogy.

2. Overview of SF-MDA and the systemic, metafunctional analysis of classroom

gesture

This section gives an overview of SF-MDA, explain the core concepts of system and
metafunction, and describe findings from prior SF-MDA studies crucial to
understanding the metafunctional characteristics of gesture and its contextualization
by language. SF-MDA analyzes modes, which are meaning-making, semiotic
resources shaped by culture. Modes are based upon, but distinct from, a material
substrate (Bateman, 2011; Jewitt, 2014), creating meaning through systems of choice,
both individually and in relation to other modes, including language. While much
previous work in multimodality focuses on written or imagistic printed and digital
texts, SF-MDA research increasingly examines the semiotics of people in naturalistic
settings like classrooms. Face-to-face classrooms are worth particular attention since,
as Hood (2011: 31) indicates, they are “complex pedagogic sites involving
simultaneous engagements with at least the modalities of speech, written texts, visuals,
space, and body language, including facial expression and gaze.”

Two concepts in systemic-functional (SF) theory relevant for this study are
system and metafunction. As with language and other modalities (Jewitt, 2014), the
systemic study of gesture posits meaning as a set of options that meaners choose from
as a text unfolds (Rose and Martin, 2013: 23). Options in gesture and other modes in
SF-MDA are represented in system networks, in which choice in “the grammar’s
construal of meaning” (Halliday and Matthiessen, 2004: 24) is depicted with greater
options of delicacy by logical priority amongst options in the system (Eggins, 2004).
This “choice” does not indicate a conscious intent, but merely that when meaners
mean, they do so from the options afforded by the modalities available within their
context of culture (Martin, 1992). Metafunction shows “what can be done” in a
particular mode (Jewitt, 2005: 311) insofar as language, gesture, and other modalities
have been found to simultaneously construe aspects of experience (ideational
meaning), enact social relations (interpersonal meaning), and present the resulting
semiosis in meaningful text (textual meaning) (Teruya, 2007: 17-18). Explicating the
gestural manifestation of ideational, interpersonal, and textual signification, both
correspondent to and independent of language, has been of particular concern in SF-
MDA (Hood, 2011; Lim, 2011; Martinec, 2000).

Although there is extensive literature examining the formal characteristics of
gesture (Enfield, 2009; Kendon, 2004; McNeil, 1992), as well as the role of gesture
in foreign/second language teaching specifically (Sime, 2006; Sueyoshi and Hardison,
2005), the systemic and metafunctional examination of gesture has been more limited,
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with two key classroom studies being Hood (2011) and Lim (2011). Hood (2011)
theorized the ideational, interpersonal, and textual characteristics of lecturer gestures
and movement in three EAP (English for Academic Purposes) lessons, such as
through the use of deictic, pointing gestures to ideationally identify participants,
whether human or in the lesson contents, or through the tension or relaxation of
movement to manifest interpersonality. Lim (2011) developed upon Hood (2011), as
well as Martinec (2000), in his account of the pedagogic meanings made by both
classroom space and teacher gesture in first-year composition lectures. While
Amundrud (2017) has also advanced Lim’s (2011) account of classroom space, Lim’s
analysis of the metafunctional meanings of classroom gesture, and how these
significations are conditioned by their relationship to language, is of particular interest
here.

Lim (2011) analyzed lecturer actions according to their function ideationally as
PRESENTING ACTION, REPRESENTING ACTION, or INDEXICAL ACTION; interpersonally
following their operationalization of the discourse semantic system of APPRAISAL
(Martin and White, 2005) in terms of attitude, engagement, and graduation; and
textually, according to the size and rhythm of representing actions, their direction, and
the specificity of deictic gestures. Among these, of interest pedagogically is
REPRESENTING ACTION. Lim (2011) found lecturer actions that functioned akin to
participants, processes, and circumstances in language. Moreover, while some
representing actions were language correspondent, in that they could “replicate
semantically an entity expressed concurrently in language” (Lim, 2011: 175), others
were language independent, in that they signified entirely without co-present
language.

A final principle core to this study is language contextualization (Lim, 2004,
2011; Liu and O’Halloran, 2009; Unsworth, 2006). This describes how gestures relate
with language to construe either semantically congruent meanings, where the
signification created in one modality reflects that created in another, or semantically
divergent meanings, where “the meaning of one modality seems to be at odds” with
others (Lim, 2004: 239). As divergence was not a significant occurrence in this study,
it will not be discussed further here. The three principles of language contextualization
found in this study are:

Intersemiotic concurrence: Initially dubbed “ideational concurrence” (Unsworth,

2006), intersemiotic concurrence describes when a semiotic equivalence occurs

between language and another mode and is the “visualization of the verbal entity”

(Unsworth, 2006).

Semiotic metaphor: Semiotic metaphor (O’Halloran, 1999; Lim, 2011) resemioticizes

language in such a way that the the semiotic content of language shifts the semiotic

function of gestural elements.

Intersemiotic polysemy: Intersemiotic polysemy describes when separate modes share

different yet related meanings (Liu and O’Halloran, 2009).

After describing the scope and data used for the present study in Section 3, Section 4
will describe these three principles in more detail and demonstrate their manifestation
in the systems of IDEATIONAL ACTION and INTERPERSONAL ACTION.

3. Overview of the present study and methods
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This section will outline the general procedures and findings of this study (Amundrud,
2017). The present paper on classroom gesture is part of a larger project (Amundrud
2012, 2015, 2017) that examined Individual Feedback Consultations (IFCs), a
classroom curriculum genre (Christie, 2002) of teacher-student consultations, in terms
of their linguistic and multimodal constituency and pedagogy. Audio and video
classroom observation data were collected from 11 tertiary, first-year compulsory
EFL lessons at a private university in Western Japan - four from a streamed, lower-
intermediate oral communication course taught by a male teacher, Duke, and six from
a streamed, upper-intermediate academic writing course taught by a female teacher,
Miriam. This resulted in forty-nine total consultations — 45 from the oral
communication course and four from the academic writing course — analyzed from
two lessons per course. All participants are pseudonymous.

This study follows the “Sydney School” of SFL (Martin, 1992, Martin and Rose,
2008), holding that genres, as “patterns of patterns”, shape through redundancy the
choices speakers make in the lower strata of register, discourse semantics,
lexicogrammar, and phonology. As "recurrent configurations of meanings” that
“enact the social practices of a given culture" (Martin and Rose, 2008: 6), genres are:
staged, meaning that meanings are made in steps; social, in that they are interactively
negotiated with other people to achieve a social purpose; and goal-oriented, since texts
move to a point of closure (Eggins and Slade, 1997). Accordingly, despite the distinct
provenance and volume of the data collected from the two courses, generic analysis
of the IFC genre proceeded since hints of the IFC structure were present during in-
class observations due to the regular staging and social function of enabling teacher-
student discussion of problems with homework as well as teacher guidance to assist
successful assignment completion.

In IFCs, teachers and students discern problems with student work, explore
teacher comments on prior work, and sometimes teachers give recommendations for
subsequent work and/or a score. In the multilingual classroom ecology (Kramsch,
2002) present, IFCs were analyzed linguistically across metafunctions according to
their lexicogrammatical constituency across English, Japanese, and codeswitched data
(Halliday and Matthiessen, 2004; Teruya, 2007), and discourse semantically in terms
of NEGOTIATION and SPEECH FUNCTION (Berry, 1981; Eggins and Slade, 1997; Martin,
1992) as well as for their manifestation of systems of APPRAISAL (Martin & White,
2005). Multimodally, IFCs were analyzed following the interpersonal meanings made
by space (Lim, 2011; Amundrud, in press) and gaze (Amundrud, in press), and those
made across metafunctions through gesture as described below. The obligatory
(bolded) and optional (underlined) stages of the IFC genre are:

Opening (n=49): The social purpose of this stage is to begin the consultation. Students

offer work through A1 primary Actor moves and teachers accept through A2 secondary

Actor moves, manifested through nonverbal offer and accept actions, with optional

verbal manifestation.

Conferring (n=49): The purpose here is to discern and analyze problems in student

work, or problems that students have with teacher comments. Teacher moves manifest

K1 primary Knower moves that are realized through logicosemantically expanded

Relational processes.

Advice (n=20): In this stage, teachers give suggestions to help students complete their

assignments successfully, realized in A2 secondary Actor moves, manifested through
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either congruent imperative Mood or interpersonal grammatical metaphor (Halliday &
Matthiessen, 2004).

Scoring (n=35): Here, a numeric score can be provided for student work through
obligatory private writing and, optionally, numeric lexis.

Closing (n=49): This stage ends the consultation through a reversal of the Opening
stage. Teachers nonverbally proffer student work with A1 primary Actor moves and
students nonverbally accept work through A2 secondary Actor moves, with optional
A2f secondary Actor feedback.

The IFC genre deploys a clear patterning of meaning, both linguistically and
multimodally, within the context of culture in which it was found to manifest since it
was present in the classroom data from two separate courses with different teachers,
students, and syllabi. However, insufficient experientiality, which is necessary to
support students’ continued language development (Byrnes, 2014), was found in its
linguistic content. Although beyond the scope of the present paper (see Amundrud,
2017: 391-417), this finding will be echoed in the description of the language
contextualization of IDEATIONAL REPRESENTING ACTION below.

Figure 1: Abbreviated system of gesture in Individual Feedback Consultations

4. Analysis of gesture and language contextualization in Individual Feedback
Consultations (IFCs)

4.1 Overview of gesture in Individual Feedback Consultations (IFCs)

This section describes gestures that realize the IDEATIONAL ACTION system of
REPRESENTING ACTION and the INTERPERSONAL ACTION system of OFFERING &
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ACCEPTANCE, developing upon Lim (201 1), which manifest the principles of language
contextualization described in Section 2. These two systems are further options of
delicacy in the IFC genre within the respective gesture systems of IDEATIONAL
ACTION and INTERPERSONAL ACTION (Figure 1). Please see Amundrud (2017: 190-
282) for a more detailed treatment of gesture in the IFC genre.

The following summarizes the systems shown at least delicacy in Figure 1:
IDEATIONAL ACTION
PRESENTING ACTION: Presenting actions are practical actions that perform functions
analogous to transitivity processes in language (Martinec, 2000).
INDEXICAL ACTION: Indexical actions add an additional ideational layer to
simultaneous language (Lim, 2011). They include actions of relation, which are a
functional interpretation of deictic gestures (McNeil, 1992), and actions of importance,
realized through beat gestures.
INTERPERSONAL ACTION
ATTITUDE: These actions display positive & negative attitude (Martin and White,
2005). Beyond the hand gestures described in Lim (2011), Amundrud (2017) also
discerned positive head nods, negative head shakes, and positive head bows that
performed secondary Actor (A2) moves in NEGOTIATION (Berry, 1981; Martin, 1992)
in the Japanese cultural context from which the data were collected.
ENGAGEMENT: These hand actions open or close discursive space through expansive
or contracting gestures (Lim, 2011).
GRADUATION: Actions of graduation use speed of execution to scale intensity such
that fast gestures convey urgency or energy, and slow gestures communicate
deliberation or emphasis (Hood, 2011; Lim, 2011).
TEXTUAL ACTION
RHYTHM: This system accounts for the wavelength through which representing
actions and indexical actions are realized.
SPECIFICITY: Textual actions of specificity indicate the fineness of deictic gesture
expressed via hands, digits, or pens or pencils (Lim, 2011).
CONTINUATIVE ACTION: Textual continuative actions are the head nods and,
potentially, head shakes that realize affirmative or negative continuative theme
(Halliday and Matthiessen, 2004).

Options for gesture in the following transcripts are represented typographically
within descriptions in double parentheses following the linguistic content of each
move using the novel conventions shown in Table 1.

Table 1: Typographic IFC gesture conventions for transcripts (Amundrud, 2017)

Gesture systems Typographic representation
Textual Action underline

Interpersonal Action bold italics

Indexical Action italics

Representing Action bold

Presenting Action no formatting

4.2 IDEATIONAL REPRESENTING ACTION
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As shown in Figure 1, in the IDEATIONAL ACTION system of REPRESENTING ACTION,
the choices of activities, items, and qualities make meanings equivalent to linguistic
Processes, Participants, and Circumstances. There is a parallel choice between
language correspondent actions, which may accompany language and make
meanings parallel to it, and language independent actions, which may bear their
semiotic load alone; this is distinct from Lim’s (2011) initial conception, which
described language correspondent actions and language independent actions as
engendering their own systems of representing action. Both language correspondent
representing actions and language independent representing actions are conditioned
by two principles of language contextualization — intersemiotic concurrence and
semiotic metaphor — described in Section 2. REPRESENTING ACTIONS occurred almost
exclusively in the Conferring and Advice stages of the IFC genre since those stages
contained the bulk of pedagogic instruction. This section will describe how language
correspondent and language independent representing actions (n=49) manifested,
primarily as gestural activities (n=19) and items (n=28); since only two instances of
qualities were found, space precludes their discussion here.

Gestural activities create meanings in action akin to Processes in language. Due
to the principle of pedagogic redundancy (Christie, 2002), by which experiential
content is repeated in order to extend learner’s understanding, representing activities
were primarily language correspondent since they reiterated linguistic content, as
shown in Excerpt 1 and Figure 2.2 (relevant transcript indicated with arrows; ©
indicates ellipsed text).

Excerpt 1: Example of language correspondent semiotic metaphoric activity
Move #  Speaker Transcript

Ex.

— 1 Miriam What are the principles, of the EU, human rights? ((Expands left hand

DK1 outward on “human rights.”))

— 2 Miriam What are the common, common principles || that, bind the member

DKl countries together?  ((Waves finger-open palms, facing towards
student, on ""common principles". Then makes a spherical shape in
the air between both hands from "bind".))

3 Miriam [@: The common principles that bind member countries together are]

K1 their commitment to human rights, to, a common economic system,

right? ((Opens left palm out on ""to human rights'".))

Figure 2.1 Figure 2.2
Figures 2.1 & 2.2: Preparatory action (Figure 2.1) and stroke (Figure 2.2) of language
correspondent semiotic metaphoric activity in Moves 1 and 2, Excerpt 1
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Figure 2.1 shows a gesture of interpersonal expansion (Section 4.1), coordinately
manifested with Tone 3 intonation (Halliday and Greaves, 2006) on “human rights,”
that is simultaneously preparation for the semiotic metaphoric action in Figure 2.2.
Figure 2.2 shows a language correspondent semiotic metaphoric action, deployed by
Miriam as she consulted with a student about the students’ essay on Turkey’s
attempted accession to the EU. Miriam’s gesture in Figure 2.2. accentuates the
experiential meaning of the Material process “binds” in Move 2, demonstrating a
change of state through the representing of “binding” in the form of spherical shape
made between Miriam’s two partially enclosed palms, coterminous with the beat of
“binds”. Following O’Halloran’s (1999) definition of semiotic metaphor, by joining
her hands together in correspondence with the co-occurring linguistic text, Miriam’s
activity is metaphorically imbued with the meaning of the concurrently spoken
process.

Excerpt 2 demonstrates the use of semiotic metaphor to realize gestural items,
which manifest visually meanings expressed through Participants in language, and
then displays another principle of language contextualization, that of intersemiotic
concurrence (Unsworth, 2006). Items, exemplified in Excerpt 2, Move 1, and Figure
3, include gestures that depict concrete or abstract entities (Kendon, 2004), and
emblems with a normative meaning (Enfield, 2009).

Excerpt 2: Example of language correspondent semiotic metaphoric representing item
and intersemiotically concurrent representing activity
Move # Speaker  Transcript

Ex.

— 1 Miriam  So the sentence, the space between the sentences | should be double space.

K1/A2 ((Makes emblem of "two" on beat of ""double".))

2 Saya Mm-hm.

Kof

3 Miriam  [@:They should] not [@:be] single.

K1/A2 ((Undex finger returns to same resting position as end of Move 6.))

4 Miriam  It's easier to read that way.

K1

5 Saya Mm-hm.

Kof

—6 Miriam  You see, || uh:: so when you write || it's how () when you type, || you should
give, provide two spaces between sentences.

K1 ((Holds paper and moves fingers in imitation of typing before uttering

"when you type". Points to one place on page from "you should give".
Rhythmically points on beats of "two spaces between".))

40



Amundrud: Classroom Systemic-Functional Multimodal Discourse Analysis (SF-MDA)

Figure 3: Emblematic language correspondent item by Miriam (Excerpt 3, Move 1)

In Move 1 (Figure 3), Miriam underlines the need for two spaces between
sentences with the emblem for “two” in conjunction with interpersonal grammatical
metaphor in her correction of Saya’s orthography through a combined Primary
Knower K1 and Secondary Actor A2 move, “should be”. Miriam’s language
correspondent use of the emblematic “two” gesture here emphasizes and provides
redundancy via semiotic metaphor for the content of her speech.

The final example of REPRESENTING ACTION discussed here is, unlike those in
Figures 2.2 and 3, a manifestation of the principle of intersemiotic concurrence rather
than semiotic metaphor. While both intersemiotic concurrence and semiotic metaphor
create intersemiotically parallel meanings (Amundrud, 2017; Lim, 2011), they do so
distinctly. Semiotic metaphor shifts the formal meanings of gestural actions to create
parallel representational meaning; intersemiotic concurrence, however, creates
meaning directly parallel to language. In Excerpt 2, Move 6, Miriam enacts a language
correspondent activity (Figures 4.1 & 4.2) by imitating typing and thus produces
intersemiotic concurrence by visualizing the Material process of “typing” in action.

Figure 4.1 Figure 4.2
Figures 4.1 & 4.2: Example of intersemiotically concurrent action

While this study shows how participants made correspondent and independent
meanings through gesture that are contextualized by language through semiotic
metaphor or intersemiotic concurrence, it should be noted that such representational
actions accounted for only 49 of the 1299 gestures observed, almost exclusively found
in the Conferring and Advising stages. Instead, the majority of gestures found were
either presenting actions, summarized above, or offer and accept actions, described
in Section 4.3.

4.3 INTERPERSONAL ACTION OF OFFERING & ACCEPTANCE

41



JASFL Proceedings Vol.12 2018

As with TDEATIONAL REPRESENTING ACTION, offer and accept options in the
INTERPERSONAL ACTION system of OFFERING & ACCEPTANCE are contextualized by
language, and have their own parallel choices for language independent action and
language correspondent action. Language independent offers and accepts, which
occurred without corresponding language, were intersemiotically concurrent since
student papers were offered or accepted in a manner intersemiotically analogous to
language (Unsworth, 2006). Language correspondent offers and accepts were
intersemiotically concurrent when language created a convergent ideational meaning,
such as “There ya go” in Excerpt 3, Move 3 below.

Excerpt 3: Example of language correspondent intersemiotically concurrent offer and
accept actions.
Move # Speaker  Speech Function Transcript

Ex.

1 Duke Open: Command  Okay [@: these are] good, || hold on a second. ((Writes
A2/A1 on papers and returns book to student.))

2 Sachiko  Reply: Accept ((Accepts book.))

Al/A2

—3 Duke Offer There ya go! ((Writes and returns another paper to
Al Sachiko.))

—4 Sachiko  Reply: Accept ((Takes paper and bows.))

A2/A2f

Figure 5.1 Figure 5.2

Figures 5.1 & 5.2: Language correspondent actions of offer and accept in Excerpt 3,
Move 3 (Fig. 5.1) and example of bowing as A2f, Excerpt 3, Move 4 (Fig. 5.2)

Duke returned a paper to Sachiko in Move 3, Figure 5.1, with the language
correspondent action of offer, which was reciprocated by an accept. Rather than
taking the paper with a tacit A2 and returning to her seat or replying with a spoken
A2f secondary Actor feedback move, however, Sachiko in Move 4 enacted a A2F
secondary Actor feedback move acknowledging Duke’s with a head bow (Figure 5.2).
Head bows, as eshaku (3FR) (Takeda et al., 2016) are functionalized in this study,
are INTERPERSONAL ACTIONS of ATTITUDE that embody acknowledgement by the
secondary Actor for actions performed by the primary Actor (Section 4.1).
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Offer and accept actions with corresponding language are intersemiotically
polysemous when the meanings made by language varied in terms of SPEECH
FUNCTION and NEGOTIATION with those of INTERPERSONAL ACTION, but were
nevertheless related through Register in the classroom context of situation to the
overall consultation genre, as demonstrated in Excerpt 4.

Excerpt 4: Example of intersemiotic polysemy in Opening stage

Move # Speaker Speech Function Transcript

Ex.

1 A2 Duke Call Kenichi.
((Writing on paper.))

—2 Duke -- ((Right arm is outstretched with palm open as
Koichi approaches front.))

3 Duke Greeting How are you?

K2

—4 Kenichi Offer ((Hands materials to Duke.))

Al

5 Kenichi Greeting Response I'm fine.

K1

—6 Duke Reply: [@: That's] good good.

KIf Acknowledge/Accept ((Holding book.))

The distinct actions of language and gesture in Excerpt 4 demonstrate
intersemiotic polysemy as follows. Because, as explained in Section 3, the Opening
stage is where teachers call upon students and where students proffer their work,
Kenichi proffered his work in Excerpt 4 with gestural action alone. As the Opening
stage commences the consultation, the presence of a Greeting and a Greeting
Response sequence (Moves 3 and 5) combined with the Offer-Accept sequence
(Moves 4 and 6) adds a further layer of interpersonal solidarity through Tenor. At the
same time, the teacher’s control over the discursive situation is displayed in that he
both starts and terminates this exchange. The two sequences of Offering-Accepting
and Greeting-Responding are therefore not separate but represent a polysemous yet
unified option for the Opening stage of this consultation genre.

5 Implications of gesture in Individual Feedback Consultations (IFCs)

Section 4 summarized two key findings for the study of gesture in the Individual
Feedback Consultation (IFC) genre regarding how REPRESENTING ACTION,
contextualized through language by the principles of intersemiotic concurrence and
semiotic metaphor, manifests activities that embody meanings verbalized in language
as Processes and items that embody meanings verbalized as Participants, and how
INTERPERSONAL ACTION of OFFERING & ACCEPTANCE, contextualized through
language by the principles of intersemiotic concurrence and intersemiotic polysemy,
enact the offer and accept actions that are central to the Opening and Closing stages
of the IFC genre. While this analysis builds on the foundational work of Lim (2011)
and others, the analysis of REPRESENTING ACTION in conjunction with language
contextualization for an entire corpus of teacher-student consultations, and the
functional analysis of INTERPERSONAL ACTION OF OFFERING AND ACCEPTANCE, are
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both novel contributions of this study. To close, we will look at what this examination
of gesture tells us about the pedagogy present in this genre, which may suggest further
systemic research on gesture in pedagogy.

First, this analysis demonstrates the pedagogic importance of gestures that
signify parallel to speech. For instance, items in the IFC genre are only comprised of
gestures contextualized via semiotic metaphor. This is probably because semiotic
metaphor enables the representation of abstract entities, or concrete entities not
immediately present, while intersemiotic concurrence would simply visualize a
linguistic Participant. These items are also primarily language correspondent, so their
enactment was almost uniformly in conjunction with speech that conditioned their
interpretation. Further research should be conducted to elucidate the functional use of
teacher and student activity, item, and quality actions in foreign/second language
education as well as other subjects.

In addition, the analysis of gesture, along with gaze and spatial position in the
IFC genre, demonstrate that this genre, undoubtedly like other embodied genres in the
classroom and elsewhere, is inherently multimodal. For example, just as representing
activities and items occurred almost exclusively in the Conferring and Advice stages,
interpersonal actions of offering and acceptance were found to be obligatory to the
Opening and Closing stages of this genre. Since the social purpose of the Opening and
Closing stages are to commence and end consultations respectively, there is less need
for actions to represent abstract or absent concrete entities than in the Conferring stage,
when problems are identified, or in the Advice stage, where suggestions are given.
While the choice of offer in SPEECH FUNCTION has long been recognized in SF theory
as executable through nonverbal action only (Halliday, 1978; Martin, 1992), this study
is the first that analyzes the signification of gestures of offering and acceptance, both
correspondent to and independent of language. Accordingly, it is hoped that more
embodied genres, both within and beyond the classroom, will be analyzed
systemically and multimodally as well as linguistically.

Finally, and most importantly for the analysis of foreign language teaching, the
discovery of the presence of representing actions contextualized by language through
intersemiotic concurrence and semiotic metaphor, as well as their relative paucity
relative to other gestures found in the IFC genre, may indicate the need for language
teachers to be trained in the use of gestures in order to provide intersemiotically
correspondent content with their words. Although work in SLA has taken a formal
approach to gesture in such analysis, the present study marks the first attempt at a
functional view examining how teacher gestures complement their talk. At the same
time, the finding that there are relatively few representing actions in the IFC genre
compared to the more procedural interpersonal actions of offering and acceptance, not
to mention the material presenting actions of simply holding papers and the like,
suggests that this genre, which emerged from the pedagogy practiced in these two
courses, exhibits problems previously identified with Communicative Language
Teaching (Byrnes, 2014), in that it provides insufficient experiential support for
advancing students’ semiogenic resources.

In closing, the present systemic-functional multimodal analysis of gesture in the
individual feedback consultation genre shows how teachers and students realize
genres in action as well as in words, and how they coordinate gestures with linguistic
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meaning. Further work within classrooms, both in foreign/ second language teaching
and in other subjects, should help shed more light on how these capacities are created,
and how they can be used to greater pedagogic effect.
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Abstract

This present paper explores lexicogrammatical tendencies in academic science
textbooks (Physics, Biology and Chemistry) using the theoretical framework of
Systemic Functional Linguistics. The focus of the paper is on things (nouns)
representing technical terms such as force, cells and bonds.

According to Halliday and Matthiessen (1999), things are distinguished along
the dimensions of reactance in the grammar (primarily human or non-human). This
paper uses this distinction to demonstrate that textbooks in different disciplines tend
to use different kinds of things. This paper also discusses nominalization
(grammatical metaphor); since nominalization plays an important role in scientific
English, the difference between metaphorical and non-metaphorical relocations (i.e.
between nominalization and either rankshift or transcategorization) should be
elucidated. Following the discussion of things, it examines how textbooks in different
disciplines define their vocabulary, how they build a taxonomy and how they explain
their terms.

This paper concludes that things to express scientific terms are non-metaphorical.
It also concludes that although they are conventionally grouped as ‘science’, the
textbooks tend to employ different kinds of things to display their terms, which are
defined by relational (intensive) process, categorized by relational (possessive) and
explained by relational (circumstantial), material and verbal.
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ZIFHRFEEZRT 7 1 X 2 7 (figure)?d 9] (ZHERE T B (rankshifted) L 72 & @
’?3\ HEb IO LEY T AZE L TWERN W) 1TE7 7 A0
Hfj(transcategorized) = L7=H D, T 72b 6 [HHRi7e) NE b,

ZoLoz, W) TIERWIEY 7 AOBERDIERHRIZE > T [—
£ L 7= (congruent) | F&EL Tl 72 < [HEMRH 72 (metaphorical) | RELIZ L - Tl
ELTHBAINDBIRZ AT &S, AFHERBUT, Wb L RFT 7
A NEGHTT D ETARARRBERTHL0, ab > THMERELE T 50
IZIE, WL O DERNSLETH D, £ 2T, AHITIE, £7. Adkpi
ZHEMERIA LN, Bl o#ARECHEMEEEE L TEAIND

(W) 73 THWRAEY 7 ) RELTIE R 1= L) RETHLH Z & aimmd Do

2.1 AFHERB CUERIEIR)
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ARUEDEE Z D113, LR O3 ODRMEDPLETH D, 100D L2020 D 5
. BB TR L SUOEY 7 A0BEOWT A (BAWEH ) Thb, 7277
L. Zhbidbeb s Thgryz) HETIRY, BE TRHD VI 7
DBE) L7 BRI, JLOEFR & OEER 72l A (semantic junction)% 5| & #L Z
L7256 Ty 7e | FRBLZ 72 5 (Halliday and Matthiessen1999: 259-260),
5l 21X, developmentlZ L D EF Th L it (process)iZ [#1] OBERIFEE L
TWDH DT Mg 7eRBLTH 505, shakerld, JTLDEHR TH HIRFED KD
NWIREBICH D ) 72T, [—H U7z &Il (shakeDYRAEFE) & LTH
1 % (Halliday and Matthiessen, 1999: 243),

[HMREy 72 ) REDHTIEL, < OHE. THWRMZR) RBLE T—FH L7

# BUICfif = fle> (unpack), = 22 L > THREND, iz, Excessive
consumption of alcohol is a major cause of motor vehicle accidents. & V5 LI
7p ) FBlLAE G AUTEHIX, I you drink too much alcohol when you drive your car,
you are likely have anaccident & VN9, L0 T—E L7-) RBUCEZHEZ L &
73T & % (Buttetal.: 97-98), Z D43 Hr Tl excessive consumption of alcohol &
major cause of motor vehicle accidents & V™ 9 & FibFE IS, Z4Z Flyou drink
too much alcohol & you are likely have an accident & V9 HilZfif X Bviu T\ %
DHRPON5D, £z, Aisacause of BE V9 BfRiEFE (relational process) THI X
TV DRSS, it HWCEIES I E I TS Z & bR TE
5,

ULt THMgi7e) RBUT, 9L T8 L7z RIS L
DOMELER, Halliday (1994:353)i%.,  [HMBy7ZR ) RBLAH Y OFE L 0T
D2 EDOEENMEEZRD LD IZHNTWD,

Thus, however far one may choose to go in unpacking ideational metaphor, it is
important also to analyse each instance as it is. A significant feature of our
present-day world is that it consists so largely of metaphorically constructed
entities, like access, advances, allocation, impairment and appeal.

F 7=, Halliday and Matthiessen (1999: 261){%. heart failure % {2, B 72
RHIZBWTHREIN [FEAT) LEW, [—F L) RBUCRDZ L%
FHLTWS,

Contrast this now with failure in a technical expression such as heart failure; in
origin this was no doubt a grammatical metaphor for the heart fails, but the
metaphorical quality has since been lost, or at least significantly weakened (the
metaphor is “dead”), and heart failure is now the only congruent form.
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HRR 2R ERR OO Tl Aiillba &l THRey7e) RBUL, iTEE
DOECHE L 356 0 BB IZ B Wk L 7= (Halliday and Martin,1993; Martin and Veel,
1998)75, £ DO —J7 Tlitakld MY 72) £ E L TOMNZK>TLE ST
W5, L7zoT, BB OHRETEAINLHMMGEED, [HRD
72| macro thing ClE72 < | simple thingb L TEZXDDONEZYTH D,

2.2 simple thing® TAL53 %R

AHiTlL, Halliday and Matthiessen (1999: 189-194)|Z4EV Y, simple thing®
NATFE & N END SUERREERRIT T 5, simple thingD i M FE DK
I IX. conscious7 non-conscious T & 5, conscious|FE itk & Ff> T 5 L i
Ny LY 5 HD, T7bb Al THD, Liznio> T, Hi%dthingZiconscious?)>
E I, DELERE DR (Senser)IZ /2D M E D v, HDHWITZ AFREEK
DA FANITIL72 < she/he TH A Z & THIMTE %, non-conscious/L I H (2
material & semioticlZ FZL3FHTE 5,

material I TR D4D>D FALGFEAN B 5 (413 D semioticd Mo HH & T
IWINEHEHT DL LD H D DT, FDO%A L, material ® 748 I Imaterial-xxx.
semiotic® 74348 I Xsemiotic-yyy & it T D) .

animal

dog=Chorse & W\ > 728 Th 5, L7203 T, creatureX’animal & VY > 7=
FAGECHRIST 52 N TE D, £, ARAF TR I, WHEHIBRE
(material process)D1T 4% (Actor)Z 9 Z LN TE 5,

material-object

houseX°rock7e EDELx HILAWTH Y . MRS TE 5 E{73EIXthing TH
%o SRR I ERFE D XIS (Goal) & 4H 9

substance

waterXCair’g & DB DO —H T, HUL TE 5 LAGEEICIIstuff?y & 5,
D LEEAG E LTIV, #WRIFJIZIE, onthe ground@ X9l ﬁ/ﬂg
& (circumstance) (4727 E (Location)) D—ia 9,

material-abstraction

depth<°color7 £ D H5L & Z]VUUF@’C b5, FFED LAEET RV, HE
Ll LCfbins, BEYIZ 0 B FE (mental process) O Bl 52
(Phenomenon), J&MAT G-/ &ﬁfﬁ]@?x(attributive)@ﬁiﬁ% (Carrier), [FIER)
REARIEFL (identifying) DAl (Value) & H 5 ,
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— 7. semioticiZIZLL F D3 2D FAHENR H 5,

institution

government<"school & V> 7= ¥k C. people, place, set-up72 & D _EA7FET
RIS TE 5, AlEAFE L Tbi, WIS RREOREE. W
EIRFE DT AF  DEIEEE (& Y Dl thinking, intending) DT % H 9 |

semiotic-object

document=°regulation & W\ 7ZFR 50 A v B — VDL H O T, WL
MR FEREFESZ L L H D, FFED EAGEIZR Y, AIFELAE L THRD
5, HARIFYIZI358 S iR (verbal process) D E A I(Range) 2 #1572 V) | the
book says... Dthe book® & 5 IZFE S IWFE DI S (Sayen) = fH 720 35
ZENTE D,

semiotic-abstraction

information<°truth & W > 72 BRI AFTE L 72 WEE R 72 O T, B &
45 & L’C?waz}”béo idea°fact & W o 72 EIFETHILNTE 20 b H 5,
HURIRYIZ I, DB ARSI S e OE I, BT A7 i) BEARIEFE (possessive)
D JEME(Attribute) 2 1 9

INOLOHBIITERYE D Db H DD T HEEOREZ N H D,
2 DOFEIKD [ ;h%ﬁ‘é LDObLHVED,

3. BESBOBRETEAIND 9]

AEITIE, FiC, BIEITTHRN Lo ICk S s BB oFRE T,
EO LS RFEED W) NEHEMNGERE L TEASRDINER TV, K’
T, ZFNENOMEEO W) 75, WA EoRRRIZ K> TEASND D
ME R D, AR THNNSRE L2727 2 M, WIhbiigBE ch{ffbhn
D RKEFPFERANT OFFE (K2fft, FEMIESEREZ S M) T, £FHE 100
EFREE O BFIRIEESEIC DWW TRIZE L T 5,

3.1 DEZOBRE
W OHFETHEMGEEE LCEAIND W) 1%, MR T -
(965%) TiX. 9 Tnon-conscious ThH 7= (F1) ., ZTDH H. material|F64
75(66.7%). semioticiE325H(33.3%) T d > 7=, material ® NFR % L% & | material-
abstraction”)¥5735(59.4%) T2 T > 7=, semiotic TlL, semiotic-object?3325%E
(33.3%) TT T H ED TV,
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K1 WHRZOHFETHEMWERL L TEASKDS )

conscious 0 0.0%
non- 96 100% | material | 64 66.7% | animal 0 0.0%
conscious object 4 4.2%
substance | 3 3.1%
abstraction | 57 59.4%
semiotic | 32 33.3% | institution | 0 0.0%
object 32 33.3%
abstraction | 0 0.0%

sum 96 100%

WIZ EMRGEEZEA L T AHEINCHIH S Tn i % [ 5 (32).,
BHAA SN TV D IZERIBEE T, 66[01(86.8%)FIH STV, Do b,
NI R (intensive) 3 i B 26 < L 60[E1(78.9%) Tdh 5, IRV THIFI STV 5 DI,
PRI TOE(7.9%) T D, FIrERIT—ELFIH I TWenoiz,

2 YWEHZOHEAECHMMWEREZEATHIOICHAIN TV 5 8EE
WERRE | 3 3.9%

ATENEEE | 0 0.0%
LELEAR | 1 1.3%
FHEImEE | 3 3.9%
PNEL 60 | 78.9%
FOLRIEAE | 66 | 86.8% | JIRILAY 6 7.9%
T ) 0 0.0%
IR | 1 1.3%
A H] 2 2.6%
# 76 | 100%

HEERE L LTE L TRBELSFIHINA TS )] T&H % material-
abstraction| TN EIBMRIBIRIC L > TR b Z < @IEDEA SN TS, LLTIZ
AIHIE RS & D K oI, NERIBERERRIE, [FHMPIRESE is 408
DB —2 T, WHBIGOERIMEDNL S (NWEMBERIBERENFEN TH 5
YralZix, T4AFRE is (called) BEAUGRESRE] L 72D 2 b H D) o

The calorie (abbreviated cal) is the amount of heat required to raise the
temperature of 1 gram of water from 14.5°C to 15.5 °C.
(University Physics, p.580)

The most general definition of sound is a longitudinal wave in a medium.

(University Physics, p.529)
UATF. TX_XTOHUBNTKRT, A2 Y v 73~ ~)
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7B, HEMIGEEOERICHH SN TV D AT, AT ERBOMO R
FIMRERE L S EN D3, 2R OIZ OV, AR CldiEam e,

RV BIERIEAR I, MERBIG D S SHB O RIS AN 0 ST G0
THAT DI SN D, LLFIORTHITIE, 4L Finormal forces 2 5
#iPH & acceleration in SHMZS ED X IZ L THIETE 500 %L T\ 5,

The normal force (Fig. 4.2a) is exerted on an object by any surface with which
it is in contact.
(University Physics, p.126)

Acceleration in SHM is determined via Hooke’s Law, F' = -kx, and F' = ma;...
(College Physics, p.146)

“HRBICZLSFIHETWD ) T 5 semiotic-object!, material-abstraction
ERIC X9 IC WEHIBRIBRRIC L > TEA SN TV D, LTI RT L 91T,
semiotic-objectlZEFRLELL & L CTHIMH & 41, material-abstraction®D 355 & [ U
£ oIz TREMRYEESE is A aaRt) [AFRE is(called) REFHAUGEEE) CTER I
o

The Newton is the SI unit of force. (College Physics, p.29)

The gravitational constant G in Eq. (13.1) is a fundamental physical constant
that has the same value for any two particles.
(University Physics, p.423)

semiotic-objectlT, FEFWMEIZ L > THLEAIND, L FOFITIX, WEEL
RN ER L 72> THOLDIEAIORHZ LT\ 5,

The first law states that when the net force on a body is zero, its motion doesn’t
change. The second law tells us that a body accelerates when the net force is not
Zero.

(University Physics, p.125)

b, Y7 OHEMETHMGERE LTEAIND ) offfE, &
ACHIA S 5 DT RL7=, material-abstraction & semiotic-object)d %
NENBEBIR L AL - B3l L TAHENBERIBRIZE > TEA I,
material-abstraction T# S 41 2 W PRBLG: 5 K SHEaPHILIR LAY BIMREREIZ L » T
HAINTWDZ ERHALMNT/R -T2, £7-. semiotic-object T X i1 5 PRl
EHIIHREEHRBICL > TEASIN TS Z EbbroT,
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3.2 EMFOBERE

AW OERE THER L 72 B FEE11055(X. 7 X Tnon-conscious ?
material ThH->7-, 2?9 5, material-object| X867 (74.8%). material-abstract/3:
2655(22.6%) Tl > 7= (323) .

K3 BV EOBRECHMNERL LTEASNhD 1))

conscious 0 0.0%
non- 115 100% | material | 115 100% | animal 0 0.0%
conscious object 86 74.8%
substance | 3 2.6%
abstraction | 26 22.6%
semiotic | 0% 0% institution | 0 0.0%
object 0 0.0%
abstraction | 0 0.0%
sum 115 | 100%

BAGERE 2 EH A L OV 2 AT, BIfRIBRE2395R1(84.1%) L ik b £ < |
WD T EIBFEN16[0](14.2%) TH o 7= (F4)

4 EVZOHEHRECTEHEMAMNEEZEAT HDOICHA I TV 58185
YRR | 16 | 14.2%

TEREFE |0 | 0.0%
DHEERE |0 | 0.0%
HEWE |0 | 0.0%
el 51 | 45.1%
BEFRIEFE | 95 | 84.1% | AKIAY 21 | 18.6%
P 23 | 20.4%
fFAEEfE | 1 0.9%
AR 1 0.9%
it 113 | 100%

material-object | L A& A& DAL 2~ BEFIAEEZE & L TR S v T
Bo TV OFEREIINEMIBHRIEBRRIC L > TERSI NV . FraIBRIEFE
W2 X o TREEFHSERARINZD | RUAIBIRERRIZ X > TREBIRA R
SNV T 5, WITRT O, NEBREFRIZ X > TREIEOEFM DN EER S
NTWHHEITH S,

Pili are structures made of protein that project from the surfaces of some types
of bacterial cells.

(Life, p.84)
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A tissue is a group of similar cells that perform a particular function.
(Inquiry into Life, p.4)

W D2ODFITIL, BT A RIRIRIBFEIZ K - CHA LY OSBRI R
INTW5H

Prokaryotes have a single chromosome (loop of DNA and associated proteins)
located within a region of the cytoplasm called the nucleoid.
(Inquiry into Life, p.46)

These bacteria have an internal membrane system that contains molecules
needed for photosynthesis.
(Life, p.83)

PLFIORT o, RIAIBIRIEBERC K » TR O SO DAL E BRI R S 1
TWAHHITH %,

All cells are surrounded by a plasma membrane consisting of a phospholipid
bilayer embedded with protein molecules.
(Inquiry into Life, p.45)

Enclosing the cell wall in some bacteria is a slimy layer composed mostly of
polysaccharides and referred to as a capsule.
(Life, p.83)

— T, EEDITENZ Db DX, MEBERICL > TEASND,

Some prokaryotes swim by using appendages called flagella, which sometimes
look like tiny corkscrews (Figure 5.5A).
(Life, p.83)

Soil bacteria called nitrifiers oxidize ammonia to nitrate ions (NOs-)...
(Life, p.750)

material objectlZ R\ NTZ < i 5 7-material-abstraction(%, AmMmHAGT R
NX—ICEDLLHEMEER Th D, 26 OFMAGERIINTRBERER &
WERBIZ > TEASNS, LFIORT O, NERBERIEFRRIC X > TE
MBRRCTRLF—RNERINTVLHITH D,
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Photosynthesis (literally, “synthesis from light™) is an anabolic process by which
the energy of sunlight is captured and used to convert carbon dioxide (CO) into
more complex carbon-containing compounds.

(Life, p.186)

Food is specifically called chemical energy because it contains energy in the
chemical bonds of organic molecules.
(Inquiry into Life, p.100)

MERFOGA ERIU X 51, HEMGEREOERIINCUBERERD [HF
MIRESE is AFilE) T4 FIRE is (called) BMIAYGEESE) ICX o TRENTND D
ENRDIND, Flo, ERICATULRBL L MMOBFEMAGEEENMEDNL TV D RS
MHFORE LFEILTH D,

R OFIIL. material-abstraction T X 115 B HRER N Y E BFE DO EI TEA
SNTWAHHITH D, FMIFEENSHEER TR, RREZZH - T
L s ML ORI A4 S 7o PARERE OB A L B2 5 S Th D,

They [Fungi] secrete digestive enzymes to break down large food molecules in

the environment, then absorb the breakdown products through the plasma
membranes of their cells in a process known as absorptive heterotrophy.

(Life, p.609)

[ NEEHICLD

To use nitrate, a plant must first reduce it to ammonium in a process called
nitrate reduction, which occurs in two enzyme-catalyzed steps.
(Life, p.751)

PLb, 7 0#RETEASNDEMIGEED ) O L& E AT
AN BRI ONWTR, ) O, 12& A EEERCEIKD—
Wi & 3 O IZHH S 4 5 material-object & AEMBI R Z R T OIWCFIHIND
material-abstraction Cd» > 72, EMBROERIZIT, WEHBIGTHLRHAINT
WD NERIBIMRIEFR I X T, WEERE DO TS Z IR EDS R
7o

3.3 fLFOBRE

(L2 D HFE CHER C X 7B AURERZ95RE1X. 37X T2 %non-conscious T &
72, 9 Hmaterial-object & material-abstraction 3 % 1% #1143 38(51.2%) & 3835
(45.2%)C, 2RDI8.8%% HFH Tz (ES) .
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5 LFOHERECHEMFERE L TEASKLD W)

conscious 0 0.0%
non- 84 100% | material | 83 98.8% | animal 0 0.0%
conscious object 43 51.2%
substance | 2 2.4%
abstraction | 38 45.2%
semiotic | 1 1.2% institution | 0 0.0%
object 1 1.2%
abstraction | 0 0.0%

sum 84 100%

HFEERE 28 A9 5 DI DTV e x, BIGRIEFEH372/H](87.8%)
Elb <. RO TYWEIBENIEI(11%)TH - 7= (F6) |

6 : (LZOFRECHEMNFERZEATIOIFAH I TV A EER
WEwmE |9 11.0%

ITEhEEE |0 0.0%
OEERE |1 1.2%
FEwmtE |0 0.0%
NEY 48 | 58.5%
BEfRIERE | 72 | 87.8% | WRILHY 11 | 13.4%
BIkCLED) 13 | 15.9%
FEEE |0 | 0.0%
EN 0 |0.0%
=t 82 | 100%

material-object/IALFME 2K W] ThHD, LFWEDOER, Kk 1
RIS () 1IINUBERBRICE - T, #RER ) CEEITNA
FIBIERIBREIC &> THEASH TV D, KITRTHIEL, Zniv, {L=WEDR
NERIBRIBRIC L > TER SN | BRER BRI RSN LTS
bLDOTH D,

A homogeneous mixture is a blend of two or more pure substances having a
uniform composition at the microscopic level.
(Fundamentals p.6)

Atoms are composed of tiny subatomic particles called protons, neutrons, and
electrons.
(Fundamentals p.48)

LIRS O, ALFWE OMRE % & RSP A RIBERIERIC K-> T8
ASNTNWDHITH D,
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Every amino acid contains an amine group (NH>), a carboxyl group (COOH),
and an R group called a side chain, all bonded to the same carbon atom.
(Fundamentals, p.599)

A proton has a mass of 1.672 622 X 10?* g and carries a positive (+) electrical
charge; ...
(Fundamentals, p.48)

—J7°C. material-abstraction|I{b FEG A KT W) ThHDH, LFBHERIL,
W LAY CBIE SO LRIC L 91C, NEMBfRERED TEEMR)GE
5 is AaaifEl T4 5IRE is(called) HMRUFESE) O — TERIND, L
Tz, BlERTd,

Any process that starts or increases the action of an enzyme is an activation.
(Fundamentals, p. 654)

The quantity of heat needed to completely vaporize a liquid once it reaches its
boiling point is called its heat of vaporization.
(Fundamentals, p.258)

COSE - OERESMC, EFREE, EWETRLAE L D I
BOLERSND, ZOWAE, EWEL U LS ICH MRS S 5%
TR RREREH TV, MTIC, %% 20277

In uncompetitive inhibition, the inhibitor does not compete with the substrate
for the active site and cannot bind to enzyme alone.
(Fundamentals, p.656)

Two or more amino acids can link together by forming amide bonds, which are
known as peptide bonds when they occur in proteins.
(Fundamentals, p.599)

LB GMER T D #PHLART, RIAIBIRIERRIC L > TREND, L
IS R A R

Feedback control is exerted on an earlier reactant by a later product in a reaction
pathway and is made possible by allosteric control.
(Fundamentals, p.661)
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Activation of such enzymes, known as zymogens or proenzymes, requires a
chemical reaction that splits off part of the molecule.
(Fundamentals, p.660)

b, AEFOBFRETEASINLEMAGEERD W) OFHEFHIND
WRAICOWTEIE L., ) OFEIX., 2ETFXToMbehEE R T
material-object & b F Bl 5 % 3% material-abstraction T > 7=, {LFWE /L5
RO ERSCHERICHH SN 28X, W04 TR T 72X
Z—ERILDOH RGN,

4. FLHLEERE

ULk, e W AL OZ NN O KFBER AT Ok E (2 B
B s L CEAIND W) OofEF L. TN o DB ANICHIH S L imfER
DFEFUZOWTHBIE LT, HTEREELOEBLONTORTICR D,

#£7: EMERICAVONTWS ) LEAICHE SH 5 ERR

material-object material-abstraction semiotic-object
s B: E&DEALDE | P: MHBRROER | P BALLPERDERE
(W = ‘ B:iﬁﬁ%@ﬁ%
5) C: {LFMEDER « | C: LFEHROER
Rk - HERREESR IR
| B OMLEROHERAL 22 &
WREE | o
) C: {L5W'HE O Rk
HROH R
R B: fHA&CHAL AR & | P %ﬁﬁ%@&éﬂ%ﬁ
(W B DALE BIFR . EJZ“Q J’D%ﬁ:
) C: b5 G B EH
3 FPHR A
B: fil{RD1TH) B: EMBROER
WE C: fLFELDER
CRILESR)
JE =i P: W BRIERI O

P: WEFEOHFE B AMFOHEFE C ALFOHFE

£z, ARRTIE. B BICHEICH Sh 245 ERIUC SOV T bk
L. BMBGERIT T8 L7z) RIELE LTI RS THD LifmmOT 7,

AFGOMIERINT, ERR - BEEBINROFADN &0 HEICHFEREE &
AH—=RNTEDLEITTDHI L, OWTEFAEDIM I TR 55 8 0 S il % PR
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RCEDLEIICTHZ L THD, AR THH LT-ER3IE B OEFEL . Afa
TIEfdL 72 > o T imERAE A A Z H§1E(logical metafunction), X} AR A Z H&HE
(interpersonal metafunction), 7 7 A M ERKHY A & #EHE (textual metafunction) D &
R BAPT L, FEROE S & QRO ICFMI T2 ) A D AR DI
BICBEMAT2 05 %RORETH D,
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Cohesion in Pictures: Expanding Painter, et al.’s Systems

BN m&ir
Chie Hayakawa
AEEBEWMRE
Nagoya University of the Arts

Abstract

This paper is a part of multimodal studies on a typical bimodal text, picturebooks.
Painter, et al. (2013) has already presented a comprehensive account of the visual
grammar in picturebooks, and this paper tries to expand it focusing on the system of
cohesion. Painter, et al. apply the study by Kress and Leeuwen (1996, 2006), who
analyzed each picture in isolation, to the analysis of picturebooks where they
propose the systems including MANIFESTATION and APPEARANCE to explain the
changes and ties between pictures.

Ties between pictures are best analyzed when we consider cohesion, all the
patterns which glue a text as a whole. The systems of MANIFESTATION and
APPEARANCE are related to the tracking of the same character and, in part, contribute
to cohesion. Semantic ties, however, can also be found between different characters.
The classis picturebook, Arrow to the Sun, for example, repeatedly uses the same
pattern of design and combination of colors to infer the bond between the Lord of
the Sun and his son. Based on these analyses, I will propose that cohesion in pictures
is also created by the choices of colors and shapes and will integrate the findings
into the system of COHESION IN PICTUREBOOKS.

1. IXC®IT

AKX, multimodal text DILERII72 T v b, IBARDFRHE A SEEELER O
BLEDOHLNZILE D ETDMED—ERTH DL, ARADODEMEZILNIT
HITVE, BRBETET T, RICHDL LBV AT AOFLBB AR TH S,
ZOHZESE LT, BEIZ Painter, et al. (2013) & W D BT WA H D |
Z 473 Systemic Functional Linguistic (BA F SFLYOH T, HifEf b aliER 72ka
RKOBDY AT Lo Tnd,

Painter, et al./Z, Kress and Leeuwen (1996, 2006)DAF4E & A&AZ I H LTz,
Kress and Leeuwen 7% 1 -2 1 DO W& ZHBIIZ - 7= DIZ% L. Painter, et al.
DOFFEIL, TOVAT L%, BEROBOMBRER AN LOHKB LD
LIlZH D, BARITA P—U =R > TEEORPIERIND D, D
IO D723 0 L T 72T L 7e 6720, & OBLE D5 Painter, et al.
. FUBS AP EEE T D I WVWOEREZ /R L 72 MANIFESTATION <°
APPEARANCE, B s DZ{t%Z4% 9 INTER-CIRCUMSTANCE, #&lZFRKRIN/-T&Z
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LETET L OB DOBBRIEZ O INTER-EVENT ¥ AT A7 S AR LT,

L2, Painter, et al DIRETH U AT AICH, FERITTWBESILH D,
frLABDO7 Y ZFIT DI, FFE TV 9 A5 HE (cohesion) 1B 5 o &
T AN B EETH D, kD MANIFESTATION X° APPEARANCE (3. [A] U4
N % BB (track) §~ 5 728D 2 A7 LT, cohesion D—E A k3, Lo LIEAKR
TIE, R8GO LIESE R OB 0 ] b0, TEAR
PRE—EHLI-bDIZT 5 LRFHZ, WaEOMRICEERBEW®RE 525, #i
ZIAE. ARSI DA Arrow to the Sun TliE. [F U, [F Ui
HEDOE LB IRUAEHT 2 Z &05, TRGOM] & 12D R+ 20217,

R —BMAEF WD,

ARIL, M ORAENE DEFZ N2, (LD [572030 ) 13,
BEORIN (FRZE—DOBRLIEOREIN) THLEIINS EETH, £ L
TENDEROFRERMET AT A (FHFFO—F) L LTELEDDHI LT,
Painter, et al. D > A7 LA Z&JLFE S, K0 A HRBEARDO G S 2 RT3
Nl =E =

2. Painter, et al. (2013) #2 & &0 D720

F£ 9", Painter, etal. Q013)DWFFEDORE L .5 & Z AR H, £ DHRK
DFFEIL AR ERED OBV PRI OENDHZ L ThD, £ HE b ZOMZEIL,
Kress and Leeuwen (1996, 2006) DG DHTIE A EARITISH LTS D TH 5,
Kress and Leeuwen (&, Systemic Functional Linguistics (LA T SFL)D A2
DE, BN ELHTIEISERERE, VAT LADOERIZELDTND,
Flo. T SFLIZHESE HREOEKREZ 3 DDA ZEREICIR > THBL T
WS, b ORI, bE b EFHBREO LA T T M biaE o o
DIZH, 121 SO ZERIZH > TV DR TH D,

Z AT %} L, Painter, et al. D fg K DR IE. Kress and Leeuwen D2 AT A%
BLBOMOBRESIT TEA X IICHBLIEZ ETHI . BARTZLZE L,
A b=V =R > TRPRXIIREND bDROT, T OH DRSS
RN ZEEND K OICTL2OBMHATH D, €9 LIEBEBREZRA T AT A
ELTIE, UTo4-oRF TN -

MANIFESTATION, APPEARANCE : [A] U35 AW G35 SV ORINA R
L7=2bD

INTER-CIRCUMSTANCE: #& & RO DEFRDOLEbEE£ L= HD
INTER-EVENT: fRIZEK SN TEX T L LT T EOMOGmE - BWRrBf%
ERLTEHO

Z D 95, MANIFESTATION & APPEARANCE D AT L%, 11/ RLUTEEL
RTHA,
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// (— complete
| CHARACTER |
| MANIFESTATION ;- body part
L metonymic—J!
|
‘ ~ shadow/ silhouette
) [~ apess - emerge
. unchanged I
f / status |
_CHARACTER , ;
APPEARANCE L recede
/ increase
\ L ;L varied —= ’/ _
\ reappear < ‘
\ ‘ decrease
immediate o )
J J descriptive detail
) L attribution \
\ ~ later N\

i symbolic attribute

k\ garment/accessory
] 1: Painter, et al. (2013: 64)?> MANIFESTATION £ APPEARANCE D/ A7 A

MANIFESTATION & APPEARANCE D3/ A7 AT, &6 5 & B A D LI
b2V AT ATHY, 1 DOVAT LAORBEER P AT LELTE L
HHENTND, ZOYAT LE, AROBRICHEERDL HDOROT, =
ZTHLIATEL,

MANIFESTATION 3845 A\ OREED LT ICBb 5B IR TH Y . BIHAY
D2 g 1 < %6 (complete) & . BH AN OKO T2 < HE
(metonymic) DIBIIL D3 & 5, £ DFREELROIL, AIORITES LD &R L
NN D IS ZETH D, 2F D MEKO—HETFHEIZLTY,
NN EF UREEE THi< R EORRERHD . ZHITLD,
—ODIEME LTODRNY M-S,

APPEARANCE &, B85 N3 916> CTHLIL D (appear) >, 5% 5 (reappear) 2> D
BT, BRGT 5L XIS 6, BENED L TIZHYT 2 (unchanged)
M, Bbo TRYET D (varied) DN~ 5, £ LT, ZOLAGEIIMPEEDD
ORIV < o T (status) N E D H56 . BRI DIV T AN,
BN E L CHIIICH T 256 L W28 A 6ERO—IZ2 5
I EOERENH D, Rz H(attribution) N E DDA, iERFELI 2o T
Wo 72 o SR MEENINZ 6NTZ0 . IR/ Eb 572035, Wi
AUCHE K| tracking ZA[REICT 720, RIC AL WS 2 ERbnb i<
RBDIFERFBIBEEZIRNENIL—LRNHDEDT, RVED-TZH/DY
IR 72 2N HERF SN D R EDO T RN EN D, FIRFIZ, B AN <
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R DO_— VIR 5 (immediate)7)>, [H] 2 &) T B ST 5 (later) > O
BRELH D,

ZHOLEVAT AL ST, BIOBOHFIZFE C AN —E LTS LT
HEW) (DR | 2D ENTE, BOEAKE L TOREAD—E
MEBIATE S, 2T, SFECWIORRAELRICES VR D,

3. #EA cohesion

BOFERAENZ OV TCEEDRIC, S8 4] (cohesion)|Z- DWW CREHLIZ
50z > TE <, Halliday and Hasan (1989: 48)i3f& 44 & 2E Z+ Hi 9~ cohesive
devices %, “the set of linguistic resources that every language has (as part of the
textual metafunction) for liking one part of a text to another” & JEF L T\ 5, Z D
X, MRAELEWIDIZ, TI7ANDEREI LOHLWPL DN %
89, TOORBONRHDLI-OIT, 77 A RBANTANTORIOEE Y Tl
<, BRELTELEEVDDL, —BLIEHDIZRD,

RN T EENRFRELTUL, 20X RLOBRETLND -

FRJs : 1saw a boy with a red cap. He was...
XA : Iwould like to go there. But if I do,...
Kk & 7o Pt 555 ¢ 1 went there, because. ..
FEEEMREHOME © Mine is red and yours is blue.
(Halliday and Hasan 1989: 48 ; f5ili3#)111Z & % 1E41)

RS & E, RAFICREFEESNDL L H1C, 77 A Mooyt
L—X&ETERATH D, KA. 77 A MHOMOEGEHICENNT-NED
RV ITEDLIL DR, BRI, L imi - BRI OV TEK
DORMPRY b7 26O, FERAVRERIEIL, HEE & HEE DR O ERAY 2D
2RO THD BIF D red & blue ITKEFEOEBZRTHIODNTNDLER, bh
A O, [FERE, - TIOBfRe &, SEIEREWMBEFRAH Y 9
%)

CZETHEHEHEOMBAEDEEZN, WL XD R AL, feARofani
bHDITTTHD, o TRVE, 1K1 DR TNT T, RSB EIR
ELTEREREIRLS72>TLE D,

ZDXH7:HTYH 9 —JF Painter, et al. 2013)D U AT L& R THD & BEIC
%5 2 HiilZ FL72 MANIFESTATION, APPEARANCE %, [A] U85 A% BB (track) 3"
DIEDDVAT L THY , FERMEOBREBER—MA KT A, T XTTIEARNE
X5, WERL, BATIE, R85\ bODOHIZHLIEIER [
B0 MDY, FOEFETLS SARDTHZENTES, £H5L [H
R ) BIRARKRE =B LT bDIZT 5 LRIRFIZ, WREOIRICEE R E
WrhG2 20 ThHbD, 295 L, BRDBGAY - b ODEORERMEEZ I X
LY AT LRI, RARO—EBMEBIT 5 Z LN TERN,

Ko TEAH T, BADOFEFIZ N ONRLDL Z LT, B85 A
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DORNY LT EDOL IR b O EMR L, RICESH T, 5Lz [HOh
DY | BRZDIEDTEDLUVAT LAEEREZE LV,

4. E4
4.1 BIZ X B27205Y

EFFTRICL DB ) 2 /D, SFICL > TEWA BH4 5 FBIZIX
FEORIN, EEHOW IR ENnH 508, RIFEWE BHT570Ica #
RAHFEEHND, FhUX, BB BEORREEAGDOETH D,
ZDIBH EIELSTLRTLHIETORDBY ZAELH L THWDHEFE LT,
Gerald McDermott fED Arrow to the Sun % 5. CHIZN, T A U 1 DFEFERRIC
b % REE & iV T2 7Ef T KBS OF#(the Lord of the Sun) D & 128, k% 725k
AR THIZETE LCGROOLN, I EIZKRGDO N EZFB{L EWVIFETH
Do

% D' EH, Long ago the Lord of the Sun sent the spark of life to earth. (& 4 .
KIGOMITAMOME GFLFRTIE NZLIXL D WobD b)) &M R
BEVIZRoTZ) EWVWIORLDOMF W=V Dfaza L TH D, KGO
ERIZMNT CRE M T2 BB THPN TV DD, MIEEE2 5 TWNDHDD,
RIFinT, oIz, HOFIZUSEE EOREENE S 7=, BARDFEH
W e~ — 2 3, TRER OB 2 5 CTHIERIZIE S < K o IcHinhTn s
Z O~ —7 3 the spark of life ZRH L TW\WDH EEZHND,

WRDO~—Tld, AL it entered the house of a young maiden. (Z FUIEA W
WOFE~EANSTZ) 720 [FUMHSE S —7 RNtk HRICEQ THID
TW5, & HIZIRO— T, In this way, the Boy came into the world of men.

(Z9 LT, BorBAotizAEEns) LEhi, RLZT TlE, the Boy
75%—1%720)%) I LRy, LrLigk o e, EEnBoFoHEk

ZiE, FICHESEDO~— 7 B3 it T g,

ZZTCTHDED~Y—7 &) B a5 & 9 IR K - T
HR2DDORIZORB Y BEAHSNTWOIERTFEE LD, FL~v—7
23, the spark of life — it (entered the house of a young maiden) — the Boy {2, #&
DOHFTNEIZSZ T HENR LTV, HPR, spark of life & the Boy (% [RIL & D)

TIEZ2W, L LZORITITRESEIZ (2725 o2 &%, BIIRL T
WD, TDORNRY LiE, WHIEZKBEOMHD IO, BOF~DHAKTH D,
TR DHTRISNDERTH D AL HA TV HFEATIILZR N,

ZoxoT, &iF. FUE (v—7) 252 & T, KGO EZEDEF
DHNZD 2R3 | Z#RILTWD, T4bb [ UEOHMIZL - T,
i LARDBICHIRAEZ ATV D,

42 B (DHHZEDLE) ITLB208Y

RIENC R L 972 1O 0 | X, BT TR, AP0 AGHED
IR THEE D, [F U drrow to the Sun T, B DT, KEGDMIZEZ U Tij:
HRE TS TE— 2D, X, FEFITHEC e T -
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F Loy Hth - ROMAEDETEAIN TS, ZOEHOFT, 29
L7 R B OMAEDENRHNOND DL, MIZH L TEITTHDZ &
ICHEB L2, o —i%, FICHEG - K- Bo 3 arZiicafiniz
TH»PN TS (FOZLIZL-> T, ZORBEOFEFEHETHS, fiL
KHREH I THWND),

ZOBOEDINITH, FRAEZAELHTTZDIC) ELIXTE VTV A
ERD, BoFmcRAE 5 2 Ehé%ﬁf&)éo HoNLBEVITE =D
W IEBOFRBGOE T THDZ EERINITRDT, 20 4 >OEY
MRS VKT RO LT L7 @ioJk;540@%§kiME
?4i/®%%\k®%§\ﬂf@%é\wﬁoi@%ﬁf%é(ﬁ%kb
T, WAWHEOHRIZ, 2o 08 Z KE(L LT N F — BT
%), EOERBIZA-STEH, BW-bid, BOTHRHOETTHDL I EEEL
T, BORALL D, HEOWRSEOREICAD L, BOTIX, B2 -
B ALY 5O 5 DN OFITH NS,

FDIRD— OARLIX, When the boy came from the Kiva of Lightening, he
was transformed (5 DTN SFEDHENGH TS D &, HITED-> TV
72) THDHH, BRI E S Ebo) f2IxXciEzsnsizny, e
L. BorTottnEboTng, ZhET, BBy xy MRICHI N
TWEBOFN, Brvr «F ALy i - OO bETEaIN
TW5, ZOS5SBEOMAEDLEIL, HLNHERLTTH D,

D%, BOFIFM EIZ ﬁéﬁ ZOHNZ, NbLZDLHIEbND
“bring my spirit to the world of men.” (L /) (?KNR'C T I7=nkoso Z24))
EANOHIZRBIRL D), i EICRD & AXORIZEH, B 7, K, F
L, ﬁﬁﬁbﬂéii 2725,

NS —HEOBHE T, AOBIRICEL > TR OO RN Y N ER
ﬁéﬂé%%%ik%é Al CEOMAEDED, KO — ZDJ] (»
S3FEBLTCEFIIRITORINTZEEZOND)—> BT — I ED AL~
ENEIZIEDS » T <, uh% 148Kk, TRIC B D] TIERWZD, B A%
track 35 v AT AT Z Hiv7evy, L LZORICIIMESEIZ [27enD )
MHHZ EEBIIFLTWD, FOORBD 21X, WEIEKEBEOMHD 103,
B L T k] EP@X@ﬂ<&b\iO&ﬁWVC%50

DL, BiE. FACAofirtbE (Br 7 - F ALy fk- i)
%ﬁO;ET\ﬁﬁéﬂ%A%@%%t®FO&#@J%%ﬁbf%éoﬁ
bbb, RUEET TR, RUADHMAEDLEIZL>TH, BEBEORIC
FERAEEEAMTZENTE D,

4.3 = DD EH

Bl7= £ 9 2B, BRI HHEBEIZARST 6D, AL TfAaGbt)
WL ThH, HEORIRICEKSTY S0 2Ll LN TES, £+
Ol LT, FHG T X EFE— RO [RICE2E_XTEZ0?2 1275,
BHo KB, x L NWANAREWE RO UIRLWiETH DL, F
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FTU U TERDTTERDLE, WOX—ITIE, BORICHROSBERENE
NnNo, ZHELHEAL, RN U AEBXENLR eoTc v )| BIDE
EDORNY EERL TS, RIS, LEVEZEE L EAWVEBRENEI
B30 BEEIZIE, WANWABRTND I BIZH T 7RI > TLE

IEVIEETH D,

WEEOAF & LTI, REBICEPAMERND &, RICENATERLED E
DDOSLERER DS RICR D, 20— TlE, ABROH S DIBE SRS
B DO H S DI T25RNB0 ] BNHHOTHY., ATl EbEE
ICHERMEICHE S L CWAIERTH 5,

AZL D270 D 5 —filE LT, BEHPHMHMED [NAETruadnkin
bl ZRD, BHEAYMDOZEART, RONA, I Lrdra, TeAD
A BRI, INSEVROY AL, INENWTHF (ZARHE) OBLEboAR
ENBRGT 5,

OB HDOENEEIL > T ABHEND H, AR THBIZR
STET Wbt O] EWHJEICADL L, FIZITWANWARIEAE LT
BER®D DL, FEREERSE, ZOHICASTNDILONEZHHHMATH
Lo rai, ROEOKE LizREEZERSE ., PICEWRIEE LB TR Ao
TWb, TTVOEDOEE LT-EEES E, I, BHIZST2BL b0
A5TWD, ZUHDOFEDOIL, HENINARLETeDEOIETHDH, /N4
DZE LTZBEOHRIZIE, NABEOLNDL DN A-TEY, radlgx Lz
BROFIZIE, FallUo2720 OBL BN A-TWND EWN S, EENIR-
TWa,

IO LENT, ZEIETHHA LR THLFE LI T#EA T, BT,
WDONX—UChruid, BRIzt boaillic o TRGT 5, FEkIC, Y
AERDOENGIZTAEHDY 2w 73 v 703, A B ARDOENBIE,
A BRADBKNEDOEIZITOENH e —F—ZX 7 — B TL %, Fid
— VT, BARFNLEZHIZOTTWALZ ERRTERNLS,

ZOEIIZ, BIFETH-T, B AMmE THRL] O TIERWA, ED
BREl &G AR U E 5 Z & C, 2O T27en 0 | 28T
LR E BRI DT TV 5,

5. B ORERE : FDOAH=ALE VAT A
ZZFETWLONEREHNT, RUASEEME S Z LT, BEBORIC
(D720 ) BDAEFNDZ 2R, THZ2b, 29 LSRN EREAE

R ER A A FL T AT,

SEEOLRA. WARMEE AR TER L VO O, TRHEEEERA KT T

HEVIRERD D

Such devices [reference, substitution, ellipsis 72 &£ ] become
cohesive—have a cohesive function and so are constitutive of
texture—precisely if and when they can be interpreted through their
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relation to some other (explicit) encoding device in the same passage. If
the source for their interpretation is located within the text, then a cohesive
tie of the type(s) discussed above is established; the establishment of such
a tie creates cohesion. (Halliday and Hasan 1989: 75)

72 B 22675 &, CHIZ he EEMNNTVTH, TN TIEEKRNR
DRIFTTNDDT, HEENDNERN, T 7 A SORTOE Y Z B+ Z &
THEDRE LN, ZOBRWHTERTORB Y BNEENRD, ZDXIIT,
T 212X T 7 A FOMOE s = SR LT iE R S50non, SiEiCX

D s AR E DERE T DJRBETH D,

BOGEIXFEE N | RICRTESCED TRIC iof@ﬁﬁﬁiiﬂ
TWARRERTH, BICENEER, BHRIZRIT WL RS 5 E13E L 5
ﬂﬁwo&®Fﬁi%éﬁm¢ﬁﬁﬂk®iﬁﬁ%@ﬁ;waﬁ S5z
WFEEDEHNH V| BlRESTIX, FIUA - FUELEZ L7200, A
SO 1272030 ] NHEAHITTEEVOIBENRRLANDOMANZH L DT E L)
ELARSPYAVAIAN

DI LEEMIIEZD E BARIZBOTE, (22530 | B0t DR
LSO WL RNAMEE L B S 25, Arrow to the Sun DFHI T, i
PISNDOEIG N DEENEMAZ D Z & T, fECHREANMEDINL TV D EG A
MES LaE TR bl LTHRODT AN H - 7=,

ZDOEIT, BICOLEFEERI UL D ITHERMENH DM, BORRAILSE

CIFRL DA =ALTITTEHL,

MEIC, ZZETCRTERBEREZR S ZENTELH LY, BERDEDRER
DV AT AEK2 ELTRET D,

2: COHESION IN PICTUREBOOKS D ¥ AT A

X227~ L7z X 912, Painter, et al. 23424 L 72 MANIFESTATION & APPEARANCE
D AT NT, —BUEELET VAT AO—HE LT FOEFHAT S,
7272 LZ 4 51X, between the same participant, 72> H[E UG AW %
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tracking T 572D AT L ELTE LD,

ZALE1FBIIT, between difference participants, 97235 872 5845 AW
D [DRNRY | (te)z BT VAT LAHLBINTE LI OIC LT, £ FArER
el LT, ITHORDY AR TERIE L, A THORNY 2 AL H 338N
ik, FIREEIRE L7z, 728726, BLALFEILCICTS2EVIRIRE TE D
MHThD,

EAF CICT 256, whole T7cb b, [RNAETul] OFIZR XS IC,
HOREDOT T T A &R CIZT D& & | partial 3772005 Arrow to the
Sun DFID X 51T, EKO—EIZF LI~ — 7 24 9 BIEN H 5,

EEF CIZT 286, single color 7206, HMOGNRFE CHERH 5,

72z le_xTEeo?] OFloX 51, VoAb, L—BERUTICT
HERETH D, — . combination of color 3725, Arrow to the Sun D
DEHT, BOMBAEDLEEZFECICTHEINELH 5,

] 2 13 F 72 ORISR 72 S 2T A TH Y . L0 2B A %
ETHRMP DD, o, SRELDEE - GUAORERNELH 5000 Lit
20, Bl X, BEOBOMT, Mmoo LA T U MEEEZRICIZT S, &5
WIEL B2 D85 NSE U — A0 T 2 LTV D, 72 EOBRG f5 M
BEDAREEND D, A% OHIZHE LTV &, BEBRORITERAEEZ AR
HTFEPIOVPALNNI D EEZD,

I T 7 AN (SFHTIR)
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Differences in Contextual Dependency Observed in Theme
Park Regulations

=FEHRX
Hidefumi Miyake
RHEFRF

Yasuda Women’s University

Abstract

This study aims at clarifying some differences in contextual dependency observed in
theme park regulations by applying a modified model of Cloran’s chronotope (2010).

Cloran’s chronotope consists of Speech Function (proposal or proposition),
Event Orientation (temporality), and the physical distance of the Central Entity
(Subject) from the speaker. In her 2010 model, Cloran deals with the category of
“proposal” as one unit that covers only the here-and-now situation and takes only
“interactants” as Subject.

However, when we think of temporality and the mood choice of proposals, it is
possible to set up a more detailed framework in the category of “proposal.”
Commands such as “Do it regularly,” “Do it now,” “Do it later,” or “Do it if something
happens” indicate different Event Orientations. In addition, in regard to mood choice,
when commands are given in the indicative mood, the Central Entities are either “you,”
as in “You must do it,” or the third person, as in “Smoking is prohibited in this area.”

Taking these weaknesses into consideration, this study introduces the idea of
“iconicity” advocated by Martin and Matruglio (2013) in order to modify Cloran’s
framework. As a result, we can then classify theme park regulations within a spectrum
of contextual dependency.

1. #ZEEB

T e N— 2, TOHIOBOCA TN O Z LD TE Wi ThH
Do TITIEHRLW—HZBI T ENTXHROVIC, RKEMZITTFS 2
TR SRV —VDFET D ABIETIE, BV 74 A=2TI2HDT —
~ /3= O regulation REUZE R Z YT, ENENDOT —~< - =T RED
9 RBE O TREOITEHIH 21T > TWDHONEHREST 5, LB,
T~ N=UNELC XD RFEERIEHWT regulation 217> TWN5HDT
bIUL, FHUL—2D genre L LTHZDHZENTELHTHAD, LL,
T e NI IR RS ERBEADP A STV DO THIUX, Z0FE
BERORIIL, 7—~ « 73—27 D persona DIERIZHEILTHILTND EE
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ZHid,

B T FN=T DT —< « X—7 TlE, V—LOFRITEIIR T Ly b
L TIThilTW\W5, £ Z TARMZE TIX, Disneyland Park & Knott’s Berry
Farm O/ 7 Ly NMIHE#E S LTV 5 regulation B Y B, Z0ZER%Z 2
YT I A METFEOERN DT 52 L1C Lz, TOZDDT —v - /38—
7 @ regulation (2, ED L) B E LT ERADBIEZIND O EP] S
WL, ZNENDT —~ « /X—27 D persona DNED I HIT/EY HELTW5D
DinaELET D,

2. T L—AU—7 OREE

Z OO T —HIZHND DL, 1998 4025 2005 “FEDfEIZ, Disneyland
Park 35 X Uf Knott’s Berry Farm CHlAT S L7 /X 7Ly R CThHDLH, TOZDD
T~ s N Z ARV SITICAE L TR Y . A VERICH D, 2
B/ 7 Ly O regulation D ICEREZ YT, D &E1T 9,

THO7L—LU—27 & L THWDDIE, Cloran (2010) @ chronotope % &
ELZHDTHD, Cloran (2010) DETF /UL, REFEEFEODSHIT DI DICER
S#72H DT, Speech Function, Event Orientation (LA T EO). Central Entity

(LLF CE) @3 SOEZDOMERIZ L - T Y L > TV %, Speech Function
I, ZDOHiN goods-and-service @ giving F 721& demanding (2B > T\ 5 D
7>, information @ giving F721% demanding (ZB8H> > TWDH DN I - T,
proposal & proposition (Z[X5) X415, Proposal Tid, AEMIZSHER L TH =
Ra=b—varORMNERETZENRETH LD, SEOEFNIHI
MNTHD, A 2=r—2a MIOATVLHITEAELTVD ZENEWN
72®. proposition LV b 2T 7 A MEFERENEEZHND,

EO (&, proposition & U THEE X5 HIRFED E DR TIThOIL 5 &7~ L
TW5, BEOHSEFET prior 1IZF1 V4T Hiv, BEICED S HkFIL, HiE
Td AL concurrent: habitual, Z D[R Y DOITH) THiLIX concurrent: non-
habitual [Z[X ) 415, Forecast &, ARICAELDHRFETHD, Zhid, Bl
3 L IEHLSEIZ K o T non-hypothetical & hypothetical (2K 5y ST\ 5, B
HHROWHG ThiL, FEE ORI D 2 kI forecast: non-hypothetical:
volitional |, Hi7p % T4HToH 4T forecast: non-hypothetical: non-volitional (Z[X.
FIND, —H. IEBFEOH G TH IR forecast: hypothetical (Z[X57 15,

CE I, JFAIIZZ DHEiD FFETH 5, £ DOEFEN, REED Y FE RO,
SEEDPMTON TV DFHEICFET 2 b DD, DEEOBGFHLIMAFIET S
HDIRDI, —IKHIIRERIROIND 4 BFEIZX SN0 L0272 >Tn 5,

NG 3ODEFRDOMEE T, LLF DX 9 72 Rhetorical Unit 23EE S LD,
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1: Cloran (2010) 5 /v
(Cloran 2010: 52)

Cloran (2010) @ chronotope Ti., proposal |Zxf L T EO 233%E S 4L TCU 7
VNS, FEBRITI, proposal DITENMT 040 2 REILZ IR IZIE 5 FTREMEDN 8 5
Prior (ZJ& 3 % proposal |Z/77E L 72\ A3, ‘Doitnow.” I concurrent: non-habitual
2B 5174 THY . ‘Do it regularly.” |X concurrent: habitual {Z331F 5174 T
H5H, BT, ‘Doitlater.” = ‘Doitifsomething happens.” (%, forecast (242 U %
1T Thbd, ZOZ LI, proposal DHIZEH EO X E LTCIEH 8, XD
delicacy D EWVIHTEATH ZENTEDHZ LA RLTVD,

F7-. proposal ® CEIZOWTHHENMLETHSDH, i, proposal (21X
imperative 7217 T72 < | declarative ZHHWONDHZ &b H LML THDH, 7ok
Z1Z. Doingx is prohibited. & 9 fHidDH;4A | CE I interactant TiE72 <, = A
HTHD, DF V., proposal DHEFLIADHFIZIL, interactant LLAF D CE % 5% E
TOHBENRDHLDOTH D,

PLED X 9 7ediEm 2 F 2. ABFSEClX Cloran (2010) OET /L AIETE L,
UTOZ7L—=hU—=7%HnHZ L e 25,
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Speech Central Event Orientation
Function | Entity Prior Concurrent Posterior
habitual non- presumed | assumed
habitual
Proposal | 1st  or | N/A Do it | Doitnow. | Doitlater. | Do it if
2nd regularly. something
person happens.
3rd N/A X must be | X must be | X must be | X must be
person done done now. | done later. | done  if
regularly. something
happens.

2: Cloran (2010) ® Proposal DEIEET /L

Z DT IVCIL, K & hypothetical @%,_\%E%[Jﬁ‘é 72O, RFlzxt
= M forecast T1L 72 < posterior & F IFITHETRIZA U 517413 presumed,
I/\/D$ CDDaB RN D 7247 213 assumed T 5,
ZOEFETINE AT I A MRIFEOBBKRIZLL IO X 9 TH D, Martin and
Matruglio (2013) (%, 3 DDA XEREL 207 7 A MEIFEOEBRELL FO X
INTEL LTS,

From the perspective of textual meaning, the key variable is implicitness — to
what extent does a text depend on exophoric reference, substitution or ellipsis (to
its material situation setting to use Hasan’s term ...) and in addition scaffold its
composition with layers of high level periodicity. From the perspective of
interpersonal meaning the key variable is negotiability — to what extent is a
proposition or proposal arguable, and if arguable, to what extent does arguability
depend on the moment of speaking (in terms of temporality or modality). From the
perspective of ideational meaning the key variable is iconicity — to what extent
are semantic relations realised as congruent configurations of process, participant
and circumstance which unfold in discourse in the sequence in which they occur in
the field. Grammatical metaphor, ..., is a powerful resource for composing high
level Theme and New, for adjusting negotiability (as ‘direct’ vs ‘indirect’ speech
acts) and scrambling iconicity (as everyday vs heavily ‘nominalised’ discourse).
(Martin and Matruglio, 2013: 89)

Textual meaning % %7~ implicitness (%, 7 7 A MRS, (CH, EHlEE %<
Bz a7 7 A MEFFEE D E < | interpersonal meaning % 35§ negotiability
X, NAEDFEGERFIZITWE E a7 7 2 MEIEENE V., £ 7-. ideational
meaning Z 79 iconicity X, FMRORMDBEDEEDIE TERRICKMR ST

WHIEE AT 7 A MRIFEDREWNZ L2 D,

INE350ar7T 7 A MEFEICEDLERZKRIFZEOTT MITE TR
5 & implicitness ZXMT HDIX CE THDH, — AFR, AFRIMALFT
KINDIZH, AT I AINLED NMERFET DHERH Y . = AFRIZ
B E. TONFIISETHIREIND L 512725, FERIZ LT, negotiability
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W21 D temporality & KL TWH DN EO THDH, LALLM S, iconicity
LT DET IS 5 Z EIXTERY, & 2T, BIONFEA % fLAA T
BMENAELT D,

Iconicity & T 7 A MEFEOBRZH LT 2ITIE, RF A bR A
DN F N TIH D, Leech i, N7 A b3 A LT, EHEM7L imperative
D[R EFERR[121DHRRTA FThbH e LTWVD,

Indirectness less polite
] Answer the phone.
] I want you to answer the phone.
] Will you answer the phone?
0] Can you answer the phone?
1] Would you mind answering the phone?
2] Could you possibly answer the phone?

etc.

[7
[8
9
[1
[1
[1

! }

more polite
(Leech 1983: 108)

:@ﬁ%@m\mmmy@ﬁ%k%iaméomk B 72 DIX[T]D
imperative Z W 72T 5, [8]LAKED indicative D5, [8]Idah# & &
T, HEFOITHO 3 DONFEIRLTWAHEAT, 277 A MEIEFIC
IEREIC R LT\ 5, [9]. [10]TlE. mood 7% interrogative (2224 5 71T Trg

N ﬁ#ém&#&<&é Liconicity METF L TWA EE 25, [11].
(1211272 % & | modality RELDVEA Z 40, FRZ[1]TIE, B&EFOT 9 NEAT
T % answer 78, process Tld72 < mind @ complement & L T/REF T
D, ZOXIREA, BlCarT 7 A MRIFENRTRD &2 bND, OF
v . indicative # W\ 2354, G54, & F. BHEFOTED 3 DOEFRITK
THEMRNDDLHAE, &b arT 7 A MRIFERELS . THHDOEEZEDONT
AR L7210 | grammatical metaphor (Z X > TAR & TR R -T2 TE
WR2AER SN2 0§ 5856121 iconicity ME T T 5D TH 5,

Z D X 9 72 iconicity & = /7‘? A MEFEOBRIT, FESEICHBIES
15, Garcés-Conejos and Sanchez-Macarro (1998) 1%, BH¥5m CIZ351F 5 Face
Threatening Act [EEED {ED—2 L LT, FEECHE FADOFLEHET 5 Z
EERFTTVWD, UUTFIRT 5 OOFERBEEBITH L2, Zhbidvihn
LaALT I A MEFEEE FT D LI TERHIT AT - RIA PR A%
SFLEDETH LD TH S,

(1) Use of the passive voice

(2) Impersonal verbs

(3) Replacement of the pronoun I and you by indefinites
(4) State the FTA as a general rule
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(5) Nominalization
(Garcés-Conejos and Sanchez-Macarro 1998: 182-186)

ZOXIBRBRERIEIED T L— AU — 7 (ZAIAT & LUTFIORTH 3
DETINEGDHZENTE D, 7—~ +/X—7 @ regulation |%, FNIZEIT D
I TH D728, EO 1Z4 T concurrent T 5, Concurrent (ZF31F % proposal
DOHT, kb7 7 A MEAFEDEWERBUL imperative Th 5, Ziuid,
No running.® X 9 72 minor clause DTEATEWVWERIND Z &b dH D, BUKRE
WZ B2, 2D &9 72 minor clause DFERUL, b 227 7 A MEFE DK
WEHF 72—V a5 T D55 I b VWD, £ D728, minor clause D
a7 7 A MREFEZ T DBRCIE, Th OO ED &) Rgahoh T
HOOHNTWDE0EEBET HMEND,

Proposal (&, imperative & minor clause % Mz & L, % O H X indicative 73
cline # L CT\5, TOHT, 2T 7 A Mafb EMREICKBLTNDEH
1 #:1%, 1want younottodox. F 723 Irequestyounottodox. DL D2, —A
W% senser X° sayer, __A#i%& doer & LA THDH, ZOHTIL, FEED
authority X, want X° request 72 &', a Hi? process I[Z XM S ND L HIZ7e~> T
V5, I'dbe grateful if you wouldnotdox. @ & 9 7efE=0L, ahd. BT, M
SFEOTEENS 2T 7 A MERBRT S 3 DOERDBHI>THDHDD,
— NFRDS AR OATENZ HLH LT D &0 S I 23 IEFEIS SR S U TuZe
72D, [FUE 1 FITH Y 36, 5EF O authority 7 T IF 7B Lo T D,

552 ML, AFREGEIZ must/mustn’t 72 £ modal verbal operator % {9 JZ
Thd, ZOME, FHEEICHTLEENKRIMLTNDLEEIRT, 1L
Dt arT I A MRIFEN T2 - TV 5, 568 OFFD authority 1, =12 modal
verbal operator % i L TRELI 1, i b authority Z 7%l & L Tix. Would
you mind refraining from doing x? 7232811 5415, Interrogative & VTR =
FICBERRMEEZ G 2, TICHBI G L 72> TWDHITEN % refrain from O
complement & 9% Z & T, GEEOE A LEIT, & FOAMHERL LT
WHDTH D,

NGB 2O00FOERBIX, T 7 A MIFET D you (kT 5 B 72
HWETHDH I &M D non-habitual [ZAZES T Hivd, VMR Z 5 & | indicative
Tl B 1ML 5 2 PEDSEHE 7R regulation & 72> TWNWAHDThH D,
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X 3: Regulation RFHD 2 7 7 2 MERFE

93 MLIBRIZ, AR T HEMNIELS 25 2 Lnn, BEFITHT 5
B RITEIOBGI &V D K01, L— A ORE WS MRS 725, D
¥ V. habitual ® EO ICRTHRBLERDDTh D, H3HTIE, —AHEE
e LT, Bl s TEhnsaib i s, #il& L TiE, Wedon’t permit doing
x. X Wedon’tallowx. 72 EDOEARNH 5,

B AP, S ARRTERIND A A TFE L L2 modality ZFFORELTH 5,
ZOFETIE, @BERICHTLIEKS. BMEFITHTL2E L BITHLNRY, One
mustn’t do x. <° Visitors are not supposed to do x. D X 92, —fxA72 N3 E7E
LY BEE R TUTY TUTEDL V=L OIRE R > TN D,

77



JASFL Proceedings Vol.12 2018

55T ' 0 M OHLAIDNEEEE & 72 53556 T d %, Doing x is not permitted
here.. Rule x prohibits doing x., Thereis nox-ing. 72 & DA TIE, FEE. M=
FADE KT MEFOTE AT TN D, £D72®, iconicity T
BWTHRb AT 7 A MRIFEMEWRE L 2D,

ZOXIBRE LIRS T 7 A METFEE & authority ORI Z .
aE LUz \T % authority @22 @ — /L3 R[EETH %, Idema (1997)
I%, directive D FiE1T7%4 %, nuclear T& 5 command & satellite Z AT 5
orientation, legitimation (purpose, condition, cause), conciliation, thanks (/)%
L. “the way in which the Command has been realized (direct or indirect; congruently
or metaphorically)”, “the presence of legitimation or enabling elements supporting
the Command”, “where the Command occurs in relation to additional legitimizing
and/or enabling elements at the level of text” (1997: 77) @ 3 DD %373 shouldness
& institutional positioning (258 % 5.2 5 LB 2 T 5

EARBYIZ directive @ softening (2 B AL D B k L’C I%. lexico-grammar
J& Tl please 72 & @ mitigation DfE ., tag-question DEEH ., for your safety 72
E D legitimation D A | interrogative Df# H, possibly X° I’d be grateful if ...
£ 9 72 modality RELOMEH ., I'm sorry to trouble you <> I hope you don’t mind my
asking, but ...72 EORFIE X RBNEIT D, F7z, discourse-semantic JE T
%, Hi% 7z legitimation Offi A, help us do ...D X 9 72 power DFEEFR B
DOFFEN, joke DEARENDH D, AFETIE, ZNHORBOH I HIEER
BHNNTRN G, 2 DD T —< « /X—7 D regulation L5235

3. T
3.1.Disneyland Park (2331} % Regulation
Disneyland Park (2351 213, LTI 18 OHEICHR STV 5D

yMake the most of your visit.

) Here are 4 good ways to safer days!

1. 3yNo stampeding (Don’t run)

2. 4 Keep your arms, hooves, tusks and tails inside ride vehicles (and your hands, feet
and legs)

3. (5)On rides, stay seated with your tail down ((¢) you get this one right?)

4. 7y Keep your paws behind the yellow line ((syDon’t cross the yellow safety lines at
attractions)

Special Considerations

Safety
©) Please abide by all safety warnings and notices.
o-1) For your safety while on attractions, remain seated with hands, arms, feet and
legs inside the vehicle, (10-2) supervise children.

Physical Considerations on designated attractions
Warning!
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an For safety you should be in good health and free from high blood pressure, heart,
back or neck problems, motion sickness, or other conditions that could be
aggravated by this adventure. (12) Expectant mothers should not ride.
Courtesy

a3 We work hard to offer a comfortable, safe and enjoyable experience for all of
our Guests. (14 Please assist us by showing common courtesy to fellow Park Guests.
as) Please be respectful of others. (15) Do not use profanity or engage in unsafe,
illegal or offensive behavior. (17) Proper attire, including shoes and shirts, must be
worn at all times.

Smoking
as) For the comfort of all our Guests, smoking is allowed in designated areas only.

Z @ regulation OH T, (DEINL@)EIX, FEBICMITIEAYE—YTH
%, LionKing DX % 7 7 #—"T % Pumbaa & Timon 237 K/3A A &% DX
EERoTWNDHDEN, 1FIFETIZEBWT imperative 2ZHW STV D,
Please @ J 9 7 mitigation [ZH VY 5L TUN72 U023 5) stampeding, (4 hooves, tusks
and tails, (syyourtail, ¢paws 72 & B R ZIZ LT joke DV IAFNTE
0. BlLAZIADTZHRZL command & 72> T\ 5,

—J7. Special Considerations PARFIZ R AIZ AT 7= regulation & 72> CTE D |
Z TR, (9)EIRC(14)Ei, (158D please DEHIZHINZ . (10.1yFor your safety <°
anFor safety & & - 7= legitimation DA, (13)Ei O DOFH, (14)Hi D assist
us & Vo 7 partnership OAEEEN | K% & DR O KRR DORENLIZ W BT
W5, 72, (I)EID X 12, ZET 5D TiEAa . FEEMIT RN S HFFA
T 5 THIIZ A % concession &, ZAUZ—HH > TWNWHEFEZXDHTEA D,
LIAHLIAIL BT 7 A MAFEDER N L — VRO indicative KHL7AS
OB TWDR, ZnboRBT, (1)FECANEO LI IZ, HFa=v FD
BKEZEICHWONDZ ENEL, 77 AMEEKD h—2 b U TIEEN
negotiation & 72> TV %, Imperative % 1 L 72 [EEZHY 72 regulation D HIZ, 2k
KL OB D power xS TREAZ DAL, TEHI LG > COREOITEN A
BHl L CTHhbH0TH D,

3.2.Knott’s Berry Farm (2331} % Regulation

Knott’s Berry Farm ®O/X 7 Ly MZIL, % & regulation 23FC# ST
% M OBR TR 70 Hiz #3252 LIXTE Rz, B2 5] o 7 %
R LT D,

Knott’s Berry Farm @ regulation (%, /L — L&/~ & [H B2 negotiation D
W7 NTITHOI T\ D, FREDBIE, [EHERI7R negotiation B T/R S 31T
WLEDTH D,

The Code of the West
¢1) We work very hard at Knott’s Berry Farm to provide a safe and exciting
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entertainment experience. 32y However, without your cooperation we cannot be
successful. (33 Please comply with all posted or distributed rules and guidelines. (4
Use common sense. 35y Respect the person and property of others. 36 Please do not
bring food or drink into the Park. 37y Do not engage in activities which are beyond
your ability or physical capacity. 3y Be personally responsible that you are in good
health and free from heart, back, or neck problems, motion sickness, or other
conditions, which could be aggravated by the Parks’ attractions.

9y The Management of Knott’s Berry Farm would like to ensure that the ultimate
safety and enjoyment of all our guests is achieved every day. o) In order to do this,
we are asking for your cooperation by refraining from the following list of
unacceptable behaviors.

@1) Unacceptable behavior includes, but is not limited to, any criminal conduct,
disorderly and/or indecent conduct, any act that would endanger the safety of yourself
or others, loud, profane or abusive language, loud music, running, roller skating,
skateboarding, bicycling, throwing objects, spitting, jumping/cutting into queue lines,
possession of or use of alcoholic beverages (other than in designated areas), illegal
substances of any kind, smoking in queue lines or buildings, unauthorized distribution
of literature, or postings of signs, inadequate or inappropriate attire, wearing of
costumes, littering, interfering with the passage of others, use of pointing/laser devices,
creating a nuisance or disrupting guests, employees or any venues, possession of
weapons of any type or items determined to be a weapon by Knott’s Berry Farm
Management or its agents.

Knott’s Berry Farm (233 C %, Disneyland Park [FlEk, % & DE D power
AW FTREAPHNEN TS, ERROHITIE, BDEIR L OGO & -
EHEDFL, (32)Hi? partnership D7, & L T, (33)HiF L VN(36)HiD please
DOERD. £ O&EIZ R L T\d,

L2rL, —JC, Knott’s Berry Farm (&, 58772 authority 7235745575 O#
HlHIT> TN D, LLFIZRT 2 » AT Cld, A—WErnR oA H VT
NT A B L TEY, KELEDOMO power ZZH/RTHIEEZ L > T D,
EbLohEnd & ZD XD 7 — g Knott’s Berry Farm O £72 5 b
— 2 C., Z iU Disneyland Park @ regulation & D KX 7p72H8 L 7p > TN 5,

«2) Pursuant to California Penal code section 490.6, persons who refuse to follow
posted or distributed Park Rules or who engage in inappropriate behavior will be
detained, arrested, or removed from Knott’s Berry Farm. 3y In addition to this “Code
of the West”, we would like to clarify some of the more commonly asked Code
questions:

O Line Jumping Is NOT A Sporting Event

(s6) To permit guests to enjoy rides as quickly as possible, line jumping is not allowed. (57
Line jumping is defined as: cutting in front of other guests already waiting in line; leaving
a line, then trying to re-enter the line at the same point; or saving a place for someone. (ss.
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1) This includes using rest rooms and purchasing food and drink, (ss-2) so please make all
stops before entering the line. (so) Line jumping, regardless of the reason, will lead to
dismissal from the park. (o) This rule is strictly enforced, with no refunds.

4. £L®

AWETIE, T—~ =27 DT Ly MIHHE STV 5 regulation D
HRE N 572912, Cloran (2010) @ chronotope % {&1E L. proposal M
MAzE LDHNCRELE L, 2L T, oOfER, 77—~ « RX—271%,
H 5 ® persona DIEKD T2, regulation Z{THFE. a7 7 A MIEFL
72 [EL#% negotiation T & =1 7 77 X MTARAFE L7220 L — )UAR 7RI 2 fdiv 73 1) T
WHEWD Z DB LT,

“The Happiest Place on Earth”% A v —7j . &9 5% Disneyland Park TiX, E
# negotiation ! @ regulation 23T TV 5, T, Disney ¥ v 77 & —
D HFEATE~DREDRELREFEZRIZLTWEHEEZ LD, AxiE, &
FIERF Y T/ X — % U CHEEREOH TBEIC Disneyland & [HEIOfHIZ
7o TCWA, ZD7=, imperative Z AV 7= regulation 23THONTH, HH LW
NS DKL LTRITMOND K5I TWnDIDTH D, [FRFIZ,
regulation N THE ESREDORID power ZZ ML T2 DO T RAB72EINTE
. legitimation, mitigation, joke, partnership OHESN., concession % i L T,
solidarity Z = DR LEBEIICKREIZEVE T A E2>TVWHIDTH D,

—J7C, Knott’s Berry Farm (%, 7 A U h O Ko EBH 2 F—~7
LT —~ "= ThbH, 2O/ 7 Ly MO regulation (21X, imperative
Z i & 5 E$Z negotiation Kl & 2 T 7 A MEAFEE DKV indicative %
W2 = VERTRRISRAE L TV S 8, &RV — R Th 5,
Disneyland Park & [Rl£E. legitimation, mitigation, partnership DfEN. %18 L T,
Rl DFFD power Z 1 % H—F T, ZEITTE > TV—/LiERIZXIT 5 penalty %
BURL, REICHTOHMLVWEE S RETWD, 20— R L5
regulation & authority OBIME/RFE RN, [AIFEDOMIX T > Th, [THEFROLE]
EWo ot L S ZFTmICFTHH L7e persona OAIEIC—HE > TWHDTH
o
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4: Disneyland Park ¥ . U8 Knott’s Berry Farm @ Regulation

ZOMEETIE, HY T A N=T D2 00T —~ « =7 FH P,
=i BRI Dk P T B U D H 72 5 B AR TIEA FEI O TR R & 1T
1 > 72 regulation D FIENHNHIL TS0 LIV, 51T, Higko30b
DERIZHER LT, 2 ED TP X720,
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(ot h—a—F 2 TT 7 A NDRNI « 77 2 NERBI A X BEREHT
—FE B OYEEE (ESP) BE~DOISHEZ B L T—)
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FIrBY (BEHKRPE) [BESIEIGE

‘Functional Language Analysis in Teaching Reading’

% 32:RY107 #=E W& David Dykes (P4 HTiRY)
Crystal Lam (The Hong Kong Polytechnic University) [ 5550405
‘Comparative Study of natural disasters’ news reports from the National Geographic US and
Japan websites: a Systemic Functional analysis’

13:45 — 14:25 TFIEFRK 2
1 2 RY103 = Al gHER T (REfKRS)
BHEM— (KRERMMKZE) [BESiEIGE

‘Iconicity and transfer of energy in Indo-European languages’

2 RYI04 H= wlR fmE -l CIRER A EHIR)
MFHwH (FHETIMEREREHEFERT) RS hHI5E
‘POLITENESS, NEGOTIATION and negotiability: A context dependency perspective on
Japanese texts with politeness shift and beyond’

IR RYIOTHE  tExARE (FEHFEREKT)
Christian Matthiessen (FHETKE), BRE—E (FHEIKRD) [(BESiEx
=5

‘Systems of interpersonal assessment: the complementarity of modalization and evidentiality’

14:25 — 14:40 PR RY106 #(=
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14:40 - 15:20 HFFEFER 3
B1=:RYI3HE=E  mle ANy AN=Y=7 (LfEKY)
Peter McDonald (BEMKEE) 5K 555058
‘A SFL Model for Developing Digital Literacies in the Academic Classroom’

B2 RYIAHE Al BREE (EMFRER)
Thomas Amundrud (REZHEKRZE) [HKESiEIGE
‘Classroom SF-MDA: Looking at the meanings of space, gaze, and gesture’

15:25-16:05 WFIEFER 4
9 1ERYI03 #H= wlx SRR (B)IR)
David Dykes (P4 B HiR%) [HE S5 0055
‘Advice by Talk-through and Rethink
Sharing What it is Like to Drown — and What it is Like to Float’

5 2 %: RY104 #= A& SRS (REL TR

Jack Pun (Fv 7 27— FR%¥) [HBESFE S

‘Teaching science through English as a medium of instruction in Hong Kong: challenges and
strategies’

16:05 — 16:20 PRTR RY106 #(=

16:20 - 17:20 HABERESTEFLAIN 25 FERAKIEER RYL07 #E  [BES
B HARGE]
e Xy e R—=U =T (SLAEERT)
g EF (RHAEKRFEERR)
FEREGH O Eti~
The Kyoto Grammar IZ K& % HAGEERERE 72V OHHr—EM L OBEET—)

e

e
%’Elﬁ

NI

17:30 — 18:00 e
19:00—21:00 g5

RY107 #=
#He (&2 6,000 )

HUHE S A
T600-8012 RUERNTT FRIXIUSLKMETEEE (FEEG 075-221-1147)
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9:30 — 10:00 ZAE IBE L—k kST
10:00 — 10:40 HFERER 1

18 RY103 = e e (BE)ZK5)
EREE (BHERKE) [BESHE HAGE
RPN TRSR ) #oRbE (95E8) 2’45 T )

5 2 %: RY104 #= Al REE (GFEETRS)
Ming-chia Lin (National Academy for Educational Research) [ 555 Jiif
‘A linguistic analysis on remedial-based and mixed-ability instruction: How do teachers
provide scaffolding in reading skills for EFL Grade 7 students?’

10:45 - 11:25 HFFE3R 2
155 RY103 = e e (BE)IZ T K5)
BJIENL (A BEMARTE) [BRSE I

MO FOFERME « Painter, et al. D> AT LPEFE

5 2 %: RY104 #= Al REE (FEETRS)

Sonia Chik (The Hong Kong Polytechnic University) [ 55555

‘Constructing and shaping social reality across languages and cultures: a linguistic
perspective’

11:25 — 11:40 PR RY106 #=

11:40—12:40  Featured Talk  RY107 #ZE  Fl& #E® EH EHEHEKRP)
Christian Matthiessen (FH#EHEE T RZEIR) [BE SR

12:40 — 13:50 B

13:50 — 14:30 HFFE3R 3

%1% RY103 &= Al tEHERE R RT4 EH50R)
EERL (RELFRE) K S5E: HAE]
[T —= « /X\—7 D regulation (23T 5 2T 7 A MEAFED R

552 2 RY104 #H= & Sy e NR=U=T LK)
Marvin Lam (The Hong Kong Polytechnic University) [ 55 0if
‘Appliable Discourse Analysis in action: describing clients’ journeys in psychotherapy’

14:30 — 14:45 PR RY106 #=

14:45-15:55 HBERIEER  RY107 #E [RESEIE

Al BESRGER (RIEMRT)

I IEB CREKRF4LEHBR. BESNEFE %d%)
RAEH/EOHRT 0 7T A %ﬁh; & DBEME— |

15:55-16:05 PAROE RYI107 = HAKESHARAIRRE v "—v=7
(VZAEER)
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The Program of JASFL 2017
The 25 th Anniversary Autumn Conference

Date:  October 7" (Saturday) — October 8" (Sunday), 2017

Venue: Ryoshinkan Building, Doshisha University (Imadegawa Campus), Kyoto
http://www.doshisha.ac.jp/
http://www.doshisha.ac.jp/information/campus/access/imadegawa.html (access)

Oct. 7™ (Saturday)
12:00 - 12:40  Registration (1F Lucent Plaza)

12:40—12:55  Opening Remarks (Room RY107)
President of JASFL Masa-aki Tatsuki (Doshisha University)

13:00 — 13:40 Paper Session 1

Room 1: RY103 Chair: Noriko Ito (Doshisha University)
Masaki Nishijo (The part-time lecturer at Ritsumeika University, PhD candidate at
Doshisha University) [To be presented in Japanese]
‘Analysis of professional football coaches' instructional language using systemic functional
perspective: Toward language instruction for overseas football coaching’

Room 2: RY104 Chair: Masamichi Washitake (Aichi Gakuin University)
Kori Terakawa (Dokkyo University) [To be presented in English]
‘Functional Language Analysis in Teaching Reading’

Room 3: RY107 Chair: David Dykes (Yokkaichi University)
Crystal Lam (The Hong Kong Polytechnic University) [To be presented in English]
‘Comparative Study of natural disasters’ news reports from the National Geographic US and
Japan
websites: a Systemic Functional analysis’

13:45 - 14:25 Paper Session 2
Room 1: RY103 Chair: Noriko Ito (Doshisha University)
Junichi Toyota (Osaka City University) [To be presented in English]
‘Iconicity and transfer of energy in Indo-European languages’

Room 2: RY104 Chair: Kazuo Fukuda (Emeritus Professor of Niigata University)
Ayumi Inako (The part-time lecturer at Kobe City University of Foreign Studies)
[To be presented in
English]
‘POLITENESS, NEGOTIATION and negotiability: A context dependency perspective on
Japanese
texts with politeness shift and beyond’
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Room 3: RY107 Chair: Makoto Sasaki (Aichi Gakuin University)
Christian Matthiessen (The Hong Kong Polytechnic University) and Kazuhiro Teruya
(The Hong
Kong Polytechnic University) [To be presented in English]
‘Systems of interpersonal assessment: the complementarity of modalization and evidentiality’

14:25 - 14:40 Coffee Break (Room RY106)

14:40 — 15:10 Paper Session 3

Room 1: RY103 Chair: Virginia Peng (Ritsumeikan University)
Peter McDonald (J.F. Oberlin University, Tokyo) [To be presented in English]
‘A SFL Model for Developing Digital Literacies in the Academic Classroom’

Room 2: RY104 Chair: Masamichi Washitake (Aichi Gakuin University)
Thomas Amundrud (Nara University of Education) [To be presented in English]
‘Classroom SF-MDA: Looking at the meanings of space, gaze, and gesture’

15:15-16:05 Paper Session 4

Room 1: RY103 Chair: Ryuichi limura (Tamagawa University)
David Dykes (Yokkaichi Univeristy) [To be presented in English]
‘Advice by Talk-through and Rethink
Sharing What it is Like to Drown — and What it is Like to Float’

Room 2: RY107 Chair: Hidefumi Miyake (Yasuda Women’s University)
Jack Pun (University of Oxford) [To be presented in English]
‘Teaching science through English as a medium of instruction in Hong Kong: challenges and
strategies’

16:05 - 16:20 Coffee Break (Room RY106)

16:20 - 17:20 JASFL 25th Anniversary Special Lecture [To be presented
in Japanese]

Room: RY107 Chair: Virginia Peng

(Ritsumeikan University)

Professor Masa-aki Tatsuki (Doshisha University)
‘From Theory to Description

An analysis of Japanese negator nai with

special reference to the defection of Finiteness.
the Kyoto Grammar Approach’

17:30 — 18:00 AGM (Room RY107) Chair: Ryuichi limura (Tamagawa

University)

19:00 —21:00 Conference Dinner (Participation Fee : 6,000JPY (all-inclusive) )
Tohkasaikan
Kyoto-Shijo Ohashi West End, Kyoto,600-8012 (Tel 075-221-
1147)
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Oct. 8" (Sunday)
9:30-10:00 Registration (1F Lucent Plaza)
10:00 —10:40 Paper Session 1

Room 1: RY103 Chair: Katsuyuki Sato (Mukoawa Women’s University)
Masamichi Washitake (Aichi Gakuin University) [To be presented in Japanese]
“Things in Academic Science Textbooks in English’

Room 2: RY104 Chair: Kazuhiro Teruya (The Hong Kong Polytechnic University)
Ming-chia Lin (National Academy for Educational Research) [To be presented in English]
‘A linguistic analysis on remedial-based and mixed-ability instruction: How do teachers

provide scaffolding in reading skills for EFL Grade 7 students?’

10:45 - 11:25 Paper Session 2

Room 1: RY103 Chair: Katsuyuki Sato (Mukoawa Women’s University)
Chie Hayakawa (Nagoya University of the Arts) [To be presented in Japanese]
‘Cohesion in Pictures: Expanding Painter, et al.’s Systems’

Room 2: RY104 Chair: Kazuhiro Teruya (The Hong Kong Polytechnic University)
Sonia Chik (The Hong Kong Polytechnic University) [To be presented in English]
‘Constructing and shaping social reality across languages and cultures: a linguistic

perspective’
11:25 -11:40 Coffee Break (Room RY106)
11:40—12:40 Featured Talk (Room RY107)

Chair: Masa-aki Tatsuki (Doshisha University)
Professor Christian Matthiessen (The Hong Kong Polytechnic University) [To be

presented in English]
12:40 - 13:50 Lunch
13:50 — 14:30 Paper Session 3

Room 1: RY103 Chair: Kazuo Fukuda (Emeritus Professor of Niigata University)
Hidefumi Miyake (Yasuda Women’s University) [To be presented in Japanese]
‘Differences in Contetual Dependency Observed in Theme Park Regulations’

Room 2: RY104 Chair: Virginia Peng (Ritsumeikan University)
Marvin Lam (The Hong Kong Polytechnic University) [To be presented in English]
‘Appliable Discourse Analysis in action: describing clients’ journeys in psychotherapy’

14:30 — 14:45 Coffee Break (Room RY106)
14:45 — 15:55 Special Lecture [To be presented in Japanese]
Room: RY107 Chair: Masa-aki Tatsuki (Doshisha University)

Professor Masaaki Yamanashi

(Emeritus Professor of Kyoto University, Kansai Gaidai University)
‘Research Program of Cognitive Linguistics

— In Relation to Functional Linguistics—’

15:55-16:05 Closing Remarks (Room RY107)
Vice President of JASFL Virginia Peng (Ritsumeikan University)
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Notes for contributors to Japanese Journal of Systemic Functional
Linguistics and Proceedings of JASFL

Language
Manuscripts may be submitted in English or Japanese.

Types of Manuscripts
(1) Standard Articles (2) Review Articles and Book Review (3) Research Notes

Originality

Manuscripts are considered for publication only on the understanding that they are not
simultaneously under consideration elsewhere, and that they are the original work of
the author(s). Any previous form of publication and current consideration in other
languages are not accepted. If the manuscript has been deemed as the same content
published before in other books and journals, the validity of selection is eliminated and
the article is excluded from the journal. Copyright is retained by the individual authors,
but JASFL is authorized to reprint.

Qualification

JASFL members are exclusively eligible to contribute to publications; however,
regarding an article by multiple authors, the main author at least is requested to be a
JASFL member.

Assessment procedures
Articles are subject to the usual process of anonymous review. Articles are read by
three reviewers.

Formats

6.1 Document format
All pages can be created with any word processor under a condition that the file is
saved as Microsoft WORD format (.doc, .docx) on B5-sized paper, with margins of
25 mm or 1 inch on every side.

6.2 Fonts and Spacing
Manuscripts are typed in Times New Roman (11 point) with single spacing.

6.3 The word limit
Japanese Journal of Systemic Functional Linguistics:
Manuscripts are not allowed to go beyond 7,000 words.
Proceedings of JASFL:
Manuscripts are not allowed to go beyond 14 pages in the BS format.

6.4 Abstract
An English abstract of 100-200 words is included in the beginning of the text.

6.5 Title
English title is required when a manuscript is written in Japanese.
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6.6 Indentation and Section Number
Indentation is required from the second paragraph of a section. The first section
number starts with “1”, NOT “0”.

7. Format for References in the Text
All references to or quotations from books, monographs, articles, and other sources
should be identified clearly at an appropriate point in the main text, as follows:

7.1 Direct quotation
All direct quotations should be enclosed in single quotations. If they extend more
than four lines, they should be separated from the body and properly indented.

7.2 Reference to an author and more than one authors

a.

When the author's name is in the text, only the year of publication and the
page should be enclosed within the parentheses, e.g. ‘As Halliday (1994:
17) has observed ...’

When the reference is in a more general sense, the year of publication
alone can be given, e.g. ‘Hasan (1993) argues that ...’

When the author's name is not in the text, both the author's name and year
of publication should be within the parentheses and separated by a comma,
e.g. (Matthiessen, 1992)

When the reference has dual authorship, the two names should be given,
e.g. (Birrell and Cole, 1987)

When the reference has three or more authors, the first author's name
should be given and the rest should be written as ‘et al.’, e.g. (Smith et al.,
1986)

If there is more than one reference to the same author and year, they should
be distinguished by use of the letters ‘a’, ‘b’, etc. next to the year of
publication, e.g. (Martin, 1985a).

If there is a series of references, all of them should be enclosed within a
single pair of parentheses, separated by semicolons, e.g. (Maguire, 1984;
Rowe, 1987; Thompson, 1988).

7.3 Abbreviation
If the same source is referred to or quoted from subsequently, the citations should
be written as the first citation. Other forms such as ‘ibid.’, ‘op.cit.’, or ‘loc.cit.’
should not be used.

8. Reference List
The Reference List should include all entries cited in the text, or any other items used
to prepare the manuscript, and be arranged alphabetically by the author's surname with
the year of publication. This list should be given in a separate, headed, reference
section. Please follow the examples given:

8.1 Books

a. A single-authored book

Halliday, M. A. K. (1994) An Introduction to Functional Grammar 2" edition.
London: Arnold.
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10.

11.

12.

13.

b. A multiple-authored book

Martin, J. R. and Rose, D. (2004) Working with discourse: meaning beyond the
clause. London: Continuum.

c. A single-edited book

Christie, F. (ed.) (1999) Pedagogy and the Shaping of Consciousness: Linguistic and
Social Process. London: Cassell.

d. A multiple-edited book

Hasan, R. and Williams, G. (eds) (1996) Literacy in Society. London: Longman.

8.2 Articles in journals and edited books

Halliday, M. A. K. (1966) Notes on transitivity and theme in English, Part1, Journal
of Linguistics, 3.1: 37-81.

Matthiessen, C.M.I.M. (2004) ‘Descriptive motifs and generalizations’. In A. Caffarel,
J.R. Martin and C.M.I.M. Matthiessen (eds), Language Typology: a Functional
Perspective 537-674. Amsterdam & Philadelphia: John Benjamins Publishing
Company.

Notes
Notes should be avoided. If they are necessary, they must be brief and should appear at
the end of the text and before the Reference.

Figures, tables, maps, and diagrams

These items must be inserted in an appropriate position within the article, and should
carry short descriptive titles. They must be precisely and boldly drawn to ensure
scanning or photographic reproduction.

Proofs
Authors will be sent proofs for checking and correction.

Submission of a manuscript
A manuscript for submission must be saved as a MS-Word compatible file, and be

submitted as an attachment file.

Correspondence
Manuscripts are to be sent to: jasfleditor@gmail.com
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