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Picturebook Storytelling Technique to Bring Out Children’s
Prediction:
Improving the Picturebook Storytelling Skill of Foreign
Language Teachers in Elementary School

B FLT
Chie Hayakawa
A HBEWNRE
Nagoya University of the Arts

Abstract

English education in elementary school is becoming more and more important as the
new subject “Foreign Language (English)” became obligatory for 5th and 6th graders
in 2020. This paper is a part of the research which tries to improve the English
picturebook storytelling skill of college students in the elementary school teacher
training course.

Good storytelling is expected to bring out children’s prediction so that they can
make more comments about the story. Researches on elementary school English
education, however, show very few techniques teachers can use to question students
to elicit such prediction.

This paper proposes to seek “pattens” in picturebooks. “Patterns” refer to
regulatory repetition of phrases or regulatory change in days of the week or numbers
of characters. | categorize the patterns into three types based on the framework of
Systemic Functional Linguistics: 1) ideational, 2) interpersonal and 3) textual.
Teachers can ask different questions according to the patterns picturebooks show.
Such technique has the following benefits: 1) teachers know what they should ask to
students, 2) students take more interest and attention to picturebooks to find patterns,
and 3) realizing patterns in the words enable students to comment in English more
easily.
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il &+ 5. Eric Carl @ The Very Hungry Caterpillar (FBRE [ 6 Z HEBTe
L)) o—# %2/ TH5

On Monday he ate through one apple.

But he was still hungry.

On Tuesday he ate through two pears,

but he was still hungry.

On Wednesday he ate through three plums,
but he was still hungry---
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What day comes next? Monday, Tuesday, ---and?— FAE X412 RE DI
F61T Wednesday.

What will he eat next? (“Z4E1Z & - CTliZ, Next, what fruit?> &L 5 ([ZZE R %
b L TH RV — TRIN D WEOREFEIL Strawberries 72 &
How many? One apple, two pears, ---and? — T X5 KW EDHKGEIX
Three, F 7213 Three plums.
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In the light of the moon a little egg lay on a leaf.
One Sunday morning the warm sun came up and—pop!—out of the egg came
a tiny and very hungry caterpillar.
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Whose egg is this?
He is very hungry. What will he do?
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(Halliday and Matthiessen 2004: 29-31)
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Z OHAIFL, JCITE 4 HiTHLY &H1F 72 The Very Hungry Caterpillar ©—
255 (EFERINC X D)

On Monday he ate through one apple.

But he was still hungry.

On Tuesday he ate through two pears,

but he was still hungry.

On Wednesday he ate through three plums,
but he was still hungry---

Z DA, HEINFET L5 &RV NT & LTI, What day comes next? @ X
N, NE—V BT HE ) O5%EREIZTHISELORE - & i)
7259,
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Ellen Stoll Walsh /£ Mouse Paint ®—¥Z #2142 (GRFITIFIINZ L D)

The red mouse stepped into a yellow puddle and did a little dance.
His red feet stirred the yellow puddle until---

“Look,” he cried.

“Red feet in a yellow puddle make orange!”

ZDERIE. RO EEANIR I D EAEQNTIR D & D FER N TR & R T
X720, FLT, FROES ERE— BT A, OB EEEE
2T IREND -

The yellow mouse stepped into a blue puddle.

His feet mixed and stirred and stirred and mixed until---
“Look down,” said the red mouse and the blue mouse.
“Yellow feet in a blue puddle make green!”
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TR T, BHLAETOLIIT No. E W IHIRETIEZ2 <, Try the basket. & \»
VT RNNARAEH 2D, RRX—UT, TRNRNAAEBY ARy hOHEEFF
HEFDERLHoE Spot WHEROMY | WREII NNy B R THKD S,

ZOX I REIE, KIEDONRZ— L TND LD T, HlZEDNF—
vEIDESHALT, BFICESHICHEER [TH) 238 T0n5, 2F0,
(WD HDONRE = LE) T ENRE 2D, ZORERLNOE EITED 2
A9 EW)THITH D, WiEET T Ishebehindthe -2 &9 IV T 230
EENTWD I BIE, FRLFICFE T T, Spot T oMS 702 EAFHE
b, LMoL, There’s Spot! He’s under the rug! &5, Wo i L B2 2 A5
ML DT ET, MREN T A~y 7 AE LB Z L&A IC TS
%, % 2T Try the basket. &\ 9 BISICHEX L, A 2% Spot X200 572
AHIZENTFRUTEHDTH D,

Z DL D G THENN HW D ~E FE L LTIE, Is he inside the basket?
No? DL HIZ, HFETONRY— LFELUIKE (= No) = LT+ TRT S
T, [AENTEY ) WO REORZZFISHTLEAH, HENE
BIHIIZ No? L RIVNT D 2 &2k - T HITIREND D Yes! &9 G
SlEHFTEVIRATH D,

5.3 Textual 72 /8% — 2

BPRIZ, textual 728 % — 2 L id, OABITHK - MO LR E, ALHEKRD
WEIEDNH — N7 o TWBEADZ L Th D, BEIZH 7= The Very Hungry
Caterpillar 1%, 5.1 #ilZ 3\ T Ideational 7273 % — > @ iR & L C R 7273,
D URFGEEZIUE, Textual 72l LTRAZZEHTE S GRINIF)INC X
%)

On Monday he ate through one apple.

But he was still hungry.

On Tuesday he ate through two pears,

but he was still hungry.

On Wednesday he ate through three plums,
but he was still hungry---

SF V., [On HEH heatethrough 1 ¥ L9 7 L—XDOHZIZTITNLT
But he was still hungry. 2358 &5 &9 textual 72 /3% — 2 ZT/E-> T\ 5
DThHD, ZDXIRGE. BRIOR VT & LTI, RKEIZR>THWDE
STORTTHHEE —RE I L, BAIOBGEDOH A ZF VT HZ LT, & alh
HEICTPHEREDELZLENTELE5 95, BARIICIL. OnWednesday he ate
through three plums, but---? @ X 5 72 223 T, but % BIFFRF+TRETLH Z
Lizky, IBEIZ, & D hewasstillhungry. Z W /-WKEFHHIZSHEDLDT
b5,

Z 9 L7 Textual 72X — i3S ESERANVZ—va v BbHh, Wb
}5 TOHHITHK EMFEINLERS I ZICEEND, DAHITHROMAF]

10



) WEO Pl 5] & H3 IEERAT A M
INEBAMEREEE C BT D at A Bl om Ea HEE LT

& LT, Eric Carle {£ Today Is Monday @ 588 % . CH 5 -

Today is Monday
Monday, string beans
Tuesday, spaghetti
Monday, string beans
Wednesday, ZOOOOP
Tuesday, spaghetti
Monday, string beans [---]

ZDO LI, AENBIEIZ, ZNENOWE B I Z2 /R 1 E R 5 AL
720, KIERIZERD LD EIRRTZZICIE, ABBICERDLONRG - —F
KIE S L, KIEHIZEXRDLDOEIBR-%I121E, KiEH & HIERHIZEXS G
OB IREIND, ZOLHZ, HLWTZL—ANRHTL B0, 4FT
D7 L—REENPORELUET, LW BRTHN A6 6T,
FDED, ZHLERE—E [SLbiTFE LS (54 72 Mother Goose
O This is the house that Jack built... H[F] U/NZ —2ThH D) . ZOHE, Hh
IXAEE DS 2 R L C. Thursday roast beef. And...? O X 512, HrLWZ L
— X2 TEH BT, i (=54FTORLOBYIRL) ZREICSbE5
FOMRTZENRNTEA D, bBAA, DEHITROGA. HiRHE W7
L—ADNE 3R | IcETE EREHRPELS 25720, REIZE -
TIETRTHEMBEZ TN, 20D, 2TCEIEHICShbE AT x2
METHOTITRLS, FrLovaBLLr—LE LTHHTIORSSD
LWiZA 9,

6. LB LEHDRE

AfaTlL, BATABMNERHCIREO TRIZFIEHT T 7= 7D 12k
LC AR O Y — 2 RfT 2R 2 L&/ L7, 2 LT,
ZO EARALFONRE—2 ) 13, SFL O 3FEOEWFNENEEHEL T 3
FRSEAAET A2 L, FLTEDONREZ— L OEFIZE » T, ZETORW T
BRI ST D a2 LT, &34 — THMPEATREMOT o
ZHEVTICEEDD

 ldeational 72/ % — > DA . What day comes next? @ L 512, /N¥—
T 5 F  OIROKEZHEIZTHISES

o TIUANOMBEMLEL T D= OGA, BERES D ANCHE %%
. MER b E Y ML THER OIS 2T S5

* Interpersonal 72/ % — > DG TER | R0 M) Oy DA% B L
MR ZREIZEDLED, REZRELLRNOLE V., WEOKIS %
35

11
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o BRAROKIEZ T RE—UNEDLDLEA. HEMDEXICAS ETO/RE—
VERUERZZLT TEET5) Z&<T, AETEY ] LWHIRED
BG4 gl & 4

o Textual 72/X% — > DA, KIEIZ72 > TV DV ORI CEARE A —RFE Ik
L. HIOBEEOHRSVNT, BEICHEESDED

AEIOWFFETIX, WA « SBE SCEANCRR D L-UL OB 2 — I -
TLEoTD, RXOEGFE, *L22 RBEOHFER E Vo To SR 25
BT D ENTERDoT0, Tz, EBEO/NERIGEHE T, HEORE
[EICED | 6 CAAARZEEF AT 2 o0 @E 720, A, 2
TR H OFEABMNED] EWVWIFRBELERT L LN TERoTz,

AS%OBEE LTI, 1) JRERDIVEOERMIZEL T, EORT—2D
BENDIRAZLDEETZ D, 2) MRELDIREOFMIZE - T, HEHD
FIWDNTIEE 2 D& D>, 3) Al U 2 e Hi A/ vt 254, (EH O
AT EDRIW DT EHNWARED, 72 EOR AT HIMLERNDH 5
A9, ZOX)RBEtET 52 L T, INERFEERE OB THEERICH
WD Z EDTE DHABMNEBINDIRZITHERDIT 720,

BE R

EAHRAEETT R s = b SA3ESE EFHEHE S HHE K,
& B2 A 1-(2017) [/NFAZRIZ 31T 5 BRI AR D A 2> O 5%
FUEN R 72 IV AHD D FIEEZEED | IR BB ST SRR
91122 5. ppl22-133.

Halliday, M.A.K. and Christian M.l.M. Matthiessen. (2004) An Introduction to
Functional Grammar. 3rd edition. London: Hodder Arnold.

FJNFENL (2021) /vt TAMERE)  [AMEREESR)) (23T DRaARFE AR 0 E
Bifiom E2d X L) [4EBEWRRFAFIAAE] 5 42 5 pp267-
288.

OO, IEE i, R OECET K AT WA (2017) [HER VIR
PEREHEIEAM] Bt

FUR BB (KEES)fR AT A&, 2k 1. fRE FEF F (2014)
THEZEEE T2 5 | St EIaAR&IEB T A4 7 4 7] (kTh¥
B/INFRBGE S ) — X)) HIRE

SCEREHFE (2017) [/ - FR giae (CPpk 29 F57R) AMEGEIGE) - S E
Gl

B AT (2014) [/NVERSMEREISEIO Y R ] BE AR

Shl Ei T BEE - . ONIT B BOF HUR. iR B B i RE
¥ FQE010)[/NER DO/ EFEEE TR R A B S fRERAME HED
fARER~=a7 1] a2 7 kst

AN

12



I REOTFHZ 5] S HI FERATEA M
INERAMEREBE LB T DRt M B om a2 RfE LT

R M—(2009) [/NFEEHEETEE) TORART M I8 D ZEM OFE HAS

WA )VIZBET 2 FHIFSE ) dALREBE KPR 2 BE RS 60(2).
pp.69-80
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BARBHERROIDODT—I v a v TE2THFAL T 5
Designing a Professional Development Workshop
for Pre-service Japanese Language Teachers

It B
KAWAMITSU, Shinji
B ERER T

Kansai Gaidai University

Abstract

In the area of Japanese language education, researchers have identified some issues
related to writing. They include the stagnation of progress in writing education
research (Reichelt et al., 2012), the lack of writing experience among Japanese
language teachers (Hatasa, 2011), and the lack of writing experience among Japanese
language learners (Nitsu, 2002). Recently, policies have been formulated for
promoting Japanese language education and improving the qualifications and abilities
of those involved in Japanese language education. Therefore, teacher education on
writing instruction is imperative. At present, in the field of second language education,
there is a growing interest in research on teacher education with the goal of
understanding and mastering genres and genre approaches. The present study will
overview the research which integrates genres and genre approaches into teacher
education and will explore the issues to be taken into account when integrating them
into Japanese language teacher education. More specifically, the study will draw on
the findings and issues identified in the literature to design a professional
development workshop considering the current situation of Japanese language
teacher education.

1LIXT®IT

INETHARBHETIX., 747 4 THEWIICET 28N FERH S
NTW5, BlZIX, Reichelt et al. (2012) (%, dLKIZHIT D HAEHE D 74
T4 THEWIEILEINEGEHE L, BN LTS Z L 2R
LTW5, BARGEIZOLNR, hEHF, HErLZznZEWSIT 50
72H3, Reichelt et al. (2012) 1%, Z D X 5 7o BHEZ2 SCTFRRITE S IZIRERET 23 7
WO NT T T TRy — O E SR A2 S T D LR L T
%, F7-. Hatasa (2011) 1L, HAFELZRGFEL THHARBHAEDIAT 47
BB IE AR LT\ 5, HatasaQ011) 12Xk D &, T4 T 4 v ZIZHERIMM
EEREL GEZDKEOHREBEL AT L ETEV, HARDO/NERIIE TR0
EHEEOTZ EICESZ YT, ZOBRITTHIELR EZB LT, FichE
HOM EIZESEPBITT DX THD, 747 4 7L AR O 7 +
n—7 v AEEE L CEMT O, BRI A7 4 v Z7HEEIX T
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RNEHIThD, £, BHERETTCRSBAREBFEEEDOTAT 4 75
RREBEH SN TS, 3@ (2002) OFETIE, HAEZIT 72 BAD K
WZBWT, FHEFERRERECBW YL, TAATIv 79474007 (Bl
ZIE, AR LR — ) ORBRBROLNTEY, 747 4 7L TH
i BB DN EEB LM LTV D,

Bl R, BARERNSAB IO, BARGEEH L VDR BREE
B 28R &2 THE—BFICFIE L2 b D TH L., ZNE DN,
SB VBN HEAREEED T AT 4 v T HEMEICI e ERZH D
ZEIEHLNTH D,

WO BAGEHRE DL b, Tt ) —HEOBUR - 5tk %2 5 BT i,
TAT 4 THEMROLERIASBET ETMELINDETEA S, 2019
F3A, YT - EFRESEREABSIC L s THABHEBRIRO LN E
B BEDNED £ OOz CUET, 2019), ZOMETIX, BAEEHE A
MOEE (AARGEZHM, BABHE2—7T 4 3 —% —, HARFETFE TS,
AP Rk, FME. HER), TRENYEF PR, HAMEANRE, kb E R
O NEE I, TNENIRODLNDLDEE - BN /RS, [AIHFE6AH .
AAGEZCE OHEMEIZ B3 2 B8NS « fifT S 4v, FA20204121%, AR
FEHEHEERS KO H AGEHETOEE - RE 1M LT D FHNRIE ST
CUEIT, 2020), # DO FHEHTHD X A% 1T AARTEAE DX E RS ORI,
HAGEABEBREREON ) X 2T LOUWET R EDERIND TETH 5,

SBETETEZHRILT 2 HARBEFEE. L UEBSBHHOEE - 487
D ERRKD SN THDENEICBWNT, BAEHBEAMO T AT 4 7
ik REBOARN RIS THY . BARBEBHENMDO T AT 1 > 7k - #%
BROFLF T OFETH A 9,

2. AHFFE DR

AFFEO BN, V¥ o BLOY Yy T T a—FOBENS Bk D
AREICH D A, BARGEHEAM OEHE - B oM EoREICE#RT 5 2
ETHDH, BRI, Py rBIXOY Yy T T —FOHfE - BiS
RV v a vy T BT A BIOEK L, BAREHE AM
DIFAT 42 T - BREBROILFEEZ HIET,

AWFFEIL = r EOWRRETH D, —HODOEEEZ B L CTHITT 2ET
HY., BRI, V=2 a v 7TV A U ORE BB, AEB
FOTFT —ZIEE B BB, 7 — 2 0BLOREDE & (55 =Bl %=
T FETHD, AKEITE-BEOT—2 g v FFHAL L DRRIZHT-
5y AFETIEZ, Py By AT e —F 20 AN NERE
BEFRAK - WEEHHA 28l L. BUEO A REHEREROSH A E £,
AARGBEHEERICE L LTV —2 v a v TOTFTYA U ERET S,



JISE . AARBHERROT- DD T —r v a vy T2 TFYFAL T 5

3. FeATAr SR OREEL

HAEEHEOHEE T, Py ABLOY Y LT T e —F OHESE -
BEE BRI T BB R - BEEJIMF R EBH L TS, ZOETIE
BR3¢ 2 oA THFE 2B 5, "R ET DL, Pr o ArBLOYy v
NT T a—F O L EG A BRI LB - BRI, SRR,
HEBRRREES T I3BEE 2 I LaFgE, S 2134 E
BB OERENLTLIMETHD, ZNHETOERDH D59 DD
MSCAMEELT D, MR L T AN DW=, 22 TIREET S
I OB AT D LIRS, DLT. RS R IREINA. i
TR, EOIEICE E DT,

3.1 R R
T EICBWTIE, 1O I REERBRSNTWS,

1 RS =
No HH STk

. NS Y sy Aguirre-Munoz et al., 2008;
BENMOTAT 4 7508 Fenwick et al., 2014; Gebhard

e et al., 2013; Thwaite, 2015
Aguirre-Munoz et al., 2008;
2 K[E D NCLB i1 7 Brisk & Zisselsberger, 2010;

Gebhard et al., 2008
Fenwick et al., 2014; Thwaite,

3 MO T U F 2T LHAT

2015
4 KET a7 T NS Chavarria & Correa, 2020
— A~ S = ﬁ .
s AASOERRE (distance Zhang, 2018
education)

FEOR1ING, SEFEHEER - BEIHIZBNTH, BEDOIAT 1
THFRDO N EZ IR E LI DR H D Z &3 mnn (A 1), £lo, £h
5 OIFFEIEKE D NCLB % (No Child Left Behind) CZ M OH A U F =27 LD
FEATIZIN A 2T CTHIZE S BBE L Ch 0 (CER 2, 3). AL ER’H
%,

32 EENA

IEENFICE LTI, 2D XD RIEHPITONTNLS LI Thb,
NIV IRIFEFETOMIEGR LA SFL im0 2 BRI 7R 2 I A
NTW5 FEEE 1), B2, SUEOBEE (grammar as choice; Chavarria & Correa,
2020), #EpHHWEFOT 7 A MZEBT 5 mEOFESH (process type; Fenwick
et al., 2014), FRHEEBEICBIT LT 7 A~ ar7 7 XA NO#RREZ
(Gebhard et al., 2008), = rrfill FHI-°SCUAR LR (grammatical metaphor;
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7 2 IE N

No HH STk
Aguirre-Muioz et al., 2018; Brisk &
Zisselsberger, 2010; Chavarria &
1 SFL :##% Correa, 2020; Emilia & Hamied,
2015; Fenwick et al., 2014; Gebhard
et al., 2008; Thwaite, 2015;

SRR (. SRR Aguirre-Muioz et al., 2018; Emilia

2 v & Hamied, 2015; Gebhard et al.,
) 2008; Thwaite, 2015
3 AR AR Fenwick et al., 2014
4 (GHEHY 72 SOIE D FRE Fenwick et al., 2014
5 Sl O feRE Fenwick et al., 2014
6 R CTEEERL Aguirre-Muiioz et al., 2018
7 72—/ 7 L— Aguirre-Muioz et al., 2018
. Emilia & Hamied, 2015; Fenwick et
8 T U—7 al., 2014
9 Fa—H— e A H— Fenwick et al., 2014
10 —Xt—Da—F 7 Brisk & Zisselsberger, 2010;
11 4 (mediation) Zhang, 2018
N N S ==}
12 7= /I/? AAFE (sheltered Aguirre-Munoz et al., 2008
instruction)

13 HR#E (distance education) Zhang, 2018
~NNF VT T

(multiliteracies model) & @&
15 B RGO AL Aguirre-Munoz et al., 2008.

14 Chavarria & Correa, 2020

Aguirre-Muiioz et al., 2018), ==H D Ji2 B (thematic progression; Aguirre-Muifioz et
al., 2018; Emilia & Hamied, 2015) Zi@E#ClHEENZED AN TWDS H O E G
iz,

SFLiER L BIH L C, ZMFICHELX HE2 56D bH -7z (FHH 2), SFL
B DF M % 52 HREEN ETH o 1208, TR EBRI AR 23
. FRRREAEFORF BT 2EZH L TV DIE S R o7
(Thwaite, 2015), F7=. ZEHFMRBEOHERO L L THEEZIT2-> T
LA, MIRFEBRE LTT 7 A N2 385000 Ao (HE
3), MEW\T, MLOBINFE & —REICHELER LY, FHliAZ#E L7z |
n— L= XTU—T o lo ZINFELTITHEH BITHhILTWH
% (HHS, 6. 7. 8) HMBEERKEN T o2 —F—, A Z— ok
a7 —xt—Da—F o7 ET508Ho7 FHE 9, 10, 11),



JIE - BAGEHEE

ﬂm%@ylﬁ @ﬁ%ﬁ%mwétw ﬁxfﬁmﬁ [T T,

33 FAEAER
W T, B ETH D8,

x 3

KIDE O BRREPBESNTND,

A ARG A

No HH

SCHk

1 2N O BT O

Brisk & Zisselsberger, 2010; Fenwick
et al., 2014; Gebhard et al., 2013;
Twaite, 2015; Zhang, 2018

Aguirre-Munoz et al., 2008; Chavarria

5 SMEDERE - 277 & Correa, 2020; Fenwick et al., 2014;
A MZxt A EEROYEF Gebhard et al., 2013; Twaite, 2015;
Zhang, 2018
Aguirre-Munoz et al., 2008; Brisk &
3 SN DY R—T 4 7 7% Zisselsberger, 2010; Chavarria &

AT 4 TREDEE

Correa, 2020; Fenwick et al., 2014;
Gebhard et al., 2013

4 SINE O je - B

Aguirre-Munoz et al., 2008; Brisk &
Zisselsberger, 2010; Emilia &
Hamied, 2015

Brisk & Zisselsberger, 2010; Emilia &

&
> I8 O OO Bk Hamied, 2015; Fenwick et al., 2014;
6 2N DI E Aguirre-Munoz et al., 2008
7 WS RN OIEAR Fenwick et al., 2014

—zp Aguirre-Munoz et al., 2008; Emilia &

7;/:% ==%.Lb . 5 )

8 /DD%L@:.MH:JWDWJ: Hamled, 2015
(B LAWDBBLIER

9 REFE | (“interesting yet Zhang, 2018

realistic attitude™)

Aguirre-Munoz et al., 2008; Brisk &

o3 Hgz gu > ;

10 M OYEERAERED R Zisselsberger, 2010; Fenwick et al.,

AR SCHE S D] |

2014

11 ZINE Dz T AN

Cahavrria & Correa, 2020

TR ) 2T DD

20 g

Brisk & Zisselsberger, 2010

FOMD Y T T =D

EZ 9
oA

13

Emilia & Hamied, 2015

ZMEDOBENSW-, ZIMEDOSEE -
Lz, VR—T 4 T T7A4T 4 v THREDHRE
2. 3), MzxT.

HERR LN CEHA L,

VY= AR LAY
SNEBHOSEERIOM E (THE

BRDOIEZODT =0 v a v TETFYFA T 5

AT A MY DAL
&V o T
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8). BFZEICBIN L= 2B o W AES OFERESCEEA O Eb#E S
TWa (FAHE 10), BERENDOIX, FA4 74 71T IV—T v a vy 7%
{Tolzdb b, TOMDY TT7 o —2AF% )L, BIZIE) —FT 4 LV ITRAE—F
YIRENBMELTEEW) a XA RRBIMENL T ERENH -T2 (R
H 13),

3438
BBIC, BEICB VT, B4 LI RBENET O TWS,
24 PR
No HH SCHk

Aguirre-Munoz et al., 2008; Brisk &
Zisselsberger, 2010; Cahavrria &

1 e L7= VAR — FOXZEM: Correa, 2020; Emilia & Hamied,
2015; Gebhard et al., 2008; Zhang,
2018

Gebhard et al., 2013; Twaite, 2015;
Zhang, 2018

2 SFL B 0o# L X

Ux o EIT S L— KT
v o ) Brisk & Zisselsberger, 2010;

A0 g
3 BB SRS YA T G hard et al., 2013
D WENE
Brisk & Zisselsberger, 2010;
4 ZINE DR - bt Cahavrria & Correa, 2020; Gebhard

et al., 2013

Aguirre-Munoz et al., 2008; Brisk &
Zisselsberger, 2010; Zhang, 2018

5 SN DIEEL

I IEADE N Brisk & Zisselsberger, 2010;
7 SN DEE Cahavrria & Correa, 2020

8 ZNNFE O FFHESCRER O KN Fenwick et al., 2014
9 ?bﬂ%@%?ﬁﬁﬁ)ﬂ RE ) DK
10 3 - BAE Ok Q%ﬁ.i’rrze(—)li/;unoz et al., 2008; Gebhard
11 EEDOIEGEFRE DR Gebhard et al., 2013
12 GEAIZRSCEN S OREH] Gebhard et al., 2013
#9 SFLOHEAIZL - T

Gebhard et al., 2013

13 B2 BINE ORI Cahavrria & Correa, 2020
14 tenor Z fHE T L L = Aguirre-Munoz et al., 2008
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= N %»‘/ \
15 HENEE T OIEEIR Cahavrria & Correa, 2020

8%
970 — R
16 ‘fﬁm@ﬁb7ﬁ74 B2 Emilia & Hamied, 2015
Him b BERLBToND & . .
17 5 70 ELIRH 705 S 1T Brisk & Zisselsberger, 2010
AN T - 2 5 > . .
18 ORISR BRI Brisk & Zisselsberger, 2010

THA

£ < OIFED, BEEKRB L OWEEIMLS ORI, 138 TH L, fF
Lo AR — B EL LG LT D (FHH 1), 72, SFL OEGRAHE L

<, BT 20RE Lol nrfELEHoTe (BHHE 2), MAT, &
m%@ﬁﬁkbf LWz Laeinz Lok o, Kbt iBiL. &
i, ARG SN TWD (CHE 4. 5. 6. 7). FEk, BUE, WBEORS O
WENS, Py T 7 u—FEHFOERITIIRD AN NENnoTeR
MEDELH-T-L 5 THD (FER 10, 11), FHEFEVOIX, #5 SFL DOIHE
BIZE > TEMBORIEDED Z & (FHE 13), tenor DFFENKEE TH -7
(HH 14 Lo fER DT,

4.9—0vav?TFTHFELUR
TOBETIIV— v a v I TFYA U REEZ L, ARBHEREKB IO
%%Hﬁ®%f WZBWTiH, BEHETHLR T @m0 . S%ITIEE BRI (-
ﬁ%lk LE, M HERE) BT EMENRRD LN, 5T,
@% féi%Eﬁ%@btﬂin%ﬁ—Va/\%LT%®3:
;%#—ya/®EM%34%_$ﬁ¢é?k/wﬁﬁﬁﬁézgéﬁm
%#@%T%éioﬁ%%% Téﬁ%ﬂ%é
CCHAREBHEEROSHICOVWTHMAL TRV, BREHETNE
%mm&w\axsﬁa@%m ﬁ%@f@ﬁi@x?wﬁbfw
Perx R (2010) IZLDE, T E TIIHEMAE iﬁ%#aﬁaﬁakﬁ%
(AT 21 & BN H > 7223, IEFEOERINE AN OHN & Ak ki
PRV, BHEBI THRMLENEEZ, RETDHZENTE L HENREE
DERPRDOEND EFHETWD, - T, HHIEIZBHTIIEDL S 72
y%/»ﬁ%é@ﬁ%ﬁé%ﬁfﬁ@i\%%@%W%@ML TnEHE
BT MEA, TOEBOIEY IRV N TEX D L) RIEHZ2RITHLENH
HEAH, UEDZ 5B FE 2. 5O0F Y 2a— /L THERTAYV—Z T ay
T HTHA LTz (35),

21
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#5U—ra vy 7O (£)
No HH RE AL 5y IHENNA
a7 O
a7 — A
LAV
HARZBEHE BT 58
¥ LI ONWT
. S REfE I oW T
2 s 5 B %%ﬂ%z:zu\f
SN
T NN T T a—FIZONT
B
(G
FELEW
THEN 5 B O3 IN
B A TSV EY A B DR R
Ty L DOTERIR
HEDIER
P
T4 — K7
EoE

ER.5)

1 ELEW 1 K¢

3 RBR 3 HF[H]

N

e e (Hn4 4 FREfH]

B 5 2 HREfH]

(9]

-

ZDT—r 2 ay TR, 5 ODFY a—/EE 15 BT TITY, 2o
U—27 va sy % 2022 FEICEfiEZ TS TET, AAREHEFRBGREIC),
HFELERIBRIZLUTIT) . BIRERICW AR AL LRI LI EEH
BN, EHENFENBNARERBREICWA S L. £, AB%OMEERE T
WUERHER L W 72 EOBEA~ILR LW LR ERTERHTH D, 5
HIERT, RTIUT AT LEVWIRBTY—I v a vy TOBMEEEET D,
FATROFIZ, ZINE OFFEIZEEH D & BRENE LN TX 5O T
RN E D DA EE (Fenwick et al, 2014) 23~ 7-2 £ b, ARHFZETSINE
% B D BRI R FEICHIBRIIRR T w2 LT A, LR, EhEnoE Y
22— /VOIEFENREE LD D,

41FETa—N1:ELEW

BOIOEY 2— L TlE, £, Yy =/ FOBMEEZDH L. BmE»
SRIEBEZED, TOH%, BIMEDOTAT 4 7ICkTHEE, £, &R
REEFELAV, TAT AV ITB., AT 4V THREBERSTD L O 7%
N ZITH, ZOELAWELTH HIX, FATHFFED—>? Fenwick et al.
(2014) & E|Z LT\ 5%, Fenwick et al. (2014) X, 71 ¥ =7 RO
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Abstract

There has been an increasing demand to develop L2 literacy in ESL/EFL contexts to
facilitate communication in the rapidly globalizing world; thus, it is crucial for TESOL
educators to promote writing practice that can meet such demand. However, previous
studies on English literacy education in Japan have demonstrated that the teaching
practice focuses heavily on lexico-grammatical accuracy, and that learners
consequently lack writing skills with regards to text structure. Therefore, this study
suggests including the notion of genre in writing instruction. The study aims to
analyze English textbooks currently used in Japanese lower secondary schools based
on the concept of genre, and to clarify the distribution of genres among the textbooks.
The findings demonstrated that the most dominant genre was reports, followed by
stories and arguments. Interestingly, atypical report and argument genres were
frequently identified in the textbooks. The findings can contribute to a better
understanding of how the concept of genre can be applied to writing instruction in
English education in Japan.

1. Introduction

There has been an increasing demand to develop L2 literacy, particularly writing skills,
in the ESL/EFL contexts to facilitate communication in the rapidly globalizing world
(Yasuda, 2014). Literacy is a form of social action in which meaning making is co-
realized through language and context (Halliday, 1978), and it is a requisite for fully
preparing individuals to participate in society (Christie and Derewianka, 2008).
Existing research highlights the importance of promoting L2 writing practice to enable
learners to meet the said demands. However, research and surveys into English
literacy education in Japan have shown that the greatest challenges are that the writing
skills among the learners and a global focus on writing instruction among teachers are
lacking. Yasuda (2014) examined teachers’ writing practice and student writing
experiences at both upper secondary school (USS; Year 10-12) and university levels,
and demonstrated that the main writing tasks carried out in USSs were either
decontextualized sentence production or translation; multi-paragraph text writing was
seldom undertaken. This study also showed that USS teachers commonly focused on
lexico-grammatical accuracy rather than on the structure and content of writing due
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to the heavy demands of university entrance examinations. In addition, about half of
the freshman-year students felt unprepared for the university-level writing tasks of
English courses. At lower secondary school (LSS) level (Year 7-9), several surveys
identified an apparent lack of writing skills among students. The Ministry of
Education, Culture, Sports, Science and Technology of Japan (MEXT) administered
the national standardized test in public LSSs, and the results demonstrated that
students faced difficulties in text organisation and logical connection (MEXT, 2015).
Similarly, the report on the nationwide academic performance test implemented for
year-9 students in public LSSs highlighted a lack of text organization skills (National
Institute for Educational Policy Research, 2019).

This study proposes that applying the concept of genre to writing instruction
could help resolve the aforementioned problems. A major advantage of this concept
is its focus on both context and text (Martin and Rose, 2008). From the perspective of
the social semiotic tool—systemic functional linguistics (SFL)—genre is defined as
‘different types of texts that enact various types of social contexts,” and characterized
as ‘a staged, goal oriented social process. Social because we participate in genres with
other people; goal-oriented because we use genres to get things done; staged because
it usually takes a few steps to reach our goals (Martin and Rose, 2008, p. 8).” Genre is
configured through three resister variables: tenor (i.e., role relationships between
interactants), field (i.e., social activity), and mode (i.e., role of language). Each
dimension is realized by a particular social function of language, or metafunction of
language. The interpersonal metafunction is to enact relationships, the ideational
metafunction is to construe experience, and the textual metafunction is to organize
text (Martin and Rose, 2008).

Previous researchers in SFL have discovered the genres required for enabling
students to attain the competencies necessary for successful academic lives, i.e.,
school genres (Rose and Martin, 2012). School genres are classified into three families
based on their central purpose: engaging, informing, and evaluating. Engaging genres
(or story genres) consist of narrative, anecdote, exemplum, and recounting. Informing
genres consist of histories, procedures, reports, and explanations. Finally, evaluating
genres consist of arguments and responses. Each genre has a distinct social purpose,
text structure, and lexico-grammar features. Previous research has clarified how social
activity, discourse, and lexicogrammar are interconnected within each school genre,
and developed the necessary pedagogy based on the concept of genre (i.e., genre-
based pedagogy) (Rose and Martin, 2012). The deep insights gained from the research
have helped teachers provide L2 learners with explicit knowledge about the
interconnection between text and context, and contributed to their improvement of
writing skills. Thus, applying the concept of genre to writing instruction in English
education in Japan might help learners overcome the current difficulties in writing.
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2. Literature review: Genre analysis in EFL contexts

Genre analysis was initially developed in Australia, and has since spread to many
countries (e.g., North America, South America, and Asia) within vastly different
academic areas (e.g., science, history, literature). There are several studies that have
focused on school genres of English textbooks in EFL contexts (e.g., Dalimunte and
Pramoolsook, 2020; Na and Lee, 2019). In the Japanese educational context, several
studies have analyzed textbooks from the perspective of school genres (e.g.,
Hayakawa, 2007; Watanabe, 2017, 2018). In Hayakawa’s (2007) study, which
analyzed reading textbooks used at university, discovered 10 types of school genres
(e.g., reports, explanations, stories); however, 10 out of the 14 texts in the textbook
did not contain the typical features of text structure and/or lexico-grammar needed to
achieve their social purposes. Watanabe (2017) analyzed 73 writing tasks used in
textbooks in both public USSs and commercially available textbooks for USS students.
The analysis revealed that the school textbooks included wide varieties of school
genres (e.g., reports, arguments, recounts) while the commercial ones contained a
limited range of genres (e.g., expositions, and atypical expositions). Additionally,
Watanabe (2018) examined 50 writing tasks used in the entrance examinations of
Japanese universities, and discovered that the tasks mainly consisted of two genres,
i.e., expositions (42.8%) and atypical arguments (41.1%).

While these studies have contributed to our understanding of school genres at
the levels of USSs and universities in Japan, there are few studies that have analyzed
English textbooks at LSS level from the perspective of genres. This study aims to
address this research gap by answering the question: How are school genres
distributed in the writing tasks among six MEXT-approved English textbooks
currently used in Japanese LSSs? The findings could help teachers in providing L2
writing instruction for EFL learners.

3. Methodology

3.1 Material

The material used for this study was English textbooks employed from 2021 at LSSs
in Japan. Six types of textbooks were published by private publishing companies in
accordance with the Course of Study (COS) guideline (2017)—an English curriculum
created and issued by MEXT. All the textbooks were approved by MEXT after
verifying that all learning outcomes and requisite items specified in the COS guideline
were included in these textbooks. Once they were approved and published, each board
of education situated in the nearly 1000 districts across Japan selected one of the
textbooks. Each textbook consists of 3 graded reader series: Blue Sky (BS; Keirinkan,
2021); Here We Go (HWG; Mitsumura Tosho Shuppan, 2021); New Crown (NC;
Sanseido, 2021); New Horizon (NH; Tokyo Shoseki, 2021); One World (OW; Kyoiku
Shuppan 2021); and Sunshine (SS; Kairyudo, 2021). All the textbooks were selected
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and analysed to clarify the distribution of school genres.

3.2 Data Analysis

The current study uses a qualitative research approach based on the concept of school
genres. The first step of the procedure was to extract the data on writing tasks,
including instructions, and model texts from the textbooks. During the process,
decontextualized single-sentence writing tasks were excluded since this does not
require a knowledge of genres. Spoken mode tasks (e.g., writing conversational
exchange) were also excluded since the focus of this study is on school genres (i.e.,
written mode). Once the samples were extracted, they were categorized into particular
school genres based on the framework of the school genre (Derewianka and Jones,
2016; Rose and Martin, 2012; see Table 1). Texts that were mostly analogous to typical
genres but partly different from their social purpose, text structure and/or linguistic
feature, were categorized as atypical genre. Furthermore, the genres that do not belong
to school genres (e.g., different types of letters, emails, and text messages) were
described as others due to the limitation of words in this paper.

Table 1. Analytical framework of school genre

Genre families Social purpose Sample genres identified
Engage Stories To entertain readers by telling a story Personal recount
Histories To inform readers by telling chronologically Autobiography
sequenced events from the past Biographical recount
Inf Explanations | To explain the cause and effect of something N/A
nform - -
Procedures To direct readers to do something Protocol
To inform readers by classifying and o
Reports . . Y fying Descriptive report
describing entities
To persuade someone to think or act in a Hortatory exposition
Arguments . . . . . ..
Evaluate particular way by expressing points of view Analytical exposition
To express feelings, and evaluate and
Responses . Personal response
interpret the message of a work
Macro- . To describe investigation with multiple .
Inquiry . Inquiry
genre purposes (e.g., observation, report on results)

4. Findings and Discussion

4.1 Overview of school genres in English textbooks for LSSs of Japan

Table 2 displays the overview of the distribution of school genres among the 6
textbooks. The total number of writing tasks were 292. It is clear that the wide range
of tasks were designed in each textbook, with NC being the highest (n=62), and OW
the lowest (n=35). The most dominant school genre was reports (43.2%), followed by
non-school genres (17.8%), stories (17.1%), and arguments (10.3%). Histories,
procedure, and inquiries were rarely identified among the textbooks.
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Table 2. Distribution of School genres in LSS textbooks in Japan

Genre families BS HWG NC NH ow SS Total (%)
Engage Stories 14 13 9 8 3 3 50 17.1%
Histories 1 0 2 1 3 8 2.7%
Inform Procedures 1 1 0 3 1 0 6 2.1%
Reports 28 23 24 23 13 15 126 43.2%
Arguments 7 3 6 4 5 5 30 10.3%

Evaluate

Responses 1 0 3 0 3 9 16 5.5%
Macro Inquiries 0 0 1 1 2 0 4 1.4%
Non-school genres 3 7 17 12 7 6 52 17.8%
Total Tasks 55 47 62 52 35 41 292 100.0%

4.2 Engaging family genres: stories

Table 3 shows the distribution of engaging genres among the textbooks, and
apparently the most frequent was observation/comment (n=27), followed by personal
recount (n=12), and imaginative story (n=9). Common school genres within story
genres (e.g., narrative) were not identified.

Table 3. The distribution of engaging (story) genre families

Engaging genres BS HWG NC NH ow SS Total

Observation/comment 8 8 5 3 3 0 27
Personal recount 4 2 1 3 0 2 12
Poem 0 1 0 1 0 0 2
Imaginative stories 2 2 3 1 0 1 9
Total 14 13 9 8 3 3 50

4.2.1 Observation/Comment

The observation/comment genre was identified among 5 out of the 6 textbooks. It
economically wraps up events that happened by observing personal experience and
reflecting on it; however, its description of experience is not developed to include
sequenced temporal events (Rose and Martin, 2012). The typical staging of
observation/comment texts go through ‘observation’ (e.g., [ watched a soccer game
on TV yesterday.), and ‘comment’ (e.g., It was exciting.). The sample tasks identified
among the textbooks were ‘Diary,” ‘ Yesterday's event,” and ‘Events during vacation.’

4.2.2 Personal recounts

Personal recount was also identified among 5 out of 6 textbooks. Personal recount is
a text that involves a more detailed description of events involving personal
experience compared to the observation/comment text (Derewianka and Jones, 2016).
Excerpt 1 shows an extracted model text whose staging starts with ‘orientation’ that
provides background information for readers (e.g., / went to an amusement park [...].),
followed by a ‘record of events’ that recounts events in their chronological order (e.g.,
We rode many attractions [...]; We ate a lot of food [...].). ‘Comment’ is optionally
added to evaluate the event or to describe emotional response (e.g., We had a great
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time.). The sample tasks identified were ‘Diary,” ‘My school days,” and ‘My favorite
event this year.’

Excerpt 1. Personal Recount (Blue Sky: English Course 1, 2021, pp. 115-117)

Instruction: Write a diary following the text structure presented below:
1. a place where you went; 2. two events you experienced; 3. a comment.

Orientation Record of events | I went to an amusement park with my friends. It was very crowded.We
event 1event 2Comment rode many attractions. The roller coaster was exciting. We ate a lot of
food, too.We had a great time.

One interesting finding was that all the textbooks had at least one task for
observation/comment and/or personal recount. This finding may be explained by the
policy of the COS guideline, which states that a main learning outcome is to develop
the writing skill for describing personal everyday topics, and recounting sequenced
events in the past chronologically (MEXT, 2017). Thus, to meet the requirements of
the COS guideline, story genre tasks could be included in all the textbooks. However,
there were some issues identified among the tasks. OW designed only
observation/comment tasks, and SS did not give explicit instruction on the text
structure for personal recount. These findings suggest that LSS learners might miss
opportunities to improve their fundamental skills in recounting the past. In addition,
such skills are required to write more demanding and elaborated history genres (e.g.,
autobiography, biography, historical recount) in their successful academic career
(Derewianka and Jones, 2016). Thus, teachers should be aware of the task design of
the textbooks they currently use, and provide students with explicit instruction and/or
extra story writing experiences, if necessary.

4.3 Informing genre families

Table 4 presents the distribution of informing genres (n=140) among the textbooks. It
is noticeable that report genres significantly dominated within the informing genre
(n=126). Histories (n=8) and procedures (n=6) were rarely identified, and no
explanation genres were found.

Table 4. Distribution of informing genre families

Informing genres BS HWG NC NH ow SS Total

Factual 0 0 1 0 0 0 1

Histories Autobiographical 0 0 0 0 0 1 1 8
Biographical 1 0 1 1 1 2 6

Procedures Protocol 1 1 0 3 1 0 6 6

Reports DescriPtive report 9 13 10 6 4 7 49 126
Atypical report 19 10 14 17 9 8 77

Total 30 24 26 27 15 18 140
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4.3.1 Descriptive reports

The finding showed all the textbooks included descriptive report genres (n=49).
Descriptive report genre organizes an entity with its description, classification, or
composition (Derewianka and Jones, 2016). Although descriptive reports were
frequently identified, other report genres (e.g., classifying reports, compositional
reports, and historical reports) were not identified. Excerpt 2 presents an extracted text,
which introduces a traditional Japanese festival, ‘Shichi-Go-San.’ Its staging starts
with a ‘general statement,” which identifies an entity, classifies it into a category,
defines it (e.g., It is a festival [...].), or locates it in time and space (e.g., Shichi-Go-
San is held in November.); and ‘description,” which describes particular features,
characteristics, activities, and behaviours of the entity without attitudinal wordings
(e.g., They visit shrines to [...].). It was also found that the entities described in the
tasks varied within the continuum of generality from the personal (e.g., my family, my
friend) to more generalised ones (e.g., elephant, Japanese culture). The sample tasks
identified were ‘My friends,” ‘Quiz on a celebrity,” and ‘ Traditional Japanese cuisine.’

Excerpt 2. Descriptive report (Blue Sky: English Course 3, 2021, pp. 90-91)

Instruction: Write a text to introduce an event in Japanese culture on a website.

Title Shichi-Go-San - The Seven-Five-Three Children’s Festival

General Statement Shichi-Go-San is held in November. It is a festival for seven, five, and three-
year old children.

Description They visit shrines to pray for a long healthy life with their families.

4.3.2 Atypical reports

Table 4 demonstrates that the frequency of atypical reports (n=77) greatly exceeded
that of descriptive reports (n=49). Excerpt 3 shows an extracted atypical report, whose
title is ‘My favorite person.” The text describes an entity, going through ‘general
statement’ (e.g., This is Tanakashi Sara.), and ‘description’ (e.g., She is a great
Jjumper.) by staging it similar to descriptive reports. However, unlike descriptive
reports, atypical texts include the writer's attitudes interspersed within the whole text
(e.g., great, well, want); and the ‘comment’ stage is optional (e.g., / want to be a great
Jjumper like her.). In other words, this genre describes a particular entity with the
combination of facts and evaluations. Although atypical reports evaluate an entity, it
was not categorized in the argument genre since the social purpose appears to mainly
inform us of an entity, rather than arguing a case with internal conjunction, which is a
key linguistic feature of argument genres (Rose and Marin, 2012). The sample
extracted tasks were ‘Self-introduction,” ‘Introduction of family and friends,” and
‘Visitor information.’
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Excerpt 3. Atypical report (One World: English Course 1, 2021, p. 44)

Instruction: Write about your favorite person

General This is Takanashi Sara. She is a professional ski jumper.She is a great
StatementDescriptionComment | jumper. She can speak English well.I want to be a great jumper like
her.

The frequent appearance of atypical reports may be explained by the policy of
the COS guideline, which states that one main goal is to enable students to write a text
about a particular fact by including their attitudes and feelings towards it (MEXT,
2017). Given that students in Japan do not usually use English outside the classroom,
and begin practicing writing from Year 7, atypical report genres (e.g., self-introduction,
introduction of friends and family) could be an essential step towards developing
skills in describing entities of their everyday, personal world. However, all tasks of
report genres lacked explicit instruction on the difference of linguistic features
between typical and atypical reports. This might make it difficult for students to
differentiate them, and consequently they might fail to improve the factual writing
skills required for science in their later academic life. Thus, teachers should be aware
of such difference, and provide scaffolding that enables students to write appropriate
report genre texts based on the context, if necessary.

4.4 Evaluating genres

Table 4 shows the distribution of evaluating genre tasks (n=46). The argument genres
constituted 30 tasks, and the frequency of analytical/hortatory expositions (n=8) was
significantly lower than atypical arguments (n=22). Additionally, a common argument
genre (i.e., discussion) was not identified. Meanwhile, response genres comprised
only personal responses (n=16), and other response genres (e.g., reviews,
interpretations) were not identified.

Table 4. Evaluating genre families

BS HWG NC NH ow SS Total

Analytical exposition 1 1 0 2 2 1 7

Arguments | Hortatory exposition 0 0 0 1 0 0 1
A. exposition 6 2 6 1 3 4 22

Response Personal response 1 0 3 0 3 9 16
Total 8 3 9 4 8 14 46

4.4.1 Analytical exposition

Excerpt 5 shows an extracted text of analytical exposition whose social purpose is to
persuade readers by arguing a point of view (Rose and Martin, 2012). The staging
mainly consists of ‘statement of position,” ‘argument,” and ‘reiteration.” The
‘statement of position’ expresses the writer’s position on a particular topic (e.g., I do
not think [...].) with the optional preview phrase (e.g., I have two reasons.). The
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‘argument’ includes the point phase, in which the writer’s points are made (e.g., First,
sometimes we really need [...].), and the elaboration phase, which provides readers
with more specific details of the points (e.g., If you are looking [...].). Finally, the
‘reiteration of position’ (e.g., We cannot ban everything.) reviews the whole arguments
previously made, and restates the writer's position on the issue (e.g., / do not think
[...].). The sample tasks identified were ‘City life or country life?’ and ‘School lunch
or packed lunch?’

Excerpt 5. Analytical Exposition (New Horizon: English Course 3, p. 45)

Instruction: Write your opinion on electronic device use on the street, and explain the reasons for it.

Statement of Position | I do not think we need laws for electronic device use on the street. I have
positionpreviewArgument 1 | two reasons.First, sometimes we really need to use those devices outside. If
point you are looking at a map, it is a bother to stop looking when you cross the

ElaborationArgument 2 | street.Second, we can make our own decisions. Bike accidents are common,
pointelaborationReiteration of | but many people choose to ride them anyway.We cannot ban everything. I
Position | do not think we need such a law.

4.4.2 Atypical exposition

Table 4 demonstrates that atypical argument tasks were designed more frequently than
exposition genres among all textbooks. Excerpt 6 shows an extracted text, whose
staging is closely analogous to that of typical expositions, consisting of ‘topic
introduction,” ‘reasoning,” and ‘comment.’ First, ‘topic introduction’ introduces the
writer’s main opinion about a particular topic (e.g., / want to go to Brazil.). The
subsequent ‘reasoning’ stage includes the point phase (e.g., First, [ want to play with
[...].) and the elaboration phase (e.g., They will teach me [...].). Finally, the ‘comment’
stage is often added to the text to conclude the writer’s opinion. In addition, the key
linguistic features of atypical exposition were similar to those of expositions. (1)
Mental processes were often used to express opinions and reactions (e.g., want, hope).
(2) Attitudes towards the topic (e.g., want, best, hope) were frequently expressed. (3)
The text was cohesively organized through text openers (e.g., I want to go to Brazil)
and paragraph openers (e.g., [ want to play with...). (4) Text connectives were often
used to signpost how the topic will be developed (e.g., First, Second). However, most
importantly, atypical arguments do not appear to persuade readers to act or think in a
particular way, but to merely introduce the author’s opinions about a particular topic
in logical, evaluative, and cohesive ways. From the perspective of linguistic features,
personal pronouns (e.g., I, my, me) were frequently used, rather than general, abstract,
technical entities, which are common in the exposition genre. The sample tasks
identified were ‘My dream,” ‘A place [ want to visit,” and ‘My favorite person.’
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Excerpt 6. Atypical argument (New Crown: English Course 2, pp. 58-59)

Instruction: Describe a place you want to go.

TitleTopic introduction Brazill want to go to Brazil First, I want to play with the best soccer
Reason 1 point | players.

They will teach me some soccer skills.Second, I want to travel up the
elaborationReason 2 | Amazon and go on jungle hikes.Guides will show me the amazing
pointelaborationComment plants and animals of the jungle.l hope that I can go there someday.

The frequent appearance of atypical arguments could be explained by the
policy of the COS guideline (2017), stating that one main goal of writing is to enable
students to simply express their opinion about personal topics (e.g., their interest;
places they want to go) along with the reasons and supporting arguments in a logical
and cohesive way (MEXT, 2017). In this sense, the task design of atypical arguments
could contribute towards achieving its goal. However, the guideline also highlights
the need to develop the skill in expressing opinions about more general topics (e.g.,
environmental problems, human rights). That is, writing expositions is a skill, which
LSS students must improve. While 5 out of the 6 textbooks provided one or more
exposition writing tasks, NC did not provide any analytical exposition tasks. This
might cause students to miss the opportunities to practice writing this genre. Given
the above points, teachers should be aware of the difference between expositions and
atypical arguments in terms of their social purposes and linguistic features, and
provide the necessary opportunities to achieve the intended learning outcomes.

4.4.3 Responses: Personal Response

The analysis shows that only personal response genre was identified (n=16) in the
response genre. Personal responses are texts that respond to a work by expressing
feelings (Rose and Martin, 2012). Excerpt 7 shows an extracted model text whose
staging consists of optional ‘summary/description’ (e.g., Eagles have been flying [...].),
and ‘opinion/comment.” The sample tasks identified were ‘Response to a narrative,’
‘Response to a blog.” The task below appears to show explicit instruction on how the
text will be developed. However, the tasks designed by NC and SS did not give any
explicit instruction on the text structure. Additionally, HWG and NH did not provide
any response writing tasks in their textbooks. Given that the COS guideline demands
students to write a personal response cohesively (MEXT, 2017), the lack of explicit
instruction and experience could cause learners to struggle with writing response
genre texts.

Excerpt 7. Personal response (One World: English Course 3, pp.24-25)

Instruction: Write a summary of the reading text, following the text below. Then, write your opinion

about the situation with one sentence.

summary | Eagles have been flying over Hokkaido for centuries.
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4.5 Macro-genre: Inquiry

There were 3 tasks categorized as inquiries, which refers to a text that has multiple
purposes within the overall system of investigation (Derewianka and Jones, 2016).
The staging goes through several embedded genres (e.g., methods, results, discussion).
It is interesting to note that the COS guideline does not state that students are required
to develop this type of writing skills at the LSS level (MEXT, 2017). However, inquiry
tasks might provide valuable opportunities for students to combine the basic genre-
writing skills they have already learned (e.g., describing procedure, observing what
happened, asking questions, reporting the results) within the overall purpose of
inquiring.

5. Conclusion

This study examined the distribution of school genres among six MEXT-approved
textbooks for LSSs in Japan. The results demonstrate that the most dominant genre
family was ‘informing,” followed by ‘engaging’ and ‘evaluating.’ The second finding
was the detailed distribution of each genre family as follows: (1) Informing genres
mostly comprised of reports, while the frequency of typical reports were far below
that of atypical ones that often include evaluation of an entity, rather than objective
facts. (2) The engaging genre mainly consisted of observation/comment and personal
recounts; however, a lack of explicit instruction on the text structure of personal
recounts was identified. (3) Within the evaluating genres, the most frequent genre was
atypical arguments, which are similar to the text structure and linguistic features of
expositions, but whose social purpose lacks its persuasive nature.

The present study appears to be the first study to examine the writing tasks
designed in English textbooks used in LSSs, in Japan, from the school genre
perspective. The findings of this study have practical implications. It is recommended
that the teachers should be aware of the difference between typical and atypical school
genres in terms of social purpose, staging, and linguistic features. This knowledge
could enable teachers to explicitly instruct students on L2 writing in a culturally
appropriate way, and provide learners with valuable writing experiences that lead to
more successful academic lives. However, this study has a limitation, as it only
examined writing tasks based on school genres, without exploring non-school genres,
such as different types of emails, letters, and text messages. Thus, further research is
required to better understand students’ writing experiences more comprehensively.
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Teachers’
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‘Genre Analysis on Writing Tasks in English Textbooks for Japanese Junior High
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‘Genre: From an ESP Viewpoint and its Possibilities for Language Education’
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Vice President of JASFL Makoto Sasaki (Aichi Gakuin University)

42



PROCEEDINGS OF JASFL

/ (B 16&) \

Proceedings of JASFL
JEAT 202210 H 1 H
FI 202210 H 1 H
M « FAT HAKERES s
REE ferx RE
A HATHE—
FRIAT Azt Hote

T460-0012 4 &7 = X T H 3-1-12
Tel. 052-332-0861 (f%)
FEATHT HAMEE S iE R IR
T460-0008 4 it T K 5% 2-13-1
MR S—27 7L A4 Z3F (IH AJlIFE2 L)
TEL : 052-201-7533 FAX : 052-221-7023
(BR) MREth~A BV A —E AN

\ /

ISSN 1884-9903




ISSN 1884-9903

PROCEEDINGS OF JASFL

Vol. 16 October 2022

Articles

Picturebook Storytelling Technique to Bring Out Children’s Prediction:
Improving the Picturebook Storytelling Skill of Foreign Language

Teachers in Elementary School ..........................c, 1
HAYAKAWA, Chie

Designing a Professional Development Workshop for Pre-service

Japanese Language Teachers ...................cccccoeiioiiiiiiiec e 15
KAWAMITSU, Shinji

Examination of writing tasks in English textbooks for lower

secondary schools in an EFL context: A genre perspective.............................. 29
OSAWA, Koji
The Program of JASFL 2021 .............ooviiiiiiiiieeee e ee e 42

Japan Association of Systemic Functional Linguistics



	JASFL vol16_001-014.pdf
	0_01_Proceedings of JASFL vol16_表表紙
	0_02Proceedings of JASFL 2022 第16号発行によせて
	0_03_目次 _revised
	01 Proceedings of JASFL vol 16 2022 入校用原稿（早川知江先生）（最終）
	02 Proceedings of JASFL vol 16 2022 入校用原稿14ページ（blank)
	03 Proceedings_of_JASFL_vol_16_2022_入校用原稿（川光真二先生）（最終）
	04 Proceedings of JASFL vol 16 2022 入校用原稿（大澤康二先生）（最終）
	05_JASFL2021プログラム
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