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Functions of Japanese Address Terms in Conversation

INBT
Chihiro Kobori
EERFRFEDE
Sophia University, Graduate School

Abstract

The purpose of this study is to investigate functions of Japanese address terms in
conversation by analyzing conversation in TV dramas. It deals both with second
personal pronouns and with other forms. Furthermore, it focuses on those address
terms which are constituent of sentences as well. The use of Japanese address terms
implies speakers’ attitudes toward their collocutors such as a positive connection and
psychological distance. By showing these attitudes, Japanese address terms give rise
to five functions: (1) constructing a participation frame, (2) producing
conversational synchrony, (3) downgrading an effect of a speech, (4) introducing a
new topic, and (5) upgrading an effect of a speech.

LIZL®IZ

address term DEFFICBITHEF, B LI, DB LEFCOVWTER
L= EUDT 20 T50ICBVnLREI L, QELITEANLDED
PRIRTHZLCHELFLESFOAMBBRERTILNATEDZ L., (3)
Mg« SHRMICE L FORFOEREZMEFITEBAS I LITAERTSZ L
D 3DHTOHNB, (DKELTI, RF74 bR, BERLE, #E5
BECBEAROBRADNLELL OFBRN R ENTE (P : Ide, 1982; #nK,
1973) —F. GBEALTRHPETVBROPLL LTERY EiFoh T 2h
o, REHBRHEDO—DL LT, 277 A MEOBRPOBEARTELE
F&( address term NHERE % LhE, FFFE L 7= Inoue (2003)B3ZF1F b 5,

ZF81X Inoue (2003)DAFFEEEM L L, BAEED address term DEFEITI T
AHELRIET 5, FHIT address term DEH & RO, KIZ Inoue
(2003) & ZNIZEIRT AV OO OVWTEB L%, TLVEFRT =
NHEDLFEOT —F 2L, TOGHERE L LICBATED address
term DEEREIZ SV TEERT B,

2. address term DEH & HROFER

AAGEIZIX. WFRECRERMA: &, address term (2484 AR ENEEELE
3323, ZAF&i Braun (1988 : 7)?D“the terms which denote a speaker’s reference
to his/ her collocutors” & V5 address term D EHE % LHTE% address term
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=%, 2V, BELFEREHOHBE LHEF2EITOIRAVWEEE TR
T % addressterm & 72 L, RO EXER LT3,

& HIZ, Braun IX address term % X CTORBILALEN H(1)D & 5 72 bound
form & (2)D & 9 72 free form D 2 DIZHFEL T,

ODBEBIATZNE IR, @R, 1968)
QMBS A, ZHUHTTT D, (BFH - /NB . 1998)

A& L, BRPEEEZRL, XOBEO—HIZR-TWHE LD THDB, 0F
V. BIRAENR MMV L O, EBFEERV LBFAREBILZLORIIZ
HET 5, —FHEIX, XOBEMSITMILTEY, FEUNTBHIC
Huwond, —RIZ, free form DA EZRHRETIHIELHHH (H : Inoue,
2003) \ ARIIZOEREFFAL. Zhb 2 >OFEFED address term ZHFE
DRFLT D, TORBAEIZOVTIE, DLD 4 TEHRT S,

BRIT, RES BT T, ZAHBREAFAL ZNAUADOLDIZHITHZ &M
TE 5, AFREFAUANDEROFFITOVWTREL OBRNREINT
BY., EHOICHPETHIILNTE, LS LDEZTLHBLEUT
DIl Y I 72 5 (Harada, 1976; Hijirida and Sohn, 1986; Ide, 1982; Ishikawa et al,
1981; Takenoya 1995) : (1) first name (FN), (2) last name (LN), (3) affectionate
name (AN)(4) kinship term (KT)(f : 338 X A)), (5) professional name (PN)(# :
#R), EbIZ. (1)2>H3)IZiX honorific title(T) (B : < A, EA)BEES Z &
bhHD, INODEREZBRTAZLIZL>TEHELEZMEFLOARES
BRERTZLNTE 3B,

3. contextualization & address term DEEEE

Inoue (2003)id contextualization DEL A D> HFEE L A AFED address term D
REEICIIT DHEREE LB, BFFE L7z, contextualization & 1%, LENBEH
PEVWORFOERZERTHE-DICHATIEEN., EENREERL
Tx2ERT 5BR TH 5 (Gumperz, 1992) ., ZOBEICHASNBEELRS
ELT, AV bR—Va UROMBR YORE, FTEERKRLEREDAS
ERENER, BROERRBADBR, a— RS v Frr/Rlnsioh
2. INODEVWOEHEMRITHAFEHILY LRI EERE%
contextualization cue & V5,

Gumperz IZ X % &, contextualization cue % R34 = & CHE/ERICHEEEA
ALTLESIDELWS, FlE LT, AT OKEN(T) & £5E(James & Freddy)
DERFETOEFE% R TH X 5 (Gumperz, 1982 : 147-148),
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(3) T:James, what does this word say?
J: 1 don’t know.
T: Well, if you don’t want to try someone else will. Freddy?
F:Is thata p or b?
T: (encouragingly) It’s a p.
F: Pen.

James IXBHIDRHEDXRDOA V "X —Ya v LR XEH T L CHEICE
ZDFERMNY LRBEL P EROTVS, ZOBRE. AV ERF—Yar®
ERXE BT LA, contextualization cue & L TEIVWNTVW 3, 754, #HEMiXZ
@ James DERNZEA AT, James IZITEZAFRN RNV EAERL, o4k
#EEEBALTWE, 2D X3z, LEROAII contextualization cue (Z&fHT 72
Mo T BB TlXdH B A%, contextualization cue IILEEIZBWTHEOER %
HEETADOFEHMY L LTOREZFE->TWS,

Inoue (2003) BFFEDXH & LI=DIXEIZLH 2SN TH S, #KICH
AEBIZEA LTI, BiFAEZEDLRVWLOOREFEORRE L=, HIZ. 4
xS EERTIZ L TCREDERIDI I LOD, ELFLHEF
DEEHLRBEFREZRTIILNTED L, ZOEEMRARBRERTZ
ETBEDT L—LhDBE, HiENLZELMTZ L. face risk DEN 3 5D
BENELCAIRRBRLE,

FFTOELHOHOMBEE. BEOTL—bD [T —Ah] &I, £FETAIZ
EERBINTWEOD), 2FEOEH., FRIShD2REOBRRLE LW
T=BDEFHED T L T 5(Goffman, 1973; Gumperz, 1992), £ LT, 3507
L—ALLIZZEDHTYH, RECBIIBEEORIIEFRGEGLE - HEFP)R
EDZ L THB, Inoue (2003) 12L& B &, address term DERIZ X - THEES
NABEDT7 L—AR3FHHICLEISNT & FRIIHTEIHDOL, 3 AL
LIz 3L5ET, BRVAIHMEFOPTOLYVOHEFICERAEZHU TS
DOD2FEENRH B,

Wiz, #£EMELIZ, ABRRaIa=r—Ya Y ZBWTELFOL—Y
CHEFOLNISHLEDORIGEBRAUNMARY XLATRBINTNDHLED
LEOHETHD, BEOXBE, SLFOL—TJELHEFORRSIZ
address term AV 5 Z & TEEEICHAAR ) XANEL, #EREOH DS
FRD, DL BREBHEWTF ¥ 7 DREFEIZRLND,

(4) Joe: Hi, Annie.
Annie: Hi, Joe.

EROLIRBELLEAENICER, RREINZENT L—XIPRBERT
Rohd,

B # 12, address term iX Brown and Levonson (1987)IZ 35 1) % positive
politeness strategy & LT face risk D&EfT 232 L NRH D, Zhidfkro LB
Y. address term # AT 5 Z L THFELZIFEOE LY OFIZF| AL =D,
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BEMNZABBRERTHLTHS, ZOEEHRARBEFKERTZ LI
solidarity, familiarity, interest 72 & % & & 39 7= ®(Inoue, 2003: 104), & F
® positive face Z 7= L. politeness strategy & L C FTA ® face risk &3
5D TdH D, face risk Z&EF 5 5 address term IX face risk O & ¥
(positive/negative) P K & S B BT HBATICEB I D, #H L2005k 3
&, T OHEEEE H D address term i FTA OFEIEX face risk DE S DELAT
Avwbi, Th»oFELFR FTA 2175 L WO Z &2 FRITAFHMY &
7Y, BMEFOEREZRT, éxiE, HEFREERZEZTLLWVEW
LE HOOEWREWI LEERT IR, LURBHZEDNVLERY
B OBERRLND,

AZAFED address term D ERMEEEIISED 7 L —LDHEETH D, FOM
2 DODBREIC OV TS E Y Rdoh v & H EQR00sS)iTR~Tv3,

4. Inoue (2003) % B ¥ 2 TORMAR & AR OEBAOFHRAR T

Inoue MDHFFEIL address term DEEREDTIIDEERIT & 725 LD Tiidh 323,
WS OPRDRTHRBORMMEH B, Thik, addressterm DEH L. RKEFED
ZhR L address term DR TH 2, LULTFD220OHTIAHD 22D LI
T AERBDOIUJERRTVE T,

4.1 address term D EH L HEDOHR & T 24H

address term DFFFLDE L i, free form DHEZRE L LTWBEFFHIzE -
TEERETHREDOVL SO TH S Inoue (2003)H % 9 THB), LI L., &
RINOEFEZBROMRLT D, LWVWHDIX, AEREITIT, EBFK.
BROABRLEeREAEFLWVWIBEEREETINGE, LT, 2hbo
BESIX. address term AEMIZSBATIIRNWEWVWS Z L DBEHBTHH B,
AEHTIXZNHOBAE L address term DEMR. AFHAS free form 751F T <
bound form bHFFEDOR R & T HEHE 2R 7=\,

(9. BAFED address term DR T DEBELAVLE. ZRELATH
E2b20voik, BIFETHB, BIFROM Wb DIRXOh CEELK LR
$ DT, bound form TH5, —KF, BNV L DX, bound DHD L form
free DbDRH B, EHLHD fom ROMPREFILIZS WHDLHSB (F] : 3
£, KREXRTTH?) (Inoue, 2003), ZDHIXD MRE| IHEFOEEE3(L
EDICAVWONR TN EHELX b3 L, EBFEKREFIIBTFAREREIN
EZDOXDEFE L NI ZLNRTED, ZD7dh, BIFADRY bound form
ZERILHROMNZENSBRATHZ LIIRETH B,

SHIZEARFETIE, FEOLETERYOL4FAMIE e REFLT S, oF
VEEINIOB—BRUTEEDHY, E/ELINIOBEFETHB(RF,
1984), EF/LINDDITIXFEMEZAA LY, ho b Lwt LD &,
BEOMOLIADOERBFHNNTWSE, ZOkd), EFLENETRTO
address term IZEFBLINEMONDFEEOER. BhRHLLENHELELS
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ZLMTE, free form 7517 T7Z2< bound form (2 b B T AMEX+FITH
B, L7235 T free form 7213 T72 < bound form L5 EDOHEDRR LT 5,
% LT, Inoue Q003)IIARI 2L HRDLZHZ > TWVEHHM, FKFWTILE
NOADOFHRBE S, E<IZ, 2 AHRATFATELFLHE FOMDLEY
EEtZZR L TWA Wb TWaHR (GEH, 2006 : A/, 2002) ZDZ &2
EDX T2 ANHFRAEFDOFKEOBELBL > TVWHEDNERIEL 72\,

4.2 BEEDZR L address term

Inoue 134 Bij %2 & ¥» address term /3 positive politeness strategy & VN T FTA %
redress 52 L 2B LTS, LHIrLAMR b, positive politeness ASFEEHIZ
b= DT ERIL. redress 721} T2V, social accelerator W H & F#THZ
LbdhHB, ZDH, AFETIX, redress & social accelerator 5 IZF B L T,
address term NHEFEIZ B L THREZBEL W, LV IES REOBHR L
address term DORAFRZ R 27201, AT face risk DB L WV 5 REDORD
D2, Spencer-Oatey (2008)X V. FEFEDZFR % E ® 5 upgrader L IR EZIZ
% downgrader &\ ) HiEEEZ T AT 5, face risk DERIL downgrader (ZHHY
T3,

5. 7 —Z IR L 5k

FI= A7V X)) B1ENLESETEET (B4R b
address term &£ - 7= FEEERHE D=, address term Z ORI (FN 72 L) |
BhAnFE, FRIFTEEME, BeRic X > THE Lz, #EEIE speech act ,speech
function 2B %12 L CTHIKF L=,

bound /free form TIZR L BIFANHETHE L-DIX, ik LB . BIF
D72\ address term 2% bound/free form D EL L2 ONnEiT-& Y LRXFIT S
ORHRERBEVRHEINLTHD, TORDLDICEHA LN FRITREE
T¥H D, address term BEME INT-HEIZHIEOREEDONEDN G E D address
term ZETT A ENTET, MEOHRPEE LGS TAITREELS
., RACEABREINTHMEOHRNFRERGEIXTFRAIFEESH V& L
7= FHRIFTREMEDME < address term AW HN TV B A, £ D address term
BPERAEN—FBOBNIIX, XOFEPCEETRTILETHAD, ZDD,
FRIFTREMEAMEL  address term i bound form Tdh B FEEMENR BV, —F., F
BIFTREME S\ DIZ address term AV BN TWS, LWI DI, XOFD
FECEETRTUNMMALPDOBEMNRH DI EBZZXDIENTELINLTD
60

speech function D 47¥H (% Halliday (2004) & Martin and Rose(2002)% SR L |

greeting, response to greeting, call, response to call, offer, acceptance, rejection,
command under taking, refusal, statement, acknowledgement, contradiction,

question, answer, disclaimer @ 15 FIRICAE L7z, HFOFEIXTIED LB
WThHD,
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32 1: Speech function and responses (Halliday, 2004:108)

initiation | response
expected discretionary
give goods &services | Offer acceptance rejection
demand command | undertaking refusal
give information statement | acknowledgement | contradiction
demand question | answer disclaimer
initiating greeting
greeting— [
responding  response to greeting
attending—
initiating call
calling— { 4
responding response to call

1: Speech functions for attending to conversation (Martin and Rose, 2003: 226 X ¥
— iR

Z @ speech function D53¥EIL, address term & turn-taking 72 & & VN o 7= BREED
HEDOBREBET D 5 X TOFHMNY L7225, —F speech act I3 face risk
DIRFE, REOHRL address term DRRZBET 5 DITLELRFEETH

2,

6. HT - KRR

AREBORXEFEDT —F b, 243 D address term 2 Z e RFEFEBL LN T
T, BFAOFE, BPRXOBEILO/HIZIKRENDLEBY THD, AE
TiX. Bi@ADF TV 2 AFRAFLSAOFR, BIFDOM VTV 2
ABMRA T, BhEDfIv /- address term A3 F N B oMtz VW TEER L

VAR
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FK 2: The classification of address terms by forms and particles

BhEdH v BhEaia L ELl
2 AFHRA FRLSL 82 131 213
2 NPMRA A 23 7 30
: 1 105 138 243

6.1 BiF DMV TVWaW 2 ABRA TS OFR

Inoue (2003)D|B LB 5D 7 L —ADHE, LiEM. face risk DER

(downgrader) @ 3 DDHEEEIZIN X, upgrader (HEEDPHREFTDB) &,
FLOWEBOBAOHMEDE 5 DOMEIZAETAZ LN TE, M, #
LV EERE D A (introducing a new topic in conversation)i Cook (1991)7> & & H
L7z, & 512, Inoue(2003) Tid3tiRtE & face risk DEER D 2 DDHEEIX A &
EBIZEHEVLRVEETHS L L TEERBOFINERR SN TR o728,
S EIOAMETENENOBEES FD address term DHIZHRTHZ LN TE
7

BE50D7 L— AOBEOHEEIT, H EQ003)DIEHEY . BAZED address
term DERBREL L TR LN,

FEIRMEDOMEAEIX, T speech function 23 greeting DFEFFIZR bz, =D
1EMIT, (5)D X 51T question & contradiction X7 T address term % 2 5.3
BEBEWERT2HEARA L,

G)BBw WEFEA R FAIRD, EEE?
EME:Z50, BA, - @{THRVO,

downgrader IZBAL TiX, b0 LY, L2 FLERTENETNEED
EZRIIH D1 B E5EMOEEN R NHIBGRZ KT 7= ® positive politeness & L
T face risk DEER L, HEODHREMAD I LHRTE D, HFELITHEFIC
BT bDICH LTEENRERZBRARDIEESL, HEORKOITEI R
KT BREDHBEVICZOBEEEED address term B R. 6=, £HW o7z
B TLEG)DEMEDOFEIEDP D address term [FRF[) (TILTHE 1 T2 L,
downgrader DHRED | o TWNWBHEEZX DI LN TED, ZZTiIM & T8
AOETHoTIELWVEWIBOMAFTIZHLTEET S & Z A address
term VWA Z L T, MEFIIHLTEENRBRZ AL bHEFL T
NWEREWEWIBRERTIENTES, TOED, BEOHREMAT
NWBHLEZXDBZLNTESD, ’

KEDOGIIFE L FELHEFICTH L TREOTENZ AR T DEEIC address
term 2 AV HITHh 3,
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6) BE:EBEHIA, BOALETY, BoTh3207—0 BEENSA
>0k,
EME W5 — 2 ZORENLTTN?
JEE : B EIAEMLENRRVO, BREEV!
LMY b... 1T,

O)DIERDEAIDFEEED address term [EE S A) IXHEZFOEER2VL
LT, T oEEORETHANBIEIZ L2 TRISELLENTE S,
RO LBY., L2 ST address term B EHEN L ABEIBEFEEZRER L,
positive politeness & L TH{RET B DIZHN X, address term DEEMAIC L > CTHIE
FILINPLEEPBEDI L2 TRHESEEZ LTI Y ABICREFBITAD
EIT2THIENTE3B,

S HOIZAETIIEENRARBEFAEZRIERIZ PN & KT 22w, &
WHDIEX, ThbDERIEZLRMEZSUCERXEZHAVWS Z Li3ks, XErA
EHRICK > TRETRERRFIC, RDYVIZAWELLTHS, () & (8) i
PN & KT O face risk DB O#EE L OFITH 5,

(7 EHE: THIERA, EE,
JER a2
EME B, BEVWATY, FEIIT BhrETLLEEIN
JER bt
EHE ATHLETNO 1B, XBREMNTIDZLOIRZLIZ—YIE
WEREANL

B BEIA, BRLEWIEBHBAFITYE,

Ebbh, KEOREITAZITOHNC address term 2V, HEFOEER
Fl&, TN OEEETHI L ETRMT 5T & T face risk ZEEB LTV 3,
X o T 2 ABMRATALIA D address term X H ERRABBMRE RT L W25,

KIZ, EBEOEEDNEDL Y BIZ address term BEHAEN B r—ABR TV &
72V N9),

9 XR:&FHIZHIRLRL2OM? HEDOFIT
BA S5k, TOLEBMILELE, ZTh2BIZVAEYEES T,
—Bb RS SHBITELRVWER
R RBEDHDOFINTE, BRIZETREEZDITA X
Be . BXT32BREA, HDILBBIELLRAFOEEDKIZD
T, o bi-txnZ ¥,
R:HEZTHL, FONWT, FEOZZOFH-EAE L,
Be:£5%5, TOb— 7 Ao THo1=b, ERULAKRICDIES T,



B TERBOFHFRBEOLSIEIZBIT HEEE)

R:EHEo772,

IOLFEDRIETRBAORBOREREETH A2, BAD 2HEH DORKE
@ address term [BREA] N HEOXERBATOFHDOZ ADBVHIZE
ELTWS, BELERRFEOXEHL2E X, TOEEZHERT DI
OBEZEOBRIBVLETH D, EENRABBRETRTLEVIOIX, HF
LDELRIZBELYELETRTS, 20D, FILWEBELZEATIERIZ
address term Z V3 Z & T, OB EEOHHERDRLTLLLTWS, =
DOERRIZBEL T, DESBELARTNERLRWVWOIX, B D downgrader
OWMREL EXBTHIHANENI L THB, KEREORFITAHADOYDELE
W35 address term (X F DHEEFITEHEZZITTH-OORANDOEFZTHV LN
57, BOFT L, QEOFHEOELRIIB»MNEDOTHE, —RT5L
ZEZODOHBEBIRR—DOPHIZR AN, FBTIIEATRMS Lk L
LTHRWEW, EWVWODE, D TBREA] DEHITEFEOEIATYH
face risk D& RWWREEIZAWOLNDr —ANRH 3N, ZOBRE. FEL
FREFOFHOZIADRVHEMEFLEFETIZLEZENIZHFLVWE
BEEALDT, facerisk DFHWHEEE L IZTSVEV- DT,

WIZ, BEOHREZED D upgrader ZRTWVEV, ZOBEEIX, 13D
SEREBELFLBEERID JVEREZBETI-DOREE (10) H
FADNR LY, BEBLESHEFLOBREEET I DORFETRLNE,

(10) %M : BET. SO 7THBDOHDREL., ThAk Lk, BEEOa—FY v
TiEo &,
B, RN ET
HHE: X—L., BREHIWWEEE, BEX

anITHAR, B

A2 Z TR D address term 2 VD Z LI EEN R ABBEKERL, =
NOEDREFITHBOENLAET D, Z0-d, BETADDREREZEDIH
BEHFSTWHLEXDZLNTESD,

6.2.2 ABR4A F

T—FIZRLONEDIX, Hielz, DAl-, &H, BE2, B ThH 3,
2 ABRAFLUNOTER L LE_EER D2V ED, FRTRIHLETHL—
DOFEEME L L TR ZRBT RICL EDEW, BV ERTRERFEONE
B &3 0B ERE 2 T RE CLENERY R T 2 ABREFAZAVWE L
THEDHRIZIVRFONFITL Y EENIZED Y BEOHENEE B,
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JEE  BRZIRO =02 ZARDLDREENERTEILE-TED?

XMy BETT LR, THREI3LERZ,

JER : Hleie, SBITEELHOTAATLL ? BEHFROEZIZADET
O ENRTERVDII N> TATLLE?

E 0 AN

o, LDEREREERTAEORXITREOBEL -2, W50
i, FREBRKFHORSFBICRONHIME TH I LT,

6.3 BhF % £ - /= address term

BhEA % o 7= address term D—ERIT K 2T L [FRFIC upgrader °F
507 V—ADBEOHEER D, upgrader 2B L Tix., FRIFEEMENIE
BBRINTHHNELZHEMITII LN TEIRETH, SBFLEMBEFICH
LTHENRAETZRRBFEETII2)DBADOKANORFED [EME| ©
£ 912, address term BEBE SN THEOHREBO TV EIRENR LT,

(12) B : ERMICR-T=ATE, Tob—, PBE-TH L, EHEIC
ENE 2~~~ BEAE24MLTAD?
BA[:FrrZa X!

EHlT, (12)0EMBOREEED IBAIX) O X 51T address term+ (1) D
EABHFORSZRTIROELFOBLYRAERT I —ZAB N o0
Rohi,

7. BbYIZ

AR TIiX. Inoue(2003)%2BM L LA S, AAFED address term DREHIC
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L DOWEERC, upgrader 72 L OB Z > TWH Z &b oTs,

BRINEBREIX 2 AFREFAOT —F B+ R TRP-2EZETHD, £
NEND 2 A\BFRAFADT — 2 2 Z < EDSEOHEREBFRIET 5 LEN D
5, bz, LEMEBEMUNDOEREREO 2 ATFRAFARFETI2ONLES
Ny, BLOT—FEHDTRIET ILENRD D,
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The Genre of, and the Genres within, the English
Conversation: Successfully Creating Conversational
Texts in the EFL Classroom

Anthony G. Ryan
Aichi University of Education / Monash University Australia

Abstract

This paper outlines a content base and methodology for the teaching an English
conversation genre at university level in Japan. Firstly, in terms of content, it
outlines an EFL pedagogically-useful model of the structure of a prototypical
English conversation. The model incorporates the story-telling genres found in
casual conversation and the most common/frequent types of exchanges that have
been identified by previous researchers. Secondly, it proposes a methodology
derived from the experiences and knowledge of the students themselves and based
upon the premise that successful language acquisition can occur via the negotiation
processes that take place during NNS-NNS conversational interaction. Students
bring this 'content' to their English lesson and through interaction create 'genre-in-
context'. The methodology adheres to the pedagogical principles of the genre
approach to language learning (Feez, 1998: 24), and the complementary notion of an
initial top-down direct approach to teaching speaking that moves from teaching the
larger elements to the smaller ones (Nunan, 1991: 45). Furthermore, the underlying
practical principles behind the methodology is that (1) it be 'teacher-friendly' in that
it can be implemented by the majority of tertiary English teachers in Japan - native
Japanese teachers - and not just native English-speaking teachers, and (2) for the
majority of students in Japan studying English at tertiary level - non-English majors.

1.0 Introduction

In designing and teaching any course of study, teachers are primarily concerned with
four components (1) the students - who the learners are (2) content - what is to be
taught (3) methodology - how the content is to be taught, and (4) assessment - how
the learners can be judged against the objectives of the course of study.

1.1 The students .

It doesn't take university English teachers here in Japan long to realize that first year
students have only basic skills in initiating, continuing, and completing an entire
casual English conversation. This is no surprise, given that prior instruction at
secondary level has had little to do with actually speaking English in a
conversational context. At most universities, the fact is that the vast majority of
students are majoring in fields in which English will be of secondary or minor
importance in their future careers, and they are only likely to use spoken English
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communication when, or if, they travel overseas. Yet they still have to take English
communication courses. Teachers realise this - so just exactly what 'English
Communication' is, is extremely fluid, and varies between teachers. In general,
teaching is about what will be useful later in life. Students also know this of course,
and so there are varying degrees of diligence to study across English-type courses in
general. Generally speaking, students enter university English communication
courses enthusiastic to use the knowledge they spent six years sweating over in
Jjunior and senior high classes. An important objective for any teacher is to harness
this initial enthusiasm and sustain it throughout the course. How exactly can this be
done? The answer comes from the students themselves. Learners come to class
being able to converse in a language already - they come with a multitude of life
experiences, and these life experiences can provide naturally invested content of
immediate and vital interest and relevance to learners. We turn now to the issue of
content.

1.2 The Content

Conversation - in any language - most often occurs as a whole and complete text in
the 'real' world. Shouldn't English conversation pedagogy take this notion of whole
text as one of the major tenets of its pedagogical methodology? Jerome Bruner
wrote that when teaching any subject 'the teaching and learning of structure, rather
than the simple mastery of facts and techniques is central' (Bruner, 1960: 12). The
concept of structure is central to many human activities. Consider the analogy of
building a house. A carpenter would never think of even starting without a blueprint
that shows the complete structure of the house and a set of plans detailing the
structure of the frame and the various rooms. Psycholinguists call a mental blueprint
of the complete structure of a typical instance of an event a schema (Cook, 1997).
SFL, following Hasan prefers the term generic structure potentials (GSPs). It is
extremely beneficial to both teachers and learners to adopt a 'default' or macro-
generic structure potential - a GSP - for an English conversation as an initial content
basis for pedagogy. In doing so we are taking on board the recommendation by
advocates of the genre approach to language teaching (see particularly Nunan,
1991:45) that the ‘English conversation’ be regarded as a distinct genre of
communication, similar to a lecture, an interview or a sermon. At this point, it is
important to define 'genre' and 'conversation' in generic terms.

2.0 Definitions
In order to provide pedagogy with an objective, it is important to have clear
definitions of what is meant by 'genre' and ‘casual conversation’. The definition of
genre in this paper is taken from SFL scholars Martin, Christie, and Rothery (1987)
who state that genres are "processes because members of a culture interact with each
other to achieve them; goal-oriented because they have evolved to get things done;
and staged because it usually takes more than one step to achieve their goals'
(Martin et al., 1987: 59).

These three key concepts - that genres are co-constructed, structured, and
purposeful — can also be applied to a definition of conversation. The definition
adopted in this paper is that conversation is a socially-recurring spoken discourse
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genre co-constructed by participants with equal power to contribute freely at the
time of its occurrence, with the purpose of firstly establishing, and then re-
formulating the interpersonal relationship between participating interlocutors.

2.1 Content theory

Ventola's (1979) description of the structure of casual conversation remains,
however, one of the few papers to encompass the entire macro-generic structure of
conversation. Ventola posited two different structural configurations of the elements
of the genre based upon the social distance between the interactants. Ventola's genre
elements for conversations between interactants of minimal and maximal social
distance are:

(1) minimal social distance G, Ad, Ap, C, Lt, Gb
(2) maximal social distance G, Ad, Id, Ap, C, Lt, Gb

As the context of this study is conversation between friends with minimal social
distance, the following review omits discussion of those elements that are associated
with social distance greater than minimal. The terms for the elements in (1) above
are expanded below. :

. (G)reeting

. (Ad)dress

. (Ap)proach

. (C)entering

. (Lt) Leave-taking
(Gb) Goodbye

a0 o

- 0

2.1.1 (G)reeting

The greeting is an opening move that signifies the recognition of a previously
established relationship between the interactants. A greeting element can be non-
verbal (wave, smile, etc.) or verbal (Hello, Hi, Howdy). It could also be a time-
bound expressions such as Good morning, Good afternoon, or those dependent upon
social distance such as How do you do. There are also Extended Greetings which
include the greeting itself and stereotyped questions concerning a person's routine
transactions, well-being, or state of affairs. Examples include; Hello How're you
going?, Hello How're things?, and Hi How are you? In response, routine answers
such as Okay, Fine, or Not bad are used in answer to extended greetings from non-
intimates (i.e. socially distanced interactants). Ventola notes that the real state of
one's health may be described to a friend. Therefore there are two kinds of greeting:
(Gs) which are short greetings, and (Ge) which are extended greetings (that also
include a Gs).

2.1.2 (Ad)dress

The most common type of Address, which defines the addressee, is the use of a
vocative that occurs immediately after the (Gs) move. How the Address is realised is
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an indication of the social distance between the interactants. In English, first names
are used to denote minimal distance.

2.1.3 (Ap)proach

The Approach is the means by which the interactants get the conversation going
through 'safe' topics, social niceties, small talk, and, in the case of strangers
(maximal distance), breaking the ice. A Direct Approach (Ap-D) is usually realised
by 'topics which concern the interactants themselves, their health, their appearance,
their family members, their everyday or professional life, and so on' (Ventola, 1979:
273). In contrast, an Indirect Approach refers to the immediate situation of the
conversation including things such as the weather, the current news, the concrete
set-up of the situation including such things as where it is. According to Ventola, the
functions of the Approach are as a bridge to the conversation and also to establish a
feeling of solidarity or togetherness between the interactants.

2.1.4 (C)entering

When the above initial stages of the conversation are concluded, the interactants can
either end the conversation by moving into Leave-Taking, or continue the
conversation. If they continue, the interactants become more involved in discussion
of particular topics. According to Ventola, the topics are cognitive and informative,
although she concedes that little can be said about the number of topics or how they
are structured (the proposal in this paper is to insert story genres here - see below).

2.1.5 (L)eave-(T)aking
Leave-taking is the expression of the interactants desire or need to terminate the

conversation. Typical examples include Well, I've got to be going now, Anyway, I
have to rush, etc.

2.1.6 (G)ood(b)ye

Goodbye elements can either be short, such as Goodbye, Bye bye or extended
goodbyes which function as a bridge to stay in contact. These include expressions
such as See you later, See you around.

2.2 Chats and Chunks

More recently, Eggins and Slade (1997) found there were two distinct types or
segments of talk present: char and chunk segments in recorded data from casual
conversations in Australia. The first type of talk, chat segments, are highly
interactive sequences during which speaker turns are transferred quickly and usually
equally, and there are few extended turns at talk. These chats, in turn, are comprised
of combinations of smaller structures called exchanges and moves (Sinclair and
Coulthard, 1975). On the other hand, chunk segments comprise sections where one
speaker takes an extended turn at talk while the other participant(s) listens and/or
often contributes only minimal feedback (or backchannels), that can show attention,
encourage the speaker to continue, clarify or repair misunderstanding. When
analyzed, the chunk segments were found to be of different types with distinct
generic structures. Eggins and Slade (1997) identified seven clear genres, each with
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distinctive stages or steps. The seven genres include recount, anecdote, narrative,
exemplum, opinion, gossip, and observation/comment. The stages of the recount,
narrative and anecdote are outlined here. The recount story genre involves the
retelling of something (an event or series of events) that the speaker has experienced.
In the classroom, this can translate to describing a weekend, a trip to Disneyland, or
a fishing trip. This is the simplest structure and is thus the most suitable sub-genre to
begin with when teaching. The second type, the anecdote, has the same basic
structure as the recount but encompasses two extra steps: a remarkable/unusual
event and a reaction. The remarkable event has no resolution either because it does
not need one, or if it is a problem, it has not been resolved at the time of being
spoken about. The third type, the narrative is similar in structure to the anecdote,
however, it includes a remarkable event or problem that is either explained or
resolved.

2.3 A pedagogically-useful GSP for a basic conversation

Chats (exchange combinations) and chunks (story-genres) comprise the basic
building blocks of the genre of casual conversation. A pedagogically-useful generic
structure for a basic conversation (outlined below in Table 1) can be modeled that
incorporates the chat segments of Ventola and the chunk segments of Eggins and
Slade. In the basic GSP model, the story genres of Eggins and Slade (recount /
narrative / anecdote) have been inserted into Ventola's Centering stage - the middle
stages of the conversation. The structure of these two types of talk, chats and chunks,
and the global structure of an entire default conversation, form the content of the
syllabus. The story genre type recount is suitable for a beginning oral
communication course of 15 weeks, and the anecdote, and narrative (see Eggins and
Slade 1997: 237 for a comprehensive description of each type) can be reserved for
the next level up. This division is proposed because the anecdote, narrative,
exemplum, opinion, and observation /comment genres require increasingly
sophisticated levels of interpretation and evaluation of what has been said on both
the part of the speaker and the interlocutors, and 'newer' learners unfamiliar with
each other, are not likely to want to share opinions and feelings until they get to
know each other more.

Table 1: A default generic structure for a basic conversation between two speakers

Stage Progression Exchange Initiation examples
Beginning 1. Greeting Hi; G'day; Hello
(CHAT) 2. Well-being How's things; How are you?
3. Initial Topic How was your weekend?
Did you see the game on TV?
Middle 4. Story 1 (story-genre of 1st speaker)
5. Redirection How about you?;(And) you?
6. Story 2 (story-genre of 2nd speaker)
End 7. Pre-closing Anyway, I have to get to
(CHAT) class. Nice talking to you.
8. Closing Bye; See you (later)
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In practice, the generic structure above acts as a roadmap for students of a default
English conversation. Teachers can 'script' an initial conversation following these
stages and according to the particular context in which the teaching takes place.
Finally, in regard to the teaching of the metalanguage of these structures in the
classroom, the language must be de-jargonized to allow for the particular level of the
learners. Table 2 outlines a classroom-friendly structure of the recount and narrative,
and adapts language more suited to the EFL classroom. In fact, there is no particular
reason why these terms, and others that follow, cannot be translated into the L1 of
the learners.

Table 2: Simplified structure of the recount and the narrative

RECOUNT NARRATIVE
Technical term  Classroom term Technical term Classroom term
Abstract Theme Abstract Theme
Orientation Setting Orientation Setting
Events Stepped Events e -~ Events leading to
Coda Summary Complication Problem
SRR "~ (possible events)
Evaluation Feelings
Resolution Resolution
Coda Summary

2.4 Chats

Scholars working in Conversation Analysis (CA), Discourse Analysis (DA), Second
Language Acquisition (SLA), and Systemic Functional Linguistics (SFL) have
identified dozens of structured items within 'talk-in-interaction' (conversation).
Many of these structures or sequences, although derived from different analytical
approaches, can be incorporated into the conversation schema if one is willing to
disregard theoretical constraints. For example, scholars have identified structures
and or sequences involving co-participants that are used in: opening conversations
(Schegloff, 1968); pre-closing and closing conversations (Bardovi-Harlig, Hartford,
Mahan-Taylor, Morgan, & Reynolds, 1991); sequences concerned with initiating
topic through the use of initial topic elicitors (Button and Casey, 1984); adjacency
pairs and various types of turns and their sequences including repair, (Sacks,
Schegloff, and Jefferson, 1974); conversational adjustments (Long, 1983; Pica,
1988), and; non-understanding routines (Varonis and Gass, 1985).

DA, SFL, and genre analysts working in the field of professional discourse,
prefer the ‘exchange’ as a unit of discourse and, from their perspectives, have also
labeled various types and structures of exchanges (Sinclair and Coulthard, 1975;
Coulthard and Brazil, 1981; Berry, 1981; Burton, 1981;Ventola, 1987; Tebble,
1992; Martin, 1992). Structures below these co-constructed items — that is, those
made by one speaker - have been variously termed as turns (CA), or acts and moves
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(DA/SFL). Eggins and Slade (1997, ch. 5) give a comprehensive list of the moves
they observed in casual conversations between native speakers of English.

The large number of move types and the great variety of language associated
with each rules out the teaching of all in any short program of instruction. The job of
the teacher is to select the most appropriate and prioritize them. This selection
should be based upon the following criterion:

1) the importance of the move in the functioning of the exchange
2) the frequency of occurrence in informal speech
2) the needs of the particular group of learners

2.5 The set of moves

In selecting a basic ‘set’ for pedagogy, both theory and the reality of the EFL
classroom environment need to be considered. The IRF theory of exchange structure
(Sinclair and Coulthard, 1975) stipulates that the bare minimum number of moves
for an exchange to be an exchange is two: the initiation and the response moves.
These are the first two moves, the (I) and the (R).

The native English and Japanese speaker's use of fillers as hesitation devices to
take the place of silence (thereby keeping the floor), strongly suggests that non-
native speakers need to be taught the English equivalents and thus avoid either
losing the turn or the development of tension when in conversation with native
speakers. This is the third move - the staller (S).

The ability to use language to repair breakdowns in comprehension - which are
also present in NS-NS discourse - is essential for non-native speakers to acquire. In
particular, moves fo clarify, confirm and check, are vital. This set comes under a
'general' move category labeled here as the Clear-Up move (C).

In contrast to native speakers of Englishes, Asian speakers feel less
communicative need to build context verbally, and instead rely on the listener’s
ability to ‘fill-in’ the missing context. Teaching students to build more context (i.e.
to append information) than they are used to in their L1 conversations is a
pedagogical goal for EFL conversation teachers. In other words, learners need to be
taught to give further information to their response move in order to give the listener
the option to use this information in their next turn. This move is similar to Sinclair
and Coulthard's 'follow-up' move, but the notion of the 'Response / Initiation' move
proposed by Coulthard and Brazil (1981) is added. Thus the fifth move becomes the
Follow-up Initiation (FI) move.

For the final move in the basic set, learners need to know how fo continue and
to sustain a conversation using English. The notion of exchange encompasses the
idea of each speaker having a short, quick turn before either (a) losing the turn by
being interrupted, or (b) turning the floor back over to the other interlocutor. The
second of these can be taught as one of the most basic methods of sustaining a
conversation. One technique is for the second interlocutor, after making a response,
to bounce back, or rebound the same initiation (usually a question) that they were
asked — almost like a quid pro quo aspect: you do something for me, I do something
for you. This move is labeled the punchback or Payback Initiation (PBI).
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There are further types that are necessary to the roles of the speaker (to
monitor) and listener (to acknowledge, to confirm, to accept). However, these moves
can be usefully focused upon during the teaching of chunks.

3.0 Methodology
When it comes to methodology, the three fundamental principles of a text-based
syllabus (Feez, 1998) are followed.

3.1.1 First principle: learning language is a social activity

Feez (1998), adopting Halliday writes that students need to understand that the
target language is a resource they can use to interpret and organize their own reality.
Moreover, this 'organization of reality' process must take place in collaboration with
the teacher and other students. This principle specifically highlights the importance
of the students' experiences in this collaboration process. In other words, the target
language should be taught so as to allow students to make meaning about their own
personal experiences. The principle can be expressed in conversation terms: As
conversation is a social activity that reflects a speaker's personal reality, then the
learning of English conversation should be a social activity that reflects the speaker's
personal reality.

3.1.2 Second principle: Learning occurs more effectively if teachers are explicit
about what is expected of students.

This principle specifically advocates that the syllabus objectives and expected
outcomes, the content, and the process of its implementation be transparent to the
learners. Most importantly, it charges the teacher to inform the learners directly and
explicitly about these so that they share ownership with the students. As a result,
accountability and responsibility for learning are shared between the teacher and the
student. In terms of teaching conversation, the principle can be expressed as follows:
The learning of English conversation will occur more effectively if teachers are
explicit about not only the objectives and outcomes that are expected, but also about
the nature of the process they will undergo.

3.1.3 Third principle: The process of learning language is a series of scaffolded
developmental steps which address different aspects of language.

This principle specifically highlights the importance of a developmental and
structured syllabus design in the teaching process. Bruner's (1960; 1986) emphasis
on structure, and his notions of the spiral curriculum and scaffolding are integral to
this process, as is Vygotsky's (1934/1978) theory of the zone of proximal
development. Curriculum design should reflect not only structure in its content, but
a structured approach to pedagogy that allows content to be continually revisited by
both teachers and learners (a spiral pedagogy). Vygotsky (1934/1978) proposed that
learners use language at a level of independent performance, but have a hidden level
of potential performance. The teacher's role is to help learners to bridge the gap,
which is called the zone of proximal development', between the developmental level
and the proximal level, by slowly withdrawing the teacher's contribution in the
learning process and replacing it with increasing levels of independent functioning
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on the part of the students. In terms of teaching conversation, the principle can be
expressed as follows: The process of learning conversation is a series of scaffolded
steps which address different aspects of English conversation.

3.2 The pedagogical sequence

As mentioned above, adopting top-down teaching sequence that starts by alerting
learners to common elements within the conversation of all languages, and,
depending upon contextual features such as objectives of the syllabus, the number of
students, etc., ends by focusing upon the smaller individual moves within the
exchange is one typical methodological sequence.

Stage 1: Raising awareness of structures within all languages’ conversation
including those within Japanese conversation.

Stage 2: Focus on the global generic structure

Stage 3: Focus on chunks. i.e. story genre structures

Stage 4: Focus on chat structures. i.e. exchanges

Stage 5: Focus on move linguistics. i.e. the grammatical accuracy of each
individual's utterances.

3.2.1 Awareness Stage

Japanese students know how to conduct a conversation in their own language, a fact
that English conversation teachers often forget. Teachers need to use this knowledge,
but rather than emphasize the differences between English and Japanese
conversation, it is recommended to emphasize the similarities. One way to do this is
to allow students to first have a five-minute conversation in Japanese, and then
analyze it for topic, the person who introduced the topic, and finally, the type of talk
that was involved when talking about each topic. For example, when you talked
about topic X, did you and your partner talk like a game of ping pong or boxing —
that is, with very quick turns each of you saying only something short, OR did one
of you talk like a game of bowling or basketball when one person holds the ball for a
long time — that is, one person spoke a lot about the topic while the other just nodded
along or made short quick comments. If the topic was talked about like ping pong,
direct them to write an ‘E’ next to the topic. If the topic was talked about like
bowling, direct them to write an ‘S’ next to the topic.

3.2.2 Focus on the Genre Structure

For teaching this stage the best idea is to use a conversation of two students from a
previous semester as an example, in order to make it contextual to the students.
However, the teacher needs to adapt and re-write it in order to include correct
discourse connectors (in the chunks) and to ensure the six moves types are present
and clear. This conversation is the example from which the content for both the
chunk and chat stages is drawn, so it is important to select a good one.

3.2.3 Stimulating Chunks Stage

In this stage, students get to plan, write, and then tell their own stories as part of a
conversation with a partner. The stories from the example conversation can serve to

21



JASFL Proceedings Vold4 2010

illustrate the four stages of the recount — theme, setting, step-by-step events,
summary.

The teacher’s job is to stimulate students to find their own stories. One way is
to ask students about the experiences they had during the week. Ask the following
list of questions each week and get students to write ‘Yes’ or ‘No’ after they hear
each question. If they write ‘Yes’ they also need to write the past tense of the main
verb. Then, beside each ‘Yes’ answer, ask students to label whether or not it was a
positive (+) or negative experience (-) for them.

The former can be used as recounts and the latter as narratives and or anecdotes.

Questions: Since the last class, did you
a) go anywhere?
b) buy anything?
¢) meet someone new (or someone you hadn't seen for a long time)?
d) eat out at a restaurant?
€) see anything interesting on TV or watch a movie?
f) change anything about you?
e.g.,your fashion style; hair; mind; job; boyfriend/girlfriend
g) make a decision about something? e.g. holiday; work; school
h) learn anything?
i) practice anything or take a test in anything?
j) have a problem? at work; with a classmate; teacher; family member
k) speak English or talk to foreigner
1) get angry about something
m) laugh about something
n) hear anything? a new song; gossip; joke
0) write a report
p) make a presentation
q) take part in a meeting or party
r) design; draw; paint anything? (for art students)
s) compose anything (for music students)
t) take part in a sports competition
u) talk to a stranger
v) make any plans (for the weekend, vacation)

B. The next step is for students to select one of their experiences and to write out the
story. This takes 10 minutes or so. As a start, the easiest is one that talks about some
place they went recently.

C. Step C, the students have the conversation in pairs following the template (Table
1), and 'insert' the story into the GSP. The listener is required to use strategies such
as backchannels and clarification questions in order to support the speaker. As they
progress through the semester, they are taught challenging strategies and also
strategies to repair and avoid communication breakdown.

D. After nine minutes the timer goes off and that indicates to the students to enter
into the leave-taking exchange. Students then swap partners in a round-robin system
(see Ryan, 2007 for a detailed procedure for setting up the round robin format) and
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do the conversation again. In the first three or four rounds students can use their
written stories as reference but then they are encouraged to dispense with the paper
and do the conversation and their stories from memory. Should they finish their
stories before the nine minutes are up - which happens as they tell the conversation
for the third or fourth time, they have a list of other YES experiences from which to
select as topics.

3.2.4 Chat Stage

This is the final stage of a beginner's course but the penultimate stage of a more
advanced speakers' course. This stage includes activities that focus upon both the
exchange level and the individual move level. As far as exchange-level activities,
the teacher can designate a particular structure (such as I - C — R ~ PBI), and, in
pairs, the students can plan, write and practice an exchange that follows that
structure. At the individual level, each move within the exchange can be analyzed
for grammatical correctness or discourse appropriateness. The possibilities are
endless. The six basic moves and their basic functions are summarized in Table 3.

Table 3: The six basic moves of the exchange

Move Classroom Name Function

to initiate Initiation (I) start an exchange

to respond Response (R) reply to initiation

to clarify/check/repair  Cleaning-up (C) clarify and or check
comprehension and repair
miscomprehension

to append Follow-up Initiation(FI) give more information

to re-challenge Pay-Back Initiation (PBI) pass the turn back

to hesitate Staller (S) gain time to respond/keep
the floor

Arranging the moves diagrammatically (Figure 1) not only assists learners to
internalize them, but also allows them to analyze and trace the ‘path’ of different
exchanges.
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B ]

FI »\ PBI
Figure 1: The Skater

An easy way to remember this figure is to imagine that it looks like a human being
with his/her hands on his hips while standing on a surfboard or a skateboard. The
head is ‘I’, the stomach is ‘R’, the hands are ‘C’ and ‘S’, and the feet are ‘FI’ and
‘PBI’. The arrow from FI to PBI is the skateboard. Chats are built by combining
exchanges.

3.2.5 Accuracy Stage

For the more advanced speaker courses, individual utterances can be focussed upon
and assessed for accuracy. Utterances made by all the speakers can be identified for
the most common errors and a 'discourse grammar clinic' conducted by the teacher.
The higher level speakers can also transcribe their own conversations and analyse
them for erroneous utterances.

4. Assessment

The assessment procedure is the most teacher-intensive of each step, and depends
upon the detail of the assessment the teacher requires. The author suggests that
initial assessment should focus upon identifying (a) the inter-individual macro-
structure of the conversation developed by both participants, (b) the intra-individual
macro-structure of the personal story told by each participant, and (c) the frequency
of roles played by each individual participant during the dialogue. A fourth level (d),
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the linguistic accuracy of each participant's utterances, is quite difficult to do in real-
time while concentrating on the above three assessment levels, and it is
recommended that in order to do this comprehensively, video-taping is required so
that the teacher can assess accuracy in greater detail. Procedurally, it is
recommended that the last two or three weeks of semester be dedicated to
assessment. Students rotate partners in a round-robin format, and participate in
conversational dyads. The teacher's observation post is selected so that during each
conversation round, a 'new' pair of speakers is rotated into the assessment desks: two
desks positioned so that participants are facing each other. The teacher then
completes a checklist while listening to and observing the conversation. A sample
checklist with the required story type (recount) and its structural components (theme,
setting, events, summary) outlined is included (recount) is below. The structural
components of the narrative and anecdote can be substituted as required. In the
sample below, the structural components of the chat stages of the conversation are
rated on an A, B, C scale, but they could just as well be assessed on a 1-3 scale.
Finally, it is up to the teacher to decide whether or not the students be given a copy
of the contents of this assessment checklist prior to assessment. With 'beginner'
conversation discourse students, it is advisable to conduct a pre-pedagogy round of
assessment, a mid-semester round, and an end of semester round of assessment. In
this way, pre-, mid- and post-instruction levels of the students may be assessed and
monitored. The author recommends that giving students a copy of the assessment
checklist prior to the mid-semester round of assessment but not giving it to them
prior to the final assessment round has proved most effective in bringing about more
'natural’ conversations towards the end of the semester. Furthermore, it is strongly
recommended that both round-robin rotation of partners and video-taping of the
students' dialogues become a regular part of classroom procedures. Even if the
teacher does not regularly review the tapes, at the very least by the end of semester
and with regular 'appearances’ in front of a video camera during the semester, the
students become accustomed to its presence, resulting in more 'natural' dialogues in
which the students often become freed from embarrassment. It is also possible for
the camera to be connected to dual VTR machines so that students can bring own
blank VHS cassettes and take away their own copies of their conversations.
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Table 4
Student name Student name
1. Story type/s  RECOUNT RECOUNT 1. Story type/s
Theme Theme
Setting Setting
Events Events
Summary Summary
2. Chats 2. Chats
Initiations Initiations
Responses Responses
Stallers Stallers
Clear-Ups Clear-Ups
Follow-Up Init. Follow-Up Init.
Payback Init. Payback Init.
CONVERSATION STRUCTURE
1.GreetingAB 2. Well-being AB C 3.Initial-Topic A 4. Story 1
c BC
5. Redirect AB 6. Story 2 7.Pre-closing A 8. Closing A B
C BC C
Comments Comments

5. Conclusion

This article advocated that it is time to systematize the teaching of conversation by
defining the content base of conversation more clearly, and secondly, by instituting a
simple, yet effective method of instruction that is geared towards not only the
majority of students, but also the majority of teachers in the cultural and institutional
context in which the teaching takes place. Both the content and method were not
designed to be theoretically-watertight and withstand the rigors of academic debate.
Nor will it, primarily because the content is still under debate, and the methodology
is adapted from what was originally developed in Australia, an ESL-environment.
Nevertheless, it is hoped that the ideas outlined above can be of value to teachers of
English communication or conversation classes in the EFL context.
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Abstract

This paper aims to show the results of Critical Discourse Analysis (CDA) of a
government approved textbook used in Japanese senior high schools, and discuss
how CDA can be applied to English language teaching. The topic of the text
analyzed is instant noodles invented in Japan. This study employs Wallace's (2003)
framework of critical reading based on Halliday (1999) and Fairclough (2001), as an
analytical tool. The results of the analysis suggest that the text attempts to promote
Japanese students' positive attitudes towards their own country, and direct their
attentions to the global society at the same time though globalization described in
the text is a concept associated with America. This paper proposes developing
materials and instructional methods theoretically based on CDA in order to raise
students' awareness to what is implied in texts.

1. Introduction

For EFL (English as a Foreign Language) learners, textbooks are sources not only to
learn the grammar and vocabulary, but also to gain a wide range of cultural
information which would be useful for intercultural communication. However,
cultural information treated in a textbook is limited in quantity because there is a
limitation for space in a textbook. Also, cultural information is not provided
neutrally in textbooks because texts are written from someone’s point of view. If
some biases or monolithic perspectives influence readers, they might have
stereotypical images of other cultures. In order to avoid this therefore it would be
required to raise students’ critical awareness of the information provided in
textbooks. However, there needs to be a balance between linguistic learning and
cultural learning, or integration between them. To achieve the latter, this paper
proposes to apply Critical Discourse Analysis (CDA) to English language teaching.
As its name suggests, CDA is a potential method to foster students' critical mind
towards what is implied in texts. This paper attempts to investigate the way in which
CDA can be applied to reading instruction in English language teaching.

2. What is CDA?

CDA is both a theory and a method to inscribe, interpret and explain the relationship
between language and society (Rogers, 2004). Although there are many different
approaches, their shared purpose is to uncover unequal power relationships that may
cause social problems, which will ultimately lead to social change (Noro, 2001).
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Among a number of approaches, this paper puts a main focus on Fairclough's
(2001) approach based on Halliday's (1994) framework of Systemic Functional
Grammar (SFG). This approach is characterized by its detailed analysis on language
in social use, and its systematic procedure. However, it is criticized as using SFG
partially so as to interpret texts for its purposes, and thus regarded as exploiting
analysis to support interpretation (Widdowson 2004). It is true that CDA takes a
selective procedure; however, ideological meaning within text cannot be clearly
decoded without a specific point of view because several ideological meanings
might be embedded in one text, or even in a single linguistic choice. The use of
CDA can be meaningful especially when its users have an awareness of the issues
concerned with the texts. They may select texts related to their interests and focus on
particular linguistic features within texts, depending on their intuitive responses
gained from their first reading or interests in the subject matter. The results of the
analyses may, or may not, meet their expectations. In any case, interpretations can
be drawn from the results of analysis, and thus CDA can be effectively used to
investigate the issue concerned by analysts.

3. Critical Reading

CDA can be applied as critical reading in pedagogy. The word critical is twofold in
meaning. In a weak sense, it means the ability to critique the logic of texts as known
as ‘critical thinking'. The stronger view of 'critical' is associated with what CDA is
involved with, i.e., issues of power and ideology (Wallace 2003). In the latter sense,
therefore, critical readers are "able and willing to critique not just micro features of
specific texts but attend to wider implications which relate to the circulation of
dominant discourse within texts and so ultimately to the power base of society”
(Wallace 2003: 27). In this paper, critical reading means one based on CDA, and
CDA is employed as an analytical method and to gain implications of its application
to critical reading.

4. The material to analyze

The material to analyze is the text in "A Fast-food Star —Born Japanese, Going
Global—", Prominence English II (Tokyo Shoseki, pp. 21-30) (see Appendix). This
is one of government approved English textbooks, and widely used at senior high
schools in Japan. The level of English used in this textbook is lower intermediate.

Among many English textbooks, Prominence English II was selected for
analysis for a practical reason. The purpose of CDA in this paper is to investigate the
ways to apply the analytical method to instructions for critical reading in English
lessons. The textbook is supposed to be used in the analyst's English lessons.
Therefore, using the results of the analysis in practice is the main reason for the
choice.

The unit "A Fast-food Star —Born Japanese, Going Global—" was selected
from a cultural point of view. Although English is an international means of
communication, it is not a neutral medium due to its cultural background. That is,
English is used for global communications, while it is the language for local
communities, such as English-speaking countries, and based on their culture-specific
perspectives. Culture treated in textbooks also has such a dual meaning. Since
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English is a means for intercultural communication, cultural information is often
referred to in ELT textbooks. Although a wide range of cultural topics is treated in
textbooks, the way that they are described is not neutral. .The unit selected for
analysis is concerned with Japanese food culture, as the title indicates, viewed both
locally and globally. This unit was selected for analysis in order to raise students'
critical awareness towards linguistic choices to describe a specific culture.

5. Methods

This study employs Wallace's (2003) framework for critical analysis, which is based
on Fairclough’s (2001) approach. In order to reveal cultural assumptions within the
text, ideational, interpersonal and textual meanings are analyzed. As Table 1 shows,
linguistic features in each meaning are analyzed.

Table 1: The framework for analysis (Wallace 2003: 39)
Meaning Linguistic features

Ideational meaning participants, processes, circumstances, causation

Interpersonal meaning | person, mood, modality, adverbs, adjectives and

nouns indicating writer attitude

Textual meaning semantic structure, overall organization, theme,

cohesion

6. Results

6.1 Ideational meaning

6.1.1 Participants

Since the text is about instant noodles made in Japan, they are analyzed as
participants. Participants that indicate ramen in each part of the unit are shown in
Table 2. The words indicating ramen are associated with Japan, world, fame, rank
and commercial products.
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Table 2: Participants

Part | Participants

1 the history of this world-famous fast food born in Japan / noodle
stands / the world’s first instant noodles / a product of noodles that
had been seasoned, deep-fried, and then dried / “magic noodles”

2 ramen packaged in Styrofoam cups / this idea of cup-style noodles /
the first cup-style noodles

3 The amount of instant ramen eaten overseas / thirteen times the
amount eaten in Japan / Most of the billions of packs eaten in the
world every year / chicken-flavored and cheese-flavored ramen /
instant ramen sold in China / that sold in Thailand / vegetarian
ramen

4 The instant noodles named Space Ram / The noodle company
/instant noodles that could be prepared by pouring seventy-degree
water over them and letting them sit for five minutes / four kinds of
Space Ram /ordinary noodles eaten on the ground / a famous fast
food

The choice of words varies as the text proceeds from Part 1 to Part 4. Although
in Part 1 the term ramen is not used, Table 3 shows that it is frequently used as the
focus of the text shifts to the entry of ramen into the international market. In part 4,
the launch of ramen into space is indicated in the name of the noodle product, Space
Ram.

Table 3: The frequency of participants

Part Participants (Count)

1 noodles (8) fast food (1)

2 noodles (4) ramen (5)

3 noodles (1) ramen (5)

4 noodle(s) (10) Space Ram (3) fast food (1)
6.1.2 Mental processes

Mental processes indicate the Sensors' perception, affection or cognition. The author
presumes or claims the Sensors' internal processes, to which he or she cannot have
direct accesses. The clauses (1)-(4) are the examples of Mental processes which
focus on Ando Momofuku. The author narrates as if he or she were experiencing
Ando's mental processes.
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(1) Ando Momofuku saw people forming long lines in front of noodle stands.
(Part 1)

(2) He fit upon the idea of deep-frying noodles ... (Part 1)

(3) Ando first came up with this idea of cup-style noodles ... (Part 2)

(4) ... he didn't like the smell of the paper. (Part 2)

6.1.3 Relational processes
Relational processes describe participants in texts. As shown in (5)-(8), positive
meanings are assigned to Japanese instant noodles.

(5) ... they were called "magic noodles" and quickly became a hit. (Part 1)

(6) ... they were so delicious and easy to prepare. (Part 2)

(7) ... tomato-flavored and cheese-flavored ramen are popular in Brazil. (Part 3)
(8) Instant noodles have become a famous fast food even in space ... (Part 4)

6.1.4 Material processes

By analyzing Material processes, we can discover powerful participants. The
participants, "he" or Ando Momofuku in (9), "Ando's company" in (10) and "one of
the Japanese companies" in (11), are the Actors, and the participants which indicate
Japanese instant noodles are the Goals. Since Actors are responsible for the action,
Ando and Japanese companies can be seen as powerful participants.

(9) He succeeded in making instant noodles (Part 2)
(10) Ando's company succeeded in developing the first cup-style noodles ... (Part 2)
(11) One of the Japanese noodle companies improved its product ... (Part 4)

6.1.5 Verbal processes

The Sayer "he" in (12) is the astronaut, Noguchi Soichi. He ate instant noodles in
space, Space Ram and made a comment about it. Since the Sayer is the Japanese
astronaut, the Verbiage sounds convincing to the reader.

(12) He said they tasted just like ordinary noodles eaten on the ground. (Part 4)

6.1.6 Circumstances

Circumstances meaning temporal and spatial locations are associated with the
participants which indicate Japanese instant noodles, as shown in (13) and (14). The
locations are the time and place in which ramen is produced or consumed.

(13) Instant noodles made in Japan are exported to over fifty countries and areas
around the world ... (Part 1)

(14) In the 1970s ramen packaged in Styrofoam cups joined the instant ramen
product. (Part 2)
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6.1.7 Causation

Although the verb "export" is used as a Process both in (13) and (15), the passive
voice is not used in the latter. This clause clearly states that it is Japan that exports
large amount of instant noodles.

(15) Japan exported eighty-three million packs of instant ramen in 2004, (Part 3)

6.2 Interpersonal meaning

6.2.1. Person

As shown in (16), which appears in Part 1, the personal pronoun "you" refers to the
reader of the text. However, "we" is used in (17) to refer to the writer and the reader,
by which their solidarity is created in Part 3.

(16) What kind of fast food would you like to eat for lunch? (Part 1)
(17) Flavor is not the only thing we should think about ... (Part 3)

6.2.2 Mood

Most of the text consists of declarative clauses. However, interrogative clauses are
used in Part 1, as shown in (18) as an example. This interrogative clause attracts the
reader's attention and offers the theme of the whole text. As (19) shows, one
imperative clause is found in Part 4. The author tells the reader not to eat instant
noodles too often, as if he or she was a teacher.

(18) Do you know the history of this world famous fast food born in Japan? (Part1)
(19) ... but just don't eat them too often! (Part 4)

6.2.3 Modality

Examples of modality are shown in (20) and (21). (20) uses a quantifier "some" and
a modal auxiliary verb "may" so as not to give an authoritative impression to the
reader. As seen in (21), "most" avoids assertion regarding the given information.

(20) Some of you may think of instant noodles. (Part 1)
(21) Most of the billions of packs eaten in the world every year are made in the
countries ... (Part 3)

6.2.4 Interpersonal meaning: Adverbs, adjectives, nouns indicating writer
attitude

Adverbs, adjectives and nouns associated with Japanese instant noodles have
positive connotations (Table 4). It is suggested that the writer positively reacts to the
subject matter of the text.
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Table 4: Adverbs, adjectives and nouns (underlines added)

Part | Adverbs, adjectives, nouns

1 this world-famous fast food / the world's first instant noodles /
quickly became a hit

2 became very popular / so delicious and easy to prepare

3 both chicken and tomato flavors are popular

4 instant noodles can even be eaten in space / That was the first
time that instant noodles had traveled so far from the earth.
Instant noodles have become a famous food even in space.

6.3 Textual meaning

6.3.1. Semantic structure

The analysis of semantic structure concerns with whether the text is narrative,
expository or descriptive (Wallace, 2003: 39). The type of the text analyzed is
narrative. The present, past and present perfect tenses are used, and the past events
regarding the Japanese instant noodles are narrated in relation to the present.

6.3.2 Overall organization

Table 5 shows that the past information is presented in a temporal order in the text;
thus it can be read as a historical recount. As the title "A Fast-food Star —Born
Japanese, Going Global—" indicates, the time sequence is related to the spatial
expansion (Figure 1). The market for instant noodles shifts from Japan to the space
via the US.

Table 5: Temporal sequence

Part Temporal connectives

1 In the early years following World War
II/in 1958

2 In the 1970's / In 1971

3 In 2004

4 Now / in 2005

All over
the world

Figure 1: Overall organization
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6.3.3 Theme :
Table 6 shows the marked themes in each part. Of all the marked themes in the text,
those regarding time appear most frequently. The focus is placed on the history of
instant ramen.

Table 6: Marked themes (underlines added)

Part Marked themes
1 In the early years following World War II / Through
trial and error /In 1958
2 In the 1970's / Until then / In 1971
3 In Europe / For religious reasons
4 Now
6.3.4 Cohesion

The conjunctions presented below concerns cultural contrasts. As seen in (22)-(24),
the countries or religious group bigger in scale are placed in front of the
conjunctions, in contrast with those smaller in scale. "The US", "China" and
"Hindus" are put in front of "Brazil", "Thailand" and "Muslims" respectively. This
indicates that the formers are regarded as valuable markets for Japanese instant
noodle companies.

(22) ... most instant ramen is chicken-soup based in the US, while tomato-flavored
and cheese-flavored ramen are popular in Brazil. (Part 3)

(23) Spices are very important in Asian countries, so instant #amen sold in China is
flavored with Chinese spices, while that sold in Thailand tastes like traditional
tom yum soup. (Part 3)

(24) For religious reasons, Hindus do not eat beef, and Muslims do not eat pork.

(Part 3)

7. Discussion

From the analyses of participants, overall organization, instant noodles made in
Japan are treated as products successfully developed and consumed worldwide. The
frequent use of the word ramen in the international context also emphasizes its
birthplace, Japan. However, Ando's success in developing instant noodles was not
achieved without his stay in the US. In addition, the analysis of the cohesion shows
the relatively larger value of the US as an international market. Although the title of
the text is "A Fast-food Star —Born Japanese, Going Global—", the globalization of
the business accompanies American influences.

The analyses of interpersonal meanings reveal the writer's influence on the
reader. The first part of the text promotes solidarity between the reader and the
writer with the use of the first plural pronoun "we". The use of modals also can
soften the writer's authoritative voice. However, his or her authoritative voice is
heard throughout the text. The analysis of the Process shows that the writer knows
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Ando's mental experiences and narrates them from an omniscient point of view.
Also identified are the writer's attitudes towards the topic of the text. The adverbs,
adjectives and nouns imply his or her positive attitudes to the worldwide commercial
success of instant noodles made in Japan, which may influence the reader's reactions
to the text. The Japanese astronaut's positive comment on Space Ram also
contributes to convincing the reader. Lastly, the imperative, though unnaturally
placed at the end of the text, is an advice to the reader from the writer.

This text can be interpreted in Japan's educational context. Since the Japanese
government censored the textbook for its educational uses at senior high schools, it
can be said that the text analyzed in this study has more purposes other than just
promoting students' English skills. The above discussion suggests that by
introducing the Japanese company's international success, the text attempts to
promote Japanese students' positive attitudes towards their own country, and direct
their attentions to the world at the same time. Considering that English is used for
international communication, it is not so surprising that the topic is concerned with
the globalization of business. However, the text describes that the globalization of
Japanese food business is partly achieved under American influences. It is assumed
that America is a checkpoint to access "globalization" in English language teaching
in Japan.

8. Conclusion

The purpose of this study was to employ CDA to analyze a text in an English
textbook in order to gain implications for English language teaching. As this study
has shown, CDA allows reading focusing on grammatical sources. Inferential
questions to elicit answers that students can find by paying attention to linguistic
sources in text (Shimada, 2008) would be effective to apply CDA to English reading
lessons. Also, group discussion would enable students to construct their critical
interpretation of text by sharing different opinions (Wallace 2003). Before critical
reading lessons, however, teachers need to prepare multiple interpretations in order
to avoid imposing their own. As seen throughout this study, the three dimensional
analysis of the text can help shed new light to teachers' reading, or give grounds for
their interpretations. However, CDA is known to a limited number of people. In
order to make CDA more applicable for more teachers, future practical research
would need to include developing materials and teaching methods for critical
reading.
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Appendix: A Fast-food Star—Born Japanese, Going Global—
Part1

What kind of fast food would you like to eat for lunch? Hamburgers? Fried
chicken? Some of you may think of instant noodles.

Instant noodles made in Japan are exported to over fifty countries and areas
around the world—many of them in Asia. Do you know the history of this world-
famous fast food born in Japan?

In the early years following World War II, Ando Momofuku saw people forming
long lines in front of noodle stands. They had to stand waiting in line for a long time.
Ando wanted to make noodles that would be easy to cook and also keep for a long
time. He hit upon the idea of deep-frying noodles after watching his wife cook
tempura for dinner. Through trial and error, he succeeded in making instant noodles.
This was a product of noodles that had been seasoned, deep-fried, and then dried.

In 1958 the world’s first instant noodles went on sale in Japan. Because they
could be prepared in just a few minutes, by putting them in a bowl and pouring hot
water over them, they were called “magic noodles” and quickly became a hit.

Part 2

In the 1970s ramen packaged in Styrofoam cups joined the instant ramen products.
Until then, Styrofoam had been used mostly for storing and carrying fish. The new
techniques for making Styrofoam into thin sheets made it possible to sell instant
ramen in Styrofoam cups.

Ando first came up with this idea of cup-style noodles while he was staying in the
US. He was visiting the country in the hope of expanding his instant »amen business
overseas. He was inspired when he saw an American eat his instant noodles. The
man broke the noodles into pieces, put them in a paper cup, and poured hot water over
them, then ate them using a fork. Ando went back to his hotel room and tried making
his instant ramen in the same way, but the cup became too hot to hold, and he didn’t
like the smell of the paper. In 1971 Ando’s company succeeded in developing the first
cup-style noodles, which became very popular both in Japan and overseas because
they were so delicious and easy to prepare.
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Part3

Japan exported eighty-three million packs of instant ramen in 2004. The amount
of instant ramen eaten overseas is more than thirteen times the amount eaten in Japan.

Most of the billions of packs eaten in the world every year are made in the
countries where they are eaten. The instant noodles have been changed to fit in with
the tastes and eating habits of the local people all over the world. For example, most
instant ramen is chicken-soup based in the US, while tomato-flavored and cheese-
flavored ramen are popular in Brazil. In Europe, the soup is a bit thicker, and both
chicken and tomato flavors are popular. Spices are very important in Asian countries,
so instant ramen sold in China is flavored with Chinese spices, while that sold in
Thailand tastes like traditional tom yum soup.

Flavor is not the only thing we should think about when selling instant ramen in
other countries. For religious reasons, Hindus do not eat beef, and Muslims do not
eat pork. Therefore, vegetarian ramen is made in India, where Hinduism and Islam
are the two major religions.

Part4

Now, instant noodles can even be eaten in space. The instant noodles named
Space Ram went into space on the space shuttle in 2005. That was the first time that
instant noodles had traveled so far from the earth. One of the Japanese noodle
companies improved its product so that it could be eaten in zero gravity. JAXA
helped with the project.

Space Ram noodles are fried and covered in thick soup, with three mouthfuls
packed in each plastic bag. They taste like ordinary instant noodles but are a little bit
spicier. The noodles are served not hot but lukewarm.

The noodle company tried hard to get around water temperature problems in the
space shuttle by developing instant noodles that could be prepared by pouring
seventy-degree water over them and letting them sit for five minutes.

Noguchi Soichi, the Japanese astronaut on the space shuttle, took four kinds of
Space Ram with him. He said they tasted just like ordinary noodles eaten on the
ground.

Instant noodles have become a famous fast food even in space, but just don’t eat
them too often!
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Abstract

The present paper reports on language description and typology research on particles
in Japanese and Cantonese Chinese from a systemic functional point of view. It
represents the early phase of a research project on particles in East and South East
Asia, including Bahasa Indonesia, Cantonese Chinese, Japanese, Korean, Mandarin
Chinese, and Thai. “Particles” is a class of word, which serves to realize
grammatical features segmentally (Matthiessen, 2004: 553-561). The importance of
particles both in the grammar of Japanese and in the grammar of Cantonese has been
emphasized in the literature (e.g. Kuno, 1973; Kwok, 1984; Luke, 1990; Shibatani,
1990); however, traditional grammars seem not to have defined “particles” as clearly
as other classes such as nouns, verbs and adjectives. In the present paper, particles
are distinguished from other segmental markers such as adpositions and affixes in
terms of the rank scale based on Matthiessen’s (2004) descriptive generalization
across languages. Interpreting the existing descriptions of the grammar of Japanese
and the grammar of Cantonese from a systemic functional perspective, the present
paper has attempted to provide a typological overview of particles in Japanese and
Cantonese. It suggests that the particles in Cantonese realize features within each
metafunction, whereas the manifestation of particles in Japanese are more restricted
— the particles in Japanese seem to realize features in the textual, interpersonal, and
ideational metafunctions. The grammatical elements in Japanese that are often
described as ‘case’ markers in traditional grammars — which realize experiential
features — are in fact not particles but adpositions, because they operate not at the
clause rank but at the group/phrase rank. The understanding of particles in Japanese
and Cantonese from a systemic functional perspective not only lays the groundwork
for our ongoing text-based and corpus-based multilingual research project but also
casts a new question on the studies on particles in traditional grammars.

1. Introduction

The present paper aims to explore “particles” in Japanese and Cantonese
typologically. It represents the early phase of a multilingual research project
concerned with developing a descriptive and typological account of particles with a
focus on languages in East and South-East Asia, including Bahasa Indonesia,
Cantonese Chinese, Japanese, Korean, Mandarin Chinese and Thai. “Particles” is a
grammatical class of word, but they are not defined as clearly as other classes such
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as nouns, verbs and adjectives in traditional grammars. For example, Whorf (1945:
6) uses the term ‘particles’ to indicate the grammatical categories contrasting with
‘major word’, which is “any word excepting small and specialized selective class”.
In a similar sense, Wang (1955) calls them ‘empty word’. Hockett (1958) uses the
term for any elements that are uninflected (P.H. Matthews, 2005: 267). Therefore, as
Crystal (2008: 338) puts it, the term ‘particles’ is generally used “to refer to an
invariable item with grammatical function, especially one which does not readily fit
into a standard classification of parts of speech”.

Within the context of systemic functional language typology, Matthiessen
(2004: 553-561) points out that the classes such as particles, adpositions and affixes
serve to realize grammatical features segmentally. Segmental marking is one of the
major media of expression alongside intonation and sequence. According to
Matthiessen (2004), the segmental markers are differentiated in terms of rank:
particles operate at the rank of clause, adpositions operate at the rank of
group/phrase, and affixes operate at the rank of word. Drawing on the descriptive
generalizations by Matthiessen (2004), we will sketch a typological overview of
particle in Japanese and Cantonese by interpreting the existing descriptions of the
grammar of Japanese (e.g. Kuno, 1973; Martin, 2004; Shibatani, 1990; Teruya,
2007) and the grammar of Cantonese (e.g. Kwok, 1984; Luke, 1990; S. Matthews &
Yip, 1994). We will first explore the realizations of particles in the clausal structures
and their functions in Japanese and Cantonese. Then, we will compare and contrast
them between the two languages. Lastly, we will discuss how the understandings of
particle in one language can shed light on the exploration of particles in another
language — in this case, from Japanese to Cantonese.

2. Particles in Japanese
2.1 What are particles in Japanese?
In the literature, particles and adpositions are often discussed collectively as
“particles” or “postpositional particles” (e.g. Kuno, 1973; Martin, 2004; Shibatani,
1990), which is generally translated as zyosi ‘helping word’ in traditional grammars
of Japanese (e.g. Shibatani, 1990: 333). This is probably because particles and
adpositions appear in a somewhat similar manner in Japanese. Particles and
adpositions are both realized by monosyllabic or bisyllabic morphemes for example
ga, ni, to, ka, yo, and dake, and they are typically manifested at the end of
grammatical units, either clause or group/phrase. For example, Kuno’s (1973)
description of the features of particles in Japanese includes the functions realized by
both particles and adpositions. In the following, he treats the adposition wa as a
particle:
“There are two important matters that must be mentioned with respect

to Japanese particles. First, particles are used not only to represent

case relationships, or to represent the functions that are carried in

English by prepositions and conjunctions, but also after sentence-final

verbs to represent the speaker’s attitude toward the content of the

sentences... Second, Japanese is one of the few languages of the world

that have a built-in mechanism for specifying the theme or topic of the

sentence. The particle wa is used for this purpose” (Kuno, 1973: 5-6).
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Since particles and adpositions are often mixed up in the literature on the grammar
of Japanese, we will explore particles in Japanese by contrasting them with
adpositions. We will view this grammatical domain ‘trinocularly’ (for ‘trinocular
perspective’, see Halliday, 1996; Halliday & Matthiessen, 2004: 31): “from
roundabout” relating ‘particles to adpositions based on Matthiessen’s (2004)
typological generalization, “from above” describing the functions realized by
particles and adpositions in Japanese, and “from below” attributing their
syntagmatic realizations to the clause structure of Japanese.

2.2 Seen “from roundabout”

Seen “from roundabout”, both particles and adpositions are the grammatical items
that contribute to segmental marking as a medium of expression. In Japanese,
segmental markers outnumber the other media of expression such as intonation and
sequential markings, and they are deployed in the diverse modes of expression not
only in the experiential metafunction but also in the textual, interpersonal, and
logical ones. As noted above, the difference between particles and adpositions is one
of rank: particles operate at the rank of clause and adpositions operate at the rank of
group/phrase (see Matthiessen, 2004: 553-561).

2.3 Seen “from above”

Seen “from above”, particles and adpositions are rich resources realizing terms in
systems in various metafunctions in Japanese. On the one hand, adpositions realize
grammatical features in experiential, textual and logical systems. Experientially,
adpositions such as ga, o, ni, no, de, kara, e, and fo that are placed after nominal
groups mark their participant roles or circumstantial features in TRANSITIVITY. In
the following constructed example in Figure 1, kinoo gakko de mearii ga jyon o
butta ‘yesterday at school Mary hit John’, the adposition de marks the nominal
group gakko de ‘at school’ as a circumstance of Place, ga marks the participant role
for the nominal group mearii ga ‘Mary’ as Actor, and o marks the Participant role of
the nominal group jyon o ‘John’ as Goal. The adpositions that mark the experiential
functions of nominal groups, which realize participant or circumstance, are called
‘kaku zyosi’ in traditional grammars of Japanese (e.g. Shibatani, 1990: 340). They
are often referred to as ‘case’ particles (e.g. Masuoka & Takubo, 1992; Shibatani,
1990; Teramura, 1982) although whether the notion of ‘case’ is applicable to
Japanese or not is under discussion (e.g. Bateman, 1991).

kinoo gakko de mearii ga jyon o butta

yesterday school DE | Mary GA | John O | hit-PAST
nominal nom.gp. nom.gp. nom.gp. | verbal gp.

group

Time Place Actor Goal Process: material

‘Yesterday at school Mary hit John.’
Figure 1: Segmental marking realized by adpositions for the experiential
configurational mode in Japanese
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Adpositions ga and wa are associated with THEME and INFORMATION in the
textual metafunction. The functions of morpheme wa have been studied extensively
by such as Kuno (1973), Hinds, Maynard, & Iwasaki (1987), Maynard (1987),
Shibatani (1990, 2006), Masuoka & Takubo (1992). The difference between
postposition ga and wa is realized by the conflation of Theme/Rheme structure and
Given/New: Theme/New is realized by ga and Theme/Given is realized by wa
(Teruya, 2007: 54). Shibatani (2006: 104) calls the clauses with ga ‘non-topic
sentences’ and those with wa ‘topic sentences’. He discusses that the difference
between non-topic sentences and topic sentences is the type of question they answer:
(1) in Figure 2 ‘Taro is reading Jiro’s book’ is called ‘non-topic sentence’ because it
is an answer for a general question such as ‘what is happening?’, whereas (2) and (3)
are called ‘topic sentence’ because they are answers for questions about the ‘topics’.
What Shibatani (2006) meant by ‘topics’ here is Theme in the clause in the systemic
functional sense. Therefore, (2) ‘Taro is reading Jiro’s book’ is the answer for ‘what
is Taro doing?’ and (3) ‘Jiro’s book Taro is reading’ is the answer for ‘where is
Jiro’s book?’

(1) taroo ga ziroo no hon o  yondeiru
Taro GA |Jiro NO |book O |[read-PRESENT
nom.gp. nom.gp nom.gp. verbal gp.
Theme/New
‘Taro is reading Jiro’s book.’

(2) taroo _wa _ ziroo no hon o  yondeiru

Taro WA |[Jiro NO | book O [read-PRESENT
nom.gp. nom.gp nom.gp. verbal gp.
Theme/Given
“Taro is (such that he is) reading Jiro’s book.’

(3) ziroo no hon wa taro ga yondeiru

Jiro NO | book WA [ Taro GA | read-PRESENT
nom.gp. nom.gp nom.gp. verbal gp.
Theme/Given
‘Jiro’s book (is such that) Taro is reading (it).’

Figure 2: ga/wa distinction in the textual metafunction in Japanese (examples from
Shibatani, 2006: 104)

On the other hand, particles realize grammatical features in textual, interpersonal
and logical systems. Textually, cohesive conjunction such as demo ‘but’ marks
Theme. Interpersonally, modal particles such as ka, no, and ne follow the
interpersonal function of Predicator to realize the interpersonal function of
‘Negotiator’, which indicates interpersonal features in systems such as mood and
modal assessment (Matthiessen, 2004: 545; Teruya, 2007: 162). In the following
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dialogic interaction, Negotiator yo realizes the ‘forceful: insistent’ mood and
Negotiator ka realizes the interrogative mood.

A: ichijikan kakarimasu yo
one hour | take-PRESENT-POLITE | YO
Adjunct | Predicator Negotiator-assertive
‘It will take an hour.’
B: ichijikan kakarimasu ka
one hour | take-PRESENT-POLITE | KA
Adjunct | Predicator Negotiator-interrogative
‘Will it take an hour?’
ja, moo dekakenakya
then now must leave
Adjunct | Adjunct Predicator

‘Then I have to leave now.’

(example from Mizutani & Mizutani, 1987 cited in Itani, 1993)
Figure 3: Segmental marking realized by particles in the interpersonal prosodic mode
in Japanese

Some modal particles serving as Negotiator make further delicate distinctions in
MOGOD in combination with the primary mood types (cf. Teruya, 2007: 144). They
are realized with specific MOOD types as their grammatical environment. For
example, Negotiator yo manifests in association with any major mood types such as
hayaku koi yo ‘come here quickly’ [imperative; forceful: insistent], whereas
Negotiator ne does not occur with the imperative mood. Negotiators are not only
related to the mood types but also related to the types of mode. For example, while
Negotiator ka and no(da) can occur in either written or spoken mode, Negotiator ne
and yo are more restricted, occurring only in spoken mode. The Negotiators
occurring in spoken mode indicate the speaker’s choices in enacting her/his identity
in terms of gender as well as social & institutional roles (e.g. Gendai Nihongo
Kenkyuukai, 1997; Matthiessen, 2004: 545; Okamoto, 2006: 321; Teruya, 2007:
144). Ide & Yoshida (2006) studied the frequency of the use of Negotiators
according to the gender of the speakers, and they found that male speakers most
frequently use Negotiator zo, female speakers most frequently use Negotiator noyo,
and Negotiator yone is used by both genders with the same frequency. These
particles are called ‘syuu-zyosi’ or sometimes called ‘final particles’ in traditional
grammars of Japanese (e.g. Shibatani, 1990: 360). Interpersonal particles not only
enact mood types but also enact modal assessment. While mood types are realized
by Negotiators, modal assessment can be realized by not only Negotiators (e.g.
kamosirenai ‘may’, chigainai ‘must’ realize modality, and sooda ‘I heard’, yooda ‘it
seems’ realize evidentiality) but also by adverbial particles (e.g. hodo, dake, mo,

45



JASFL Proceedings Vol4 2010

koso mark intensification). Due to the limited space, we will not further explore the
particles that enact modal assessment. Some of the Negotiators enacting mood types
are tabulated in Table 1.

Table 1: Types of Negotiator that realize mood types in Japanese

mood type written/ | spoken associated mood types

realized by the | spoken

Negotiator neutral | male female

interrogative ka kana kai no indicative

confirmative yone na, yona | ne indicative

empathetic 20, sa wa, no conclusive or optative
within indicative

explanative no(da) n(da) other than hortative
within indicative

explanative: kara kara indicative

reason

forceful yo any

Particles in Japanese realize features in logical systems as well as textual and
interpersonal ones. For example, ‘projection marker’ fo marks the end of the
projected clause, and structural conjunction such as tara ‘if’, tsutsu ‘while’, noni
‘although’, and kara ‘because’ are realized clause finally indicating hypotactic
expansion. In Figure 4, Negotiator fo indicates that the clause mearii ga ringo o
tabeta ‘Mary ate an/the apple’ is projected by the verbal clause jyon ga... itta ‘John
said’. These particles are called ‘setsuzoku-zyosi’ (conjunctive particles) in
traditional grammars of Japanese (e.g. Shibatani, 1990: 228). The logical meanings
are not only realized by particles but also realized by adpositions such as to, ya ‘and’,
ka ‘or’, yori ‘than’.

_Jyon ga  mearii_ _ga ringo o tabeta to itta

John GA |Mary GA |apple O | eat-PAST | TO [ say-PAST

a: projecting B”: projected ‘locution’

Sayer Neg. Process:. verbal

‘John said that Mary ate an/the apple.’
Figure 4: Projection marked by Negotiator to

2.4 Seen “from below”

Seen “from below”, particles and adpositions are placed at the end of grammatical
units. For example, adpositions de, ga, and o in Figure 1 are realized at the end of
nominal group realizing the features of participant or circumstance in the transitivity
structure of the experiential metafunction, adpositions wa and ga in Figure 2 occur
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at the end of nominal group realizing the Theme/Given and Theme/New in the
textual metafunction. Particles ka and yo inn Figure 3 occur at the end of the clause
realizing mood types in the interpersonal metafunction, and particle o in Figure 4
occurs at the end of the projected clause in the logical metafunction. This is due to
the syntagmatic properties of Japanese. At the rank of clause, Japanese has a “SOV”
structure. This means that the clause begins textually, and ends interpersonally with
Predicator being immediately followed by Negotiator (Matthiessen, 2004: 544). At
the rank of group/phrase, the logical structure of the nominal (and adverbial) group
has the Head preceded by Modifier and followed by adpositions. Consequently,
particles often occur at the end of the clause, and adpositions are postpositions that
also occur at the end of the group/phrase in Japanese.

Particles are placed at the end of grammatical units, but they are not necessarily
occur at the end of grammatical units of which they realize the systemic features
because when realizing interpersonal features, the segmental markers are manifested
prosodically. See the example in Figure 5, which is an utterance of a young child.
The speaker is using Negotiator ne for demanding responses (or “back channeling™)
from the addressee. Here, while all the Negotiators (ne and rno) are realized at the
end of grammatical units, not all the Negotiators are realized at the end of clause
despite the fact that they operate at the rank of clause.

watasi ne kinoo ne obaachan- ni  ne itta no
chi

I Neg. | yesterday Neg. | grandma’s NI  Neg. [ go-PAST  Neg.
place ‘to’

nom.gp nom.gp. nom.gp. verbal gp.

Actor Circum.: time Circum.: place Process: material

‘I went to my grandma’s place yesterday.’
Figure 5: Prosodic realization of Negotiator in Japanese

Another interesting feature of particles and adpositions in Japanese is that some
particles and adpositions are morphologically identical. For example, the morpheme
to ‘with’ is an adposition because it operates at the group rank, whereas the
projection marker 7o is a particle because it operates at the clause rank. This is either
because they are polysemous or they are different grammatical items. Due to the
limited space of the paper, we shall leave this question for future discussion.

3. Particles in Cantonese

The use of particles, though it is a common linguistic phenomenon in languages, is
always considered as a unique feature of Cantonese (Halliday & McDonald, 2004),
which is a southern variety of the Chinese languages, because of its extensive use of
particle. According to Luke (1990: 10-16), particles are so pervasive in Cantonese
that, on average, particles can be found every 1.5 seconds in everyday conversation,
and they play a more crucial role than in other Chinese languages in conversational
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interaction. The number of particles in Cantonese is also higher than in other
Chinese languages, ranging from sixty to well over a hundred (Kwok, 1984),
depending on how particle is defined.

Since they are such a distinctive feature of Cantonese, it is not surprising that
particles have attracted many scholars’ attention, resulting in a good number of
works on particles, to name a few, on Mandarin Chinese: Wang (1955), Chao (1965)
and Li & Thompson (1981); and Cantonese: Yau (1965), Gao (1980), Kwok (1984),
Luke (1990) and Matthews & Yip (1994). Kwok’s (1984) and Luke’s (1990)
accounts are so seminal that they are referred by most of the contemporary work on
Cantonese particle. The followings are the representative definitions of the
Mandarin Chinese particle ne! (Li & Thompson, 1981: 305) and the Cantonese
particle ge3 (Matthew & Yip, 1994). 2

nel [WE] (Mandarin Chinese) “Bring the hearer’s attention to the
significance of the information conveyed by the sentence in connection
with the hearer’s claim, expectation, or belief” (Li & Thompson,
1981:305)

ge3 [®E] (Cantonese) “affirmative: ‘this is the case’” (Matthews & Yip,
1994:340)

As reflected by the above definitions, works on particles, both on Mandarin Chinese
and in Cantonese, are concerned mainly with defining the meanings of individual
particles. Very often the definitions are presented in relation to a general description
of the context of situation that the particle is used, like that of nel, or in relation to
the speech acts conveyed by the particles, like that of ge3. This reflects the more
functional, rather than formal, approach of the study of particles in Chinese.
However, the definitions of particles are not based on, or organized in terms of, any
particular theoretical framework. This may lead to difficulties in the generalization
of the definitions when we compare the functions of individual particles to yield a
better understanding of how this linguistic resource is deployed in Cantonese.
Furthermore, this also makes the comparison of the function of particles across
different languages difficult. The study of particles should be illuminated by a
consistent theoretical framework of language so the phenomenon can be investigated
more systematically. Halliday & McDonald (2004: 319) propose a categorization of
particles in Mandarin Chinese, as shown in Table 2, in their metafunctional profile
of the grammar of Mandarin Chinese.
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Table 2: Particles in Mandarin Chinese (taken from Halliday & McDonald, 2004: 319)

clause particle [CPART]
aspectual [ASP]: perfective [pf]; imperfective [impf]
modal [MOD]: (mood) interrogative [int]; exclamative [excl];
imperative [imp]; (assessment) molliative [mol]; suggestive [sug];
insistent [ins]
verbal particle [VPART]
aspectual [ASP]: perfective [pf]; imperfective [impf]
polar, negative [NEG]: unmarked; perfective [pf]; potential [pot]
polar, positive [POS]: potential [pot]
nominal particle [NPART]
number, plural [PL]
subordinating [SUB]
adverbial particle [APART]
manner [MAN]

As shown in Table 2, particles are categorized under different systems (as indicated
by the labels in small-capital fonts) according to their grammatical functions, which
are described using the terminology offered by Systemic Functional Linguistics — a
theoretical framework for describing languages with a general perspective, instead
of focusing on fragments of individual phenomena in languages. This categorization
enables us not only to compare and contrast particles in the same language, but also
relate the uses of particle among different languages, which is the purpose of the
current study, as discussed in the introduction.

It is possible that in one language, a certain grammatical function is realized by
a particle, while in another language, this grammatical function can be realized
differently, as a particle and/or a different sort of grammatical resource. For example,
the Cantonese particle mel, as in Example 1, realizes the interrogative mood. To
compare, in Mandarin Chinese, the interrogative mood is realized by the particle
mal; and in English, it is realized by the sequence of Finite followed by Subject.
These comparisons can only be carried out systematically if the categorization of
particles is within a consistent theoretical framework.

As the current study is in its preliminary stage, the categorization displayed in
Table 2 can be considered as a direction of the further steps of investigating the use
of particles in Cantonese, and as a platform for comparing it with different
languages. At the current stage, the study remains exploratory, aiming at a better
understanding of the literature on particles to construct a more comprehensive
picture of this linguistic phenomenon. In the following discussion, a sketch of the
use of particles in Cantonese will be provided first, and then some more specific
features of Cantonese particles will be discussed next. Seen in terms of the
theoretical framework of Systemic Functional Linguistics, particles in Cantonese
can realize terms within systems belonging to the ideational, interpersonal and
textual metafunctions. Consider the following examples:
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Example 1
camdjat6 go3 faan6 aal hai6 nei5 sik6  zo2 mel
A & iR aal 4% R ® zo2  mel

yesterday Quantif. rice P1 be you  eat P2 P3
“The rice yesterday, was it you who had eaten?’

Example 2

keoi5 gamlmaan5 m4 Jfaanl wo5S
B Sy E & woS5
he tonight Negation come back P4

‘(He said that) he won’t come back tonight.’

Particles in the examples above are indicated as P1 to P4. In terms of the textual
metafunction, P1 indicates that camd4jat6 go3 faan6 ‘the rice yesterday’ is the
Theme of the clause. In terms of the interpersonal metafunction, P3 realizes the
yes/no interrogative mood of the clause. In terms of the ideational metafunction, P2
realizes experientially the perfective aspect of the Process sik6 ‘eat’. P4 realizes the
clause as a locution, indicating that there is an implicit verbal clause projecting the
locution and the person who utters this clause is not the Sayer of the verbal process.
Although the particle is relevant to logical meaning as indicating a locution, it is
regarded as an interpersonal one — as a ‘quotative marker’ (Harris & Campbell,
1995; Matthiessen, 2004: 655, 693). The above examples also reflect that particles
in Cantonese are monosyllabic, while combination of particles is possible. The
meaning of a chunk of particles is equivalent to the summation of the meanings of
the individual particles. Cantonese particles are not the reduced form of lexical items,
and they are grammatical items (function words) occurring at the end of the unit
they operate with: P1 occurs at the end of the Theme of the clause in Example 1, P2
occurs at the end of the verbal group, P3 and P4 occur at the end of the clauses.

As mentioned in the introduction, the current stage of the study focuses on
interpreting the existing description of particles in the literature. The current paper
will therefore focus on the most often studied particles in the literature on particles
in Cantonese, and they are listed in Table 3. The first three groups are arranged
according to the phonemes of the particles. It should be noted that segmentally
identical syllables with different tones realize different particles, as Cantonese is a
tone language. Also, it should be noted that Romanized transcription, instead of the
Chinese characters, is used in this paper to represent the particles. This is because
Chinese characters do not represent the particles consistently. For example, all the
particles with the phoneme aa are represented by the same character, while those
with the phoneme laa are represented by different characters.
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Table 3: Particles in Cantonese Chinese currently investigated

1. aal, aa3, aa4, aas;

laal, laa3, laa4, laa5;
gaa3, gaa4, gaas;
zaa3, zaad, zaad

lol, lo3

wo3, wo5

mel, nel, zel, gwaa3, bo3

AW

One of the most often studied Cantonese particles, which is also one of the earliest-
learned by second language learners, is mel, as in Example 1. As mentioned above,
mel is an interpersonal particle. It realizes the yes/no interrogative mood and it
operates in the structure “declarative clause ~ mel”. This structure systemically
contrasts with the declarative clause without me! as a yes/no interrogative, which is
biased towards the proposition of the statement realized by the declarative clause
alone. Using the particle mel is one of the few strategies to form a biased yes/no
question (other strategies include the rising intonation with a declarative clause). On
the other hand, me! does not coexist with the “verb-NOT-verb” construction of
unbiased yes/no question (as in Example 6). These show that some Cantonese
particles play important roles in realizing particular grammatical functions.

Apart from being a particle, me/ can also be an interrogative item in a wh-
interrogative clause, replacing the entity that is under question, which is similar to
wh-words in English. Consider the examples below:

Example 3

hai6 nei5 sik6  zo2 mel
% R ® ik mel
be you eat PERFECTIVE mel

‘Was it you who had it?’

Example 4

nei5  sik6  zo2 mel

1 ® ik mel

you eat PERFECTIVE  mel

‘What did you have?’

Example 5

mel  jand  sik6  zo2 go3 faan6
mel A = Wk ] 71
what person eat PERFECTIVE = QUANTIFIER  rice
‘Who had the rice?’
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Only the mel in Example 3 is considered a particle, and therefore marking this
clause as a yes/no one; and the mel in Example 4 and 5 are the interrogative items
for what was eaten and the person who had the rice respectively, marking these
clauses as wh-interrogatives. Therefore, possible answers to these three questions
can accordingly be “yes”, “I had rice”, and “he had”. Similar to mel, the Cantonese
particles aa4, laa4, gaa4 and zaa4 can also realize yes/no interrogative mood by
occurring at the end of a declarative clause, but the yes/no interrogatives they realize
are slightly different in terms of the meaning negotiated: The particle aa4 realizes a
yes/no question in a similar way as mel discussed above; with a yes/no question
realized by laa4, the speaker experientially checks the perfective aspect of the
Process in the clause; that with gaa4 realizes the interpersonal evaluation by the
speaker of the proposition realized by the declarative clause; and that with zaa4
experientially checks the exclusiveness of the Process or Participant(s) in the clause.
In other words, while clauses with me! and laa4 realize yes/no questions concerning
the proposition as a whole, laa4, gaa4 and zaa4 have slightly different focuses on
the proposition.

All of the four particles mentioned above are realized by the syllable aa with
the same tone, which suggests the phonological variations of the syllable onset
might have consequences in the interpersonal meaning of the particles. Such
exploration of the phonology of Cantonese particles can also be supported by the
fact that, if the tone of these four particles is tone 5 rather than tone 4, they will
realize the speaker’s attempt to engage the listener in making the propositions,
which is similar to mood tag in English. Such regularities in the phonology of
Cantonese particles might serve as a window to further explore the relations between
the expression strata (phonology and phonetics) and the content strata
(lexicogrammar and semantics).

While the abovementioned particles realize the interrogative mood, some of the
Cantonese particles can co-occur with interrogative clauses, i.e. nel and zel.
Consider the following example:

Example 6

nei5 seon3 m4 seon3 keoi5 gong2 nel/zel
¥R & -2 1& {E ik nel/zel
you  believe Negation believe he speak nel/zel

‘Do you believe or not believe in what he said?’

The yes/no interrogative mood is realized by the structure “Verb-NOT-Verb”
(believe-not-believe), regardless of the presence of nel or zel. These particles very
often accompany the interrogative mood and they functions like intonation in some
languages to mark the prosody of questioning, which may explain why there are so
many particles in conversational speech in Cantonese, where the prosody is
important to maintain the flow of conversation. Besides, the frequent use of ze2 and
zel in this context signals feminine speech, which is similar to particles in Japanese
that signal gender differences.
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4. Summary and conclusion

A word class of ‘particles’ in Japanese and Cantonese has been explored in the
present paper. Table 4 summarizes the metafunctional profiles of the particles
discussed above, comparing and contrasting them across the two languages. It shows
that particles in Cantonese realize grammatical features in every metafunction,
whereas the particles in Japanese realize grammatical features in the textual,
interpersonal, and the ideational metafunctions. The absence of particles that realize
experiential features in Japanese and their presence in Cantonese is attributable to
the difference in the ways of construing ‘time’ in two languages. In Cantonese, time
is construed aspectually by particles for example zo2, whereas time in Japanese is
construed by tense system, which is realized by affixes operating at the rank of word.
Both Japanese and Cantonese have particles that realize Theme in the textual
metafunction, but the type of Theme they realize is different: Cantonese particle (e.g.
aal) realizes topical Theme, whereas Japanese particle (e.g. demo ‘but’) realizes
textual Theme. Instead, topical Theme is realized by adpositions such as wa and ga
in Japanese.

In both Japanese and Cantonese, particles enact negotiatory values in the
interpersonal metafunction, and they also signal projected clause in the logical
metafunction. Interpersonally, particles are often manifested at the end of clause to
realize mood types in both languages. Particle ka realizes Negotiator for enacting
interrogative mood in Japanese. Similarly, mel realizes interrogative mood (more
specifically, it realizes biased yes/no interrogative mood) in Cantonese, and it can
also be realized as wh-element in interrogative mood. Japanese Negotiators such as
zo, yo, and (n)da make delicate distinctions within non-interrogative mood; in
contrast, Cantonese Negotiators such as aa4, laa4, gaa4 and zaa4 make delicate
distinctions within interrogative mood. Both languages have Negotiators that make
gender distinctions. Logically, both Japanese and Cantonese have particles that mark
the end of projected clause. They are fo in Japanese and wo5 in Cantonese.
Furthermore, in addition to those marking projection, Japanese has particles which
mark hypotactic expansion in the logical metafunction.
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Table 4: Particles as a medium of expression manifested different modes of expression

: Japanese Cantonese
textual thematic | N | cohesive conjunction aal [topical Theme]
marking demo ‘but’ [textual
Theme]
interpersonal | modal N | Negotiator ka Negotiator me!
marking [interrogative mood]; [interrogative mood];
Negotiator kamosirenai | Negotiator laa4
‘may’ [modality: (checking the perfective
probability]; aspect of the Process),
Negotiator sooda ‘1 gaa4 (interpersonal
heard’ [evidentiality: evaluation), zaa4
hearsay]; (checking the
mood Adjunct dake exclusiveness of the
‘only’, koso ‘very’ Process or
[intensification] Participant(s))
(see also Table 1 for [assessments in
other Negotiator interrogative mood]
realizing more delicate
mood distinctions)
experiential | aspectual | \ zo2 [aspect]
marking
logical tactical & | ™ | Negotiator fo Negotiator wos
logico- [projection]; [projection]
semantic structural conjunction
marking tara ‘if’, tsutsu ‘while’,
noni ‘although’, and
kara ‘because’
[expansion; hypotaxis]

Note that the differences between Japanese and Cantonese can be seen in terms of
their general profiles with respect to where they do realizational work:
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segmental prosodic: pitch
Cantonese Japanese
Iy | l

clause c[qusepanlcle:s' AR e inﬁbﬁdd&n: ﬁméi
group/ phrase adpositions

"< Mandarin: S

‘4 11 group particles>! BEEE

word affixes

Figure 6: Division of realizational work in terms of rank and media of expression in
Japanese and Cantonese (taken from Matthiessen, P.C.)

Cantonese is like Vietnamese: clausal features are realized at clause or group rank;
Japanese is like Korean: clausal features are realized at clause, group or word rank.
Thus in traditional terms, with respect to morphological typology, Cantonese tends
towards the “analytic” or “isolating” type, whereas Japanese tends towards the
“agglutinative” type. But these are simple generalizations about where along the
rank scale realizational work is done in the grammar.

In terms of syntagmatic structure, the order of object and verb in Japanese is “OV”
and that in Cantonese is “VQ”; adpositions in Japanese is postpositional and
adpositions in Cantonese is prepositional (Dryer, 2008). Despite the differences of
the clause structure between Japanese and Cantonese, the particles occur at the end
of the clause rather than at the beginning of the clause in both languages. The major
difference between two languages is that the particles in Japanese tend to occur at
the end of the clause, whereas the particles in Cantonese occur not only clause
finally but also group/phrase finally when they realize textual and experiential
systems. This is probably because the experiential particles in Cantonese correspond
to verbal affixes in Japanese.

While being at the preliminary stage of our research project, the present paper
has laid the groundwork for our exploration on particles across languages. It is based
on the secondary sources, but our future research will be both text-based and corpus-
based in order to produce more detailed descriptions of particles. Another
implication of this paper is that it has emphasized the importance of taking the rank
scale into consideration in our description. We have seen that the lack of the notion
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of ‘rank’ is one of the possible sources of confusion between particles and
adpositions in Japanese. Thus, the findings in Japanese suggest the need for
investigating particles in systematic and consistent manner across languages. It is
expected that the theoretically grounded descriptions of particles will contribute to
the studies of text generation that uses segmental markers (including particles,
adpositions and affixes) as resources, conducted by scholars such as Bateman (1991),
Nakayama (2001), and Suzuki & Toutanova (2006).

Notes

! We are greatly indebted to Christian M.I.M. Matthiessen for comments and suggestions on
a draft version.

2 In this article, the transcription of Mandarin Chinese is presented in Hanyu Pinyin [EE55HF
#; and that of Cantonese is in Jyutping [#$}#], a transcription system created by the
Linguistic Society of Hong Kong (for details, see http://www.iso10646hk.net/jp/).
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Japanese Visual Syntax
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Abstract

Most accounts of visual semiotics have concentrated on ‘lexis’ rather than
‘grammar’, emphasizing ‘denotative’, ‘connotative’ or ‘symbolic’ meanings of
people, places or things in images. By contrast, Kress and van Leeuwen (1996)
concentrate on the way in which these depicted elements are combined into a
meaningful whole. They see grammatical forms as resources and propose a visual
grammar taking Halliday’s three metafunctions (the Ideational, Interpersonal and
Textual) at the core of their theoretical framework for formation/analysis of
syntactic structures of visual representations.

They claim that their theory applies to all forms of visual communication in
contemporary Western culture but that it is not extended to non Western cultures. At
the same time, however, they are aware of the increasing globalization of Western
visual communication in non Western cultures.

The aim of the study is to examine how far their grammar can be applied to
analyze Japanese visual design. Advertisements, mainly from Japanese magazines
and some from American magazines are to be used as data. In a similar line,
Oyama(1998) has done a comprehensive analysis of Japanese and British
advertisements. In examining the data, with reference to Oyama, certain
characteristics specific to Japanese advertising texts are found. The most significant
of all is, as pointed out by Oyama, the hybrid nature of Japanese advertisements.
That is both in terms of lexis and syntax. At the syntactic level, hybridity is at least
to some extent due to the Japanese way of writing. While English has a single way
of writing (left to right), Japanese has two choices of writing direction (horizontal
and vertical) and the two ways of writing are often juxtaposed in the same text. Each
writing not only embodys specific implications (Japanese authenticity vs
Westerness) but also affects the way how the text ought to be read — namely its
‘reading path’.

1L IXC®IC

PESRDIBF B33, lexis D denotative, connotative & 2V d symbolic 72
BHORHEICESFBVTERZ LIZx LT, Kress & van Leuween(1996)i3
lexis fi1F LT lexis & HEBOBBLEREZ L6 T L LT, syntax ZEE
#9% Visual Grammar Z12"8 L 72, S Visual Grammar 1%, BRI TIX
BROBRBROBERORET VA VICIIL2THEATELZ LERT D,
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Oyama(1998)i34% » @ Social Semiotics IZE-3&, BALEEHDLEEZLT
isotype (A#FR) S /EGEHICHKE - LT, BREZNRLEHLOBEFRD
semiology DTEEDFIFER RA T, AF TiL Visual Grammar D B AR D[R EH
B~OBRADORHYMES. Oyama OIRREBRB LB ORI T D, X Oyama
ko TREBENZHEEAED semiology IZOWTHERE2RALD, T—F
ELTIXBkD, £ LTHEDLEEZAVS,

2. Visual Grammar OFE

Kress & van Leuween(1996)id ‘The Grammar of Visual Design’ T Ideational,
Interpersonal & L T Textual D =FfD A #HREH, visual resources IZED L H
ICRBREND 2 EAENIZER L, Visual Grammar OFEREE @50
5 & ZAD inventories) IIFMEED BN, LUTIZ=ZFED A Z BRERIZ X
3% System DOHIEE, € L TEEOE L7 BKDILE T — ¥ (Newsweek,
COSMOPOLITAN, PLAYBOY)DH&E 5> b DBIEHEIZOWTE LT 5,

2.1 Representational(Ideational) Meaning

BERFOMEL D lexis (R, A, #) 1XZHTH Ideational meaning % %
2B LR, lexis B HIRET S vector (Fil, B ABOKIFLAKRDE Sy HIE
bND) id process ZA L THBEMLE®REZ L0, ZDL 3 IZERKD
b7 FABIREENBHE 1L Narrative Process. X727 h V& JRAE L 22V
lexis 7213 D3RR EN B KA 1L Conceptual Process BN Eh b, 2 E—aA°0
2 IDXFHMA S b vectorial process IZIRAE SN D, BEMBA (E®) T
HIEGEE. TORBAPO BT PASBIRE LT reactional process BHEHR X 41,
BEROMIT LN DR EEROBWTH S lexis DRIDOBEZEE TR TS, Lo
LERPOD lexis (N) HOHIEICHIT ONIEMII. HE~D RO
& LTHRET 5 Z & 5 B R D Interpersonal iIZ533H & B,

2.2 Interactive (Interpersonal) Meaning
2.2.1 Contact

ERPOANDOEBBEE AT ONIHE, BEOFEENBHINT
HEBEFUNTTWEZ L2b, ZHEMITMO10OBEREL 3, EETO
APBREZRONDT T IO THNITKIFEIEN, BMRRBESRE 2
LHELERTL T2 LTERBERSATWS, 20k 5 ICEKROH E
EFXB, BERPOAY @R 2RAVTHEEFICEH X T 3848 % Demand B &
L. ANBgRBREmT5Z L2< (EEHE T2V T) Bz aiRg
THEEL LTHMINAEES Offr R E$ 3, IHEMENRMERIN., BN
REABBERENDZ VY NOEE BE., Y57, BXARY) TiX
Demand B354 Y ETH B,

Z D‘demand’ & ‘offer’ 3 FE IZ b 7= 53 HHEBIFRIL Speech Act IZILET 5
& L T Image Act & #7935 (Kress & van Leuween 1996:121) , Speech Act 233
(Z Mood system {2 & > TEITEIN A DIZx LT, Image Act IZZHEIZHN D
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R (FE) 2X3, BEIKE, AEXETHELTWBRTRARY, B
BIZ X o THRHBET & 5 DI information 2R Hu, goods & service DER T,
HELOHERHLSBRERARTI L0 BIXITER~DEHLSE) IZRE
END, BRICKAEROERIZE, 2EBECEB/OBRBLEL RS,

2.2.2 Social Distance

HRELERPOERE (N, B) LOBEMOBRIZEI->TYH, ZHBOM
R (BB BRSh?, B LOEMY, HEAZ AR L LTRENRE
395 &, close up 1XHEE & DFH LV EAfR(Personal). long shot |3 EE D2
FIIF B NREOMPNERTEEITHA S I TRV—RE 722 B4R (Impersonal),
M & 725 medium shot i33E % DHLHIBR(Social) 2 R T 5 (Kress & van
Leuween 1996:130) , Z DFEEEN G IXMABO2ENARICRRTE DI &0
© medium shot (AL TS ELNSETH D, HEEELZ R TEREI. S
HIZHIsT L Thk& REEMEREZ RETE 5,

2.2.3 Attitude

ERVFRELEOPVEINEBIZL-TH, ZEBOBEREIHEEINS,
EE SR ) BAILEH (involvement), 3> b TR .1 (detachment) &
WoBERBEbELEND, BERFPOBEROBE I THIAENDIX, =
FZFBOHBENRTREND, NMT U I7VhbiRbNEER (A, B) 1
HHEN/INEL 2o TRV EM D, ED power DB ERT, 1
—T TN, BR HER) PREXRTAITMNETHLZ L6 HE
BTHREICED, FELEROHAENRR U2 S@ED power iXFAETH 5,
ZHO system 13, BEERICHAEDETRRIND,

B0 (B, ZE. BE) 2L o> T Interpersonal Meaning B{EHIL 5,
BxDELENFNOERELERT, AT RAIXBE D sigifier & 72
- T visual mode IZ/E L LTV, XF b formality & 2V M informality,
b BVNIFEE & O interaction DESVDORFPFTEERT 5, Flzid. FEEOD
XFEIIERENEFL YV LHRFCHLTEHLAZ b0 L, HEEARD
ARk Eh B, Contextualization DHE{EH> 5 b interactive meaning IIED N D,
REEZBRHNTHE, TOELBIERBTI VI (B) BBHVIEIHFEDEA

(LIZLIEME DA A=V HT—) OEREFICRONATND Z L3bh
%5, BEDRABDRES ARV LICEY, fRED “—i&E BAHHE
h3, Context DEREINDZFEH. FALEHBR/NRD cue iI2X Y (B, £—
MIRHLS TR, a—e—iza—t—hy7) | LDBEHEDRERER L
ERBPATH, TOBRFT - ER (B, BF. =T 14 —28) IH/EIR
BCTEIBREDTY NI —HATHD, FRILEINLEREEZBEELT
REZRD L. BRZVHOPBMEL THRENTWDZ LBANTH D,
FEEFR (W&, o=, catch copy) UANDEROELHLREMMIZHE
LB, HEhIEEDEER Contextualization 1X{E\V>, Social Distance
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& Attitude £ L TERLILEFE, Contextualization {2k W BEBREINZEKILZ,
FBD Modality »b BRI N A EKEFIET 5,

2.3 Compositional(Textual) Meaning
2.3.1 Information Value

HEif % LeftRight DR L LTHB &, £M Given,Z L THDN New
Information DEIN DB THD, (E13H)

Margin Margin
Indeal Ideal
Given New

o S
(= g
9
(¢

P — |

Margin Margin
Real Real
Given New

1: Kress & vanLeewuen(1996:208)

Top/Bottom DX TiX LI AR - g A%, THITRF - ‘B mik
EREPBRBRINBMBTHS, THILEE. EECTEE - ZROESR (&
anDIRFESE, BWAEEF etc) RFEMINBHB L R> T3, Centre/Margin
TIE L R D EBRBPLICEI N, BDORBRYRIERD Mediator (Fh41)

HREBZ RS, FLOBINZEATH->TH., TORLAIZEDICIER
T, Center [IHh> TEV T 4 VHRADKRE TITRAN, HWEBRETIX
EFCEE, TLTHY R MEHORECEICHFFROBMINEMNETH
S0, BROBERTIEI—RIOTRVERTHS, trL 5 Center/Margin 11{E
#3C{L 8 (hierarchy, harmony, continuity Z EA U2 7 U 7)D AR IRE
TROMNEERLT, RENMAROEEBDOASA FERTLTWVS,

Center DEIRZER T D Z LITHE LV 23 Kress & van Leewewn(1996:208)1%

62



£#f: THAED Visual Syntax|

B, WOREPROONDLERLTWVWS, FREDKEEIIME, L3
OB OMEAEDLENLR B,

2.3.2 Saliance

E&RPOFEERITANR. BRI, KEIOBRIESCBORKLIZE - T,
BRESVDBYLL #RBETSH, BXT—F Tk, REDEETIEE
# (Bdn, o catch copy) IZMBPDFETRILAFEERTNSZ
EHBALNTH D,

2.3.3 Framing

Frame #1E? device (. BHAIWVIIRIZI W EREND) OFEIZL-
T@@¢®%¥$m%ﬁﬁﬁ6ntb\béwmﬁ%énéo§<®m%
T, EEHS LEBIL Frame iz L > TR TS

2.3.4 Reading Path

EBRPOEBERIINATIX—BRESN, RLVEEREFRLHBALL
TR MAREBIZE I N TEHRANA T 7 F—JRICHE < i3 Reading Path
BEREND, BEIZI— FEERTVWARTRVWE=DEL2OREOKRE
kDL B8 E8HH D, Reading Path (IER L SEDOET— FEBL
R - HEE2 L6 E0 b, KED X 5 72 multimodal >2 non-linear T
HBT /A NTEERaLEF b ei3, (BE. 2007)

3. Visual Grammar ® A A& DEE~DEHIZOWT
3.1 Ideational Metafunction

Oyama (X7E7E B 444> 5 inherent directionality # FERK 3 5 lexis & L TXF5
L. HEIFMIBINTZERLAZFUIET TWD, XFIXEEDOH TIL,
visual resource & L CTHERE L text O reading directionality k3 %, HFET
ENSA LWV FEIZEE SN TWVWBT-H ) Kress & van Leewen I133XFH
MDY HTERIZOVWTHIZERL T, BARETIIREE - BF
EOMENRATRET %h%h@ﬁl"’l# B2, Oyama 13X W EHAREK
ROHMEXHDBIELOND (EMBE) FRIX traditionality DEZNE L T,
‘Japanese authenticity’ % % \ \ ¥ ‘indigenity’ ® signifier & 72 %, *IHBHJIZ, FBRRD
HEBLRRTHIHEARE (E»DBA) HMIE. ‘Westerness’ & U ‘modernity’
DEH®RZL-HT L LTWVD, XFNDFHRAIL dynamic vectorial process & 5,
L (Ideational), X it E & - MBE R EZNLTILEEFOERZ bL L
(Interpersonal), VTN DD XFFH R DOBIRBFEEFILT 7 XA FRAED reading
directionality % & RHT 5 (Textual) T & 7A>5H, Ideational 721 T2 A F %
REETICERTD LIEHRLTVD

—EEFR T inherent directionality #P&T 5 lexis & LT Oyama I isotype
REDAKEFEREFARLTNS, HBHICEMIND Z L E2ERML THER
ENTWBIIT D isotype T, BEOERTHM FEHEDDORR etc) HBRHT
HBZ LMD, Oyama I NVF ¥ —RIDOEHE D underlying spatial semiotic 23
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FELT, XFORLLEKE— FOmEFIERTS LEHRE 2 8R)ZL
T3, X, XFRLLREE— FALHLHEIIRELEI LT5,

Visual mode

Visual mode
(Japa:noso)

Japanese spatial semiotics/ British spatial semiotia/

2: Oyama(1998:158)

& HIZ Oyama i, context free @ isotype DHMLIZ, HFED context DHTHE L
% directionarity bRET L7z, PIRSNDiZ, HETH L BAETFEDT /3
— MCRBDODABENBE~LANIATA ML, EEFITIEGELL A
WRBRIZBRBADBRANS ENLERBANIATA M THD (EETILE
O negative 25 1M) , RETIIENLA, BARTITAIDED spatial
orientation 23 R 5} isotype L FARICBER N TH B, WThOETHFA L
‘progression’ DAl iZ ‘something better & positive’ DEBKZ RH L. EDF ML
TNTHLEROXFRENFH (BARBCRERHRESFROENLE L
72%) RUEHD underlying semiology & FEIET %, X, FRENICEE L
We ShBHFRDOKAFRIL, negative 3> 5 i backward 725 M & LD
N5, X, FMIiL temporal process #RMT 5 Z &2 b, A4 T Before/after
D resource & 72 Y | HERIZIE LefRight RBIR E N B Z & BE N
Top/Bottom il b EH DF — Z IZ R bz,

Oyama (I B ARDEEDRFE L LT, lexis DFIEENE (FEE L FnEDILF|
etc) . [F—ERIZZFELLD scriptorial directionality (tFx - B %) MR
ETDZ &, X lexis iZEKEATHEET S syntax IIBEBEH THD (-
) OB 6 hybridity' 2 #F TW5, iz, XFEOHE>EBEML AAD
EEDRBTHDLEZDND, EBORTHFARBEINRLTVSDIZH
LT, fEE - HMESESFBTERZARDOLEE TIIEhERAREE OEFK
ZLTHMAMESL DT &MnD visual resource & LT OETEMITIED Tk
&V BARDFREDEETIELFORE (2~ o etc) MBIET S,
—ODOREETEEATIZLIcL Y, MiREED B VITED THEKE A
IREZEMEED Z ERFARE L AFNNELEAART—FNLRR SN,
G2 AR (BEE. BAE) ODEENDa v —IC, ERUREORE
E (LIFLEEE) BBREh, A (B OREOHIKRE LESHL T,
BEE TRRERVIEOTMAZMBHEREN TV, SBRERTONRE
RIEZR TE—ATHHEROEET, MR LARAETFTNVOBEEICTR



#4r : TBZAIED Visual Syntax)

ZbNTFZ FAELEEVWar—aT, HITEEEZ, LHVEFEMEDNL
AR bz 57 signifier PR SN T, EEL2ERRLICERILEA TV
oo TRNEBESNZWVETHERY - AARNERNIBET S hybrid B
Oyama DBV Z Abh s, ‘BREZ LIXLIX. §F€E—FT
XbFhFu—<F, BICEFBICLIRET. BEET— FTIRERAT
FAlLEoTa— FeEha3,

3.2 Interpersonal Metafunction

Kress & van leeuwen DGERIZHE D &, HBREZFE2WVWHGIIE2TEHEMNIZ
Offer (fFHIRHL) B L 72323, Oyama (3B & A>T action promoter (F, 75 A
PoTEMEYEay, F7RZEBRNEGZWVWE—A) L LTH» N T
W5 lexis id, FHBELSMCTEE ICEEGHEX T TVWDZ &5 5 Demand
BREE2FHOLTH, WELETF—FE2RHATIETNVI—NLVOBEEZ O
HaDIEEDEL T, ZOFOEYLU LIZHED ‘HHS BEFAEINT
HHEIZM < F X D Demand #RE % &>, Kress & van Leuween ¢ Visual
Grammar [IZTORETFA V2R R L LTWSH D0, EORERITEE
HER B TH D, RBOEEEFIK I LEE—RLTHEET, i
catch copy DI, LIZLIEER. EROGB R EEFALTHZ LE
Hahs, BRICELTH, B2 HOKL RBIERZINDZIZ L2 D,
41X multimodal 77 A hOHRTHEER LRV Y LV EE XD, THLENR
BEHEEZITHLHE D T AEEOHEEMAET 121X, Oyama D X HITER
tZBf L 7= analytical categories DIEIE « R ALELEZX bN D,

Participant( A DBRE ENHABE - & - EEIC X > T, R REK
BELGNDZ LIIEE—RROBENLLHALNTH D, LERNDODADHE
ENBHABERHE DBEND., FHELOMITMOLOHBR - HERBIK
ENBENB, ThIZFEELBLHZ L THRELEROMR L OBKRLTRT S,

A¥F—ZICHONBEEDBOKET, ERPOADORRA visual
resource & L THEbLNDZ LBET OB, BRBABORBRME, FETRL
EEROMOERIZHITONIEE GEEIZME TREIZ catch copy or =, LD
BICIIRET kM2 BT 25H0H) . AROMNBHVEETHD. H
AWIEBICETALDOTHD Z & &RT signal & LTHEET 5, Al
ERENHITN B Z L 25 Reading Path OFERICEAET2HE b H D, ERF
DABHOMERIZH T ON B EBIT, BLTELILOEEBELZE-> TV,

3.3 Textual Metafunction

Oyama D4 T, =D spatial composition  Top/Bottom DfEHHF
TIXEEDEWVIA LR N o7z, LA L Ideational (temporal process) &
FIEIZBE T B LefRight (fBIZBVWAR O, Thix, EET
Before/After 3@ HEE SN HAE TH 543, Oyama ld Before/After D5 THA3
AR LD LBIEE (ERBERENR, IV 7T etc) Lz, BEEZNAEN
@ Given (CEBIZ T DR, New MEIZIXhE (FRR) *Shi-kindd
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R & N B, Left/Right X information value D& A H HiX. Given 25 H
K (status quo)Z . New M ‘F= B E LWRE 2R THEBRUN D =KRZEM
DEREICH, RROBERABRONS LEHT S, fliRShioik. TV OB
XKRX ¥ A¥—(Given) L B4 EDLBZ KK ENew), T L THHRBMED
Interviewer(Given) & 7° A b @ Interviewee(New) DL B T, AER TIREANK
*xf& 725, Left/Right DD New & Top/Bottom ? Bottom {iZ 8 D E 72 5
i3, EETROLBALEEVEREERRES (Biced) BE» N
ZERTFRISND, KETIIET. BATRETHREY T 5L LT Oyama
RO ZARDEEEZFIRL TS,

Oyama ¥ Kress & van Leeuwen ® Center/Margin @ Center ( Circular
Centrality) (ZB8# L T Center/Margin #K O HERE Triptych D—2L HbE X5
AT T Y —% Vertical Centrality & A4 f1F 7=, AXRDEEM I, EHEOF L
MEICRICELLEMHEEnEHME (V4 2%—, BAHE) PRHEZFIC
LEEANDHEB SN DHI3E RHh B, Vertical Centrality & L T—2IZ%
45 Z & T, Circular Centrality B EBR T3 EKDOE V& HLETE 3,
Circular Centrality TIXHF LA LBEAHDERICROABRIEENZDIZX LT,
Vertical Cenrality I3F LICRICEFEERBBIL LB 2D, EAD
symmetry HDVMINT AR LT HEINDB, BRT—FnoOH LWl
& b F X 5 Horizontal Centrality BEFIRR &N, B : FiEIc@hs
BEDIRE) EAXHRE BB T 5 Vertical Centrality 7> 5 ZEB N b5 Xh
% DIZ*x LT, Horizontal Centrality 2> 5 X4 ARV R H B M Y 2 —1°
BT 3,

AXKRDIEET —Zh> 5 Before/After FliZ oM R b=, KEH TIILT
ENDADHFETH- R, BAFITIIES O F MR IZITFHEE CBIR &
., FIIXA—DEBRF THI4 DFHED Before/After FIAIHF| SN TW3 A
ELHVEEOT— b RRAAEREDN ) o7, X, ficHFEOHE
ET 50 L LTEDRENKEME SN, EEOLH LR+ &4
TEDHIENONFRERAKILIC LefRight DHRIMBBIREh TV,
Composition BN ITEEDFRIZEENTNITH-TH., EEOUESES
B’ARTDHILNTEB, EBEIC underlying spatial semiotic BEAT 3725,
X, New FMIZIZ KI5\ it something positive (expected) 72 EBENEE
ETDROBEBVW2Z ), BEINVF ¥ —BERTEHE CKETEH, BA
TIIE) PBRINDZZEBTFRINBEN, F—20bIXAXAELF L LR
BETEL D WVIIAFRICB ., BERFE~DEMIH DR oT,

Top/Bottom & Left/Right 238725 Z & T, Information Value D& b &\ ML
BAREEND, EETROLEM-E-W lexis (L xiznd) Aoz
CEESNDZLHABEINABENIE Oyama I B L EETIIET. A
FBETIRETLRZ, BRT—FE2RMNTB L BN, MHEOMEMN
spatial resouce & L TRIGEBIZEDN TV, HXTE> 2 b, XkEDE
ETRATHERETLVRBEHLIVE EDhAEARH Y. BADE
ETRATIrET A —0XFHFRAGyntax) I EBENZBERMNRSH 5 &

66



#ZA . [BAIE®D Visual Syntax|

IRZDZEBEETE D, 2V ab—RHEEE ENLE~DHR
PREZND) DBEE/IT. WEVBETIZ, XFERENLAE (EMDTICHE
) OFARBERIETREINIZENZNIICERLLNS, LAl
INRHEATIERLS, BBl bEW, X, XFHA (syntax) ZFHHY
35 e. XFFMPBEESNTVWLIREDCETOFNHATERLL 2B
BEBEL D, XBREF ¥ A —IZ2W\WTiX Oyama DIRHEY TH D2,
AAD TV OXREM L LIZEE T3 4T LY Interviewer & Interviewee
DUBITEES N TVD LI IRV,

Center/Margins {22V T, Kress & van Leewuen (XA AL EL7 T HAED
Composition TEADEBKRTIXI—HBITRWVWEERLTWT, RKROE X IX
Oyama IZbHER ENTWVWBE, LHALKXEDCEET, 2V EL D
Centre/Margin BB R oz, ZOFREZHEEICHIZHEIZR TS, Center
X DMEICEINT: lexis & F b BTE(L S ¥ B HaHHIEEAL 7 spatial resource
tEzboh, BROLETHRHEIN VW EREBELE, ZEERICT—F05
BXKFEIZF A vOfEE, BKEt. FALT /L a—% Center IZEEINDIZ
SIbLWEREZFEOORAL(EILERM)D, —&# L HE X5 Composition

(FFIZ Vertical Centrality & LTC) &72-oTW3,

4. BbYiT

Ideational {ZB§ L T Kress & van Leeuwen DFLik A 7 =Y —I A AFED L
FREOHEMELZHRTIUNMEI. BROEET 7 X MCERATREEE X
b %, Oyama i isotype RCIEEDHIRIH HAEBED semiology £EN DA
OHEAEEZRE LT, BXRT—Zhbix AT 2 KBABRN2DH D
b, APDBEIZMAD semiology BIFEETDHDN, T LTHEETH L
LTHENDR—DEEC_EOREVBETDIEERDEENGLESZ
LBFRERDDPENTRY, BEYIHVWREZRD L. AYWOETHR
RITFIOFRNLERE . EPOETHD, LI LEDRVWBRAFRIZ@H»
IBIbRRIND, X, FRERXELEAENDRACZ D, AOOENBEX
ANZE o THIRAENTRTHEERELLONDIN, EOLIICEETED
D, RAFEILED KL S 28 (HEED) »oBRESh 00, BER
REDEASNBUAENL, DL ITHMBREBMIN TV D1~ DL
RIEL 5,

Interpersonal DFEBRBEHIZIETNOEERARDLEEEMBICERATE D LEXDL
N3, LHALIHidd L BAFED visual syntax(Interpersonal (ZBH9 )23,
BEEROLDOE—B L0 LIEEZX LNV, Contact, Attitude 72 &
Interpersonal IR AHB I, EETRETIHEE2ET NV E LI=HER
PoRb, BRI > TUIBER L BRIZ b EhHROT 7 /0y
— T, BEBEHRCHFE (AECRENa—NeahsdZd) bHIZEAX
NiertExzns, BROBEFESCEMOEL - BEL, THICEBL T
BHICH2 0 BAMLICIASK BELRY Ahvb i TE 7, Contact, Attitude
& Distance DHEZ L THOMEBIIVWTNR LB TEEHLDTHA M, B
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AEABRENEREE)DHEAS (BHRBEDOLSIZa—FeEhdsd») %
BRROICESE - ZHLEERICLIELEZOLND, X, Kress & van
Leeuwen B & HHEM L TV AEROERET V4  OMEER2 S a— 1k
X, BEOLZRLTHEAROBERORET VA L ETOEY FITHEH Y ah
ROWEEBELELLTELLBAOND, BENLOADOKEEBENHEAS
TR L 2 BBE, 372 LTEAD semiology BEDEEHFEET D
O, FETHELELEDIIREHENZD), EHTEIRLEDL
OREDOHAMEZ TS ONENHDTRIEL 225,

Textual @ Center/Margin {ZB99" % Kress & van Leeuwen D E & IZx4 5 K
SRR L7280 TH 5, X, FHR(Ideational) & EBE) 5 Textural Metafunction
DEB5r. Bl New & Real NEARAMET, BLBEELIELZVWER (B
fh) BEIND LS Oyama OFERBRIZHF L. ABRTFT—FNLHLNITR2
7= Z LiXRIREY T3H D, Information Value 1X, =0 ICEBEIh-E
KRB ENETNOMNBICRBTIERZERTILVWOIBETHEIMN, Fh
HBOEKRNBT I R b2E CKET—ZIZB->TH) AT, BIZRYT
HEDOPELMBERINIRATHD, B4DEE243 L, BREOERE
SNBEFIE. BEUAORBERERA L TEBRINZDTERVMLERET
bid, F7-. Reading Path NI NI VEELTHWADTIELE HEXD
n, SORIBHPABPLELLRS, REAEKBEXISZHKETHE L, 9D
TFAY—CHAZROA ZBENEWVICEB LSS 2 b, TH1DHE
MRLRAMEER =B ek, FLLEBE#ER b DL S,

FLWERIDLE (Horizontal Centrality) 122V T B L7-48, 1 I2%
HEDEEDEME LT, ZRTHREMEZIEVHED LT3 BT H
N3, 77 /7uT—0EBIZE Yo TEZLNR P EREBZES
TENTERERY, A% BLH LV visual resource BILEEHICEHRE SN 2
EBFRIENS, Visual Grammar BEFREOEET VA VicbBEH I3 05
B&Eh3,
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EREES T &L LB

An Analysis of Rhetorical Structure of Three Japanese
Software Online Manuals
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Abstract

The purpose of this paper is to demonstrate the rhetorical structure analysis of
Japanese texts with special reference to word processor online manuals. The
rhetorical structure analysis of 28 texts extracted from the online manuals
accompanying Microsoft Office Word 2007 is conducted based on Rhetorical
Structure Theory (Mann and Thompson 1998; Mann et al.; 1992; Mann and
Taboada 2005). The result of the analysis is compared to the previous studies
concerning Word 2000 (Ito et. al. 2007a) and JustSystems Ichitaro (Ito et. al. 2007b).
Finally, we discuss how to modify and expand the rules and algorithms of automatic
rhetorical structure analysis.

From the result of the analysis, we find that the rhetorical relation
SEQUENCE representing a series of actions ordered temporally is shown in the three
manuals. RESULT/CAUSE relations representing a situation caused by a user’s action
are shown more often in Word 2007 and Ichitaro than those in Word 2000. A
document structure in Word 2007 and Ichitaro is relatively complicated. Most of the
text files consist of several headings in Word 2007 and Ichitaro, whereas a file
consists of one heading in Word 2000. This will lead us to modify the algorithms of
automatic rhetorical structure analysis designed for Word 2000.

1. IXC®IZ

FEHELOBBFEABIZOVTHONV IS W EARHLZRU-BRE2FE-
ANiZZW, fl2iE. BARBEBEBRELOT UV r— MRAEICLB L., MV IC
R EDELRBHIT., (HABEEHE o721 (69.6%) . MELhTW3
EENEMTE R o] (600%) . THHYIWEEBRO2L220-
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fel (47.4%) BEhpofz &> (FRFEFR, 2009) . ZORELZBERTS
Bz, Bxix, BRABOBRHAE (v=aT7/)V) OF 7 X MEEE:
HEHNICEEL, 2—Fhb0fWEbticd L TUERGHTOA 2

L, 2—VORBEREIS L TIXELINIRTLEVWRZIBZZ L DT
ER3ARAT— M NAVTVRTLAORRBIZER Y M#HA T 7~ (Iwashita, et. al.
2006) .

AFRETIE, 77 X MEEDOBEBEIT O A 7 A EE AL BITbhi-,
AFRIZLBT 7 R MEEDOHTERIZHOVWTH U S, EFMIIE, 3 BED
U—7a )7 MIBONNVTT 7 2 N OBEITOWT, EEEEEERIIC
ESWI G OERETT, FITHIE (G, 1 2007; Ito, et. al. 2007) %3
BL2BRL, RILA—D—DHFAA—Ta v OAVTTF IR N, B D
A=H—=D~NVTT 7 R NDEFBEL R L, EHBEEEHFRTI XT
AR N —NVDEE L TEREDT-HDOBRMNEIT S,

2. 35— # : Word 2007

SEIDFHTIL. Microsoft Cooperation (2007) @ Microsoft Office Word 2007
WKHBOA L FA o~V TD IXEFIOERRELEET D) L5 RH
LIZBT2 2OTMRHELNGTF—F2HH L, TORHBLAEREL-
HAEZ, V—7afLERER LT VWARTHD - L L, RITHE (#
&, fth 2007; Ito, et. al. 2007) L AAEBNERILI=~NVTF 7 2 N THBFRK
BICELTWB LHEF LD THE, ~TTZ7RMIIE, B b, A
., R MO THA~NDY IR ELEENTVWAR, Zhbixd
RTHIRBEHOERI LIz, 72, Word 2007 1%, [BAS—P 3 v EHARTA
V=T = ARBENPKIBIZEE IR TWB D, ~"NVTTI72 L DF
., TROLEAHL LBEFHEORAREE ZMOBHIC, BA—Ta v
LOBVWERATAIXERFAINRNTVAILORE o2, Z0HS Y
HoPLDHIBRLTHITEITO> Z LT L,
R2BEOTHRHLUIZEAZNR | 7741 E LTREEINRTWER, *
DRTEHITPRH LB SBRESR TV, ZO/NRHL I LICERE
FIFERFEINTWVWEIDT, ZO/NMNRHLTCROONEESEZ 1 DO~LT
TIARARNERRTILIZLE, REOTZ A AOHZ 28 D/NRH USTEE
L7=DT, SEIO/ITHBLRBE~ANTT 7 X FOIZ 28 TH B,

3. TR

28 DO~NVTF 7 A Mot LT, ChaSen (a4, {1t 2000) & CaboCha
(THE, A 2002) ZRVWTHEBRBTRS L ORY ZIERE1To72, 0
REREZFALT, 772 M2HETHBL . 2hBhoEEBER
(thetorical relation) %#A~. EFHEELHOMT Lz, KiZ, EFHBERT
LICEDERZRBE LTV IBENENFERBIVERHFERLTAS. 4
BN U TERRBY A P E@FART Y R P &2ER L, & 512, Microsoft
Word 2000 (Microsoft Cooperation 2000) . —XER 2007 (¥ +% R h ¥ 2 F A
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2007) DEFHESTOKRLEBL LADLE T, HBABLIUHEERLH
BN LT, HEBOFERICE-S&, Word 2000 AIZERE LI (EFEREE B 8
WY AT AOSEEREROELE LILEICOWTRE LT,

AFETIE, T2 X POEFEEEOHRENMN ZEFFE2 = | (rhetorical
unit) LFEE , R =y MI, BTy FREKRBIZORE 5T
DDELEVERL, SHIMDEFa=y FEELEVERT LV L
Y BBwEE T b ALY, ¥ D=y b By b)) K
LT, TOEEEBREREZFaoyv MEeREZEETE, Fa=y PO
BOBKRIX, L7255 % Nucleus 2=y b, £&725F5% Satellite ==
b EFES, BEEOD Nucleus 2=y TRV LBl =v FbH DD, EAR
124X Nucleus & Satellite 1= v b HHEREN D, EEFEHEERERE (Mann and
Thompson 1998; Mann et al.; 1992; Mann and Taboada 2005) TiX, EFEREIRH
30 HIEERBEEINTVEN, ZOIBLEEIRH LIE~AVTT IR MIRL
hi-tEHlRER1 LR 21FETHL

% 1: Word 2007 ~VV X7 7 A MZR LN B EFEBRDOERE (Nucleus-Satellite
relations)

MfRE Nucleus 1= b Satellite 1= b+
SOLUTIONHOOD | a situation or method supporting full  a question, request, problem, or
or partial satisfaction of the need other expressed need
SUMMARY text a short summary of that text
ELABORATION basic information additional information
CONDITION action or situation whose occurrence  conditioning situation

results from the occurrence of the
conditioning situation
MEANS N presents an action presented in S actually tends to
' make possible or likely the situation
presented in N

PURPOSE an intended situation the intent behind the situation
CIRCUMSTANCE | text expressing the events or ideas an interpretive context of situation or
occurring in the interpretive context  time
RESULT a situation (/& &) another situation which is caused by
that one ({5 3R)
CAUSE a situation (#55R) another situation which causes that
one (& &)

2 2: Word 2007 ~ V7T 7 A MR BN A ERBMKOES (Multinuclear)

BIfRE Nucleus .= k {bD Nucleus 1=y ~

SEQUENCE an item a next item

CONJUNCTION | $21=y hTREINTWBIATELMOIZ Y FTREINTWIARN
WIFNEMEDILD,.

DISJUNCTION | $2321=y b TREZNTWIHAREMOI= Y FTRRENTVWIHBED
WS HDE D LD,
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4. PRER

REEEDER., SEO/ITRBLRB~NTT I X I 142X T 205D
HPOBERINTWNWRZ B ghotz, XITELTIE. ~"AVTFFZ7RX D
24 v UFRHL) BTIRT1IOOXTHEREEN, AI 177X b bi=
D 1~10EDX (¥ 4.130) THRINTW:, SHZBELTIX, #1 bV
X122 OETHREIN, EXiX 1 XHY 1~6 Offi (FEH 1.58) THR
INTWe, EFEET, XNROBELHT 7. U Lo#ERZ XS
Y7 LTERTEILIZT D, TNETROEMBUROHEEOARIZ. £ 3
RTEBYTHS,

5% 3: Word 2007 DEREEIE
ERERE X7y

SOLUTIONHOOD 28
SUMMARY
ELABORATION
SEQUENCE
CONJUNCTION
DISJUNCTION
CONDITION
MEANS
PURPOSE
CIRCUMSTANCE
CAUSE
TOTAL

(|
\
\\J

o0
w
S\IN Ngooog

—
w

NO O OCOOWLMAEANIW

w
W
—

UT. 8702, XF 071230 T, BHERILICZORKEZAETRLT
WHBEXENFERB L UESENFERZA-BREBHT 3,

77 ICR b T-{ESRIX. SEQUENCE., CONJUNCTION, DISJUNCTION,
CONDITION, MEANS, PURPOSE, CIRCUMSTANCE, CAUSE @ 8 FEETh B, &
HEREZRETAILHIm->THHIL RBEFa=y PROSERRN 2 EL
HBRIVRAPLLTELDIELDONRK4THSD,

3% 4: Word 2007 DERRBIV A+ #HF7)

{EFERIR BoRE

SEQUENCE ~ tEE (shikf)

CONJUNCTION ~ &g (shikH)

DISJUNCTION ~ LEE+H. ~AE+D

CONDITION ~Bs

MEANS ~ g+ T

PURPOSE ~ EE+ T

CIRCUMSTANCE ;éﬂﬁﬁ+t£b‘b\ ~RE+ 5. ~iltEE+T
CAUSE ~ MEE+cVlC. ~lgE+ T, ~lEE+ &
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Z M3 L Y. DISJUNCTION. CONDITION, PURPOSE, CIRCUMSTANCE & CAUSE
O—PITEGREY R FEBETIE T CEHBEREE—RIZRD N DB,
BREOPIEFRTHOBEEBEOTEESZR->TLEI, £Z T, KHHE
BED®E\V sequence Z &\ 7= conjunction, means, cause IOV T, ERDF
2=y MZEENIEFOHRALA SR EZRN,

CONJUNCTION X 2 i CA b, & SITRLEZ 1 2BOBFEONT XX 1
DL ) REFEEEL LTRRTE S,

# 5: Word 2007 OBhEE~X7 U X b (clausal-conjunction)

7 Nucleus 1= b OBHEA A Nucleus 1= b QOEHEA
Emy3 BL &N
fifrEhd ®3

| clausal- CONJUNCTION |
Nucleus | Nucleus

I |
[ERCTazEnl. | [ BABEEOZACETREENLEL. |

1: clausal-conjunction ®%] (Word 2007)

MEANS {3 7 BT CA LN, R 6IRLIZ 1 SBOBFEO_RTIIR 20 L 54
EiEEgETH 5,

# 6: Word 2007 DBFF~<7 U X b (clausal-means)

Satellite 1. = ~ D &HE Nucleus 1= N DHHEd
By HERYT3
Y BIRT S
B#Hd3 R<¥3
BHT3 #W<T3
7Vv U993 Emd3

799993 FRTED
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clausal- MEANS
Satellite | Nucleus

[ I
[ U—z@LT, | Liitifﬁfm,i?c |

2: clausal-means Df (Word 2007)

CAUSEIX 3T CA BN, £ TITRL 1 DEOBRAORTIIF 3D L 5 72
EEEETH B,

X 7: Word 2007 DBjFH~<7 U X ; (clausal-cause)

Satellite .=y k DEE Nucleus 1= s DEHER
BRI 3 BHEhd

&> BiIhd

]y R3

clausal- CAUSE |
Satellite | Nucleus

[ |
| BRLI=74+> h’éfioﬂ [PrILDEHENET, |

3: clausal-cause D% (Word 2007)

INHD3DDOREURTHERELEZTREFELRVDOT, EREHA
YR MEEFRIRT YR NE2ADLETEBRBT AL T, EHFBREEETE
5 EMByhot,

X7y 7 IR EHEMBELEILX. SOLUTIONHOOD . SUMMARY .
ELABORATION, SEQUENCE, CONJUNCTION. DISJUNCTION @ 6 B Th 5, &
FRERERIET AICHI> THHIL RSB E2EHRBEIVAPLELT
FLHELONESTHAB,

72 8: Word 2007 DEERRHRIY A+ (X5 7)

BEBIR EHRE

solutionhood (0]

summary ROWTIHDREETVWET,
elaboration @

sequence RiT.

conjunction [0)

disjunction E3AN
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B, i : DBESOREE~NTT I R FOETHEERH L B

BEERBUMCH, HIML # ZIC L AHE&EE (WF 7)) RESMFEV R
b KoD# 7)) 72 ¥ HIERERREBERBENROIZ B ahoT, Thb
DAIZBILTIE Word 2000 & Rl Th-7-D T, SEMILEFERE #h (2007) %
sRIh=W,

5. Word 2000, —ER 2007 & D LL#k

AEiTiX, Hifi TR L7z Word 2007 DIEFEREE ST DS R % Microsoft
Word 2000 ({7, i 2007) . —A&ER 2007 (Ito, et al. 2007) DHHTFER &
HET 3, ETERIIC. DHHRELIET7A L, X, Ho¥r e i,

£ 9IERHDO~NTT IR NDT—2EOHE

WA N - | Word 2000 —KRE 2007 Word 2007
Y
RXAY XEHDORRETE Ak YA Xt NFEINOBRBZTEE
DEBRETS EEYD
TPAILE |25 9 12
Q579 AR) (28FVANR) 287V ARK)
YO 117 154 142
FALRNLIET DD A4 MET1DDX 1 RMLIET DD
FXIE 2-8 DX A 3-13 DX AXiE 1-10 DX
(F193.7%) (F19 4.5 ) (F1H4.1X)
O 194 178 205
4 RIVET DO 4 MNUIF 1 DO T4 MK 12 DE
XL 14 OEp AXIE 1-3 DED AW 1-6 B
(F1Y 1.8 &) (F15 1.2 &) (49 1.5 &)

EHBELZEEBR L TV A3 XRPHOKITIIREBEVRRAOR RN L
Do, EEEERITOBBLOBESERRKESEDLBE I LIIRVEELD
nd, LHALERASL, —XKER 2007 & Word 2007 TiX 1 DAL FF 7 R k
T7ANVCEBEORM L ERITTEY., Word 2000 D 17744 0=1RH
LENET27-DICRHLEFTIABETALTY XAOHSIZHB T 3 SLEHR
Hb5, TNIZELTiIE, HTML TEREN - CEBEE L FMIIOWTE 2
& TRISARETH 5,

RIZ, 3 BEO~NTT I A MIRONT-EFFBROBEEY B LI=b D
ZRKIITTRT,
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R 10: 3BEDO~NVTT 7 R P OEFEMRO B

BB Word 2000 —XEB 2007 Word 2007
SOLUTIONHOOD 25 30 28
SUMMARY 3 0 3
ELABORATION 7 5 7
SEQUENCE 48 42 49
CONJUNCTION 10 14 5
DISJUNCTION 4 2 8
CONDITION 6 23 2
MEANS 7 0 7
PURPOSE 24 0 10
CIRCUMSTANCE 11 3 13
CAUSE 0 4 3
RESULT 0 39 0
TOTAL 145 162 136

~NVTORH U &AL OB % R TEFEBEFR soLUTIONHOOD, REFIE% R
BIRNERFIZ# - THBAT 5 SEQUENCE IZ DWW TNV T T 7 2 h DIRRZ R
THATHY, 3 BEOTRTOAMTT IR MRONT=, =2—FOFE
W 1= EDRE 53T %R CONDITION & PURPOSE i 3 BRSO~V TTF 7
ZAPMZRBNTER, A—H—lLoTELLEZAVRTVAIZEVSH -
oo BIEORITOF A I 7 %38 ¥ 5 CIRCUMSTANCE b Word TIXZH &
NTWER, —KBTRHP>EVAVLRATWEPo T, BIEOKERZTA
T B4 result (K14 BM) & CAUSEIX 2007 X—La v DALVTT 7 R RMZ
RONBH, 2000 83— a MZIXR LR o T,

| sentential- RESULT
Nucleus | Satellite

|
| [OKIZSVYILET,

I
[XEZROXFOI4 I AEESNE |

4: sentential-result O (—AHE 2007)

ZORIZOWTiR, V—7o@fEcld2EREENELESERI LA
WU —7oBREXEER a—X (BILERER, 2007) 245 LTH, =
—FREEZ{ToBICEHA L TRIER EFEI T e BERTE
BISICHBIEDHEREZHALERENZLBEBEINEILEZRIZIAND
L. BRA=a iy HEARA—TarDAVTTFIRARDOFERGMNY T
EBRmMELTWABDOTIIRVWINEEZ BN S,

DX HIEHERIZBEECIERHDILOD, EFHBRERET S
DOERNY L2 HEHERE. BT Y X, HTIML % 722\ T,
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{(FiB. fth: TIFREHO BAF~NTT 7 2 NOESHEE ST & i)

D HBLRB~NTT 7 XA MBI BIZONTHELRBZL—A LM
LTEWARR, 50L ZALV—NVORESITE L TV,

6.HHOHIC

ARFZETiL, Word 2007 ok Liz~NVTT 7 R FOEFEEEEZ ST L.,
Word 2000, —AKBR 2007 &t#k L7, TEOHR, ~AVTTIANT 741D
RHLOKENE L RREBREZRTEFBRICKERBOVRH S Z LBSH
o7, EFEHEERITABBMLO D OEFEERICOWVWTIX, G, f (2007)
TRELELO LERRICERER, BF TV R b, HTML # ZIZES<
=V REZTHY ., Word 2000 FICHRH L= bDICELIZEBMT A LT
HIETEZLITHAHIENALNZ o7, SHIT. V—LEZBMLTE
B2 —AKHR 2007 & Word 2007 DR ASHR AN E S 25 ET 22 & L,
LVELDANTT I A NIRIETED LI NV—NDEABERDLEIEH
PRATAISLERD B,

=

1 RIRERBESEFORMEAIBVWTHEABEH 2 YO L5 ICEH. RETREH»
IOWTIIREBRPERICZENTVIRETHIDT, ANETIL. FRE,
fih (1999) BRBT 2 BXTBUEBRTOEHRIZNE-> T, # (ranking clause) ZHHIL
2o Eo, WHhAHEEERE (rankshifted clause) 1%, EFEEGICEERE L2
DT, SEIIEHE LTHENILTE LT, FOHITHLEDH TN,

Z CONJUNCTION & DISJUNCTION (2D Tid, ERBIMRIZE D 5 DIT—BHTII 2
NNT TR TIOODOEGRERBL TBL Z e Ba—FXEL AT A
IERATBIEHTesTHEYTH-=DT, ROLIXEHRLEZLETTZ X M3FICm
BT LIZ L7, MEANS D FE# X Mann et al. (1992:74) . SOLUTIONHOOD .
SUMMARY, ELABORATION, CONDITION, PURPOSE, CIRCUMSTANCE. SEQUENCE. RESULT,
CAUSE D E X Mann and Taboada (2005) 2>5k¥EL7-, RESULT IX. S ESHT L=
Word 2007 D~NVTT 7 2 MR bhRho =3, %iBRD—KER 2007 & DLBD
BRIZERT 30T, ZZizilikL Tk,

BE I
FEEL T, B TET, AR, IE—ER. 2009) BREED BAB~NTFF 2
N OEFHEE ST L R |, 17 E B RS B S DERE. 5

RIEHREE.

R F, AW, B TETY, IE—B, BFER. 2007) [ARBEB~LTF
A P DEFEBENIT L HER L —FXB X T A~DOIGH] , [He
SEEFEMI] 4: 83-104.

FHRAESRC, BERILEZ, BRIEM, RABE. (1999) [a— 2050 AAE
HRER Y Z T REFROMHB L O 0FM , TBERSHOE]
6 (7): 29-60.
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TR, AAHTA. (2002) F v v % VY OBBSERIC & 21% 0 e, [
WAL F ] 43 (6): 1834-1842.

¥ R MVRT A (2007) —KERDALS, BAZY — K7 at v —AHR
2007.

AR, LN, (LT @, THER, REE, HA—5, BFRIEE. (2000) B
AEETURBRAT 2T A [5R%] version 2.2.1 (EFSLEAE.

TEFEHTRILL. (200945 8 A 30 B) REHABMIAR 78 : Tbhvic<
W BT RERE, BT HE R AE A 21
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B THREESTBIH S RO - BhERO L)

HERICEDH HHE : BFAOELE
Some Problems with Clause Boundary:
Grammaticalization of Verbs

Bl zniT
Chie Hayakawa
A EBERKRE
Nagoya University of Arts

Abstract

This presentation is a part of the research which seeks to set objective criteria for
parsing Japanese text into clauses, this time focusing on the grammaticalization of
verbs. Clause is a fundamental unit in grammar, and in the Japanese text, a clause
centers around a verbal group, an adjectival group or a nominal group (usually with
a copula). In real text, however, we often find verbs that function not as the
Predicator, but as parts of other clause constituencies such as Circumstances and
Conjunctives. ‘

This paper focuses on verbs which seem to function as postpositions to make
Circumstances together with preceding nouns, such as shite in koko wa kourakuchi
to shite nigiwatta (this place prospered as a tourist resort). Shite is a chaining form
of a verb suru (do or make), but this paper views shite not as a Predicator but as a
part of a postposition fo shite. In this case, the verb suru is grammaticalized and
serves as a functional word.

After reviewing some previous studies, I try to place these grammaticalized
verbs into the system of grammar in the framework of the Systemic Functional
Theory, and to give objective criteria for recognizing them.

LIXCOIT : MiFER0EA L EDORTE

AL, BRFEOT 7 XA PCHRERAELRELLD L LIBAICELDEE
SERHEDNO L, BFOELICERELYTTRTILOTHS,

Hi(clause)i X XIEDEARBAL ThH 5, BIRELHAEE IR (Systemic Functional
Theory; LA TFSFT)DFHA TV 5 i & 1%, Teruya (2007) A3 “In Japanese, any
‘free’ clause, i.e. one that is functionally independent, has one Predicator in it” (p48)
LEET D EOIC, EXRBZILREEPredicaton) 2 b OB TH B, BRFEL L
THBET 2 D1k, EFETIXEFRE(verbal group) DATEMN, BAETIIR -
TV %, Teruya (ibid.) I%. “the Predicator [...] is realized by a verbal, adjectival
or nominal group; nominals and adjectivals (so called na-adjectives) realize the
Predicator with or without a copula da7Z “be” [...]” (p137) &R, AAFOHIIX,
HOERNCIT, BB, AR, b5VI34FAR+aY=2F () 2940
W LIeORBEA7EE LTW5S, B, HWARK, 2 +tava 7R

79



JASFL Proceedings Vol4 2010

%kLt%@%&LT@,%%%anﬁbﬁBhéﬁé5:
EXDOHIERARZ X BHOTWE,  (BrIFREsREE)
ZRSALIEY, (EAFBENRE)

TR EXREBIY—HRIGEELT, (LFBE+ataIRRE
( TRBNFFEOAERR : EIRROAD] CUF FTEIRR] ) Xv)

UL LERICI, B5E,. H2VIESERAOBEIIMME IR, MFLEE
EXERMBEEELS, YIETEROLODHiE LTHWT BT HONT,
SEMCERBELIBEELLT, UTOL 3 r—2 8355,

— 2RIk, BFEMSERINIBE. 2FV, AREANEER- TENHNE
KRBBFHTET T, HROPAFHROIUEIZEZBETH B, UTFD
EORFIRZNIZYTIEES .

Tk EWME N,
; ( TEN&RIRY )

LOBRE, BFRBEOHARE, 22T LW BEARRWCHED LT,

INEHL LT TEONE I, HFESSINE LI AL,

ZoBX. AFHOELEPEoTWEEEZLNEES. XY, X
FHTIZEIOEDIAEN =L FAHN, FOH & B0 % o7 CEEBHAD
LR BETHD, UTHZOHTHS :

[fRDLETRE]NE EIL, KEOKDGT-E 2T XELLB LS,

( PERZIR] )
ZDRE. EMIZIE TROLETRE] LWHHEHN LX) LWH4LH
WWHEDRAEN TS 2D, [BOLET~REL?Z) 2—o0ffit L., (#&
DEETREL EIZ) LW IHAFRE Z OHi ORI ESR(Circumstance) & 3
BEZFOHBIEAY, LALEKINZIZ., “h% TROLETRE) &
IREEDOA~EL D] W5 ZOo0HOHEAE L/ TERIFbH B,
ZEOHE. TLEIZ] LI DIk, ATBENITEL L-8EBhaEar L o
T& 3,

HEABECBTAMERAD=2811. ZhBEBOPLEETH DR,
BFEPBREICROBRVEEZIONDIHA, 2FY, BFRIIEEL TV TS,
ENPRFTFL LTTRL, HIPOERO—HOL 5 ITHETIHRETH S,
ZDEE, BFABRDLEINLLNST, TIIERDH S L BHNICIIOTT
ERVELIPELS, ZOFALTFIZHEBIZW ONDFTRIA THH
B, ERLOEUTIZI~4 L LTIR N v T5:

1. BFBKREER(Circumstance) D— & LTHELTWA XS24 13
we

BRI Z ZBRNY TROTHRIME LTRbo72 25,

( TENZRIRJ )
rELTl ik, T3] LV BFOERBICHEAD TL] BonEbLo0
R, ZZTR, 193] LnWOHBHRANHFABEL L THORFTIZZ>TW
BLIFBRITKV, HSET, (RUTROTEME LT LWVWHRRE
KREOL DIEDOHBRO—HIZR-oTWE L EZ HND,
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BN TERSTRICEED A R B0k

2. BhFDEEKEEA(Conjunctive) (D—H) & LTHEBL TWAXS5IZH XD

Be
FRREFHL T, [..]7 =V A=, [[ERNEOCES»LHEL TV S]]
ZEIIEDRN,

(AET7—bh -k — (§) . BiIDkE GF#H) [H¥EHFXEI13 7=
WA= AT 7z A—n]) &)

32 b, 1OBELRARKICHFATHEH8, 22Tk IFhITHL

Tl WO EEFAO—E LTHIELTWS LEEZLNS,

3. BFENBFHESO—HE LTHELTWA XS ITAZIES
[.IExEZRW=LEOEIT, BEEZIEDI2a—XDI7 LA F—ThH?D
WV,

([7=nrr—n])

WH) bEFETHIN, ZZTIE ITHhd LI LWnWHBIFEHESE

DK BEHO—HELTHELTBY, 3] BOEo0bgE, v

51 BEENOEHDREE, LT B LIITERVWESS,

4. BFEHAENRRERL L TEBELTWAIYIZRLBE
A& iZBbP2 25N 5,

( TEN&IR] )

ZZTH BT X TRy LwnwHrEFEzhL e L-BIFRBETH B8,

(BbF) EFs—o0fitamTaLvs, TAXE~3Nh5) W0

SEPORRER L LTHITT 2135 B@ENEbh 3,

BEDXSIZ, BFTH-TH, BFEEL L THRELLRNWEEZ LN DB
b5, FRMTIE, T LBFEE, XELL THREUADOERL LT
BEELTWDbDL LBV, TR, BEMICED L S RBEIC TXE
fELTW3 ) LHETTD00, ZOMELZ, ZITHRLBEZARELHD
TSFTOREA THRET L, HHOEELZRRT 50X FBOBNTH D, F
BT, HFICEEYV A MDD 1DHE, 2%, BFEFIRAEREZ 5%
BREREZYT, HiLRAEROBEREZ LI T, EVWOHELER
RN

2. HEFRE LTOBH - AW
BRI ERO—EIZ 2o TWB L RZIT LN BH0iX, i THEF b0
DIENTHBEROTHZENTES, FIIE, Tehd) LWHIBFEEN N2
LHoT) EWVWIHIEBRICRSTVWBLEXLNAHNLUTTHS :
[ TEDLTHALIRLTLE I JEREE., T/l A—
WI[RIZ DRV BEWVEDRNIZERE S ® 5,
(PEYZ D)
Eo, BUOBGNZUUTRH I8, Z0BE, BiETIxAR<. TRy EnWHiE
BN TH722<) LW BBRO—BWITR-oTWBLEEZLNS
[KEIZEBR B EHORED EE, DX WO L WEEY BB L|IEDNED
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KEDREN, MOBELRS EEEELLTVS,
(TENZRIRDAAD)

BRSO AN BIEARE - AR L o THREEICARY 5 32 LITBRIZR -8,
LLZZT, IRUTROITEME LT 18iIcted>T) [TOREEY 2R
<1 % PEfEHfi(ranking clause)& L T2 DITEEITRWES S, Z Z Tit,
L EEFH  cHEFAFL bR, £ITTIMFEL L HITXE(L
(grammaticalize) U THEREFE (functional word)iZ72 > T3 & & % B R& Tkl
A, 2FED, TELT) MTehoT) b ] 2. TE0) T
[ET) REOBHFALRASZEHBFAL LTOHL., ZhoB4FTEL L LI
RREF OB EEXDDTHB,

O LImtro Lavzid, BAEZOPTAMLEHR LV LD TR, #ilx
iE, AV =Xy P ETABRENTWS [Do0 : BASHEREIEE)
(http://kotoba.nuee.nagoya-u.ac jp/tsutsuji/doc/id) i%. [BhEa+BhaEd) THEA
ELTIHEOLERE B8 o—fL L, UTO LI IMNBSITTWY
5
AABOXEZHERTIERIIE. THNENLREKRZRTERE (RE
3B LS, BhEACBIEIER & Vot XX XOERICEDLAERENHY
9, ZITI, BEEZRHLT, TEEE LHReEd, [P E
B i, TR LTY 2 TRiFhERLRWV] DX iz, BHEDE
ORI, 0, 2L LTHBIEEO L IB<RRDOZ L T,
Fxid, BB LEHGEHLRML T, HIERE) LS LIZLET,

(2oL Fx23% &Y)
220 ) &, T LEHERLEAHIORIBERRELE LU X
TyZLTWER, 20T, THEBHEAR) ¢4BEShTWa0ik, ik
HleoT) NZBWTY Tk2FT) Y, ThiF2&GE0RSICEERS
331 Bb&E2THRHAT, brd ESFTTV ) HLFE(expansion) D IR R E
RE 2 PREBEHCHH L2 BZ, £, REBHFAE) Lo9EEINT
WBDIE, Texnwed) Tk<3k) Teipd) Ry, ThitE2iEE
£d5) Blb&xa2THRE, 2 Y, SFTTV ) i (projection) D IR R E
REOLDEHBRICH=BES),

DL, ®EF ( [>20) OFETIT THIEERER] ) L LTomT
REBFAS, TTILEESERETY R MEEh, AFTEZ X5 ICRo
TW%, LALEEIX, £ LRV R MEZ0OEESFTORMERIZL BT 7
A NFIICFIATESEZNE I 1THD, MIBERELTIEHET. Zhbn)
AR, EOLIRBEBTENOOERRY2 IHEREATH D) LYk, 2
AMLTWELBRRATHDZ LBETFONS, £, VR MZH-TWS
DERULHBATH, ST ULLT 7R MR THEEEE L LTIXEHWVWTN3B L
ERLR2VWEVWIRIEGLHSZ, 2FY, RLBRATRALERTH., EEIC
TRFEL LTELATWAREED., BEFAL LTEDLDRTWAEAELH Y,
YR METTIX, ZEEOT 7 X FoRICEEBNICH 2R ET IR+
DROTHD, PlxiE, BIZLOHIEZL ) —EEZTHD :
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B THRSESIC B S R - BhERo3CHE(E)

ZOXBIIITEML LTITE¥Dbo>TW3,

FiEICRro TR—X% Lo T,

ZOERIIMAOBEL R AEXEEZ L LTINS,
&kﬁtlok THREBZIBERLEZEZONDM, RUBFHEOHEAED
HTH, ULTOHEIE. RLSE - BAFASALHIZHREL LTHREL.
iR LTWS :

SREENS Z ORIREITHRMET D,

FTF-FT<HEIIMI o7z,

Z OERIZIITORREEL 2V,
o270 —FOE N, BFH (FRIIBEF) PERAETHIIEIER
THANPDEBNTHD, EB. [H5oL) THLHAHPTERTIELTY
ATy ZTERTWABEIT, IBLAEBERTETHS (B, &H®”

(Vi) REDELHB) , LrL, EABLLLTHRERL LTS

WTEBDITTHLRNWZ LI, UTFOLI>2BITMAZ ENTES !
REEND ZORKIEE2ITEML LTYZNICL VBN EL SV 03HE
7o
X FE-TCHEIIRL o TYEFENNOR—X% L o7z,
ZOEFTIIMORBEDL R R TV TRELA LV,
IRbOBITE, BE - BAFRITERB L RoTWEM, BiEL LTHZ
B LTRY., ERABRIZ20H2HEE~LENOT2%EEZLTWS
tEZBNB,

DXy, BROCERMIDI L, YIETERELL, FIbEHE
REL LTERIREZONE VI BRBRICH LTI, A O OH AN
BRETHBZ ENSNB, ZORBEIZSFTOBRA» LR e DA AFEDH
HThd,

botd, BBE~HEFELVWHIORZTLZ LEREEZRLTRY, ZOM
ICEBARER R E BT HDIIATRELES D, ZDOIZ LIZDOWT, Teruya (2007:
BINIXLLT DO L S I RT3 .

[These postpositions are] still be in the process of grammatical transition, for

instance, along the rank scale from verbal group to postpositional phrase, or
across the metafunctions from transitivity function to modal function.

Ee. &R (1972; BHE 2003: 266 L V51 ) b, LUTFO X IZdRTW3 .
Iho[=%EFII. BFOEAESCE— - B2 ED LEIFENOIR
ELZbDTHD, LEB-T, REFLINLOL IR AEFHL
DHWIEIZITHEA 2RI T 2V, ZORIZHB>TVRNLDTYH,
HEIFEL L >oH A HEBIEIN 2V H B,

Ihoo5 AIERWTh Y, BEEE HBERIOEREEZTIEL T3,

LL., ZEOBENIHL ET, T/ R MDD ERM 2 FERE
RTBHIEIZHD, 2V, BEMNITIIEELHEBIZEANT A LIXTE
RV, EBOTF 7R M FICHI--oTHBEREYBET IO, &Y
HATRALILOEMBERITIILENRDD, AfIX. 25 L7 (9o
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DOEEE) LB LI RBEHRPBETIZLZEBHLLTWS,

3 RTBENEET ¢ 3 oDIlNTEE
FRTIE, BEIEEFALOHMTERL LT, SFTOBEA»L, UTD 3o
DT A MERRBLIV
1. Y27 A EOMNEST : 208 - BERAR LDV AT A AHTSY
DELTHWLATWS D, Hik(agnate) DERITARITH

2. K74 PRR, 1 2T APLITENESS, POLARITY system) & (DEH% :
Z O - WEFARTERSEER 2 BIRTE 50

3. HHEROHRY . T - BAFAZ S oy MTEFELMAMLEY,
B--AEBATAZLRTEEH,

b 3 ODHEDHEMIZ OV TUTCIEIZR TV A, ZDdb, 1&
213, EOERB VAT LERIZEIITENR, DOV AT A LOEEL
EDELSREBTINEADILORDT, Z0OHH - RAFADORFIWN
(paradigmatic) RIEFIZ L > THEI T3 FEL Wi 5, FRIZHLT3IE, #0
EROHENREDEVERD L DO T, B H(syntagmatic) 2 MBI & B
WL L2 B,

¥T. 1. YRATLALEONMBSITERS, LWL, FLELESEL
WHIBDEVAT LAERTEIRIE L & b2 ASFTORMEZRNH R T, ERICE
BIGTANTHD, UTOZOo05|RHICAGNB L5, HEIEREVRT
LEIZMBESTHLNIDIR, TOERKEDOL S RERE TRUCMHRE] &
LTHEEhDH, 0F0, RICLEBBRERINERBZ LITIEIRD
20

fa ZRET D SERDORDTH, bo b bEXRNRONERAZDTH
500, BHROE(LE & bAbRWEERIXRV...], ML & bIZEKRS
Ph3EWNIZLiE, BROVATFARBERINA LN ZLTHB,
BBV IE, BEE -  RABERH b3 L) RERIN—THE
bBLWHITZ LThHB, (FiE2003:261)

Analysing an example lexicogrammatically means locating it within the overall
lexicogrammatical system. [...] this is really just a way of asking what examples it is
most closely related, or agnate, to. (Matthiessen 1995: 116; FRFRIIFX D F F)

2% Y, BFEBKREFET S LV DIk, BRI (Process Type) X T L DE
REZRBALTWEHOR, RRERVRT LAOBRE L BRTI3ERRE
DHTLTHY., ZORR, RICLEGLRIPBEATEENIZLTH
%, BIZiE. ATOHIZEZ THD .

([(BEAZELZRVRELWVWZIE, FE L EHEMZRHERICIEN 2D
fé:l/ \o
(=0E3/)

W) &S ik, BEEL LTHWOIEES. 1B (Verbal Process)?
Hix o< B2bDT, XYL X, Verbal: Verbal Saying: Verbal ExchangeDig#2
ZHEHBTIHFATHS, ALAREZARTIEGOBFL LTI, 52 3]
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B TESERIC B 2RI : B0tk

@Bz kERFFLNE, —F. EROBIO T nwzid) ik, WRESR,
LV FELIXCirc: Matter # RET2ERELEZX OIS, EVHDH, ZD
BEDEZOER (= bWz ORDYVICAVWRZENTEZER) I,
L&icb) TLRBl)] RETHH-T, T [nxiE) 2 TeELIIE)
re@nhif) Y LBEBRIIZLIITERVIALTHD, DXV, =D
7 A MOHEERIT, TOBF - BFAFASREL L THVWOh B L& L,
FRBEFICR2VOBRERRNIT, BERALLTHHTE. LI HLDOTH
60
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Modeling Time and Space
in Narrative Research Interviews

Patrick Kiernan
Meiji University

Abstract

This paper proposes a systemic approach to describing the representation of time
and space in oral narratives, outlining four categories that would constitute the first
level of analysis. It focuses specifically on exploring anecdotes that occurred in
research interviews with English language teachers in Japan who recounted their
professional experiences. Whereas previous approaches to describing oral narrative
within SFL (Eggins and Slade, 1997; Plum, 1988) have tended to follow Labov and
Waletzky (1967) in treating time and space as separate background elements, this
paper draws on Bakhtin’s (1981) notion of a ‘Chronotope’ to argue that time and
space are central and interrelated elements, at least in the kind of narratives
considered here. Narratives are classified into four levels of ‘focus’ on a spatio-
temporal moment. At one end of the spectrum are narratives which focus tightly on
a specific narrative moment associated with a particular memory; at the other, those
which spread more loosely across time and space as the narrator gives shape to
experiences in the context of a personal life history.

1. Introduction

The aim of this paper is to offer a new way to analyse and describe the use of time
and space in oral narratives, such as those occurring in narrative life history
interviews. My approach contrasts with previous ones in arguing for an interrelated
model of time and space, and in suggesting that time and space are not background
elements but integral to the narrative. In the study of teacher narratives used here for
illustration, I propose that the representation of time and space is essential to the
way narrators carry out identity work within the context of their narratives. I outline
a way into formulating a systemic functional linguistic (SFL) description of time and
space in narrative anecdotes in accordance with this approach.

2. Describing time and place in narrative

In descriptions of language, time and space are normally considered as separate and
discreet elements. The use of verb tense, for example, is specifically designed to
provide an orientation in terms of fime without any necessary reference to place. In
this paper however, I propose that linguistic descriptions of time and place in
narrative, at the level of discourse, need to work with a spatio-temporal whole rather
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than treat time and place separately. This approach borrows from Bakhtin’s (1981)
notion of an artistic ‘chronotope’ in literature. ‘

In a 175 page ‘essay’ entitled ‘Forms of time and of the chronotope in the
novel’, Bakhtin (1981) illustrated how, while literary trends in the representation of
time and place have varied according to generic artistic vogues in the history of
literature, time and space are always inseparable and interrelated elements of the
narrative. A further important observation he made which contrasts with the way
analysis of oral narrative has been treated to date is that time and place are not
‘background elements’ but integral to the action and meaning of the narrative. In
exploring the use of time and place in oral narratives in interviews with English
teachers about their life experience as teachers, I also found that time and place were
closely interrelated and that the ‘chronotope’ was inseparable from the narrator’s
message and the action of the story. This observation contrasts with previous SFL
models of narrative (Eggins and Slade, 1997; Martin and Plum, 1997; Plum, 1988).

These previous approaches to narrative have drawn on Labov and Waletzky’s
(1967) influential six-part model of oral narrative which represents time and space
as belonging in the Orientation stage, the second stage of their six-stage oral
narrative. The Orientation is concerned with setting the scene and is therefore
‘background’. The idea is that once the ‘Where?’ and ‘When?’ have been sketched
in during the Orientation the action of the narrative can proceed. While this
description of narrative as unfolding over a number of stages has proved effective in
describing a wide range of narratives, it has also been pointed out that narratives
occurring in everyday talk, as opposed to those elicited by researchers, sometimes
take quite different forms as a result of the contextual needs of surrounding talk
(Ervin-Tripp and Kuntay, 1997; Norrick, 2000; Ochs and Capps, 2001). In the case
of the project described below, time and place were central to the identity work
which interviewees undertook in depiction of their teaching experiences.

3. The project

The data which I used to explore the description of time and place in oral narrative
consisted of interview recordings and transcripts of life story interviews with 42
English language teachers in Japan. The 21 foreign ‘native English speaker’ teachers
were recruited through an online site for English language teachers. Those
interviewed represented a variety of teaching contexts and experiences. A summary
of these native English speaker participants is provided in Table 1. Interviews lasted
approximately one hour and explored their lives as teachers, beginning with how
and why they became teachers in the first place, moving through their career and
finishing with questions about their future. Rather than follow an interview
‘schedule’, questions were tailored to each interviewee and largely spontaneous as
the data was intended for qualitative linguistic analysis.
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Table 1: A summary of the foreign participants with pseudonyms

No. Name Sex Age Country Japan School type
(teaching)

1 Jim M 34 us : 8 years (10) University P/T

2 Jackie F 33 us 8 years (9) University P/T

3 Lucy F 35 Canada 6 years (9) Private ES/HS

4 Tom M 42 UK (England) 9 years (20) Private HS

5 George M 33 us 11 years University P/T

6 Bruce M 37 UK (Scotland) 12 years University F/T

7 Sarah F 25 us 3 years JHS/ES

8 Paul M 26 UK (England) 3 years JHS

9 Graham M 54 Australia/lUK 6 years LS

10 Richard M 30 us 7 years HS

11  Deepa F 26 UK (England) 3 years HS

12 Charles M 60 UK (England)  25years (35) University P/T

13 Ray M 26 UK (England) 1 year LS

14 Andrew M 47 UK (England)  28years (24) Private H/S

15 Joe M 41 us 15 years Private H/S

16  Phil M 55 Canada 1 year (5) LS

17  John M 36 Philippines 13 years University F/T

18 Kate F 60 New Zealand 8 years Private HS

19  Oliver M 28 Canada 4 years (7) University P/T

20 Helen F 38 UK (England)  14years (15) LS

21 Martin M 43 uUs 16years (20) University P/T

The second batch of interviews, with 21 Japanese teachers of English, took
place 18 months later. I met the Japanese teachers through personal contacts but like
the foreign teachers they represented a range of teaching situations and lengths of
time at the chalk face. I interviewed them in Japanese to explore differences between
Japanese and English. Since these teachers had all originally learned English as a
foreign language, questions also inevitably touched on their learning as well as
teaching experiences. All Interviews were transcribed in full and 77 narrative
extracts (38 English; 39 Japanese) were selected for analysis. A summary of the
Japanese participants is provided in Table 2.
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Table 2: A summary of the Japanese participants with psendonyms

No. Name Sex Age Teaching Abroad School type
experience

1 Yumi F 34 4 years 2 years University F/T

2 Hideki M 53 26 years 11 months SHS

3 Tomoko F 34 10 years 1year SHS

4 Miyuki F 35 10 years 1year SHS

5 Naomi F 36 10 years 6 months SHS

6 Taro M 35 16 years 1year SHS

7 Yuki F 33 10 years 1year SHS

8 Taka M 46 24 Years 2 years University F/T

9 Taro M 69 48 years Never University P/T

10 Osamu M 51 31 years 3 years 6m University F/T

11 Yoshiko F 47 23 years 3 SHS

12 Ai F 35 10 years 1 SHS

13 Ryo M 32 5 years 4 University F/T

14 Hiroki M 66 43 years Never University P/T

15 Keniji M 50 18 years 1 University F/T

16 Yuri F 31 7 years lyears 10m LS

17 Kenta M 41 14 years 1 SHS

18 Yuka F 25 1 years 1 SHS

19 Jiro M 43 22 years Never JHS

20 Hiro M 44 10 years 4 SHS

21 Jun M 47 25 years 3 University F/T

The way that oral narrative data is collected inevitably influences the form and
content of the data. Labov and his colleagues collected anecdotes about death
defying experiences by asking ‘Have you ever been in an situation where you
thought you might die?’ followed up by ‘What happened?’ Besides being an
efficient way of collecting anecdotes, Labov (1997) reasoned that the topic
necessitated an emotional involvement that lent itself to collecting more colloquial
language. He also argued that such narratives were particularly powerful in
conversational contexts. This method, however, did not allow for the description of
the occurrence of narratives in a conversational context. Plum’s (1988) interviews
with dog-breeders, while explicitly designed to elicit narratives, dealt with a variety
of experiences, producing a number of structural variations of the Labovian model
which were classified accordingly. This system of classification has proved effective
within SFL for describing conversational narratives occurring in workplace
situations (Eggins and Slade, 1997) as well as more autobiographical narratives such
the interviews with indigenous people reported by Martin and Rose (2008: 49-98).
In considering the indigenous stories alongside written news stories, Martin and
Rose find themselves discussing the relationship between the development of
narrative time in the text (‘text time’) and the time period to which it refers (‘field
time’) (78-80). However, as it was peripheral to the model of narratives they were
expounding, these dimensions of time were not developed. This paper could be seen
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as developing their notion of ‘field time’ albeit in conjunction with place. One
reason for this is that time and place in my interviews were central to identity
features such as foreignness or professional identity as a language teacher. The fact
that my interviews, unlike Plum’s (1988) but perhaps in some ways similar to those
discussed by Martin and Rose (2008), focus not only on narrative incidents but also
on the significance of these incidents in the context of a broader life story narrative
meant that narratives occurred in a more or less expanded spatio-temporal context. It
therefore seemed appropriate to develop a classification which reflected variation
from narratives focused on a specific moment to those encompassing changes over a
lifetime. The following sections outline the model and illustrate two levels of the
classification according to spatio-temporal structure.

4. Chronotope types

As noted above, the term ‘chronotope’ derives from Bakhtin’s (1981) analysis of the
organisation of spatial and temporal features in literature. Here, I borrow his term to
refer to the patterning of time and space in my interview narratives. What I propose
is a classification of chronotopes in accordance with the scope of space and time
referred to in the narrative for reasons which I hope will become clear through the
discussion of the examples provided below. The kind of narratives collected by
Labov and his colleagues (Labov and Waletzky, 1967) focused on what might best
be classified as ‘significant moments’. That is they recount a specific incident which
in terms of autobiographical memory would constitute an individual memory.
Moreover, the incident plays out in a given location at a particular time. Significant
moments therefore have a ‘tight’ focus on time and place. In my interviews,
however, I discovered another kind of narrative which described a ‘significant
event’ in the participants’ lives which played out in a broader spatio-temporal
context. Rather than underlining a dramatic moment the narrative sought to capture
a whole event which occurred over a longer period of time and over a wider location.
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Figure 1: The four categories of narrative chronotopes

Beyond this, there were narratives that evoked an even broader chronotope as
narrators sought to characterise a ‘significant period’ in their overall life history.
Such life stages sought to capture a substantial period of time and an ‘inhabited’
location. Time and space while still important were necessarily looser. Finally, above
and beyond this, there were macro narratives—*‘lessons over time’—that described
and reflect on changes over a lifetime. In doing so, the life span as a whole, or
substantial periods of it, was embraced across locations. I am proposing therefore,
that narratives can be classified as chronotopes on a scale ranging from those that
encapsulate the experience of a moment, to those that more loosely focus on an
event, to even broader or more loosely focused narratives of a life period, and finally
those which capture the broadest changes in a life history. This overall classification
is shown in Figure 1. In the following sections I introduce examples of the first two
categories: significant moments and significant events taken from the interviews
with native speakers.

S. Significant moments

As noted above, the most readily recognisable oral narrative and the kind most often
discussed in the literature are those that focus on a specific incident. Such incidents
typically have a tight focus in terms of their location in time and place. They might
also be thought of as encapsulating a specific memory, since memory rather than
capture the broad stream of experience tends to record meaningful moments.
Nevertheless, I found that, rather than sketching in a background setting, the degree
to which time and space are depicted was dependent on their importance in the

98



Kiernan: Modeling Time and Space in Narrative Research Interviews

narrative.

(1) Bruce: | went for the interview in London.

(2) Pat: OK right.

(3) Bruce: Which was very entertaining, um, at the Japanese Embassy.

(5) Pat: In what sense?

know, it was this enormous room in the embassy. And, you know, you open the door, and
right at the far end there is a table with three people sitting behind it.

(7) Pat: (laughs)

(8) Bruce: And you know dum-dum-dum-dum (knocks on the table in time to this)

(9) you can hear your footsteps as you walk up. And just sort of rapid fire random questions.
And | always remember, um, there was one moment| when | knew like, oh yeah, they’re
going to give me a job.

(10) Pat: Um, mm,

(11) Bruce: Because, um,... well, actually there were two things...and the first one was they
said ‘Oh | see you studied Greek at university,’

(12) Pat: Right, yeah.

(13) Bruce: ‘So how would you explain...” what was it? Aspect... yeah ‘How would you

probably’. It is probably not something you would do to some poor kid! Um, but | mean as
luck would have it, | was immediately able to bang (snaps fingers) come up with an answer.

spot.
(14) Pat: Right, yes, yes, it sounds like a pretty rough interview.
(15) Bruce: It was, it was pretty full-on. | mean, | think, | think it was at the stage of the]

(16) Pat: Mm, mm.

(17) Bruce: | mean | don’t know about the internal politics

{(18) Pat: No, no.

(19) Bruce: Of it, but I think they were kind of keen to um, weed out kind of chancers, you
know, people who just thought ‘Oh, I'll |have an easy year.’

(20) Pat: Oh, | see yeah.

(21) Bruce: You know, go somewhere nice and sunny and go surfing all the time.

(22) Pat: Right, right.

{23) Bruce: So anyway that was quite an entertaining experience.

(24) Pat: Yeah, that's right. | see what you mean.

In the above extract and in those that appear in the section below, I have indicated
predominantly temporal expressions using boxes and underlined those referring to
place. More ambiguous references to either time or place are shown with a dotted
underline. Bruce’s story, although not a drama of life and death is nevertheless
dramatised as a challenge from which he emerges triumphant. His adversary,
although represented by three human figures—the interviewers—is presented more
abstractly as the interview itself. Indeed, the interviewers appear as one of a list of
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attributes of ‘one of those old fashioned interviews’. While he might have drawn
attention to any number of geographical or physical features of the interview, Bruce
underlines those that contribute to the imposing atmosphere. He notes that it was ‘in
London’, ‘at the Japanese Embassy’, ‘in an enormous room’. These features like the
‘rapid fire questions’ which he has to answer ‘right on the spot’ flesh out what he
generically classifies as ‘one of those old fashioned interviews’ which serve as the
challenge which he successfully overcomes. They contextualise the ‘moment’ in
which he senses that he has succeeded in the interview. References to ‘Scotland’ and
having studied ‘Greek at university’ also serve to identify himself in terms of place.
Ultimately, these characteristics combined with his timing serve to distinguish him
from the ‘chancers’ who presumably failed the interview.

A nice example of the way time and place are interrelated is the job itself.
Entrance to the programme (albeit from the perspective of ‘chancers’) is
characterised as ‘an easy year’ and ‘somewhere nice and sunny’. The interview is
also located as a ‘stage of the programme’ where it was ‘expanding’, again time and
place as one.

Bruce’s story represents a specific moment that could be considered a turning
point in his life as it describes entry into his first teaching job, yet no account is
given of events surrounding the moment of the interview. Nevertheless it is effective
as an anecdote because of the identity work it allows him in presenting himself as
person of quick wit and intelligence that notably distinguishes him from the
‘chancers’. A focal moment of this kind was common to many narratives but they
were not always so tightly focused on a moment in space and time. The following
section offers an example of a narrative whose meaning is established over a broader
scale of time and space.

6. Significant events

Kate, a junior high school teacher who originally taught Japanese in New Zealand,
recounted an experience which as she put it: ‘was a real boost to my teaching thing’.
The focal moment in her story is her student receiving feedback from a native
English speaker who attended a speech contest in which her student participated.
The student was apparently empowered by the discovery that foreigners could
understand him, but the significance of the event only becomes clear through the
depiction of ensuing events which underscore the motivating effect of this
experience. As with Bruce’s story the time and place are important to the identity
work performed by Kate. The student’s subsequent progress with English is
indicated through references to the foreign countries where he studies and visits.

1) Kate: Oh, yes, yes, yes, there is another experience | had. That um, oh ljt was a while aggl
but we enter students into the junior high school T City speech contest.

(2) Pat: Oh yeah.

(3) Kate: And um, there was one boy who um, | coached, and um, fafter he had been]to_the
refectural speech contest

(4) Pat: Wow,

(5) Kate: He didn’t get any further but,

(6) Pat: Right, right.
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(7) Kate: Um somebody had come up to him, an ALT had said, oh ‘I really
enjoyed your speech. That was most interesting.’

(8) Pat: Yeah, yeah.

(9) Kate: And, he said, ‘Ah’ he said to me afterwards, ‘You know, foreigners could
understand me.’

(10) Pat: (laughs)

(11) Kate: And then he went off to Ireland, to do in Ireland at high

school, as an exchange, and it sort of changed his whole life.

(14) Pat: That is amazing isn't it, Yeah.

(15) Kate: Yeah, now he's, he’s at university and um, studying English and teaching it.
He went to the United States on a trip on his own, to have a look at the United Nations.
(16) Pat: Great.

(17) Kate: Yes, so um,

(18) Pat: So is he thinking, he is going to work for the United Nations, he’s not going to
become an English teacher then?

19) Kate: | don’t know, | think he might become a teacher. He's just been back to do
_

eks of| teaching experience.
(20) Pat: Really?
(21) Kate: Yes, yes.

The comment by the Assistant Language Teacher (ALT) on the student’s speech is,
in a sense, a significant moment similar to Bruce’s moment in the interview where
he felt that he had won over the interviewers. Both stories describe a moment that
could be said to have life changing consequences. Kate’s story, like Bruce’s,
selectively describes time and place in a way that serves to create a positive
evaluation. Where mention of ‘London’ and the ‘Japanese Embassy’ underlined the
importance but potential intimidation of Bruce’s interview setting, mention of ‘a
year in Ireland’ and the ‘United Nations’ serve to underline the scale and importance
of Kate’s student’s achievement. However, the stories are told in very different ways
due to quite different focus in terms of time and place. Where Bruce focused his
story on the interview, Kate gives little information about the speech contest. Bruce
says nothing about how passing the interview changed his life, in Kate’s narrative,
the life changes following the speech contest are the main focus. Kate’s story is one
of progress in time and place from local to global. The speech contest apparently
progressed from school level, to city, to prefecture and Kate comments ‘he didn’t
get any further’. Although he did not progress further in the speech contest, his
progress in the story is charted as moving forward in time and outward in space. The
moment when he realises that ‘foreigners could understand me’ is a small change
whose effects are magnified over time and space so that the ‘year in Ireland at high
school’ is said to have ‘sort of changed his whole life’. The link between the small
changes and their more dramatic potential developments is an important one for
Kate as a teacher because it suggests that small developments in the classroom may
potentially translate into much more significant ones in due course. Significant
events, her story shows, can only really be understood by adopting a broader spatio-
temporal focus, accordingly she employs a looser chronotope than that used by

101



JASFL Proceedings Vold 2010

Bruce.

Stories like Kate’s, though very different from the dramatic events depicting
significant moments described by Labov and Waletzky (also common in everyday
talk) were nevertheless common in my interviews with teachers about their
experiences as educators. Moreover, though I do not have space to provide examples
here, I found narratives that fitted two other, even looser, categories of chonotope.
One category, were those that focused on ‘significant periods’. In this case, though
again there were moments of change, a life period spent in an inhabited location was
fleshed out, for example, in order to describe formative experiences that took place
over time such as working at a particular school. Finally, there were stories that took
an even more global outlook. Often, though not always, occurring later in the
interview, narrators drew on events that had taken place over their life or career in
order to offer a broader evaluation of their experience as a whole. Table 3
summarises the overall occurrence of these four categories of chronotope across my
data.

Table 3: A summary of the distribution of chronotope types in narrative extracts

Significant  Significant Significant Lessons Total
moment event period over time
English 7 12 16 3 38
Japanese 7 9 17 6 39
Total 14 21 33 - 9 77

7. Conclusion
In this paper, I have argued that rather than being distinct background elements of
narrative that occur in a preliminary orientation stage of the narrative, time and place
are interrelated elements that can be central to the meaning of the narrative. I have
also proposed that the degree of focus on the spatio-temporal moment can serve as
an effective way to classify chronotopes in oral narratives, offering an alternative
perspective to generic divisions based on stages of the telling itself. Rather than see
this as simply an alternative model, this model offers the potential for the description
of what Martin and Rose (2008) called ‘field time’ to complement the focus to date
on ‘text time’ while not forgetting that both approaches are ways of viewing texts.
Although the scaling of chonotopes has not, so far, attracted the attention of
researchers into oral narrative either inside or outside SFL, it seems reasonable to
suppose that this is not a phenomenon limited to my teacher interviews.
Psychological research into human memory has drawn attention to the relationship
between narrative and autobiographical memory (Draaisma, 2001). One feature of
autobiographical memory is that the ongoing stream of movement in time and space
in human consciousness is given meaning by the ability to shape and recall specific
moments (Brewer, 1999; Larsen et al, 1996). At the same time, it has been pointed
out that the accumulation and selective focus on memories that are retained by an
individual changes in various ways over a lifetime. Among these changes, it has
been suggested that as people age there is an increasing focus on experiences that
reflect formative moments in an individual’s identity (Draaisma, 2006). This

102



Kiernan: Modeling Time and Space in Narrative Research Interviews

hypothesis also seems relevant to accounting for the narratives of more experienced
teachers and perhaps goes some way to explaining why my interviewees produced
narratives that ranged from those focused on a significant moment to changes over a
lifetime.

In terms of a systemic functional model of time and space in narrative, the four
categories of narrative organisation, as a scale of chronotope from tight to more
loosely focused, offers a first analytical layer. In order to develop the notion of
chronotopes, this proposed categorisation must be extended to further degrees of
delicacy. In order to do this, the various ways in which time and place can be
represented would need to be incorporated, indicating potential choices made at each
stage. The use of tense, noun referents to time and place and prepositions would all
have to be considered. At the same time a fuller account of oral narrative,
particularly as a means for shaping identity, could be provided by combining an
account of time and place in narrative with one that accounts for the use of
evaluation such as Martin and White’s (2005) Appraisal Theory (see Kiernan, 2010).
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Abstract

Research papers in college composition classes are regarded as representing the final
stage of a composition course where the student is required to mobilize all the skills
covered in it. The relative length of research papers compared with other writing
assignments present several challenges to the student. Among them, the problem of
developing proper arguments encased in well-organized cohesive paragraphs is the
greatest hurdle to be overcome both by students and instructors. This paper
addresses the problem from the viewpoint of genre analysis in SFL. As there are
different degrees of qualifications and expertise represented by different genres
belonging to the same genre class, argumentative writings should be subject to
hierarchical ranking reflecting the writer's level of qualifications for handling social
economical textual activities. Martin and Rose's (2008) genre relations theory has
the potential of providing a framework with effective tools for the systemization
effort. We approach the problem of text organization for the research papers in
terms of restricted ranges of available organizational options such as limits to the
number of words in a paragraph and the arrangement of topic and support sentences.
We compare research papers to newspaper editorials in order to illustrate more
effective uses of textual components, especially paragraphs and titles. It turns out
that to achieve effective argumentation, genres can be metaphorically employed in
editorials, which allows them to perform text-referring metalinguistic functions
similar to those discussed by Winter (1977). We will see how this interpretation of
metaphorical use of genres presents a consistent picture of composing genres in
extended text. We will demonstrate that these results provide a workable procedure
for analyzing editorials in such a form that can be applied to the instruction of
college research papers.

1. H{A

Martin & Rose (2008)iXS F LIZBIT AV ¥ VA B OFEEZRETIHO
THY, HENRIMNSDOT 7u—F LUBMITOATWE, Py Ly
X7 X R PORKOHSHREREGVWERBTAIZLIZONREZDT, 2
BIZBITDEXBE~FH-2Rhs E X 2FENRH 2, EXHETIIHE
PRREREL 74— FRy /7 BREETHHH, BREOFF M ITRD
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RYUMZDI TGP ORPBRATILERDH D, ZORRICHNKT S &
FIERHHOL LICHEERTT XA FEBRTEIN, VI —F - R—r3—
DEFOTHFRA ML LTOMBREZEDICEBLTHLL ) ZLIIRONEE
REOPTIEIPRVEETHD, FBTIISFLIELES Uy VST
ZBALTYY—F « R=R—FEHFTHZ L 2R A, )P —F - R—3—
DT H A MERDOIES ZE-> THIZV,

Martin & Rose (2008) TE2R I TV 3 P5E¥A(stories), B 5 $H(histories).
# 45 &% B B (reports and explanations), F 5 & 3 (procedures and procedure
reports)D 4 ¥ ¥ VIVIFIEHFELE - TV A L ICHEENTHLEAEN TH
LV OLATXRMORBLERZISFTIvZIZHEREEZDLDOTH S,
EBROTXRA MW THRICRRTINNOBEL X, vy EIEX
FHOREPVICTIRICHRRTEMEL 25 THS 5, HIZ, Martin
& Rose (2008) THHEMINTWALIIZ42OEFN T ¥ U VIET R b2
EOUREZEDDEVWILY, TERXAFNOPTRILBE SN B BROMAT
WRFTRRELEV ZHEATEILENIRETRETHIENEEH B,
DX RBEED Y ABREORDL, ENETBHICEIICBITZT X
A MERROERL LTED ZLIXTERWES S b

SHIZYY—F « R—NR—RGFREZBITIMMOBEDIELRERY,
BABRHRELZRELTEIND LW HBNRD B, Zhit. Tﬁk%‘@%ﬂ%ﬂ(
BEEBLRBOERORBEITIZLLEVRIAIENTELY, =
DRTY P —F - R—R—IHHORTLER L L RABOFEE O MBHE L
FE2FETI7XRXANOFBETRTEVELE, FHOa T AERELHR
ISEXDFEERE LTEARBODONEZEHLZEVN, TR MERDIH
MOEDEI RREZERILENTELDIEASI b,

Martin & Rose (2008)D ¥ ¥ WV AHTITHRR O BB LS I I 1) B R FTEE
DPTCEABEDILICHEBFTENZINLVWIRALL, THFX MOEEEY
RELRBELLI L LERATH S, TDOHT X R ORI IXHE
71 (control) D FEIFIZHL > TV T, WEEHF (stories) xR A D HIH, BEHIF
(histories)IZtE S AR D HIH, #EFFH(reports and explanations) D ERHY
R OHIE, F#4E X H(procedures and procedure reports)i R {EEIE (ﬁ‘@]ji
) oRETHEMTIOALEEINTVWS, ZOHEDL L THE - B
RE2 LIRSttt RofEchrrb3BREICEB TS - LI1XH 67)*(‘25)
DM, THRFDOBME(stage). FifEi(phase)DREIXZ NI L BB TIX A2V,
L3> T, FEAORFE - BREFOHBROWIIETNEER Y ¥ VST
DY IRYVZBZ &6:1:5)3675“(25)6

$%TmsFL@%O%?ﬁﬁtoéigi&m%%ﬁm¢é Lizk
D, FEOHROL BB RT X MEROSTEZRL., T2 bBH
NEMANRY P —F - R—R—DIEXBMIZ LD L ) gt 2 RT3 0%
EZRT5, Thbb, EEMOLAIHELLORKR., REOCKAZY ¥ —
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TXAMEROEBENWE Y Y U AGHEBE L THLNIIT S, &bIT, 2
Ml Ve LTI LTWAHBICE OGNS T X X MEROKEEA.
KREZHBED—BLLTHR VI —F - R—IA—DRBEIRETE-DICL
DX I RFRRE LB THERNT B,

2. N OEE

Martin and Rose (2008)iX B EH 2 EETEBNICSMT - DDRBEL B Y
TITV—EWVWIBEANLGTFRA MDY ¥ AV HEEITo T3,

Tx YNVIEKRD 4 DI KB &N D, WEEE(stories). ME 5 (histories).
& B3 (reports and explanations), F#t & JB(procedures and procedure reports),
EFNENDOY % LV ORFBIIRO LS ICHAINTWS, BEERIZ7 172
arEEURMOoNOHKENOHE L FOMBEIITINDIEEFRIZL P
{ffi(appraisa) Z FHEHIZHEBF L THH I =DDERTH B, FMiEMartin 51
& 3 S F L OFF i REEZ M H Y (Martin & White, 2005), Z DEERIZ X HFE
MOFEEIIE U THEROTALSE VTN, BRRIIBEOHKRED
RREZBLT, SR EROHELZBHE T HLOTHD, BREOARY
RTMEITEECETILOTHAA, BEICES LADLETERDOERHR
ETFRATHLORETRLEEND, BERARIDBMRLXETIEHR
OHHEEERE T, HEMFIIAEFHOGHE L TOFE—FN et Z0
bDLABRENTNELITHD, BENRRICL2GFEDOLE,. #HR
BOBARENAF L L THRECERTEIND, REOFHEZEHIIADOITH
FEHENICHET 2SR TH D, RENIBIBITMBICHRIh, &
TLEERBEFTOLVANVILS L TREEHICHET I LABREEND
&\ 5 Martin and Rose (2008) Dt FEUC L X, FREFEOT F X MIBE
Re=a T VEPLEEREROXECDE 2 LG OEHFHMERE RV,
BRAHESOEEFBOVWTIOBHICBWTLF I TOFEBHREOFHE X
XEBHFEL., BARRATE A3XEOHEBIIZTDOADEBTLARNMIZE -
T3, X612, BHEMMROELZ D I TEBNAHRFH R LLH
Ry I7RHFEDEROLEZVIIHRI LVWEENL, BERIXEFBELT
fhDOREEE &L FRICERTOFERENILEBLZRVFE-> TV D,

bz, FREBLTX R FMOROBFRE, BEEHICBIT 2R BIOEHE
ILERVBZBTHRL - Py UANEETIANEBOR S L OEEN
ZeRtIGATiT & LTI A5 Z & A3, Martin & Rose (2008)D K & ¥ TH 3,
RIZ, TOLOIBRREZT YV ILVOMBKEEL ZHTTHB, THE., £
NENDOD Y N EEZDET, 2OV T EOHMBIKEEIZH D DD
EWVWOHED, Py rOGIICBWTELELTL 3, bbb, U H—
F o R=NR—D LI IIERBEEFO—REE I TR T, ZOMAKED
LYV FEBRFNTHIZLPEENRBBEL R THAS, 7TFAMLHEED
BOZDX > 2BEROBKIZ, T7FX MEROREALLRBIZE YV HITHH
5 Z LI EE DR (ledema, 2003), AFETH VY H—F - R— 13— DA HE
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DOOWITEEN R T —< L3 TR, BB LFONBZOYrD LS
RUEICEETRETHEINLWVIREZHALNTTHEDIZ, ZOHRKIX
RhERWTHB S,
RKEVRLVDEXHEBTRBNT, VY —F R—=RX—I—HEDEXI F R
DEBRDBTTIRTCOEXENEZOERRDOEBE2R-THDLAE
fHirohs, 2EOBREZRATAEXL LTI S —F R—=1—L AT,
Ty—BHENR, TyE—Rl}HERLPRVOT, +oLBROBRETE
RVWELWEH B, ZhiZHL, VI —F - R—=—Tii+ R EIEDO T T
BEOHI BB EENRIIRBOLRBEREBVILTELNTES,
ZZTIRBROERIIH L TCHELBRIAMTETH I EBRE RS TV 3B,
TX¥A MEROEm» L b, A, ABER. BAORTR, BRELADE
RLTHZLT, HEBMOLIBROGEREELTVS, LALAENL,
DRI RBEHART ¥ VVDORERH->TH, REMNRT X MR
MTBZELRBSTIRRY, BEDIENOL L, XERATA., XFEHEN
REOHARMZEIIBR I HEERWRTE 528, BROBRIZRBIT 3R
HRBEOEAMORMEZEETAIONEOILTHZ, VI—F - R—1R—D
VN e LTOHBIKENRENRETT XX MEROEHRL L THFR
kEhzd2eb, BROBEEZTXFAMOEBRERDOL )LV CHRETRZ L
BARBIZZ2 572 A 5, BT, Martin & Rose (2008, 201-213)IZ1%. Fr & 4L
$(procedural recounts)® 3 Bk % PSR 2 3WOT X X bR &h, 24E
LR, EBERLA_NL, IR - HEEL_ALOT XA NOEBRERNER
I RENTWVWS,
—RRHEZRELEBRICFREBEHLRAROFMEOEREL R
W Z LIEBEMTIERWES ), LhrL, BRICLLEILTFHX MM
BRICET 2 BmIh, BREMIEDN - MK EORELED X 5 4
LbOBRFELRWVWI LIIENTHD, /-, TOLS REENERENT-
BEIZIZ, ZNICBO LALE L EXRER2 S I I ERnATigIc 2
BZLLALNTHD, ZOBKMLEHROBRAEBOT R o %
TV, BREEO A &) HE TBEM) OBTRENR, Z0 X5 EN
WESL e D—RITik b 2 LAk Eh 3,

22 V¥ UNDE I

Y UNADABRTIIEZ ORI T X R ek BT A NEITFIY —
ELTEHTHBETTRL, THFRAMOHEHIZERLT., FOHRHORE
DT ¥ VIV BT A - 0ICRIETE 2 L b kB,

ABIHICBITERZRTWEEERZW, Zhiib A3 EFICELLREHE
., 6x60D7Y) v F (EFFEOFAIN) OB EYA 7 ERICEH
BL7Z2bDTHD, Zhidbei bl EARKBRE 2T=hbh325 9 h,
HrolBENTHZELLTASBL. ..
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ZOBI X TICEE Y DWW EFHBRAL TR EWHHOHE LKA T
H5, AONITEHESEIIABOBRFOFWRNB/MELELTRATITFR
FTHBBR, ZOHELIIMERZEROFIELZHEBTRTEITIFR Mo T
W5, IHIZ, ZOFTSEIIHELSBR TR, RO > ZBHEICR3,

74 ay 70X ) REBRAEY 7 MRHNITEF A 7 QAFRIIMHE
ICT& 3, REIZHBEOW 2207 Y v FIZH8+ 5, Riz, &7
vy FRNBOBREHET S, 7Yy FRIZELDRLTWATRTO
EXRORBREZHMAL T, BROETHIZ LIZL>oTKRES, TDHKIE
70y FRORBKROEBETHS, 7)) v FOEFHOE 22 ZDF
BEOR X TH—IZB® Y 257,

ZITHEHRENTIA MERABBENTVEYE, FOARITEF A7 LW
IXBEIL 2 —F EOBMBTERERZI T, TORVILLEZHHAT S L
WO BIRMRERINRDH D, LER-oT, BRIIFHEE D ¥ LV THREIIH
ERATY N THDILEVIXFATHERTHSD, TOHLETIE, 1D
DHBEREROFREE2ZTIT T, — BRI THEIN, BERE
(historical recount)’ ¥ LV DEWT ¥ X FRFHEAEh B,

LENTH, BECHEMET., BALLVOSMEZEIZ, ZORZR
HTEBTAELEEVWDBNWI, ZADOFENREEIZHN S,

25 ) ¥, TFa2y

FDLBY, ERRETHD, ZITEVYTTLEIEEFLTES-
TEWAWART Y v REOEYA 7 EEBNEEKIZZ>TLE I,

SIALEXERERE— RIS TTHEDLILLRY) N5 HDT
HEN, FEEATARDZDEZEDT XA FOBAIZ. W<HDbDT ¥
NBMBEDLENBZLZANLEZOML LR, TDX T, —i%AY
RREELELRBIZLEEENRANEDOTF R MIE Y ¥ VY VOREIXLEIC
BRboh3d, . FOZLEN6T Yy AOBEALTRESE., OVWTERI Yy
NDTHR MRSBILEWD Z LRI T HNh B,

TV UNVOERILIIT ¥ VOB ADLREIZLBEKILIZEL B, TF
R MEROBEML, BELEZHBMIEIFEILTELTIS Yy U LOBAILE
BAT 2D, Py oV EREBMTIBREROBBEEE L RITNIT
72 B 72\, Martin & Rose (2007, 2008) Cix#zaiH % .00 Be P (stage). [AE
(phase) L V9 T F X F DERERICHOVWTHEZRMRBRENREATWS, T
¥R MG DOMLENL, V¥ o NVOBAITN D OBRME, FBEO/FEE 2
WREMAEGDLETTHFRA MNOSTE L ZOBEDOTRILNTEBZLTH
%, WFEHITE T Srecount, anecdote, exemplum, observation, narrative® ¥ % >
B, FEHEERFR(Martin & White, 2005)DREESEAEIE LT, TF X PDE
L EY BEHEEMT S TRR-FEISE-FFME & v ) — K (Hoey 1994)
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DEFEZENE LI-HRTHD Z Li3ahd,

31: Martin & Rose (2008, 52), Table 2.1 Family of story genres

| staging experience response experience attitude |
recount record [prosodic] - variable
anecdote remarkable event  reaction - affect
exemplum incident interpretation - judgement
observation event description comment appreciation
narrative complication evaluation resolution  variable

TERMERDOZD LD RAFRKHRENRLY BEXHEE, HREAEICLT-
LIS L BETOEEDOFEMIZ, SFLY Y U ARITORLKRE M
HATHD, LHLERBL, TFRX MOKRSBNRERDOZESOBREICH
ST B®ITiE, Py VORBHIRMELER - T, BB 2EMEERRIC
BRTA EWVWIFHBEELY, FROPTHHFFICRED Y ¥ VVER
BHET B, 7wz, BABEERREFLG L RoBERTEMMIH
AD#H (2009%F8A16R0) TiX. MBEOTHEIL) © EEEK
~FREST) LEELT, B—0xif% iR~ 5 ZFHik(exposition) B SN T
W5, 8, FRLELTEBIZBIEHEFISET I RO L 5 284S
BRLN3,

BREABRO ST A 20%EY TBHH) Lz, BRICEL 4%
FREFESNTWD,

BREIZ0 6ENDL., BEIIEKILD, BVFADIL —HIZR- 7=
ARILDOBRITERLED TV B,

EOOPITBRHE ZE AR T OBEEMHE L VO BATH S5,
7T XA MDOPTCHRBEORMHPREELZTT Y IV Mrecount) & L TEHEAR
HaThd, ROFUIERIC TRIT) OFIERG S BRIZR > TWBHR,
ZOBRIIRE, BEOXNS L ZOEMERT & ) recountRFDRE %
HoTW3,

YAy~ Frecomt)hiIn Y TR, FH&, FIEHLHBROBROPICHY
AL Z ERBEN, MBOL I —2DHFETIX., [Eo@KEF) E0BAL
SEMBHIR] LELTRRICHART I AR—Y LOBERIZHIT TOR
EThHD, BEOERIT FHERRIHS) D0 HEEEBELIVF
ETHD| ¢THITHEMLEZEBRAZLIZHEN, ZoFiIckD k>R E
FHRFRET Y VAVDT XA NCERLRIEHO—FOY BT b -
THRRAIB, WETHLIRBATHERETNS,

[Fodo ERTBFE, TEBBLEV] EBoTEWTRWY, E
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BAME 275, EEOZOPTEOKRENBE->TWD, T BT
RET,

[ROTIXEL] LWHDHLERTIIRZV., A1 HAEIZERROB
5 g vHb, KOTTIERL 3 A= MUSEBENT-BITLRMN
oM LU,

BBOH L 2EHEMBEN 2RERER VW, KIRFOBEMTEER
SHR6A, BOMEZBR LY TEDTE,

Vo I—REFPOEECEVEEL2E-BHMOBMNR, FHEELER
NEREFREOKBEEZEER->CTRF L, BREHROZELE LIER
FIXFEEO A, THEORRIITRAEEE-72) & LT, HEHIE
MEXHS5 L5 U, BHIIEEO-DICHCHRELBRFTIICE-
72

FREREFERZFNOLOMNRERIDEENFOBERREVILORAT v
THRRESTL BADT, FENBRLEEMBEFICES BEIXT XX MO
ERMRTF X MEREZ2EMNICRELTLE S, RIC, BREESIT TR
. PBEETHI AUV MNIKFEOFHMEEICENOVTNBEE WS LD,
ZOBERNIBEFOBRICEBMENREZ BN TS, LEN-T, KERTX
AMNDORORF/FRRTHFAMRRELTEREL VIV FE2ROERL,
BRRBEDOSPEGL2ETHAD,

Xhiz, #f - FHETIIHRYOBECREV 2, IZEZENLOHY
FEEETAHTETRT S, T3 A MERMBHAHERTRESI NS EHIT
Frx, VID LV INOBRLERAKTHZ, HIEEED - BEBETLVOHE
IEREBME T, IRPOBERNDPLHREEERTH D, BEMED
BT X R R Tk, BIRECHE, RERLELHEME L TiRbh, Bk
(reification) L CLE 5, R THHRBEOFH S L~ A2 I L LTOHEMEDIL
BhLTHFAMATIEIERERZARDBNTIZENRRONDG, T
i, BBBHEELHR-o-HB (20094641 90) Tk, BER
EERZMRIELT, RO 4HEIZNL TS,

1. BSRREORIERNIELEIND &, HEDOFHOMBHEHE
BHE[EEIZ /2 B,

2. AFEOHEEDON, FIREBLUMNIBHREEOBERRTREZEN
(‘:‘a—éo

3. EBRMEFEORR L BHAERIRCEET 3,

4. BIREOBREREOBOMFEDEBENF—HKTH B,

INOOFEBRIREELZHBRTIRAOERL2HHERL LT, ThTho

RAEOEARS THEBEN., TORIHROER - REI I BRICR-
TW3, LEdBoT, HFEY - THETNVOBRANL, Wbid—ERED L
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NNUTTHFR MERZFIEL TWABERHBLWVWILHITRXB, 20D
X 5 2E1EIXT ¥ R b DL K (expansion)D & 5 XM EHOMEFD LD EK
ELBRWRETI., EHIBEALIZ W, & 2iE., BEREEOHRA
(elaboration, explanation)% 4 X8 B M iBMl(extension, addition): L TH V& S /=
DICHADKBREBROMDIZ W, FHRBERETIZIZO L 5 CBHE Y
DRAVIPEBVWOLEFIZHEITELLIPEZRVWT XX MR EEH B2,
FEY - THETNVZZOL I CHEXERT I 2L CREL2ME 2 ROMIC
FLOHITEZ LBHES,
ULDFNGHALIREIIE, HEBFOR T VTS EEERK
EIDTHFRAMEEEH L LTERIRTWS, 20X 3RV YV VER
EERATIEDIZ, Py UV OBRERE LT, BE. REOHRES
ZEATbD L, Wik - NEHNRFEOARA T vy e LTEL bDEREK
WNTARERDD, ZOLIRBAKESFLOKMATEHETI-DIZ,
HABRR LD LFERBPREDEORIAFZ 7+ — LW HBEETRT 5,

23V UNDEBLL TV I BBIREI AF T+ —

T UNDOHBILEXDOL I BB L-HOPICE TCHEERERSR L, S
FLZBITA7788LUTHRBRREEFBELAVTRBIZ LTS,
ZO%RE. BENLRRBIZH 0. NELEROFR TS ¥ LORK
HERPRWBAZTFAINTHY, BRELSIELORKBCHRABCRER
MBEEZIT TS, B LM P EESRAFRBIIAZ 7+ —ThH B,
SFLOAZ 74— IZ3RXNEATCOMHBEZHEDLRVWHAKAZ 7 +—bd
5, LIeMoT, A 74— 7V /B2 EDHAROBENRONFE
BOBERIZHIBEELZERL,

Winter (1977)idHalliday D B2 Z1F7=, 7F XA NORFANE L TV 28
ATHIRETHD, TIRRBAERLVEEPTOTFX MBRICHY TS
B 2EMO 2BEOBRE LTELXRENREATVS,

1. %FiB84%(matching relations)
Ll (similarity)
%} 3L (contrast)
2. IREESEIfR(logical sequence relations)
$Ef (connect)
i# [ (time)

$HIGEAGRIZ S F L OILKRE DL (extend) D 1B MM (addition) & Z5 %5 (variation)
IEVEESTH 5, SRELEGH R OB I3 5% (enhance) 12 /B T 5 R R A B
¥ (causal-reason, causal-purpose, causal-result, etc)IZHHY4 3 L., BRI ArE
(location), F¥fH(time)izf8% 43,
INLODOEREZATHICERTITEREB L L THBEGRS
(subordinators), 3THE#TEE(sentence connectors), A # #8155 52 (meta-structure
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items)D SEHITHNTRY, ThFNER1, ER2. BRI LAFT
bR TWV3, BELIIEOBRLNEZERSTHD, BRE2IIFAHMFL LTH
BIFCHIBRA) CTHEAILTE ilink%womﬁamﬁ%ﬁéﬁxwk
BRTCERLVWIHBERESSEIIRAFACB T IZEREBOEE Y T,
ZDHEEDBRBITHIBRIT 2R,

Tx VOB EV D RO LFICRREVDOIIER3I TH D, ThbH
DEBIIH L HOEOBMREZIETRTEILEWVIBRT, AFHNRERATH S,
Ladb, BB, FBE2 CHREMNIIRINZ ZN L OBFRZIEREA 2R
FIDRBETERTADT, AFT7+—KRBATHD, I biz, EEIDHEE
WL ABMRBERIIERL ELIIER2 CTLY EAE/MIZ, BARLEh S B ¢
W BRTHLRZEERZT,

(1) Public authorities have a different outlook on finance from that of private
developers. (2) A private developer cannot afford to leave a major item of his
capital unused, whereas public authorities are able to do so and may well move
the subject matter from one committee or even one authority, to another before
finding a use for it (Times) (Winter, 61)

Winter» 5 5| W 7= EOFITiX(1)DEER 3 Ddifferentidoutlook & DR AE ¥
TRIDXLEDOAEEZTFEL TS, QTIEZOXMIINAERBAFRHIIR S
., LBAfRITEER1 DOwhereas TR LI T WD, Lo T, BEEHi
R SEAA L different outlook D BITII R X RHEBRMBTEET D, T D K 5 12fEE
IZthe causeX°the reason’s ¥ MFEF3IEE Tid, MMOAFDBIT 72 LIZER X
na,

SFLOBEHAZ 74— DRETHHAFLIIFERIL AL L 5 AR
DHEBEFREICT D, AFLOBAIIITHOBEREZNRMLT -0, &
HICHRBEFREZBFTERL T, AFLENEELHNBELETSLW)
TXANYAZ T4 —~LBERTHT XX MOBBERIZORE > TV,

Thbb, BREICATLIZRONDTX A METREW I A ZFEBRET
BREEZRBEDOBBEHEIAF 7+ —DOFEERRL, e LTOMEL
V% YVICHERD A X SENETFEEL A F 7+ —DERE2 525 L
WO RBRIETH B,

3. VY —F R R— T BT BEIEH
3.1 U P —F R — DR BT

EXXER 2 REIRE L TEL ZEBHBINTWB Y ¥ —F - R— 23— 213,
HFBEOBRELLTOY Y—F - R= = — B RIEXa— A TRED
NAELODBEENRHANB, ZRTERVHEI DIREEHDOHLDOTHB, 0
LRV Y —F - R——Z & (eport) L B2V, BROLABTHDZ L
BROON., FAEZBER2Y OER, BRE, 95 2HBNICEBRIT L
I o T3,

UP—F R=R—DREOFHEL JITFROL IR LORD B,
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1. BRRZOVWTOMBIEREICR-TLED
-BROBERSEBRBAL 2N
-BOBRLBEHREOERMAFL
FERBBATH S

2. BHOBERLIFEBREN D DERNLH S h v
BHIENOOE#REZT R MIEBAL Z B TERN

3. VI —F - R—=1—DEENR >IN
BB DoAY R ABARE

MIEOBREND 1 & 21220 TiX, ZZTIIERY Eifleva, 1IXSFL
D FF Al B 3% (evaluation theory)? HEEE #FMi(attitudinal appraisal)iZ &4~ & [
BT, 21FBRIRICAA T B 8 (projection) & #4A(modality) > & £ < DR
BELND, ARMTIXBICSOMBEICERELYU T, 3. 3GHTHEOHH
ZERT 5,

3.2 VY —F - R_R—— Dl

Tyl LBRD EBBICEERHBODENY H—F - R—— Tl d B8,
ZNTHERFBTIT2000E HVDOERIZEBE LTRTZENEN, KB
HEDFEHDLI00FES OV ERE-TEY, BRICEVBREPLPR VBT
H5EHICBE NS, ZhHIIBREROBROBEEMNL2EIR L 72 5 TThEME:
BEVY,

BEOHERII M y 7 XIZ—HEHOYR— F XN HELEAEREL S, =
NICEVEAFIRREZTOBRBEZ TSRO BZLAHE, 74— FA
Y IZBLRTV, Kl 3i#F L DXL Y R P (negotiation)iZ D728 3 X
D REBRRBEOHLES| X175 &5 RERITITREREKICRS,
LA, ROEDIRTHA MERIZBRFEOIZHEARERNOITHE LY, Bl
B¥E L BIBREIIEL . F2BRBRIE—DOIMb 2B,

- BBBHRR (BRVWA ; BIEEAR2EET51XB)

~BE, EROEFOHEYNRD I, KBELEELD>RNY %
BLALOITBEETH B,

s BOBHDOUEHSCICE

-, EEAXZAMW—DOLE VD E X 2 BB 5 AN KE
RICEUCT-Z & NERM 2

- CHMBELRBPE LTI TRVES EHMICE

—BAFEL BARULDO RN Y ZIEHTIHA L BT, KELK—
NDEFT{b(Anglo culture) D272 H3 Y I8HE+ 5 = Lix k& Z2fE%
ate,

BCOXDENRNENDMNEOERREICL Y. BIROFMME L REICHTS

114



B (RIS Y P—F « R—s3—n~

FEORERGE ICHARICIRTRTE, FIRE TOCOEBBOFELLEED D
BRANLBONTORITRZLRTE S,

33 X VFRRY Y—F - R——DF F X MR
A CHET-BEFIREBREBRE VI 200805 L, 2BBOERE
BRICETALOEZBMT A Z LIXBROMNEZHAMICTAFEILTERY,
PRERT F R MEROBHED L LB LERERH B LBbh 3,
EE, HRICOBBEOFRECRER., FMERARICTHIDIL, Thhb %
HWBREIHESI TR ERELLABNS,

e, ERCO/NERBERRNREEA O, REAIIKEL 22903,
(B#R20094E6H1H)

ZO—XbRDBEEITFIRE CARARIZER L. BHIZ X 5enhancement~
DBITE2~—7THLDTHB,

The more contacts Cubans have with the outside world the more likely they
are to question the privations of their one-family rule. (Herald Tribune)

IOBRELXRBFIZLAF 22— HAHBEMCERLEERELZIT T, £
DIFFEE —ROBRBME LA TTRITAHIZ RT3,

ok, KR, B, #BH, BN, . R, FAREOTFR b
VERE—XDORBMIL LEEEETRTZ LI, BROARILIZORNS
FELLT, MERREEIZETAIRROLEL & HIC/ETBEITHEAIA S
7=\,

Iz, gRICASNAIRELT, EFA MV EEIZA FADOBEAN
HD, T, EFF¥A M THRE T —~<(hypertheme)iZ#E X . BIZ A bV
TE3E(hyper new)& 7775 & W IHERIZAR B,

-#EE P 3 CURE ; HERAR CHEZ BT 3F7E ; V=) 7o
B R R B PEIC A D, (3558200946 H18)

ZDZA MNOKIT, HBHE2HBOIRE L ZOFEHTFEOERENHILTS
B, BBELEOFRMEIZS A FATTTIZHAETH D, VI —F - _R—3—
DEHDZA MNH DK D BEREXEAHEATENE, RIEBORBEZML2Y
MOZLELNTEBLTFRITE S,

Fx oV VDT HEAORERLS S EREHEHEL (882009
#£6H18)

BRAGEBEARARICLIERBEOERNZRDIL L ZORKEDOEB LB
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CERTHBRETIICLESZIRHETHIN, TH2MEOFRIITTIZHL N
WZRoTWB, ZOFITH, EFA MV EBIZA M OBERABEIEHIRD
BLOWAREETLEONETTHBEICFRAMITIZ Z LICKELLERLTY
B EBahB,

L7EBoT, VY —F - R—=R—IZBWNTHHEDZ A FNZRERDERLR
DHE—F A MHBE2EFA MNVIZBITT3Z LBRRERUFTIC RN L
FHRIEN B,

4 ERICR LI ABREINEZV YN
41 SFLM»bREMBOT XX MR

HBERITERELETREMELTIERTH S,

FIITBVWTIE, BEEOT ¥ X MR bh 5 HkEDER (factors) 0%
R (consequences) DIBHBRENBZN, T7HF X FOSGEOHKI»LHHRICE
A0 LS REARBROBREIBENICIIITDARN, LA, UBED
DOHRFIZE>DLIFEECEA, BRECRBALRZEOEREOHZ VT, &
IREFOHKEOKHESBEARHZONLEBHELT. ThaHEITmbE
3L0H BHOEEARNTITPRS, THhHIXLHAARRDLDAR—RD
HHRLBERAIbDTHEN, REEOSWOLETEEL TS &5 ST
A BRI,

ZORTHE, FCESICEAREDORFTETET—< L LTHRDLARWY ¥—
FoR—R—LBRTHD LHEREN, VP —F R—=N—TjX, §—~T
HLEROERBKREZEZEOIBE. ARMOBEIEFEEFEATRL, BE
DEBHEZRIETALORERTHEILREFTHS, Hx DEEDH
BrHI#EIC XA b DL NS 2 LizonT, FOHBRLEI AL O TE
BRT3Ze¢nbEdbhns,

TR LT, ## T, TRTORBHETIIFHTOTELEROD &
C2EINDLWVWIFTIREHDOT, BFHRIFZATTILEITIR, UV H—
FoR—N—D HNIMEHEN L EMASE COSRICHERLTNWBI L&Y
ZLIZHBDIIH LT, EHR0OBRIIEBYEOEH VREIEIZ W THMLD
MBEERL, RELZREBTILITH B, HREOA»OTHIE, 0Lk
REBIZOWTED L S ERVBTRLZONEFO MY BLMBENTLE
LT#HBRZEATIELH D, VI—F - R—=—TORREOREIL.
LPBREEBRDOBEZEZBMB LI AT, BEFILLIEEEHEOEANE
WIHORRMOMIME b o Thdnd, #RTOEREOREIX., FObEZ
RIREIC 3T AR ORENHMEN B,

HBTITIIZ OFMERBEBRON B, WFEEO X O ITHEE ITHE DM
ZEARLTLL S ZEAREMNTIERY, #BRICIMLORBRIATEOL I
BEDL D RPEEHOT XA F2HBALEITOAR—RDOKBIT2VE
Bbhs,

OITIIEROBR. DRODTD L 5 IS &2 RENIC OB TS
BEBICRTIEOREMNERETHOOFET S, LirLiaib, il
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ORFRMBICIIREFEDOT F X MTIRAOIRVWEVWEEDHEMFR
BERONDAT, MgRBERLIIEVNREY, EFISWTBERZ28H
DBFEDH, LTRALDLORELZEATWS, ZOFEKT, #EIILHD
VEFHLEAZITHD, ZhizxL, BRERXDEER. BLE, ®EH
AEOWTNIZLERMLRER TRV, FHXEIMTHHREI L VO B
No, WELBEHRBLRS2RBYVBHEN, FHEFEDOTHFRX M THEv=2
TAVDEIITHESL LR REXo—EHOBEY L-RIEFHX AT LTO
BEBRRLNAZDIZH LT, B TIXEDO L S REE- 3 BME b OEE
EHEHIZR O,

42 V¥ Y NVOMBEDREDER
BIfiCRELIICHBOTr A OWMRIETEERV Y VLVOERZES
WS FEEZLLIDE2ERN, FRTRTELEY Yy VVER{ELDOFE
THEBEMRBELOBWAITINRTREIZRDIZLEEZRATARAEY, BEHIXEEH
B200956 A2H D TGMERII (E&A M :T—=) [BE~DED
DIZEW) BIZA bV ER) THD,

REOT—<ERIZINE., BHIBRYEHORESWD b, EEY
BT 52 LB00h3,

GMERBT —<ThH M., HTED - THET NV OIMEN S GMAB Xt
BYOBREERZL, TOTRINIRVITENITEICHYT I EVWIF
T, BELEEIN—TIHEENBEOND, FRIIE2ERYE. FIEE. B5
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