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Abstract

In this study, we collect chat dialogue between a system and users, and analyze how
the users react a system’s inappropriate utterances that lead to dialogue breakdown in
chat.

As for data collection, dialogue was collected twice for 10 minutes from 33
participants. At the end of each dialogue, the participants were asked to answer
questions about their impression and satisfaction with the dialogue (Kimura, Yogo,
Daibo, 2007). At the end of the second dialogue, they were asked to answer questions
about the system’s character and the participants’ personality (Okada, 2007; Fujimoto,
Daibo, 2007; Namikawa et al., 2012).

As an analysis procedure, we identified the errors in the system’s utterances, and
classified them according to the taxonomy of errors (Higashinaka et al., 2016). This
taxonomy consists of the four major categories of utterance, response, context, and
environment, and Grice’s four maxims (Quality, Quantity, Relation, Manner) as sub-
categories. We also classified the user’s utterance immediately after the error.

As the result of the system’s error analysis, more than half of the dialogue errors
were regarded as context-level error. The second most common is response-level error.
As the result of the participants’ reaction analysis, the most common is query.
However, focusing on the context-level error, the most common is following the
system’s utterance. This suggests that the user’s strategies differ depending on the type
of errors.
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The Difference of Taxonomic Relations in A Third-Year
Japanese Social Studies Textbook

SEER
Yuya Kaneso
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Toyo Gakuen University (Part-time lecturer)

Abstract

The paper examines how differently taxonomic relations spread in a third-year
Japanese social studies textbook by adopting the SFL approach to taxonomic relations,
founded by Martin & Rose (2007) and later developed by Kaneso (2019). Since
taxonomic relations are related to a picture of people, things, places, and qualities
drawn in a text, they often show some difference when texts belong to different subject
areas. Although Kaneso (2019) has indicated such difference of taxonomic relations
by comparing the first chapter of third-year Japanese social studies textbooks and
several texts in second-year and third-year Japanese (Kokugo) textbooks, taxonomic
relations in the following chapters of the third-year social studies textbooks there have
been remained undiscussed. Therefore, this volume covers the analysis of some of the
subsequent texts/chapters of a third-year social studies textbook and shows
differences among them. The study firstly refers to a couple of discussions on the
social studies textbooks at Japanese schools and reviews the way to analyze
taxonomic relations conducted by Kaneso (2019). Then, it reveals two types of
taxonomic relations founding the texts of the third-year social studies textbooks.

LIIT®IZ

1992 AT S N7 FRIEHEEN 45 BICE L E T, INVERIZBIT S
B OREZ. NEIFEAEANDIEED, WO RERN, e, M
FERRL, ARFHIRESND L OIZ, INFE3HFEAEDHETEH,  [HiT/2 sk
RN XHTF O] . THIBIZ R 5 2 AEESCIGED S THUlkOZ 2%
SELOMEE )] TTHOMTFOBOEDD ] EW) 4008V FBoid, b4
SOBHEN, BRI o PSR FNOfEREICH D Z L 2R T LI,
FEE WO REBIRY O NEIZ, NEIFEENRENETITFATLZ EDH
o FERERREE, AHFLEVSTEROLDLERRD LD LTS,

Systemic Functional Linguistics (SFL) ORFICHGEZ X5 & L7298 Tk, =
DL REFROEND, ZNETNOHEFR TOFEEROENE LTENLT
WD ZERHE I TV D (Unsworth, 2001; Schleppegrell. 2004; Martin &
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Rose, 2008, Humpherey, 2017), L7>L7Z223 5, SFL O#fZEoH<TH, Z & H
AFECORHBRNCET 298 L 725 & ZOEImD TH7a | R
EWVWIHIHR, TNRL/INESFEADHEO LD LD L. ZHE T
i@ﬁbnfw&m&mﬁ@%£ﬁ®iifkéoik\emm\ﬁ%&w
2 HFHZ HEEMHEREVN-TYH, u%&bf%ﬁﬁﬁﬁﬁmﬁffb
&A&w9&%®$10ﬁ%& REOM OV Y &, fE& v 9 R
LHEmEHO—FITHY ﬁA&woa%@¢fuiMé7#x%@§%
%\ﬁﬂ BUAEHEEHO—FITHDL, Bz, HROHSRBEDOHTLE
DFEEEFHm DO x5 & L’Cﬁgffﬁéﬂfb\ébwzob\“ﬂi\ W BN N
HHDD, hiﬂﬁA®§¥®t BWIEHY  MERRE D, s
IHRNCR T D FREHEHDO— mkﬁwﬁétb %< OWFEORMNH 5,
%@tw\aﬁ®%&ﬁ* B 2tE W BEROHF TCOFFEHEHICD
WT, ZLDORNBENRHVHELRIEDN, MOFREZED, HROFRAFICE
W, HRbE R, B FoRARESEMT LR TWS K oI,
HREL VNI DL, HEEWIHIHERICBNTHLHREEZHY b Eh
TEY, OB ED L LT, 24D &k if%ﬁ%%ﬁ:@&bé; EITEEL W,
ZNESHDL, T - K (2018) I LAUE, NFESEAOHSFE OHF
EIZRL T, SR OBERESKIL., TOFEHZEL T, BHRONEEZZES
ﬁﬁ?@@<\ﬁﬂ®%0ﬁ%%$kw5 YNVt %ﬁofmékém
TWENHTHY, /NH (2010) (IZBW T, HRED 8 fE T
SN HESSHAE Z RIS, %%%@@ﬁm&ﬁﬁﬁ%kﬁﬁmﬁ@%o&
ARG 72 B 0 BBULDORE] (p. 55) Wbl Tnb X H o, #HREL
WO HON, HEROFMEL HIZ X HHEREE @%%%ﬁbt%@f%
5&@?%60it\ﬂb?—ﬁmnﬁFHK@¢¢?W®ﬁﬂ??XF
%ﬁ%mbtﬁﬁﬁé@&*%iﬁ#ﬁ:&&wj(pn@ DD IO
(2, SFL DA 72 63 BFRHIBIT 5 R HIC O W TOMIEIET 720, &
7o, =R KD EMRBED D OFHFOHFEO SN (HH, 2015)
TYH, INFEIFELADHSR ST, MOBROHRES, EOFAFEOHRIEIC
EARTILDOEN DN e, E9 LTHHEOH.LE LTEELIRWER
BT RTVWD,

2. Kaneso (2019) (Z331) % Taxonomic Relations DAFFE

. BREICEHALEZOLORHLE R HERE L IZRRY | E W
oﬁﬂﬂWaﬁﬂ&Winéio . BREE AL TS 0D OIE, fE
Ak“?ﬁﬂ%ﬁzéﬁﬁ@lofbﬂkwk%mzéﬁt#\¢%2$$
DHNFEIELENEHERTDRELZDICE > T, HEOHBEOT XA L &
WO DL, ENFETICEFEORETHATELTFANERR DL Z L8,
Kaneso (2019) (2B W THEH STV 5, Kaneso (2019) TliE. SFL D4FIC
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Martin and Rose (2007) @ taxonomic relations % JTIZ/Ng 2 F24 & /e 3 -4
DOEFEE/NFES « AFEADHEDOEAM)DE L)Y taxonomic relations D& S
%Hﬁx i, EFEDOT ¥ A M, repetition & part & VY9 taxonomic relations
WL DR SN D DITXT L, #he2TlE, series &9 taxonomic relations (2 &
DARERC SN D VD T ENRENTZ, T D taxonomic relations & VD DI,
Ideation & FE{E41 % Discourse Semantics 03 AT LAD—HT&H Y . nuclear
relations & activity sequences & (2, 7 F X MIFBIT D ‘people’, ‘things’,
‘processes’, ‘places’, ‘qualities’ DEPFEDS, ED L D REREZ KT ONIZEES-
9%, Martin and Rose (2007) {23\ T, taxonomic relations |L, ‘repetition’,
‘synonyms’, ‘contrast’, ‘class’, ‘part’® 5FEIHIZ/IT HAL, INFE2HEAEL 3
FAEDEFEDHFIETEL < LB 5 repetition & VD DL, marry — married —
marriage D £ 9 72RO Z L ZFE L, part &\ H DL, whole-part D BEFR T
HAUL. body —arms —hand D L 5 72 &K L5 OBfR AR L. co-part TH
AUE. face —hands —eyes D L 9 725y Ly OBk E R T, INFE3FELEDOE
%@ﬁﬁ@1of%éfwﬁﬂjfﬁ\Fwtﬁjkwoﬁﬁﬁ%%x%@
AT BT D IR S 4L (repetition),  F 72 Z4UA%, whole-part D BHRIC
FWﬁﬁWﬂ%EJ@TWﬁ_Wnﬁjﬁk@ﬁEkFUO<o_ﬂ ﬁb
« N BAEAEDME S AR ORI EFE ORI DO ITITH b D series 3,
oppos1t10ns EFLIZ, contrast IZF F 4L, scales & FEE41 5 hot — warm — tepid —
cold <>, cycles & *:iX41 % Sunday — Monday — Tuesday @ & 9 72, K Y JIAFF
WCHUE S - B3t 2 59, Kaneso (2019) T, Martin and Rose (2007) T A
HiL7c X 912, taxonomic relations D BEFRIZ, [l — clause N TOEMEIFRIZ
& H 9 % nuclear relation % fIBE L 722 T/ \Wﬁiﬁibz}’bfio BN N= R e V2 SN
it 5 BB OHRED Mtha — 20T ) Lo =Tk, Ttk
a—A] % whole & L, TZ#ROAT) < THvE] . DIl TRE 2208
] Lo lBRA, XVIEFICRESNDG I —AZBMT L0528 T
series DR ZFEATND & I TV D,

Kaneso (2019) Tid, ML L TEINH Y, [F CHEITNIZIERIME
WoLTFAMPERDL L VHIBEAND, Mtha—2ADATA)] DX
INZHEBENOF v 7 7 X —NERDOJE Y 2T 2NEDOT F A FAviEEE
N, ZTR6DOTF A MTIE, EFFEOT XX b EidEn, Pl dH
i BT R A RMATIRYIEESND Z LITE LA LRV EWV S FERITR -
TV, flziX, BEHRO/NE: SFELEDOERED LOBERFICHL [T
) EVWSITERRTIE, TOED) L) HEERERY RS, ThUSMT
b/NF3EAE T unJLU%E LTIE, EARDARINT F A HFIHD R L
BIET L0 L, hitha—2) OX 5K T HF A bOul & /e 2 HiGE -
BRSSO TF XA FNTHD RSN D137 <, WD OFIF & BRu
T, TOa—RAZEENDIHE ST F A NN TEEIAIH THRD Z L1370,
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Fo, tta—2) LWnwWH kot b a—AD4ETL,  THta—
ADIENT] DI, FOR=DEA FLO—EE LTEET5Z L
Mo, WEIFXXYA MO 2 ICHAED DVLENH LT TR, Z
T #tta—2] LoDk, ZOFFA MNNEAFDO Mttha—=] T
HDHTD, THFAPNEHAED TV RIS, 7% A N TEET 55O H A
N Tt — 2 ZHET A0 E LTIRZDVERHD LWV O HERL RS
nTWA,

3. T OXtE &

Kaneso (2019) IZB W TRENTND Z Eid, H T, H/FE IFAENR
HEBOHEREOE 1 EORYO/NHEITLEZHRDERICEZ DV G58ETH Y,
B1EDOD I 1 DO/NHILR EFRY OFEIZOWVWTIE, filtitbiu Ty, £
Z T, ARMFFETIE. Kaneso (2019) {2y, /N 34EADFEEFI O EFIE O
% 2 ¥ F T taxonomic relations 7/~ L, /NEIFEADH SR CHERIND
TR OWNWT, L D,

AWFRDORGR L 72> Te DL, HEEFEO Dofmor LWt 3 - 4 (1)) o
HFich s, THiokkt]  (pp.20-41) [JETIE7Z6< A) (pp.42-69) [=
FZOftFE ] (pp.70-83) [THOHEE]  (p.84-99) D 4 DD /NHSTDARSL
WZHTe D8 ThHDH, THOEF] o /I, Kaneso (2019) Txf4:
Elrole, "FROFEDLY | IZH/MEILTHY, FEROEDbY | & TH
DT 25T, ThblLOEL HRARODEL] &) HLEH LT
Wb, RV D3OD/NEIE, TJETIEEOL AL & TEFZoLE) | 18
DOHEFE] T, ZOFEREO2OHOHLERD NITOHIANEDLIZLELD
KBHL) ZHEELTVS, WFROR—U8 0 KT E, BESR, +
NBIZE LD LMHEARFHHC, WEOIEEIZMIT A2 AH LR ELH DR, =
NHIZHOWTIE, ZNHDOTF A M ELTOEIMNLIITOXNGIE LT
A

ARFFETH, Kaneso (2019) [IZBW T Sz Fikafivy, /N2 3444
Ml D SR O HFEICE T 5 taxonomic relations Zv 9, = D FiETIL,
TNV EMHL, TFANOAREANT H, =27 /L — FOfEDS
I%. clause LEAFR L. #EDFNIE, group LEARL TRV, ANNENRRLRD
ITIZHDH NS Z&lE, ANNEDRERZD clause (2HDH 2 & &2, ATTRAEN
BDFhDEND T EE, FNETIZT XA MBI LTz group O ERE
EIXERBRLEHD group THDHZ L ERT, ZIUEOED . ZOHDDEERE
TlE, FIZ. &7 F A MIEIT 5 repetition & synonym DBIREIFET 25 &
WHZETHY, ZOEBETENGE AN LIZEADBHHIEL o Tn &
V9D Z &I, repetition X synonym 72 E'[AEED EK D group 25 VIR LIE I
TN ENIZEEZEKRL, KAHZ, ATTOH D ELABRRRICEL 7o T
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EWVDH T EiE, FRROBERD group DR EEERTSH, T2 TO
taxonomic relations Z /R 3 E K & L TR & 72D DIX, ‘things/entity’,
‘quality’, ‘circumstance’® 3> Td V) | 5% 25 ‘process’ |- DV TlX, taxonomic
relations X ¥ %, activity sequences & DBUR LD IENE W I BEHNMS, &
ENTWARY, F72Z OBEMETIL, ‘things/entity’ % [F] U group & H TEAfRT
% quality’ IZOWT H 3T TANTHDOTIEARL, HLETENLEA DY
7= group DEME LTS Tn 5,

ZDIRDEEMETIX, contrast, class, part &9 RO ST 21TV, T F R
FoFLERDEWE, RTEMIT L., TOBRICEKRT 2EREH., B
ZOEWICEFRT D 0a0E, fk. WITHEA LW D BUIRT, AEOFHICTHE,
TNEBENPOHSORR TR L TWDH D, fIZiE, MUERoEHLY | &
WO TFRARDOHHITIE, MIBROEDLY ] IZHizd e rNEIBELR
(ENENDODR=TDEA PUE, =7 LD B2ICHTZ DB MTEINT
BY. A MVZHOWTIE, ERMICAMT 21T Tnewy) o MR
£V CERTIER (TRoheL] | T2 SADEKERIER] |
Padifise) o < sAoli] o TEOBROH L] | THIPEDIS
=T ) D, BONBATELNLTWD, B2, TNENOERIZERT S
Lo, FlZE, T ZF—O clause NTERiT 5 [T A L
ZiE, L ENEREMFER S TWS, ZZTE MIBEROEDLD ] L
IEEANE, AFAIE LTEDERPEIN TS Z &5 (ideational
grammatical metaphor) . X C/REIALTW D ELFITIE, circumstance D T
I%72 <. things/entity DERDOEN Y Z MBI LT D Lo TS, KEH
WINOORAFIE, M2D X BRBIEMICL>TRTZLEEHRETH D,

WEROEDY
BHT

WEIL
{ A DEKEPE
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BR s 74 LH S
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B2 : BROE DY (BTER)

4. FHTRER - BE

B12VRT &9z, MIBEROEDLY ] OFF 2 M2id, MiBROEDH
V| ZE . repetition X° synonym 23 —E1721 N, KxHT .E DT FART
IE. TF A FEEPEMICENEWIENRH DB DD, repetition 3% <
20, FEINXVEIONEIETHD FROEDYD | TH repetition 234
RN EWVWI R H D LD, ZDOX D7 group £V LULTOD
repetition DYl I L) DIL, INFEIFAENTHOLAEROT XA FD£<
(CHET D 1 OORHRICAe D EEX DD,

A, FEEOFIET, RO HIBEOEDY | LW X=U %2075
L UTFOETIFE A LA E NI IRTEIZR D,

weEnEHY
Bz L -2
i
IHNSAHBIE
EXBH
ETOEhbh A OZBOHKFHLECOVT, K3Vl &
BRAULEFEY LT LN SE

EMTEICADTRLIANEEVPLT T EH1=D

3 IBEDEDLY

ZITELBLNATVDLDIE, TRERZ V=L 5RbD) & D20

BE Lz Thby, HOERATERLOMNEIZEDS oA Dot

<IZ] MBI TWADR, Z Z TO taxonomic relations 1X, H ETH A b
D MiBHEOEDY | 2RI L TR SL->TE Y, ACITiX

20
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Bk < MiE#EOEHY | % entity/thing DEM T T group (721>,
A MIVEBRWTEARITHIZ, bR 5 BWRAHEDIL TV RN E v DO,
Kaneso (2019) @ [#ftta—2D7= LT A) 72 EIZH A ONTFFETIEH 5
W, ZO HIBEHEOEDLY ] LI THRARTIE, 20 MIBHEOEDLY |
L9 group TS X b, 7 F A MAIKITHEH 72 5 taxonomic relations D H[>C
HOHWVOIIFRRENSDIZR > TS, HIBREDEDLY ] DT F A R,
ZOXIBRFERERTRERFRL, ZOTFARTO (28] X o) &
Wo T ERAFTOFERTHY ., ZOTFANTIE, 20X R4 E
HAEnsZ kv, (iE#EOEbY @Y CER EIZET 25 k23, B
£ %G Te group D—EIZ/R > T LESTND I LIZH D (rankshifting)

®1 . BREFARHEI OB GIRNEE, p.28LV)

Hh[X] ) e
thing/entity process relator
TN S DT &R PN £T,

thing/entity process

DMidi OE b o —HED, 20 L) REXLTHO group Z0fEL,  MlE
WOEDLY | ZIET 5 series DEREZRTZ &L AEETIEH L DD, K
WD LRI G2 & 72 > TV DH/NF 2AEAR/ N BEADEFEDO T F A Mk
WTIE, ZORDWCERLFTAMTE B HBLT 50D Z &3k, £, %
D9 BHZ LI XY HLNE 7 B taxonomic relations & RO HTHE S W T
FARMNERSTND, HIZ, ZTDOTF A K TIL, repetition X synonym 731 %
IEEDLNTNRNEWNS ZENnD, SFEERENETIZLVBILATHD L
EXONDEFEOT XA NOFA L ERDHIZT TR, Miba—2xDkzA
FA 7 EOMERIORIIO/NETTOT XA N &R DHADMLEIZ 2D
EEZLND,

[Tk D32 LRD [RA—I XTI DEDY ] OTFAMD
taxonomic relations |%. [+ D1 2HOTFANTHH MUEERD
FbV ] EHBOLISBEERE o7z, ZZTHLERDERIZ, TF A
FIZENLTHND TWEZDENLIADERHDLEZA] THOH, ZihiZ
< ON, T=a—For] R MHLWE] . [HEE) . TAKHER) |
I DBRY 725, BTYH T=a—F Uy 1d, BEEGEAE L THBEN
TSN TNEET TR, TWEZDENLIADERHDLEZA] &
ERT DRI -TEY, FEHIZET S,

21
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K4 : RRXI—7FZDFEDY

ZIbiE, 2OBOHEILOKRYIO/NETLERD [A—/X—v—F v N T
DEV OT FASOGHIZRDH, 2 OHDOHITD 35D/t [JET
F7eb <AL L TREOMLE) | TTHEoME) T, sy, Bzl ok
taxonomic relations (Z & D% & 72> T\ 5,

A—=N—T =y FTOELY
PEBEROALR——T—4y FTRVHETHLE, AEESTLR0D

s <

GAPIBOBNTERS &
Pozirs 22——3—4 v FZFALR
Iz
BRI
BLPTL
FANELIA LOT VRE

EXRPIC

P45 A== =4y MZRBIZFT>THB &

X5 : A—R—<—4,v hTOEWY

F9. 2OHOHITOTF A MDIFEA LT, HBRENOETZ TS
WEHEDOX YT 74— Bl WV ZSAEDL) BTXFANAT2EIND 3[EPX
LLTWs, Zhdx+ 7 7 Z—[%, taxonomic relations D H/[x & 372> T
BOPF. IhbHDF Y 77 X —=BEERIRG 5 L0 D 2 &3, EilZnEn
THDLHELIICAZITONDEDHHNRNN, F1EOT XA FTlE, HEk
DX % 77 HZ—OHEINT A NN THEHBERGT 5 Z LidRholze, BT
INHDOREEZEDOF v Z7 7 Z—X, TFETHY, Theme THHZ LD b,
FOVEFEOT XA NELEIENWEDIZR>TND EBEZLND, LINLRBL,
FHFEOT XA NTRONDEIIZ, ZINOHDORERDOX ¥ T 7 X —O group
725 part-whole DRIFRIZ LV . LD group &NV 2 RELNnESZIE, 9
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72> TELT, £72. 2O X572 group LIV DOEKREXGR E L2 T
L. T DARTLIIMT repetition X° synonym O BfRIFFRIL TV 720, £
TH, MiBEEOEDLY | T—FL7LDIT, group N taxonomic relations
ET, HIORGLE LTEDESGE, 7FAMIT [R——v—F > ]
F5EL, TEWY) Z3EEETE L2k Db, DFY, 2T group N
DLV ETEDLMERDD LW ET, EFEOTXFA MOR LN
repetition & (X, HEWWRHDLHDD, [A—=N—v—F vy | L) FHE
I, ZOTHFAMIEBWTHHEEERE LT, HMisEoEDbY ] TR
HiLTc series DEARE D &, BB RE DI > TN D,
ENLAND2OBDOHILOTHFANTEH, 20O [R—=R—v—F v FDOH
W TRIBILD XK 91T, group /LD taxonomic relations (21 % T,
group WD L' ~JL T repetition 3% < b sd, [HROGERFLT) WD
T F A RN TIL, group LV T, T30 2alic, T GEVHO) &
Wy o [ (GEV5HD) BRI IZET D group AR B, HIZ A5 A group
NOL~LTHRELNTED, ZABHUIMIE THW Lo BIRBH#RD
UL TN Lie, TEE6 NS 22— TiH, BRERDOF
¥ 77X —DA/RNIINA, B0 ° [ 25 group L~L TRIGRZ L
B, ZTOTF A NTIE, group L-UL L group ND L~ L zE8H,  [580
B LW HFENMEV IR LEbN T\, 22BO/NEEE RS, TEFED
ftF) © Ol LEbDOMTELNLTR] LWOTHFARMTIEL, TERY
NE] BT FAPBIRIENY 2 BE, Thvie [ax B3] Oo—Icgd
%L group D L-ULDIRERT, %< OEMRA taxonomic relations T REFR{T 1T
bNDHZ &ilholz, MEMBREOENVRRE] & ThIMIT-o72 L) @
2ODTFARTH, o XK / ThAE] RPLZRsT0nD T xR b
R EEEMMEL DB DD, group D L~UL & group WD L)L T
(72X ) A& L. taxonomic relations & R S LTz,  [REF O
) EXTARDNHEILTHD [THOMHE) TH, £7 %2 MT, T4
EFZTELND TEEINFEIEFZ] 2 group LUL & group NOD L~ LDl
77T repetition & L CTHIG L, WTFNLDOT F A MZBWTH, B4R
B &S, ZHUTEEV, taxonomic relations % % PR AY group & V9 LUL
TliEe <, group ND LV TRIGTHZ LIZRoTNH EEXBND,

23



JASFL Proceedings Vol.14 2020

bizLibOHTHOAIBER
Lﬁm——«—w FTESAT, TTHSAIBERIZDONT
{HM->TLWEHhE
T A
Brunz
Pk L
LV O
| ES 750)7'7 P
P::5x
< oh
Brvhoz #roTLB
MRS
Ledt-2htb FRVLEOHBEARDL &

6 : DI LeHbDHTIEONDBHR

5.

EXY ., 1 5BOHEITOZEO/NRILIZHTED THOKTF] Tl
series & V9 taxonomic relations 23H.0r & 72 > TWLHDIZRI L, 228 O);ﬂjn
Tl repetition XL &R o> Tz, 1-DHOHEILIZE L TiX, Kaneso
(2019) (28T Dikam & OFd. series DEAFRICE D 7 F X R BMERL I LTV D
Z LD, series #ILIC LIRS MBI B B2 BD, ZTZTHRL
N7=& 512, 1 2HDHILD series DEIFRIT, @YoM E 2 R T AFAIZEY
R SN D BIfRICIR 2 TRV . 2D X 572 series &) DX, /INFE24EEL
INFEIFEENHOEFHFEDOTFAFTROEND bDOTIERWIZD, FADERIT
FRCHEBRMLETHDL EBELZLND, 2 OBOHTIZE L TX, EHFEOT X
A N TH 541D repetition 2 taxonomic relations DHLE L TRD HILDH L
OO, EFEOT XA K EE, repetition DOBERIZ, group D L~ULTZ1F T
<., group NDHLDEZFOTIGEIZI VB OEMNT D Z &N & D R
N5, iﬁ\¢%3$$ﬁAﬂ®W$ET EFEOT ¥ A M,
AN LSBT 5 L b A ST,

AbmEIZED 1 )\T‘b‘boﬁ?ﬂf:?ﬁ‘i INFEBFEAEDOHEROFERFEDO BA

FREWVWI DL, ENE TR, — L EIZIKE LLTEHLWEEZLND
<E\_5 X720 X 9 \—E@b%ﬂéo Liﬂb ITCRTERLELIIZ, #EHRED
KL D taxonomic relations 7217 % 7T H /J‘% SHEAENZENE T Z’Igﬂ%ﬁ L
NTHRTZEE 2 L5 EREOHFREIZE T 5 taxonomic relations & fE2FLD
%(ﬂif@ taxonomic relations (21X, EWAH Y | (2B OHEBEOHTEH

EWAHDH, ZOEWIE, £ OREIZE > TEMENTH DL AIRENED &
NIF50, FMNEO B AREFRSPMHER TESTELTEBER, HATE2HA
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PSDON—D % FOF EHTebile > T, ZOEVWREIDREREDIZR-
TWHHREMEA B TrZ &, Z LT, ZOEVOBFOTN., /N 3FAEID
HE2ZHZ DO 1 SOBRIZRVED AREMEIZOWT, 4% 0O FEEZ N
LTV RENR DD, HIZIE, [A—"—~—Fy FTOHRWY | OX—T
EHAT, TOR=UR [RA=N—v—Fy b 2 B 12O TES
TeLBE2 DT ENMkDED, FRRIC MIBIROEDLY | ZFtA T, Ml
Bk X MIBEROEDLD ] ITOWTTESTEEZD I ERHEKDLDONITD
W, FERE e E DB L 70 h, 72, AN, KFIT taxonomic relations
DI ST TH ST DD, F DMLO ideational D> AT LR,
interpersonal X° textual DL 2> 5 O34T, multimodality DL & D 3HT
FIZITEFEDOERED SN2 &L MEDORMODH L3 L>TEY, &
BOMERNPEE 2D,
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Picturebooks in Elementary School English Textbooks:
Do Pictures Really Help Understand Words?

B HFiT
Chie Hayakawa
A HBEMRE
Nagoya University of the Arts

Abstract

This paper is a part of multimodal studies on a typical bimodal text, picturebooks.
This time I focus on picturebooks used in English textbooks for Japanese elementary
school, where the new subject “Foreign Language” will become obligatory from 2020.

How effective are the picturebooks compiled by Japanese Ministry of Education,
Culture, Sports, Science and Technology (MEXT)? I will use pictures in a
picturebook-style Unit in Let’s Try! 1 (for third graders) and analyze its ideational
meanings especially focusing on events, cohesion and inter-event relations. The
analysis will show that the pictures have problems as teaching materials in that: 1)
some characters are difficult to track in the view of cohesion, ii) some Circumstances
contradict with the words, and iii) temporal and logical relations between events
cannot always be supposable. These problems will force teachers to use words to help
understand the pictures and throw doubt on the effectiveness of picturebooks in
English class.

I will conclude by suggesting comments elementary school teachers could utilize
when introducing the Unit to children. The analysis will also show that the Systemic
Functional Linguistics can work effectively as the framework to judge the suitability
of picturebooks as teaching materials.

1. IZT®IZ
AFEIE. multimodal text @ﬁ?\?ﬁ‘]iﬁ*‘}k VL, REROEE A SEEH R O
MPDHALMNILE D ETHHIED—BRTH D, AEITFRHIC %@Jﬂm% 4
IOD/J\%&T 2020 $f“75>%¥ﬁﬂﬂ:ézhé AERE BloZEdrE LTHWS
HASARD WIS T 5,
_ki@W@%&TﬁET%5%$EM5?¥VWi FRIZ WL DFE T2
WZITHEZN T, /INFRRDOFFERE IR Z I AN HH5E0, £ 2 THWD
XIRKRTA FHRBEICEEERENTWD (BlO - fih 2013, ERIEEHBHF
7:2014, Y —,3—2011, HH 2017, FhL - i1 2010a, 2010b 72 &),
Ll ZLo/NERTHEHEND (& THEIND) B8 FEETICH
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WHITWDRRARDH TIX, AYITRN Z LIXONEE DRI > TV D
7259 M AL, 2020 FFEEDN D O 2 SBIC SCRHE DMERRL L2, THME
REIEED ) U 3-4 4FIR) HOERS Let’s Try! 1 IZHB# STV AR (Fhf
H 1 Unit DEEARIZ 72> T D) Zxf4 & L, Systemic Functional Linguistics (LA
T SFL) O#AAIZE T 2 ideational 72 E R, FFIZ event @ EILD Liv7-,
cohesion D7~ L)z, inter-event 7227273 0 D HIBLD L7\ ZHE S %2 Y T TH
fxz o+ 5,

ZOFREFR, ZTNODOEMBEARIIUTORERE SO ERP LN D
(Dcohesion DB E . B AB D track 3LV Qevent DAERREFE D —
5T 5 Circumstance 28, = L IFDOHNE L A - Tl (inter-event DS
N5, 1 DD event & IRD event (F721% event Di#EH) I ORFREIAY - fnERAIES
RO MNDIZLN, T, R siXefed st s ko, ZLific
Ko THIR LW LR Z IR CE R0 A % <L flifke s L TR Thhviz
<V HEHTH D,

AFROFFEHL K VT, THHOMEREITTIZ, ZORARZRETHEHT
HEFICHREENHETRER0, RO A L NERET D, 7205
Hrai@ L. SFL Ot any, bt & L CORARDOENINELTF = v 7§25
Pl e LTHANTHLZ L amrd, 2FED, AMOBMNZHRICE LD
%L B OB TR A B NER B RIS AT 5 Z & T, DFiAH
PEOEEREFERLT L. QEGSHNBEOEON LA THLZ L&
KT, D2HRTHD,

UENES 2 HiClE, INERIGEHE OME A I3 2729, 2020 - D/NF
BAREEFENGRIINEIEDLDLDO), MHICE LD D, iz, £ TEib
NWADEMD—>, Lets Try! CED X 5 RS ANMEDLINLTWD A LD, fi<
5 3 Hi TR Z M HITR LIctk, 64 i D130 <, ZokaARo
ka4 . FT ideational DL, DEVFENEZ TZ L TWWH WS TE D
L, TEZTLOHBEHOBENOHHTT D, &I cohesion, D F VG A
MNEIBG L, ZNUNRERICEI DRB > TWVDIENOEENL, KRIZ
Circumstance, 5O MN ED X S IR TV D0 OBLE D, i1
inter-event, O F Y | TNENDX—T TN TETEES LB E I SR
Mo TWDIMEGHTT 5, BEE SET, ZNUOLOMREME X, 20K
DIFIZITE DR RT L TEIRGLDIZ WD, E2M0IZ< W
DEINFAEICHEAENET L, EOFEBELLELVWWRERET S, I
Lo T, BB OBEE BT 28 AMEEZ R LW,

2. INERHEFRBE (2020 FEEMEEER) OHE

INFALIGEHE OME AR 1 ITE L DT, INFAROINEREHFITRE <4
T, TAAERRER) & DAERED SO R TN D, ERICIE SHE
FEIEEN ) OJF IR TIE e Bl L PRI, DERE) LR XD, IRE R
EFRBREN 2 BREHE S L2y, —H o [SMERE) 13EF T, EEo
MERE) TR L ARSI S h D,
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2020 EFEFE[EOFFEIEMEN D Z O F BT XN T DN/ TUE & 7

DN

FEIXF ORI 2011 FFEND .,
i, 5-6 4TIt T A EFEES 723,
DEJEIZAT A KL, 5-6 FFAETHI=IZ S EE
ETNENEFHBLNE L ESTED,
AR D 1 BEALEFREE 45 4y) C. BL .
TR 70 BAAZIRRA]C, RIS - Bide

PANES e o

LT CTlCfETE >, 2D
2020 FE D
ElBNEASINDZ &
BANESEREE N
FET OB AP D DIZHKE L,
c T B DO AHBETNTER D,

% 3-4 4T
75,
AR 35 BAZRFR ()
6 ERE

1 INERIVNEEREEE
BASESERED- Ul PINESES
(FRIK) (#F)
2011 4ERE
ERHPETE | e | 00 T E
3-4 A4 5-6 A4
FERIBE3E | 35 BAAZRERY 70 HNLIRERE
B[ 2% (G 1 BAZRER) (i 2 BAZRERD)
HEFEIZCL D3I o | AAEGEIC J:é:ll:Lw«
== a BT | A= a BT A R
LRI B2 @ | i E 2T R st
W AERRIC L DM | FHREICK D/ 2 &,
2020 B2 Ef CL T LOSE | bl oL
FEhEfeEEH EEABLC. 232 | < - & DSBS 40
=r—varzX5 | LT, alia=r—v
%%&&éé?‘“ a v EXDLHERE D
BT 5, BHE RN EFRT D,
Sy gy |ASTLBOT LR
Eﬁupﬁiﬂjz & [%2%] i—;&[ ?E] <;
INHDOHEETED L ) BRBEMBMEDILD M, FBARDTNNZ LIS

F LD, HERE |

Bt

SAEDHER LT D, Lo LERRIC

B LTI EF R E DN R EIT R D720, 553
(T, IRHE B SRR LZEH b

SELIASHWLEND E TSI, ZNDBLLTOEM TH 5,

2011 NS FEi D THMEFERESE) | TliX. Hi, Friends! &\ ) B 0 ME D
TR, 2020 A S ITHT LWREEGHIC SO TRE L7e Lz Lets
Ty SHE SN TS, RUTL BERE) 2 LTk, WeCan!h 5, ZiL
Fh1, 2 EBMT, 1 HETIHEODLE TN AR—=RIZR>TWD, Fi=,
BBIXTZWN 20 9 Unit DB D 23, ED H BHO 1 Unit B THRARIZ/2 > TV
o
Hi, Friends! DEFRIZ1X, 2 28D Unit 7 D3HEKESZ & A ¥ = A MRISEEIZ L
TREARIZZ2 > TNz, HT LW Let’s Try! Tik, 20 THEKER] 13K S 9,
ﬁb@_1%®Um9&WMMﬂmwwm%L&H®ﬁKmQ%®Um
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9 |Z1% This Is My Day &5, EARAREHLGO 1 HERENT HRADEIDY &
FHnTna,

We Can!7> 513, 1 Unit DI T ERARE VI IBIZZR2L< 720 AR Y 2, 4% Unit
DI Story Time & W I LRTT 1 =V RANE S, 1 BOBAITZ
DOR—=T T RCELTHlrE —2DA M=V 1Z720 ., 2 BOEAIX, FL
FARANRHTL BN, ftEDA =V =21 L0, WANARHEZHN
7oA L= NAIERIZ I > TWND, 2 BOBARITFICHLRERH D, 1T
EICHEAHWLILTWD, fBilx21X, Thisis my cat, Pat. Pat is in the hat. > K 9 (Z
(cat, Pat, har 2%/ /THRAZ L), FFEOFICHRLDDH L o TS,
WEITIXZ oG, faARE L TROIER A N—Y 21H H1ES Who Are
You? % 3hrd %,

3. Let’s Try! 1 DDA . Who Are You?

Let’s Try! 1 Unit 9 Who Are You?l&, f2ARJED-D V272> TWT, FRx2E
ANAE LTZEARDE Y 7%1B9 9 BIZ, “Whoareyou?” (727213 72H11?)
“I'm...” (FAZ...TF) LIV EDEHIZHOTHBEIZ/R> TN D,

BADOHERR E LTIE, BITT 2=V oHERITHND L O LT, o
P OERO—EH BRI D B2 FFOEWERE), e L TR
“I see something white. Areyoua...?” (HWH DX 5, A7l ?) &
WENT D, XR=VE2DL 5L U EREHEZHLL, “Yes,lam. ’'marabbit.” (%
ITCT, IV X L) LEFEXD, Pk o2 —2 T, SEIEREY
MR AN D0 D FERIIZ, + 3BT 280NN 5), kD
p.39 TiE, FROBILOHEFIZ, FRE D SORRWBE TR E il (=1
NOFE) DI D, ZOEIZ DD, FRDY “Who are you?” & V0T 5,
W= p40 TliE, ERBFEDZEHITEDND, FREINETITHR AN
7 BLIR T ORI A TR A B B TWh a3 #init b,

ZOXEIT, BT WhAENMNERENRASTYToITEDHEN)
MTCHBAWEARIEN, =t L7220 Tl &EOFTTF NIt <EL 5,
EWVWH DX, B, BEOETETNRRZTWT, REFD EFENRZEELRATH
7o & WD RGN DR DN D DTN, EF TR, TR L ITEDT,
M DN NDE DL o Tz, TD720, =TV 2L »Th
ZEOFE L T OEE & OBIEMEAMBE XD 20 o 72, 29 L0tk
WX D0, ZOBRKOHGE, FFICT T4~ v 7 ZAOEsy ORI )4
WD DH, WHITEG T2 L THRIZU,

4. 8T
4.1 Cohesion

FTZELIEXDGEENL R THAD L, 5D 9 cohesion &iE, Z EIXDHEFE L
FROMICEESE R (D030 BHY, BKELT—ELTWAHIKES
89, Bz,
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1. FAIFER KEBIZESWVWE LT,
2. EHEEOOEFIZEDBEERONTND,

ZDO2E8E, FNEIUTIISHER TEMNE > TWA N, el CTatde L X7
INT T AR EWNTZND DG 5720, T X cohesion 3 KIT TWAHTH
%, BEEIcHESom b Z L. bobl—BLTWARITNIEAR DR
W, 72EzIE, BT TREMEIMER KERICEWE L7z WO i1 TH, #%ICEk
SEINUTOLIEoT=26857249

3. L, mEAL TEORNBOWEEZ2 015> T\nE L,

fil &3 Tk, TRER) EWHERE, M EWOEHROMIZ TH54R2Y
Wb, ZOd, B3, #il TEELEKREOZ LA S > LFEL <
LEDEHSTENZLDIEE W) Z LAY, cohesion DH D, DFY
HEDOFTERDOSH D Z LIZOMRAFIL 725,

Halliday and Hasan (1989) 1X, Z 9 L7z 07230 | Z/AEARMTEER %
cohesive device EFEN, AR D 4 DD FALXR Ay Z 25T TV 5

o MRJS (reference)
I saw a boy with a red cap. He was...
« {RH (substitution)
I would like to go there. Butif I do,...
o PELEER (conjunction)
I went there, because...
o FEEERIAEAHME (lexical cohesion)
Mine is red and yours is blue.
(Halliday and Hasan 1989: 48 ; ffili35.)I[\Z & 2 {E4)

FOSIE, IV D ERAFT, —EHTE AT E 2N -oTnD, R
X, 45O SFER OOV IZRD LD T, Z DA D do IX go there
EWVWHESEIE L, Tl T LIk o THIEHIZFE OO TV 5, B3
FiT, ESICH EHOBMRMEZ /R LT, ZODOHEZBERMIZ O/, FEER
FERAIL, [FIFRRE « MFiE « B FABES e EWAWATEENH 553, EH
HIZERHNIEMROH 2 HFEZH WA Z ETHIE ) LICER YN EEND
NI HDTHD,

FEIEH L ETZ LIED cohesion 7203, HECAEIZ IV TIL, cohesion X
EIRINDDN, T EIED cohesion (L FIZET & BIDOMNIAFIE LTz, BARD
BOLGHEITL B A, BEX—UIBRBHEDPINTWD T2, ZILD DIENNT
N TIHEME LT L2720, D F W IRAKRD cohesion & 15, #ARFDH
R —V O ERZOMIZ, M BNOFEIZL-T (24030 ] 28338d5n
DEEEEAD, TLTIO (2430 ) 1%, #AIRIIE, #EEoko Iz
Rl UG OB Z L TRBLESNS, TORE, ARZELT
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AR DN track TELHZ &N, —BMHEOHLIEAL LTEETH D,

SFL OFHI TR DI3HT v AT K& 4% L 7= Painter, et al. (2013) 1%, E
BEAIT 1T cohesion & W9 FZEIZFH W TWW R WA, BIF AL H D DOIRD L
MW 5 VAT A ZERZE LTV T, Z AU cohesion & i & B 3 &

EAbND,

1 73, Painter, et al. N HEZE L 7= character DI RD L= D L AT A TH
%, CHARACTER MANIFESTATION |X, B35 AW D8 3D D x—58 D3 i 0>
N D7D, CHARACTER APPEARANCE (X, % D AMHBHEAR D TIPS 72
DOIFBRIGIRON, BREGOSGE, TORENEDLLNE DD, BiOR—
NOHEET THEG L TWD 0, RZEWNWTWAENZRET 2®INTH 5,

complete
CHARACTER bod
MANIFESTATION ody part
metonymic
shadow/silhouette
— appear emerge
[ — unchanged — status
CHARACTER recede
APPEARANCE
varied ]
- reappear —
immediate _ attribution
later

(Painter, et al. 2013: 64 Figure 3.9 £ V) F48)

X| 1 ;: Character DETRDO LD R T A

ZDOVAT AMHIS TRIFEDRARDODEBIE M E T+ 5L., F2DXL

21T D,
# 2 : cohesion D3 HTHE R
p.34-35 p.36 p.37 p.38 p.39 p.40
reappear: reappear: reappear: reappear: reappear:
A unchanged | unchanged | unchanged | unchanged | unchanged
X &later &immediate | &immediate | &immediate | &immediate
complete complete complete complete complete
7 | appear reappear:
¥ | metonymic: unchanged
% | body part &later
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(HDH)

complete

appear
metonymic:
body part
(HDOH)

reappear:
unchanged
&immediate
complete

reappear:
unchanged
&later
complete

, )

appear
metonymic:
body part
(BDH)

reappear:
unchanged
&immediate
complete

reappear:
unchanged
&later
complete

11N

appear

metonymic:

body part
(52TED )

reappear:
unchanged
&immediate
complete

reappear:
unchanged
&later
complete

U\

appear

metonymic:

body part
(BRDOH)

reappear:
unchanged
&immediate
complete

reappear:
unchanged
&later
complete

NN

appear

metonymic:

body part
(B D )

reappear:
unchanged
&immediate
complete

reappear:
unchanged
&later
complete

appear
complete

reappear:
unchanged
&immediate
complete

appear
metonymic:
body part
(R 14 L 353
D)

reappear:
unchanged
&immediate
complete

appear
metonymic:
body part

(M ADH)

reappear:
unchanged
&immediate
complete

CUNA= T

appear
metonymic:
body part
(D)

reappear:
unchanged
&immediate
complete

usny

pruii <y

appear
metonymic:
shadow

reappear:
unchanged
&immediate
complete

KITEANZ appear L, & & 1FTH##HE L T reappear & immediate T, 3T
— VRN E TG T 5, OB EICITNNOILET L7 —Rnh 5, i
WS35 & 13447 metonymic: body part, > F W BE721F LB 2T TR
T5, ZLTTSIROR—=VIZHEY LT, K% iLH % (complete), & D
BLELIBEGET, REORXR—V TELRARBEZANT D, &) K

—Th b,

ZINRUS DT X TOEPIT Y TTE L5, FISD 2 E7ETH 5, 1
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SHOBISE N T T, OB A Z 72 metonymic: body part TEIGT D DIT,
JRTETIZEAI N5 complete T, Z D Z & %, cohesion DR _ERED & 5 D72
D, ARETIEHDRY, b O 1 DOBIMIEET, OB metonymic O H
T body part 72 D2, BETZIT 3 shadow DR A HL > TV 5,

ZOHBHRERNPOED ISR ENFTZDHIEA DD, £TFRIT. &M
BHL T, REETT o X2 REL, 202 &b, BEITHOLNZFR
DEANRATELFRFHE L, TRICEBLTEOITEIZIBED) 2B TEDH120, )
PDIBENRLTWEF R D, MoEix, BIGRFIE metonymic, FEIGRIZIL
complete ThH 5, BRIIMTHERF SN D BTV WEIX, —50
i T, &2 &l Th, ALK - Al d Lo IZx% D
FTHIDNTTND), 29 LIeRZ =2 BiEo & D LT A7, ml/h S
<D AUTE body part & X LOT BiUE, FNEFR UE D2 & o 0B85 AW
D track NEGHIZTE D720, B LOEEMTIZ2 5,

INHDORIE, ZOREKDI FNEZAH, NIRRT NEZATHSL, L
NUBER DD, TN RFISNT T, #EIX. SZIFEBRREZLD
(2, BEIREIE body part Tid72 < shadow 727z, AL WVS DIT0IED, &
DIRLDNNEZ— EFRPRERT ¥ VDT, 4 F TT o & body part 72
ST=DIT, fOTESL R WVWERDY shadow ZRELNTH, B FELT
EZET, £ FH 240 shadow 72 E KSRV (EEF LY TUTED) 22
HYSDLH, BROBMEPNELSTWESTEES 25,

4.2 Circumstance

ideational [JIZ, TX Z & % Process, Participant, Circumstance ® 3 E3H|Z
ST TR T 5201, EEbiebRILEBZLOND, £ L TRTIL.
Process (D HMDX7 kLT, Participant |ZFEDF DR THDILTZEE
(mass) CEIND, £ L TROEGE., B AMLUSNOTE R Circumstance &
Sx5D,

Circumstance |£, TEX T L DRI D S F I F R RELBLTIND
D, BEDOEIN O R DR TIX, Z @ Circumstance 23 X— T %1B9H T g
VB TN DIWNFRICEE L 725, Z @ Circumstance DAL E VD T &L IZ
FRCER L TIRESNEORK 2 DY AT A TH D,

T RO EIALBEGNED > TWGE (vary degree) & W72 W E
(sustain) OEREDH 5, HETIAHLBEENEDLLLRWGE, b HAHE
D HIRWEE (decontextualize) &, GHIIED LRV RNBEDL D (FET
HIZECEHEBROFO X VEEE RS Lo Ea D72 E) O%4 (recontextualize)
NHb, £7-. HBEHBEERNED > TV A (change context) HH HAAD
5o ENADIKICH TSGR ENINICHE -5,
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decontextualize
— vary degree
recontextualize
INTER- h same perspective
CIRCUMSTANCE — maintain context
new perspective
sustain
— degree 7 0
home
| change context out
relocate

(Painter, et al. 2013: 80 Figure 3.19 £ ¥ F38)
2 : Circumstance D 27T L

ZDOVAT LEGHHEARICE IO THL E, RIDEIITRD, HRlE
TR TDON— THAT location 27 L TWAH A, 9T sustain degree T, 15
O ZIAZBRITED BV,

DI WEFTRSH 5 & LIEBRED =T, Z2IFE<AS L new
perspective DR Z Y | [ U1 DO H T zoomout LTV 5 @TT%* zh
720 T AL E BIR AN HIE o TR L THE DML TV 2721, BLRH)
WZFED B DI > TN D,

# 3 : Circumstance D3GR

p.34-35 | location
location
p.36 sustain degree: maintain context: new perspective (zoom in)
* R DF vary degree: decontextualize (senser & L THIWKIT)
p.37 location
' sustain degree: change context: relocate
location
p-38 sustain degree: maintain context: new perspective (zoom in)
* R DI vary degree: decontextualize (senser & L CTHIKIT)
p.39 locati.on
) sustain degree: change context: relocate
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location
p.40 sustain degree: maintain context: new perspective
(zoom out + V.15 BIFR D L #E)

CDOHHFERN BN EZ DA 90, R0, KBEOBEDOBGSHEIZ /]
H— DR ERD, SETE T &, BWE RO 5 & X121E zoom in
LT, 2RO nhsZ0E)N 7 a— X7 v 7SN TEEZHE L Tz, L
L= R A8 BEITREWVO T, 2 zoomout 5 2 & TERIEN R,
2\ EDIERPDONDERIZ > TS, S HIZ, zoomout T 5 & X |INLE
BN FIE L TS, RITREBADHERDOFRNIIWDHT2H, ZOFEFE LA
W= D% A T DB ETHE UL ORIV EWITRVDIZ, 72
PR AR > 72 AW D, L, AREXOERBNLZDOFE F2E%
R EFE251F, = THRICAE THTIEI Wb 0 &, ZRE0EM
ZAWVTN D, FEER p39 DR E E D BN T pd0 OFRITIRD D, EREHY
IZE ST Grb7Rv, ZOMERBEFBROERRICEY . HOoRFbLEZ R LT
DEIFFEIE 72 WV BRMEAERE LI <o TV Db B2 b D,

4.3 INTER-EVENT

INTER-EVENT & 13H B A A, & EBDOB ORISR DL AT LA TH
%o BiblE. BRASCEEN OV AT AL o THIBOBREZ AR TE 525,
2, 2 D& REAST, 2ORBKREZESHER L 2T 620y, Ll
RIS 0 | B UBE AN C < ST 2 a3 5 e
e, RIRDBIG N TL Dutked Diald, [/ CRFRHEHE OB 0518 2 Hi
WEEHZONDDONEETH D,

HE T D REMET X, [F U activity sequence DR D1 & i < 5 E S HAVIE,
B D activity sequence [ZH 5558 H & 5, activity sequence & 1%, fFlxIX ¥
KaET5H) OXH7p, —HOEE activity DEEH AR T, EBEBEET 51T
X, TRG a2 T TRy MIEEEZAND ] TBEGZES] Ty 7<)

REe ) DL BREMNER D DN, TN OENTEVIT/>TIBEET D
&9 activity sequence % kT, DD sequence (Z 5 £ AL DHIEDKELI LN
FE. RDITREEAR 0 | BAEER D> VIZRVET, ZT5 LY
PR ORI OB DONTIE, Y2k y M98 2 EBFHLIEL LTV,

Painter, et al. (2013)(%, FEARDIEEEOBIZIZE S AOLNDHEREZ, X3 D
oz L Tnsd, FEEFCER LT\ < (unfolding)>, 5 O BIRIZ 72
S TV % My (projection) (FEFHZ DN THE, AFR Tlx b 7e ), R854
95 (succession) M [AIKF (simultaneity) 7, EH#Hi T HHEI B, HL
sequence D H17> #& & IR DIRIZIKRLEARITH 270 BIAA B — RARZED D0,
B Y ORBENERZ DN TNDEM, 7o OB NF <,
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withina
sequence
succession — between
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simultaneity
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~ projection -cause
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maintain pace
speed up
shift pac

slow
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+fulfilled (“then)

fulfilled (‘but’)

(Painter, et al. 2013: 71 Figure 3.13 X ¥ F1§)

3 : inter-event O AT A

ZDVAT HDZESWTONIARE R THRDLE, ADLHTHRD,

% 4 : inter-event DTS R

p.35 unfolding: succession: -cause & +fulfilled

=< W : unfolding: succession: +cause & +fulfilled & maintain pace
p-36 I~ 4k & OBFR © projection: real
p.37 unfolding: succession: -cause & +fulfilled

=< W : unfolding: succession: +cause & +fulfilled & maintain pace
p-38 a4 & OBEf% : projection: real
p.39 unfolding: succession: -cause & +fulfilled & shift pace: speed up
p.40 unfolding: succession: +cause & +fulfilled & shift pace: speed up

F LA ENFF OB unfolding %2 L TV T, R_X—U %8 < FUXRFHBY
WCROBENEND, BMEELTEND RSO0 -T2, &0 ) KEBEERERH D
53 (+eause) &, HUCROSGHIZKE 556 (-cause) & HHN, HIZTHEY
DORER (+ulfilled) T, MHFEREE SN 5500 (BB OV 1172

Uy,
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ZZTHHRLEWDIL, speed up DERGY. D F VAR E &GRS <
WIZONT, BEADODAE—RFR ERSTWNEEN)I HTHD, iF L A THD,
HFETIE, 1 X=VICOX 3ROEO TR0 (FF DIEH5) 2B,
ZOEIN DN D & X2, FEMICOX 1 DOfgzEMli-> Tz,
L2 L p39 i, *O@ﬂ’r‘( FEIZ 5 TEDFRMND B, ~—T%H< b
p40 TlX, £DO 5 EAEHMBELG L TLEY, 2D L DIZ, [F CREBMIZK LR
méﬂém—v®ﬁ%ﬂé %éwilomm—vft % S FEOH A
i’é &b\ IDIE, BEODAEY—RB ER>TWWHEWNWSIZ L ThHD,

BARIL., Bo—E%2 o, Zo8EMNrEEL, Ao 5, &
b\9A5 vﬂ%ﬁ@lﬂﬂ\é@f‘fﬂbﬂﬁ VERAET HESIE. B
Lo ThlDLRWEF 25, M2, FILZLE2bED / v/ nXnH LR
ENfECLE A n#%éobﬁbﬁﬂﬁoﬁé%ﬁ I, INFTRTE
TS EIERBWRTRY =0 72572 GG TR NI T
HeE, FOELIEEZET-DIC, zoomin TiX7Ze < zoomout 75 &7y, £+
DOFFRIS 0, FEEMRERIRDOFF & L TLERMT TV D72, ZDORE%E
2576, BEETIEP-< D ERFELINETLEEZD,

T2 UIBARDOEGAE, WREOREROE S L) DIE, OKEZ T Tl
ENTEIT Do VR=UBEDL DM THRETHZENTE D, DD
HEIROONH T RELTL, BRZOTHA LRSS, MZLoT, &
CEZZHTHLELLAITRKEN—U T E WO BLEN LIS S

5. ¥1%  HABOEOER R LEEBEOWTOF A
::ifm\ﬁ%ikbtm 9. ZOBREKOENT-RUTTHS :
FAL (FKR) BiE-&E D LTEY, WEEOHNBHRTN
- BO—EHR R TOHLEENBEND X2 — R T, AL
Bz mred v
Wz, BERDHDEH DL, BEENSLERSIL, —STE2 L. KHED
FF BEORGS W) [T\ — OBBNRERD VWS 2 ETHDH, BN
_%fé&uT®i9@WEﬁ@ot.
BE7ST TR TEE TS
BETZ UL\ zoomout L CHEYT 5
ZOBRICHE PRI L TWVWAD K 56:%71T%’f75§‘975§/\75> Z< W
TN TFICD oL Y TEICRETZ WD, IBARORER FIZc R A ¢
— RN ER->TWn5A
WZIS, TN mAMNEDOEESRE R THADL, ok b MLERD
X, 7294~y 7 A%, oL VK Z L > TitAl»EL 2 & Th D,
OO BARE 723 A v M, uT®i5t§®ﬂﬁ%k%2%m5
T, HEOEENEE L REBEIZKRONEDIVLERH D20, Filz

What’s this? It’s a shadow. Who’s shadow? It’s big and long.
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REDOFENINAREA S,
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FD,

Something is in the air. The dog looks up. He looks up in the sky. And...

RELWVWEWARRL, BLOAICEKX—=I2m) L oicd 5,
BBz, EOEIT, FEOE THoTm WO BN D IR0 D 2 ENE
ETH5DH,

It’s a dragon! A dragon is in the sky. This is his shadow.

RMEDARX L NPEZDHTEA D,
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Utilizing Multimodal Video Projects to Promote
Learner Agency in the Language Classroom

Peter McDonald
J.F. Oberlin University

Abstract

Promoting learner agency can be considered challenging in a university context
because teachers and students must follow a proscribed curriculum set by the
institution based on a textbook. This leaves little room for students to take ownership
of their learning or to have the power to be active in their learning. multimodal projects
such as creating learner-based videos can help to overcome this challenge. Through
creating multimodal projects, students can practice concepts and language items from
the curriculum in a learner-driven setting. Moreover, digital projects can allow
students to work in communicative contexts that are immediately relevant and
meaningful to them. Japanese university students are engaged in a variety of
multimodal communicative interactions in their first language, such as posting written
texts, images, videos on social networking sites, or the viewing and posting of videos
on sites such as YouTube. Creating multimodal video projects provides students with
communicative practice in creating multimodal texts in English, which not only
promotes digital literacy but also opens up a digital ‘space’ (Gee, 2004) in English
that would otherwise be closed to them.

This paper summarizes recent research into using multimodal materials in the
language classroom, describes a study that introduces multimodal video projects into
an established Japanese university curriculum, and reports on a student-based
evaluation of the project. Furthermore, it suggests how using multimodal materials in
the language curriculum can promote both learner agency and teacher efficiency in
the future.

1. Introduction

This paper describes a presentation on using multimodal project work to create student
autonomy in a proscribed curriculum at a Japanese university. Because space
constraints prevent including a complete description of the multimodal project, this
paper will focus on demonstrating how the multimodal project work can be used to
address one of the most difficult challenges facing teaching multimodality in language
classrooms, as identified by Van Leeuwen (2015): how do teachers create and give
feedback on multimodal tasks that allow them to meet the needs of proscribed
language curriculums without impinging upon student agency?

Addressing this question is important because although a trained teacher working
in a proscribed university curriculum can create and efficiently give effective
feedback on tasks such as speaking or writing tasks, teachers currently have no
established pedagogical approach to support multimodal tasks. In the case of speaking
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and writing tasks, there are historically established pedagogical approaches that
teachers can use, publisher based four-skills (listening, speaking, reading and writing)
textbooks contain pedagogical approaches as part of their structure, and teachers have
a shared knowledge on how to give students feedback, However, for multimodal tasks
these supports are lacking, and therefore teacher efficacy (i.e., the level of confidence
teachers have in their own ability to teach (Donohoo, 2017) is also lacking.

This paper will demonstrate that multimodal project work can help address this
challenge because it can create effective learning spaces where students can
autonomously make creative learning decisions (thus promoting learner relevancy and
agency), increase instructors’ multimodal teaching efficiency, and meet the
communicative goals of a proscribed university curriculum. A key component of the
pedagogical success of project work is the application of systemic functional
linguistics (SFL)-based multimodal research to the project’s design and
implementation. Part two of the paper will outline SFL approaches to multimodal
research and discuss the challenges of introducing multimodality in proscribed
language curricula. Part three will describe how multimodal projects can be designed
and implemented. Part four will discuss how multimodal projects can be evaluated by
students and how to use SFL approaches to give multimodal feedback. Part five will
conclude the paper by outlining project limitations project and discussing future
research.

2. SFL Approaches to Multimodality and the Language Curriculum

2.1 SFL Approaches to Multimodal Analysis

Historically, multimodal research grew out of Hallidayan systemic functional
linguistics and currently comprises three broad approaches (Jewitt, 2014). The first
approach, the multimodal semiotic approach, is based on Halliday’s (1994) original
linguistic approach, in which he argues that the act of linguistic communication can
be analyzed from the three meta-functions: ideational (representations of the world
around us), interpersonal (communicative interactions with others), and textual
(relevance to the context in which the communication takes place). Kress and Van
Leeuwen (2006) applied this linguistic approach to image-based texts to produce the
three related meta-functions as follows: the compositional function (related to the
textual function), the representational function (related to the ideational function), and
the interactive function (related to the interpersonal function). This approach has been
criticized for having a linguistic bias because it uses a system based on the language
mode to analysis non-linguistic modes (Gibbons, 2012). However, in the context of
language learning, this paper argues, as part four will show, that this linguistic bias
can be very useful for language teachers and students in supporting how they analysis
multimodal texts.

The second approach, the multimodal discourse analyst approach, also based on
Halliday’s SFL model, suggests that just as SFL can be used to deconstruct linguistics-
based texts for the underlying illocutionary force, so too can the same principles be
applied to multimodal texts. This approach, as developed by O’Halloran (2004) and
Baldry and Thibault (2006), is based on analyzing text for how the semiotic resources
create meaning through the modes, rather than analyzing texts from the perspective
of the five modes (spatial, aural, visual, gestural, linguistic) outlined by the New
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London Group in 1996. For example, language can be seen as a semiotic resource
that creates meaning through different modes (written, oral, visual) depending on the
text and the context. Thus, this approach makes semiotic resources the basis of the
analysis. This approach gives analysts the flexibility to choose which communicative
event they wish to analyze and then deconstruct the event to discover how the semiotic
resources have been realized through the application of various modes. Gibbons
(2012) has criticized this approach for emphasizing cataloguing texts rather than
discovering how the receiver interprets them. However, as the next section will show,
this system of deconstructing texts is very useful in the language classroom.

The third approach to multimodal research, interaction analysis, is in many ways
a response to the criticisms of the other two approaches outlined above. It focuses on
how verbal and non-verbal communication are integrated with material objects, the
environment, and individuals to create communitive events (Scollon and Scollon,
2003). Although it also draws on Halliday’s model where relevant, it also incorporates
a wide range of other disciplines such as intercultural communication and
sociolinguistics. In this approach deconstructing texts is not the main concern of the
analysis; rather, it is how the agent utilizes the mode and how the receiver interprets
it.

Jewitt (2014) has observed that although there are clear differences between the
approaches, they also have much in common, and the researchers and practitioners
can use different approaches depending on their research needs. This paper will
demonstrate that all three approaches can be used in the language classroom through
project-based learning to build student autonomy and teacher efficiency.

2.2 Learner Agency, Multimodality, and the Language Curriculum

Learner agency refers to individual students’ will and capacity to actively influence
and direct the learning process (Gao, 2010). It is seen as essential if long-term positive
learning outcomes are to occur in language curricula Mercer, 2011). However, learner
agency can be challenging to create in proscribed language curricula. This is because
teachers must follow set curriculum goals that institutions create to satisfy a variety
of different stakeholders (Collins and Calverson, 2009). Typically, these curricular
goals are based on the ‘four skills’ of language learning: listening, speaking, reading,
and writing. Furthermore, an important part of Japanese university language curricula,
the context of this paper, is preparing students to score highly on proficiency tests
such as TOEIC or TOEFL (Thomas, 2017).

Moreover, introducing multimodality into this constrained teaching context is also
challenging. Although multimodality has been widely researched over the past 20
years, the research has not yet made its way into mainstream language curriculums
and busy working teachers have little shared knowledge of multimodality (Early et
al., 2015). Moreover, teaching multimodal literacy and doing multimodal research is
complex because each of the five modes that constitute multimodal texts can be seen
as a separate semiotic resource with its own set of semiotic rules that must be explored
and analysed if the texts are to be fully understood (Kress, 2003) Therefore, teacher
efficacy is low in the area of multimodal teaching.

This paper suggests that multimodal project work can help teachers introduce
multimodal learning in these traditional classroom settings because it enables teachers
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to meet both traditional curricula needs and engages students in multimodal literacy.
This latter is essential in communicative language curricula because one of the
foundations of communicative teaching is that students should be communicating in
ways that are relevant and meaningful to their lives (Nunan, 1999). Therefore,
‘communicative’ curricula that do not support multimodal communication are
becoming increasingly irrelevant in modern classrooms (Hafner, 2014). The goal of
the project described in the presentation was to have the students create a multimodal
communicative text that was relevant to both the needs of the proscribed curriculum
and to those of students living in a society increasingly driven by multimodal
communication.

3. Design and Implementation of Multimodal Project

The project was designed to last over 8 weeks and comprised 13 stages (Table 1)
which were completed both during class and in out-of-class work. This long-term
approach allowed the teacher to meet both the needs of the proscribed curriculum as
well as the demands of creating a multimodal text because the teacher could work on
the project alongside the curriculum-based four-skills textbook work on a weekly
basis.

Moreover, the project was designed to give the teacher control over key stages
that would allow them to meet the proscribed curriculums needs. Consequently,
Stages 1, 2, and 3 were designed to be teacher-led. Here the teacher had the students
watch example videos, take notes, and discuss and compare videos. This allowed the
teacher to direct the project to ensure that the language learning needs of the
communicative curriculum could be met alongside the multimodal needs of creating
the videos.

At the same time, the project was designed to give students autonomy. Thus, in
Stages 4 to 9, students decided on and researched topics, created storyboards, and
shot/edited their videos. Here the teacher took a background role, helping students
realize their goals without impinging upon their creative process. Stages 10 to 13 were
designed to evaluate the project from a student’s perspective in a way that would allow
both teacher efficiency and learner agency. This was based on the research findings
of SFL, described above; the next section will explain these stages.

Table 1 Stages of the Multimodal Project

Activity

Students viewed the example videos (teacher-led)
Students took notes on the worksheet (teacher-led)
Comparison and discussion (teacher-led)
Deciding on a topic (student-led)

Researching the topic (student-led)

Planning, storyboarding or scripting (student-led)
Rehearsals (student-led)

Shooting (student-led)

Editing (student-led)

0 Performance (student-led)

W
-
&
)
(¢

— O Q0 (I ||| WD [
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11 Feedback and multimodal awareness activities (teacher-led)
I. Students re-view the example video

II. Multimodal deconstruction of the example video

III. Multimodal deconstruction of the student’s own video
IV. Multimodal awareness activities and feedback

V. Revision of student’s video

VI. Reconstruction of student’s video

12 Reshooting and re-editing (student-led)

13 Performance (class viewing and student-based evaluations)

4. Using Multimodal Projects to Promote Learner Agency and Teacher
Efficacy

The first part of the approach is to have students evaluate the videos made by the class
(Table 1, Stage 10). The student-based evaluation was based on the interaction
analysis approach to multimodal research (described above), which suggests that the
success of a communicative event depends on how the receiver interprets it in the
context in which the communicative event occurs. Applying this concept to the
language curriculum means that rather than the teacher determining the basis for
evaluating the proscribed curriculum’s language components or using multimodal
theories to deconstruct texts and ‘teach’ multimodality, the teacher bases the
classroom evaluation and subsequent lesson feedback on students’ reaction to the
videos made by their classmates.

Thus, in stage 10, students watched the class videos and evaluated from a viewer’s
perspective: 1) Which video did they feel communicated the message of the video
most successfully and why? 2) Which aspects of the video could be improved, and in
what ways? This stage is important for building learner autonomy because it gauges
students’ authentic reactions to the videos they have made. From the students’
feedback the teacher can build multimodal awareness activities that are relevant and
meaningful to the students because they have decided what the focus of the feedback
needs to be. This is important because by creating a multimodal focus with the
students based on their feedback from the evaluation, the teacher can integrate the
needs of the curriculum with the requirements of teaching multimodal literacy and of
maintaining student autonomy.

The next part of the approach (Table 1, Stage 11.1 and 11.2), is to have students
re-review the example videos (originally viewed in Stage 1) to deconstruct it from a
multimodal perspective. This is done using the multimodal discourse analyst approach
(as described above), which emphasizes examining how the semiotic resources create
meaning through the different modes.

Figure 1, Multimodal Transcription of Erase Bullying Video, provides an example
based on the work of Baldry and Thibault (2006). Here, the teacher presents the
students with an empty multimodal transcription table, with the row headings filled in
with the lesson’s multimodal focus. In the example video used in this paper, the
student decided to focus on the relationship between the visual mode and the linguistic
content contained in the verbal mode. However, modes never communicate in
isolation, so it is important to show the students how the modes make meanings within
the wider context of the whole text. Thus, in the example shown, the row headings are
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not only filled in with the visual and verbal modes, but the audio mode is also included
because it plays an important role in communicating the video’s message. Of course,
other potential semiotic resources in the text could be examined, but focusing on only
a few modes is important because multimodal analysis can become very complicated

and time consuming.

Figure Multimodal Transcription of Erase Bullying Video

(https://www.youtube.com/watch?v=c1WBzMLgixM)

Visual Mode Linguistic Aural Mode
Mode
Opening Interior shots of Silence Atmospheric,
Scenes school sinister music
Shots of student Atmospheric,
walking, looking sinister music
behind her, worried
look on her face
Long shot: Music is cut to
Main Event View of student’s. silence
face and protagonist
from behind
Shot of victim’s ‘Hey, loser!” Sound of one
face note in distance
Shot of victim’s ‘Leave me Note rises in
face alone!” pitch
Protagonist Computer Note rises in
confronts victim clicks pitch
Sinister sound
effects
Climax Protagonist’s When a child Note
face changes to shares hurtful rises/increases speed
numerous faces of comments online, | in pitch
victims of bullying that is Sound effects
(Fast cuts) bullying. increase speed
Sudden cut
Information Web page Visit ‘Erase None
Bullying’ to learn
how to help your
child stand up to
bullying.

As the Erase Bullying example (Figure 1) shows, the video has a clear dramatic
structure with an introduction, a main event, a climax scene, and an information page.
All the modes work together to create these structural changes, and the goal of this
activity is to have students identify the ways they do this. Figure 1 presents the results:
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in the opening scenes, feelings of anxiety and foreboding are created visually by
interior shots of the school and shots of the student’s worried face, which are
supported audibly by sinister music. To mark the change from the opening scenes to
the main event, the music of the opening scene is suddenly cut to silence (a key part
of the musical mode), to be replaced by one note. The verbal mode is used to convey
the negativity of the situation (‘Hey, loser!” etc.), which is supported in the visual
mode with shots of the faces the victims of online bullying. The climax is created by
all the modes sending similar climatic messages: the visual mode uses fast cuts to
show different faces of students who have been bullied, and the key message of the
video is shown in verbal mode through written text (‘When a child shares hurtful
comments online, that is bullying’); and in the aural mode the one note and
background sound effects increase in speed to be suddenly cut when the video’s key
information (a help website page and the slogan) is presented in the verbal mode.

The next part of the approach is to have students follow this example by
deconstructing their own videos, paying attention to how the cohesive ties between
the modes create structure in the video. Here, the students must think critically about
to what extent the modes work together to support each other to communicate the
message of the video with a view to remaking and improving their own videos.
Subsequently, students work on revising key sections of their video based on
multimodal awareness raising activities. SFL offers a wealth of recourses that can be
successfully exploited in multimodal settings, but this paper has space only to focus
on one example based on Halliday’s theme/rheme mapping using the textual meta-
function (Halliday, 1994). As the following analysis will show, mapping the thematic
development allows the students to highlight key errors that can negatively affect
clarity of meaning and create problems in the communicative relationship between
the visual and verbal texts.

In the first stage, students write down the visual/verbal multimodal text relations
in their own videos (see example in Figure 2, Visual/Verbal Relations in Students
Video, regarding the student’s video). Next, with help from the teacher, the students
isolate the linguistic mode and analyze it for theme/rheme cohesion and clarity of
meaning (Figure 3, Theme/Rheme Cohesion in the Student’s Verbal Text), and
rewrite the original text (Figure 4, Theme/Rheme Cohesion in the Student’s Verbal
Text).

As Figure 4 shows, students make many common errors that are easily self-
corrected: for example, in theme one, using first person rather than third person; in
rheme two, using vague vocabulary, etc. However, for the purpose of this discussion,
the focus is on how to use a theme/rheme analysis to demonstrate students’ key
weaknesses in linguistic cohesion and the impact these weaknesses can have on the
multimodal cohesive ties between the linguistic and visual texts. In the example
shown (Figure 4), text students added a new theme, ‘plastic straw’ (by which they
mean cigarette filters) in theme 2. However, upon close theme/rheme analysis it
becomes clear that theme 1 has already introduced this concept. A more cohesive
approach would be, rather than introducing a new theme in theme 2, to introduce the
concept of cigarette filters in rheme 2. This replaces the idea of ‘litter” with the more
precise concept of cigarette filter and then represent theme/rheme 1 with the pronoun
‘it’ in theme 2. This, repetition of the main topic and claim through the insertion of a
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pronoun to represent the preceding sentence is a standard cohesive device in academic
writing, and its application here greatly improves the flow of the verbal text.

The other key change in the text the theme/rheme analysis illustrates is the need
to conflate theme/rheme 4 with rheme 3. Thus, theme 3, ‘microplastic’ is moved into
rheme 3, and anaphoric reference (‘this is because the cigarette filter’) is used to refer
back to theme 2. Furthermore, from the SFL perspective, this use of theme/rheme 3
has now been transformed into the predicted theme, which is used to give empathic
emphasis to one element of the text (Thompson, 2004). In this case emphasis has now
been shifted to ‘cigarette filter,” a key agent causing marine pollution.

Once students have improved the cohesive structure of the verbal text, they can
turn their attention to improving the visual/verbal text relations. In this example, the
students decided to change many of the images accompanying the verbal text. The
theme/rheme mapping supported this process because it gave students a clear new,
revised linguistic text with which to work. Students used the revised text to examine
the image accompanying each theme and each rheme and evaluate how appropriate
they were to the overall message the text was trying to communicate. It was decided
by the students and the teacher that reducing the number of images and improving the
types of images accompanying the text could improve cohesion. The results of this
are shown in Figure 5, Visual/Verbal Text Relations in Students Video with Revised
Verbal Text, and Figure 6, Visual/Verbal Text Relations in Students Video with
Revised Verbal/Visual Text.

Comparing the figures, the two images accompanying theme/rheme one (Figure
5) were cut and replaced with one image (Figure 6, theme/rheme 1). This was justified
because it supported the key concept of humans ‘littering”’ the sea with cigarette filters.
The image for theme/rheme 2 (Figure 5) was replaced by a closeup of a cigarette filter
burning (Figure 6, theme/rheme 2). This was justified because it replicated the key
word/concept in the rheme (the cigarette filter). The images for theme/rheme 3 and 4
(Figure 5) were replaced one image of a human hand holding micro plastic in sand.
Again, this image was justified because it replicates the key word in verbal text,
microplastic. Replication of key words and concepts from the linguistic text
exemplifies the use of visual/linguistic text relations as defined in the multimodal
semiotic approach (Unsworth, 2008).

Figure 2 Visual/Verbal Relations in Students Video

Visual Verbal

Image of hand putting cigarette out in | If you liter cigarettes into ponds and

sand the sea

Close up of cigarette burning Plastic straw is a big problem because
of marine pollution

Image of sea with green things Microplastic is included in the

floating on it cigarettes

Images of cigarette butts Microplastic has time to decompose
ten years
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Figure 3 Theme/Rheme Cohesion in the Students Verbal Text

Theme Rheme
1 Ifyou 1 litter cigarette into pond and
sea
2 Plastic straw 2 is a big problem because of

marine pollution
Microplastic is included in the cigarette
4 Microplastic 4 has time to decompose ten
years

w
w

Figure 4 Revised Theme/Rheme Cohesion in the Students Verbal Text

Theme Rheme
1 If yo# smokers 1 litter throw cigarette filters
into the pond and or sea
2 Plastiestrew It 2 is-a will cause a-bigproblem
beecase-of- marine pollution
3 This is because the 3 is made up of microplastic,
cigarette filter which takes ten years to
decompose.
4 Microplastic 4 her—timeto-decomposeten
years

Figure 5 Visual/Verbal Text Relations in Students Video with Revised Verbal
Text

Theme Rheme
1 If smokers 1 | throw cigarette filters into the pond or sea

2 It 2 | will cause marine pollution

3 This is because | 3 | made up of microplastic, which takes ten years to
the cigarette decompose.
filter is
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Figure 6 Visual/Verbal Text Relations in Students Video with Revised
Verbal/Visual Text

Theme Rheme

1 If smokers 1 | throw cigarette into pond or sea

Image | Close up of hand putting out cigarette in the sand

2 It 2 | will cause marine pollution

Image | Close up of cigarette filter burning

3 This is because | 3 | made up of microplastic which takes ten years to
the cigarette decompose.
filter is

5. Challenges and Suggestions for Future Research

One of the challenges of multimodal activities is that because of the complicated
nature of multimodal texts, multimodal tasks can often veer off in different directions
that may deviate from the proscribed language curriculum. For example, in some of
the student-created videos shown in the presentation, although students created
excellent videos that received high ratings in the evaluation from their classmates, the
videos didn’t use the linguistic mode to create their meaning, instead doing so through
visuals, music, and gestures. Thus, although students created an effective multimodal
project, from the perspective on the proscribed curriculum, based on having students
create communicative linguistic output, the video project didn’t support the
curriculum.

This illustrates an underlying issue with multimodal texts and the use of language.
When creating multimodal texts, the dominate mode, the mode that sends the main
communicative message of the text, may not be the linguistic mode. Batemen (2014)
points out that in video text, images, sound, and music often have a more important
role in the message communicated than language.

More research is needed to address this issue. Perhaps one way forward is to use
the Halliday (1994) and Kress and Van Leeuwen (2006) meta-function approach
outlined above. Teachers can use the three meta-functions to analyze the videos they
are selecting for classroom use to evaluate how suitable they are. For example, the
Erase Bullying video, as the multimodal transcription in Figure 1 shows, primarily
expresses its message through the representational/ideational function. The video
focuses on images of the participants and the circumstances to create a dark
atmosphere. The video’s interpersonal/interactive messages are also created visually.
The fast-cut close-up images of the various victims’ faces support the overall
impression of foreboding. The linguistic resources, shown in the linguistic mode
column, has a limited role in supporting the message; they are only used at the climax
of the video. Consequently, when teachers select videos for Stage 1 (see Table 1) of
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the project, they may find it beneficial to pay attention to how the videos employ the
linguistic resource to create the overall communicative message and choose videos
with a with high interpersonal/interactive content but low representational/ideational
content. Thus, awareness of how meta-functions and modes are used to create
communicative meaning in the videos may better equip teachers to meet the needs of
the curriculum when using multimodal platforms.

However, despite the challenges of using multimodal materials in proscribed
language curriculum settings, as this paper has demonstrated, multimodal project
work offers teachers a classroom approach that helps them prepare students for both
the communicative needs of the modern age and the curricular requirements of their
institutions. Moreover, it also enables students to express themselves freely and
creatively in modern literacy contexts.
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Understanding Explanatory Texts in Japanese Schoolbooks
in Their Relations to Systemic Concepts

g B
Katsuyuki Sato
RE) I ZFKRF

Mukogawa Women’s University

Abstract

This paper presents an interim report on a research project ‘Developing the ability of
junior high school students to think and to communicate utilizing ameliorated
Japanese school grammar’.

As I have already given several papers on the problems of the traditional school
grammar (the so-called Hashimoto grammar) and some modifications to it elsewhere
(Sato 2013), here I would like to present a sample teaching material in the form of the
learning task based on an explanatory text in a junior high schoolbook and an analysis
of the result of the task performed by the students.

The school grammar of Japanese is based on ‘bunsetsu’, similar to ‘postpositional
phrase’ but essentially a phonological (metrical) unit, which has been making it
difficult for students to construe Japanese sentences structurally, hence texts logico-
semantically and cohesively. However, since the Hashimoto grammar is the basis
for Japanese grammar education, not by denying it and replacing it with another
grammatical framework but rather by presenting a modified version of it utilizing
reading-comprehension materials printed in Japanese schoolbooks, I would like to
contribute to the development of students’ logical and communicative abilities.
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Abstract

This paper investigates how linguistic orientation proposed by Dusrt-Andersen (2011)
can be implemented into language learning. Linguistic orientation pays attention to
fundamental differences according to the purpose of communication, and proposes
three types of languages, e.g. situation-, speaker- and hearer-oriented languages. It is
pointed out here that grammatical features peculiar to each orientation type have been
overlooked, or they are merely mentioned without evaluating their real value in
understanding language. For instance, a hearer-oriented language, English, possesses
characteristics that are not easily conceivable by speakers of a situation-oriented
language, Russian. It has not been clearly stated, but the inconceivability here is often
what causes difficulty in language learning.

1. Grammatical variations

Grammar is not an ad-hoc artefact, but it reflects what speakers have gone through in
the past, and cultural practices are essence to shape grammar in a particular way.
Therefore, dialectal differences found in a language presuppose cultural differences
in each speech community. Thus, through historical changes, each language has made
itself suitable for a certain main function. The diversity of this type is even visible
among the Indo-European languages.

One of the extreme examples can be found in Russian. Let us take a look at
constructions referring to possession, as illustrated in (1). Contrary to the English
counterpart, Russian has two types of construction. (1a) has a lexical verb imeti ‘have’
(action schema in Heine 1993) whereas (1b) contains a phrase ‘a possessor is with a
possessed object’ (companion schema in Heine 1993). The difference between them
is that in (1a) abstract nouns are involved, and in (1b), concrete nouns. What this
means is that possession in Russian is divided into two types according to whether a
possessed object is physically visible or tangible (i.e. (1b)) or not (i.e. (1a)).

Russian
(1) a. Ya imeju mnenie
I have.PRS opinion.ACC
‘I have an opinion.” (abstract noun)
b. U menja jest’ kniga
with  LACC.SG  exist.PRS book.NOM
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‘I have a book.’ (concrete noun)

Similarly, in (2), the existential clause exemplified in (2a) is an affirmative clause
and (2b), a negative clause. A rule of physical visibility or tangibility is also applicable
here, but in this case, negation plays a role. By negation, the existence of an object is
categorically ruled out, i.e. an object is not visible or tangible. Notice the difference
in case marking in (2), and negation triggers the alternation of the case marking in
Russian. (2a) has the unmarked nominative case, but the negated clause in (2b) has
the marked genitive case.

Russian
2) a. Byla  kniga
was  book.NOM
‘There was a book.’
b. Ne bylo  knigi
NEG was  book.GEN
‘There was not a book.’

2. Design of grammar and linguistic orientation

Typological studies have identified various constructions across different languages.
Their historical developmental paths have been identified, creating typology also at
diachronic level. However, the diversity is merely documented, but motivations for
creating a certain construction is only partially explained. What underlies these
diversities can be understood in terms of fundamental demands for communication in
each speech community. This functional aspect of typology has been rather poorly
studied, but Durst-Andersen (2011) has paid attention to the functional demands of
our communication and comes up with a distinction dividing languages into three
groups, e.g. reality, speaker and hearer, and he terms this distinction as linguistic
orientation. According to his approach, grammar in each language has been arranged
its grammar to fit in one of three orientations. The characteristics described so far can
be summarised in Table 1.

Table 1. Characteristics associated with orientations

Reality Speaker Hearer
Representatives Russian, Chinese, Bulgarian, English, Danish,
etc. Japanese, etc. etc.
Basic unit Situation Experience Information
Speaker orientation  Third person First person Second person
Speaker function Reporter Commentator Informer
Identification mark  Aspect Mood prominence Tense
prominence prominence

This classification can be applied to language teaching and learning. Let us
consider the earlier Russian examples in (1) and (2) again from a different point of
view. Languages with reality orientation are concerned with a current situation ‘here
and now’ in conversation, which presumes that interlocutors are familiar with their
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surroundings. Thus, the grammar in this type distinguishes a physically
visible/tangible situation from an abstract concept or an imaginary situation. The
distinction found in the examples in (1), or the case marking alternation in (2) are a
result of this, and grammar is made so that it raises awareness of visibility or
tangibility concerning elements in a situation.

Contrary to this, English is a stereotypical hearer-oriented language, i.e. the
grammar is shaped so that hearers can decode a message in utterance with minimum
effort. For instance, there are two types of article in English, i.e. definite and indefinite,
and they are employed to signal the identification of objects referred to in a context.
This signal is made for the sake of the hearer’s better understanding, and it is speakers,
not hearers, that have to make effort in communication. It is often stated that the use
of the definite article is relied on the discourse information, i.e. discourse old, but this
should be rather considered as hearer-identifiable (cf. Birner, 1994). Thus, book in
(3a) is new to a discourse as well as a hearer, but in (3b), without a context, the definite
article can suggest that either a hearer is familiar with the reference but new to a
discourse, or it is an old reference to both the hearer and the context.

3) a. He was reading a book.
b. He was reading the book.

Three types of orientation listed in Table 1 can form a hierarchical pattern, and a
higher type can include the lower ones as shown in Figure 1, i.e. a piece of information
to the hearer presupposes an experience by the speaker, and an experience
presupposes that there was a situation. This is not an accident, but they are historically
related. The sequence in Figure 1 is related to the historical development. The original
one is reality-orientation, which first develops into speaker-orientation, and some ends
up as hearer-orientation. Also, it should be noted that a newer form can contain older
ones.

Reality-orientation

SN

Hearer-orientation Speaker-orientation

~_ -

Figure 1. Historical sequence of orientation types

Russian and English exhibit extreme cases, but English has gone through various
stages of orientation, showing signs of speaker-orientation in the Old English period
(Toyota, 2009a, 2012). The shift in orientation is hardly ever discussed in the history
of English, but its contact with Old Norse, especially in the northern part of the British
Isle, had an impact on the language more significantly than previously thought. What
is unique in this contact is that languages or dialects involved were all mutually
intelligible. Since the primary stress falls on the first syllable in Old English, the word
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endings were simplified since it was hard to understand when dialectal variations were
added to the phonological pattern. All these were at least partially, if not fully,
responsible for the loss of case marking. However, as Toyota (2012) points out, Old
English had already had a very simplified case marking system, especially visible in
the nominative and accusative cases. These two cases are identical in both masculine
and neuter nouns in the strong declension, as shown in Table 2. The strong declension
marks the differences according to gender, number and cases more clearly than the
weak counterpart, as shown in Table 3. These two cases are mostly used for marking
the actor and undergoer, two important elements in a clause. Identifying these two
participants in a clause is one of the prime functions of the case marking. Thus, the
lack of distinction between these two cases, especially in the strong declension,
deprives the case marking of its functional value in grammar, and normally leads to
its loss.

Table 2. Strong declension in Old English (stan ‘stone’, séip ‘ship’, giefu ‘gift’)

MASC FEM NEUT
SG PL SG PL SG PL
Nominative | Stan stan-as | gief-u Sief-a S¢ip S¢ip-u
Accusative | Stan stan-as | gief-e Sief-a S¢ip S¢ip-u
Genitive stan-es stan-a Sief-e Sief-a scip-es scip-a
Dative stan-e stan-um | gief-e gief-um | scip-e Scip-um

Table 3. Weak declension in Old English (nama ‘name’, tunge ‘tongue’, éage
Ceye’)

MASC FEM NEUT
SG PL SG PL SG PL
Nominative | nam-a nam-an | tung-e tung-an | éag-e eag-an
Accusative | nam-an | nam-an | tung-an | tung-an | éag-e eag-an
Genitive nam-an | nam-ena_| tung-an | tung-ena | éag-an eag-ena
Dative nam-an | nam-um_ | tung-an | tung-um | éag-an eag-um

The change was instigated by language contacts, and this was when both the
definite and indefinite articles were created in English (cf. Toyota and Kovacevi¢,
2010, 2012), e.g. the article system in English emerged through an effort to make sure
that hearers can clearly understand what has been said, and a speaker leaves
grammatical hints in a clause to track down the information. It is important to note
that languages that have gone through a shift in orientation normally preserves earlier
characteristics as historical residues. Thus, reality- and speaker-orientation can be
found even in English in certain registers, e.g. diary, and spoken register often shows
characteristics of reality orientation. This can be also seen in the fact that there is no
written-spoken register dichotomy in Russian.

English is one of the rare hearer-oriented languages, and its unique
characteristics were made possible due to the contacts among the mutually
understandable dialects or languages in its history. Europe saw much language
contacts throughout its history, but as Heine and Kuteva (2006) present, contacts
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became more intense during certain periods, e.g. the Renaissance (the 15" century)
and the Age of Enlightenment (the 18™ century). This was when a number of changes
towards the modern languages in Europe occurred, e.g. creation of the passive voice,
the periphrastic perfective aspect, etc., and a large part of the changes can be attributed
to contacts. However, there were areas where contacts did not occur or were restricted
and the lack of contacts is visible in the conservation of earlier orientation. For
instance, Russia did not allow the Enlighten movement to get a firm foothold in the
country due to the political policy by Catherine the Great. In fear of uprising in Russia,
contacts with the Western Europe, especially France that saw the French revolution,
was forbidden. The shaded areas in Figure 2 represent areas with much contacts.
Russia is outside of this area and therefore, Russian has preserved much archaic
grammatical structure including reality-orientation.

English is within this area, but it should be noted that its contact differed, since
languages on the continent interacted with languages from different language families,
and these languages were not mutually intelligible. English saw a diglossia with
French for several centuries, but it was restricted to the language of administration
and the majority of the Great Britain saw contacts among dialects of Germanic
languages including Old Norse. Thus, the situation was different for English and
mutual intelligence was the key to create hearer-orientation.

GASEN

G55,
%

A

e

Figure 2. Areas influenced by the Renaissance and the Age of Enlightenment

3. Perspective shifts and learnability according to orientation

Towards the end of the 19™ century, so-called recapitulationist hypothesis was
actively discussed in biology, instigated by a German biologist Ernst Haeckel (1874).
It refers to “the appearance and subsequent loss of structures in ontogeny [individual
development of the foetus], which in related taxa are retained in the adults. Thus it
refers to the loss of an ancestral character in later embryonic stages in one phyletic
lineage, but the retention of this character in living species of other lineages derived
from the same common ancestor” (Mayr, 2001: 28). However, notice that Haeckel’s
definition, i.e. ‘ontogeny recapitulates phylogeny (evolution of phylum/species)’ is
rather too strict, assuming almost every step found in evolution in ontogeny. Thus, the
Haeckel’s theory is no longer wholly accepted, but most of the sequences seem to
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show similar patterns. Lamendella (1976) is probably one of the first scholars to have
applied this hypothesis to linguistics, and others such as Givon (1979), Bickerton
(1981), Hallonsten (2008) and Toyota (2009b) follow the suit. These works are mainly
concerned with the sequence of development, but Hallonsten compares acquisition of
English gerund with its historical development.

If one follows this line of argument and analyse linguistic orientation in relation to
language learning, the chronological circle shown in Figure 1 becomes useful. In other
words, language learning or teaching can be based on the chronological development
of linguistic orientation, starting from reality orientation. In this sense, learning a new
language is not just a matter of memorising sets of vocabulary and grammatical rules.
English speakers, for instance, are not so aware of, or do not pay attention to
abstractness of an object when they speak English. On the contrary, Russian speakers
do not see an event from a hearer’s perspective, and thus description may be subjective,
making it hard for hearers to comprehend. By implementing orientation, one can raise
awareness of hidden and subtle hindrances in learning a new language. In addition,
there may be some differences of learnability based on the combination of the
orientation type of a learner’s first language and a target language. Thus, Table 4
yields patterns of a learner’s first language and a target language combined, resulting
in three levels of difficulty, marked by asterisks, i.e. the more asterisks there are, the
more difficult it is to learn. The combinations involving reality- and hearer-orientation
are the hardest to learn, since what a learner has to learn is not simply grammar and
pronunciation, but hidden purposes of communication, too. On the other hand,
languages belonging to the same orientation is the easiest, since the underlying
purpose of communication is commonly shared.

Table 4. Combination of orientations in language learning

L1 Reality-orientation Speaker-orientation | Hearer-orientation
L2
Reality-orientation | * woE ok
Speaker-orientation | ** * *x
Hearer-orientation Hk *x *

Some grammatical features are closely intertwined with culture and history. For
instance, Russian noz ‘knife’ is masculine and vilka ‘fork’ is feminine. This is so due
to a Russian superstition that if a knife is dropped a male guest will come, and if a
fork a female guest can be expected. This kind of grammatical features may have to
be learnt individually, and it may not be reflected on Table 4. However, something
more fundamental in our cognition, such as abstract-concrete distinction, subjective-
objective view, presence/absence of evidence for statement, etc. are what
differentiates orientation. By becoming aware of these, a learner acquires a cultural
competence, becoming capable of producing natural utterances.

4. Conclusion

Differences among languages can be classified according to linguistic orientation.
These differences are accumulation and reflection of their history and social practices.
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Thus, acquiring a new language automatically means that a learner acquires a good
command of grammar with a decent amount of vocabulary, but without learning
various features characterised by three orientation types, it is difficult to communicate
naturally. Linguistic orientation can be beyond mere theoretical description, but may
be implemented into various practical matters, such as improving teaching materials.
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The Program of JASFL 2019

Dates: October 19 (Sat) and 20 (Sun) 2019
Venue: Yasuda Women’s University https://www.yasuda-u.ac.jp/

October 19 (Saturday)

12:45 -13:25 Registration (Building 1 5th floor)

13:25-13:35 Opening Remarks

Room 1 (1511) President of JASFL  Virgina Peng (Ritsumeikan University)
13:40 — 14:20 Paper Session 1

Room 1 (1511) Chair: Masamichi Washitake (Aichi Gakuin University)

Jing Linghong (Doshisha University Graduate School Student), Noriko Ito (Doshisha University)
[To be presented in Japanese]
‘Analysis of Dialogue Breakdown with a Chat Dialogue System and User’s Communication Strategies’

Room 2 (1507) Chair: Hidefumi Miyake (Yasuda Women’s University)
Yuya Kaneso (Toyo Gakuen University Adjunct Instructor) [To be presented in Japanese]
‘The Unique Taxonomic Relations in the Introductory Unit of Japanese Social Studies Textbooks for
Third Graders’

14:25 - 15:05 Paper Session 2
Room 1 (1511) Chair: Noriko Ito (Doshisha University)

Room 2 (1507) Chair: Virginia Peng (Ritsumeikan University)
Chie Hayakawa (Nagoya University of the Arts) [To be presented in Japanese]
‘Picturebooks in Elementary School English Textbooks: Do Pictures Really Help Understand Words?’

15:05 - 15:20 Coffee Break
15:20 - 16:00 Paper Session 3
Room 1 (1511) Chair: Patrick Kiernan (Meij 1 University)

Peter McDonald (J.F. Oberlin University) [To be presented in English]
‘Utilizing Multimodal Video Projects to Promote Learner Agency in the Language Classroom’

16:05 — 16:45 Paper Session 4
Room 1 (1511) Chair: David Dykes (Yokkaichi University)
Crystal Lam (The Hong Kong Polytechnic University Graduate School Student)
[To be presented in English]
‘Representation of Social Identities and Story Telling in Japanese Fictional Television
(Dorama)—1Japanese Fictional Television Dramatic Dialogue Analysis from a Systemic Functional
Perspective’

16:45 - 16:55 Coffee Break

16:55 - 17:30 AGM Room1 (1511) Chair: Hidefumi Miyake (Yasuda Women’s
University)

18:30 —20:30 Reception Hotel Granvia Hiroshima 21F Sky Restaurant and Lounge

(Participation Fee: 6,000 yen)
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October 20 (Sunday)
9:30 — 10:00 Registration

10:00 — 10:40 Paper Session 1

Room 1 (1511) Chair: Kazuyoshi Iwamoto (Kyorin University)
Katsuyuki Sato (Mukogawa Women’s University) [To be presented in Japanese]
‘Understanding Explanatory Texts in Japanese Schoolbooks in their Relations to Systemic Concepts’

10:45-11:25 Paper Session 2

Room 1 (1511) Chair: Noriko Ito (Doshisha University)
Junichi Toyota (Osaka City University) [To be presented in English]
‘Impact of Fundamental Linguistic Differences on Language Learning: Focusing on the English
Grammar’

11:25-11:40 Coffee Break
11:40 - 12:20 Paper Session 3
Room 1 (1511) Chair: Makoto Sasaki (Aichi Gakuin University)

Jack Pun (The City University of Hong Kong) [To be presented in English]
‘An Exploratory Study of Meaning Negotiation in Traditional Chinese Medicine (TCM)
Consultation— A Case Study of Hong Kong’

12:20 — 13:30 Lunch
13:30 - 14:40 Special Lecture
Room 1 (1511) Chair: Virginia Peng (Ritsumeikan University)

Dr. Masa-aki Tatsuki
(Emeritus President of the Japan Association of Systemic Functional Linguistics,
Emeritus Professor at Doshisha University)
[To be presented in Japanese]

‘On Grammatical Metaphor and Grammaticalization: Their Differences and Interpretations’

14:40 — 14:50 Closing Remarks
Room 1 (1511) Vice President of JASFL. Makoto Sasaki (Aichi Gakuin University)
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