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The Effect of Multimodal Retelling on Textual Meaning in
Linguistic Texts

Peter McDonald
J.F. Oberlin University

Abstract

The reimagining of original linguistic texts as multimodal content such as comic
books, TV shows and video games has become widespread. In this paper, |
demonstrate how multimodal retelling can create a significantly different text. |
use a systemic functional linguistic (SFL) model (Halliday and Matthiessen, 2004;
Kress and Van Leeuwen, 2006) to compare two text extracts: the opening of Sir
Arthur Conan Doyle’s Sherlock Holmes mystery The Copper Beeches and the
opening of a comic book version of the same text. SFL analysis shows that
changing the text from the linguistic mode to the visual mode creates a new text
with more experiential and representational content than the original. Moreover,
the illustrated version has less interpersonal content than the original. Most
interestingly, these changes significantly alter the power relationships of the main
characters. In the original text, Holmes’s role is far more powerful and
domineering than his role in the comic book version; Watson’s position is far
stronger and more direct in the comic book version than in the original text. |
conclude that (a) changing a text’s modality can have significant impact on its
communicative functionality, and (b) SFL-based analysis of a multimodal version
of a linguistic text can accurately reveal which textual changes create differences
in meaning. This paper suggests that if these findings can be generalised to a wider
variety of multimodal texts, then future related research will be significant for
education on multimodal literacy and SFL.

1. Introduction

This systemic functional linguistic (SFL) analysis will compare the style and
communicative functionality of two text extracts. Text extract 1 (Figure 1) is taken
from the opening of the Arthur Conan Doyle mystery ‘The Copper Beaches’. Text
extract 2 (Figure 2) is taken from the opening of a comic book version, the
illustrated abridged version by Richard Geary. The two texts have enough
similarities to merit study. They share the same discourse domain,
(literature/entertainment) and subject matter, an identical opening scene of the
mystery. However, as the analysis will show, the illustrated abridged version is
significantly different from the original in its general stylistic properties and
communicative functionality.
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The Text Extracts

Figure 1
The Original Text — (Conan Doyle 1989, p. 272) Opening Paragraphs (words
140)
"To the man who loves art for its own sake," remarked Sherlock Holmes,
tossing aside the advertisement sheet of the Daily Telegraph, "it is frequently
in its least important and lowliest manifestations that the keenest pleasure is to
be derived. It is pleasant to me to observe, Watson, that you have so far grasped
this truth that in these little records of our cases which you have been good
enough to draw up, and, I am bound to say, occasionally to embellish, you have
given prominence not so much to the many causes celebres and sensational
trials in which I have figured but rather to those incidents which may have been
trivial in themselves, but which have given room for those faculties of
deduction and of logical synthesis which | have made my special province."
"And yet," said I, smiling, "I cannot quite hold myself absolved from the
charge of sensationalism which has been urged against my records."

Figure 2

The Illustrated Abridged Text — (Geary 2005 p.5, Panel 1) (80 words)

| [ e ane PP | N ., |
IT WAS A COLD MORNING IN FARLY SPRING. Sherlock Holmes

and I sat after breakfast on either side of a cheery fire in the
old room ar Baker Street.
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In order to show the similarities and differences between the texts, they will
be examined from the the textual, experiental, and interpersonal functions
(Halliday and Matthiessen 2004). However, this perspective is not wholly
applicable to the visual elements of the illustrated abridged text because it was
designed for use on constitutive texts (Halliday and Matthiessen 2004, p.20).
Therefore, the analysis of the illustrated abridged text will be based on both the
principles of SFL developed by Halliday for written text and the work of Kress
and Van Leeuwen (2006) which applied SFL principles to visual images.
Consequently, the visual elements will also be examined from the compositional
function (related to the textual function); the representational function (related to
the experiental function); and the interactive function (related to the interpersonal
function).

2. Overview of the Texts: Similarities and Differences in Mode, Tenor, and
Field

At a general level, the texts are very similar; they depict the initial opening scene
using the same characters (Holmes and Watson) doing the same thing (discussing
art) in the same location (221 Baker Street). The main difference between the texts
is that while the illustrated abridged text features the elements associated with a
traditional orientation, identifying the ‘time, place, persons, and their activity or
the situation’ (Labov, 1999, p.229; Martin, 2001 p. 157), the original text focuses
on developing characterization. These differences can be explained by examining
the modality of the texts.

Examining channel, the illustrated abridged text, a modern text published
(2005) in comic book form, cannot assume its readership will be familiar with the
original characters and settings. Therefore, a traditional orientation is appropriate
because while it will activate the Sherlock Holmes schema for readers familiar
with the stories, it will also work as a general introduction for readers who are not.
On the other hand, for the original text, a traditional orientation introducing
location, setting, etc. would have been redundant because it was published (1892)
as No. 12 in the monthly serialization of Holmes stories.

Examining the role of language, the original text, which as a constitutive text
only has words to create its story, uses the opening dialogue to create pictures of
the two main characters in the minds/imagination of the reader. The illustrated
abridged text however, as a comic book text, is predominately a visual text. Even
though comic books have an ancillary relationship between words and images
overall, it is the visual image that carries the communicative force of the text and
the words work in support of images (McCloud, 1993, pp.118-138; Eisner, 2004,
pp.122-138). Thus, cuts in the words of the opening dialogue, which condenses
the characterization of Holmes and Watson, are necessary to focus on more
visually stimulating orientating features of time, place, and setting.

Consequently, although the openings of the stories portray the same scene,
they occupy different short- and long-term goals at the level of field. The original
text is primarily concerned with establishing the main characters’ personalities.
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The illustrated abridged text is primarily concerned with introducing who the main
characters are in relation to the setting of the forthcoming mystery.

Most interestingly, and significantly for pedagogical reasons, at the level of
tenor, the illustrated abridged text changes the roles and status of the main
characters. Thus, although Holmes occupies a more knowledgeable, powerful, and
highly evaluative position than Watson in both texts, in the illustrated abridged
text, these aspects of his character are less developed. Likewise, although Watson
occupies a less assertive and more defensive position than Holmes in both texts,
he has far more parity in the illustrated abridged text than in the original text.

3. A Textual/Compositional Comparison

The textual meta-function is a facilitating function that allows the text to be
constructed in a way that enables the interpersonal and experiental functions to be
interpreted by the reader (Halliday and Matthiessen, 2004, p.30). The textual
analysis below will show how the two texts are constructed in a way that allows
them to have a similar opening scene and yet achieve different experiental and
interpersonal goals.

3.1 Identical Theme and Rheme Content

Both texts construct the opening clause using ‘predicted Theme’ (Figure 3),
(Halliday and Matthiessen, 2004, p.95), which allows Holmes’s critical,
evaluative nature to be fore-grounded. The predicted Theme allows for
newsworthy information, which is normally placed in the Rheme position (Fries,
1994, p.230), to be presented in the Theme position. Consequently, that
information appears less newsworthy and therefore more acceptable (Halliday and
Matthiessen, 2004, p.96). Thus, the use of the empty ‘it” allows Conan Doyle to
foreground Holmes’s highly evaluative statement in the less newsworthy and
more acceptable thematic position.

Moreover, the foregrounding effect that the predicted Theme produces is
highly contrastive (Halliday and Matthiessen, 2004, p.95, Thompson, 2004,
p.151). In this clause, the contrast is contained in ‘it is in the least important and
lowliest manifestations’. This phrase implicitly suggests that there are other more
important and higher manifestations of art, (i.e. it is in least important NOT higher
ones) that ‘man’ could, in Holmes’s critical opinion, potentially find pleasure in.

Figure 3
Identical Theme/Rheme Clause 1 — Predicted Theme
Th | Text Rh | Text
1 | Tothe man [[who loves art for itsown | 1 | that the keenest pleasure
sake]] it is to be derived.
is frequently in its least important and
lowliest manifestations

Notational Conventions — Th=theme; Rh=rheme, [[....]]=downranked clause
boundary
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3.2 Different Textual Themes

In the 2" clause of the dialogue, the original text expands Holmes’ evaluative
stance while the illustrated abridged text contracts it. The original text expands
Holmes’ evaluative statements using another Thematic fronting device,
‘postposed Theme’ (Figure 4). Following Halliday and Matthiessen’s definition
of Theme (2004, pp.93-97), ‘it’ alone would be the theme. Thus, the Thematic
fronting of ‘it” stands in for the embedded clause ‘that you have so far grasped
this truth’. However, Thompson (2004, p.153) extends the Theme to include ‘It is
pleasant’ (Theme). Thompson’s model illustrates that the original text places a
highly evaluative comment at the beginning of the clause. Holmes is making a
condescending comment on Watson’s abilities; he is pleased with Watson because
he has ‘grasped the truth’.

The illustrated abridged text, however, replaces the Thematic fronted ‘it’ with
the unmarked Theme “You’ (Figure 5). This significantly reduces the reader’s
information about Holmes’s attitude towards Watson but it, conversely, creates a
more interactive dialogue by fronting the information that Holmes is directly
addressing someone. Here, a shorter dialogue is created that introduces both
characters efficiently, which fits into the texts overall orientating needs because it
allows other key thematic elements to be placed in the opening scene.

Figure 4
Original Text
Th | Text Rh | Text
1 |ltis 1 | [[to me to observe, Watson,]] [[that you have so far
pleasant grasped this truth]]

Notational Conventions — Th=theme; Rh=rheme, [[....]]=downranked clause
boundary

Figure 5

Illustrated Abridged Text

Th | Text | Rh | Text

1 You |1 have so far grasped this truth, Watson.
Notational Conventions — Th=theme; Rh=rheme,

3.3 The Compositional Meaning of the RG Text

The compositional meta-function in visual analysis equates with the textual meta-
function in written analysis (Jewitt and Oyama 2001, pp. 147-151). Of key
importance when analyzing the composition of a picture is the placement of
elements. The placement of elements in a picture, e.g. at the center, at the margins,
etc., gives those elements a certain value. This is most obviously illustrated by the
center position. The element that is placed at the center of the picture is the key
element that holds the picture together; the other elements that are placed at the
margin of the centre are dependent on the centre position (Stenglin and ledama
2001:196).
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It is significant that the illustrated abridged text places the fireplace at the
centre of the panel (Figure 2) not the dialogue between Holmes and Watson.
Rather, the two key participants are placed on either side, with the cut dialogue
placed inside small ‘speech bubbles.” Speech bubbles -the borders that encircle
the spoken word- have a high visual content in comic books (Eisner 2004, p.26).
This enables the dialogue between Holmes and Watson to be viewed as part of a
wider scene. This wider scene has both a high visual content, the interior scenery
of the famous location, and a written text content, the textbox placed at the top of
the picture. Thus, the shortening of the dialogue, a change in the written text,
(which, as will be shown in Part 6, effects the interpersonal relationship between
Holmes and Watson), has a visually expanding effect because it allows other
orientating elements to be introduced. The next section will examine these
differences from the perspective of the experiential functions of the texts.

4. The Experiental Meaning of the Written Texts

The original text uses the experiental elements to support an interpersonal
objective, to establish, in the readers’ mind, characteristics of Holmes’ and
Watson’s positions towards one another. Indeed, ‘tossing’ is the only material
process (Figure 1, line 2) that supports the world where the dialogue takes place,
rather than the dialogue itself. Thus, material processes are used metaphorically
to represent the evaluating function; ‘grasping” (Figure 1) to represent the mental
process of Watson being able to understand Holmes’ ‘truth’ tenuously; ‘hold’
(Figure 1) to represent the mental process of Watson not being ‘absolved’ of
Holmes’ charge.

In other material process, cut from the illustrated abridged text (Figurel and

Figure 2) Watson is being accused of adding information to ‘the records’ (‘to
embellish’). This is particularly damning considering the choice of houn ‘records’,
which suggests factual accounts rather than stories which could legitimately be
embellished. Moreover, using attributive relational process, Watson is accused of
highlighting incidents of trivia (‘given prominence’) rather than more important
cases. Furthermore, Holmes uses similar relational process to evaluate his own
role positively. He ‘has figured in” important events (‘the many causes celebres
and sensational trials”) and ‘he has made’ his particular field the skills of
‘deduction and of logical synthesis’.
In the illustrated abridged text, however, cutting elements, elements which do not
describe the physical reality of the world the mystery is going to take place in,
allows other experiential elements (taken from later in the original Conan Doyle
story) to be placed at the top of the panel, (Figures 6 and 7).

The new text contains a high experiental content of the kind normally
associated with traditional orientations. First, it establishes the main characters’
names by using the vocatives “Sherlock Holmes and I"”. Second, it establishes that
the narrator of the story is Watson. Third, it establishes the domestic setting, (the
behavioral process ‘sitting’), which will be disturbed by the coming mystery.
Fourth, it establishes the circumstances, (cold morning, early spring, etc.). These
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elements clearly establish a traditional orientation. However, cutting the elements
from the original dialogue does not just allow more relevant experiental elements
to appear in the illustrated abridged text, it also creates a visually more stimulating
text.

Figure 6
The Illustrated Abridged Text: Experiential Meanings
IT WAS (process-relational-attribute) A COLD EARLY MORNING IN
EARLY SPRING (circumstances). Sherlock Holmes and | sat (process-
behavioral) after breakfast on either side of a cheery fire in the old room at
Baker Street (circumstances)

Key- Italics= process and circumstances

Figure 7
Original Conan Doyle Text: Experiential Meanings
It was (process-relational -attribute) a cold morning of the early spring, and we
sat (sat-behavioral) after breakfast on either side of a cheery fire in the old room
at Baker Street (circumstances).
Key- Italics= process and circumstances

5. The Interactive and Representational Meanings of the RG Text

In order to understand why the interpersonal dialogue that orients the reader in the
original text is challenging to present in the visual text, it is necessary to examine
the interactive meaning of the pictures. Interactive meaning can be equated with
Halliday’s interpersonal function. Just as speakers react to each other and ‘adopt
interpersonal positions as they speak or write, so do viewers adopt positions as
they react to images (Jewitt and Oyama, 2001, pp.145-146). In order to clarify this
concept in the context of this paper, we must briefly compare how we send and
receive messages in real life.

Comparing two real life social situations, listening to a lecture and engaging
in a face-to-face conversation, the receivers of the information could be expected
to react differently in the different social situations. In the lecture, the receiver of
the information could be expected to be more detached, more analytical, perhaps
more aware of their surroundings than the receiver of the information in the face-
to face conversation. In the face-to-face conversation, the receiver of the message
could be expected to more emotionally attached to the sender of the information,
more involved in what is actually being said and less likely to be aware of their
surroundings. These two situations illustrate the underlying visual template
behind what Kress and Van Leeuwen call ‘demand’ and ‘offer’ pictures (Kress
and Van Leeuwen, 1999, p.384).

The illustrated abridged text (Figure 2) can be defined as an offer picture. The
viewer of the image is placed in a position similar to the receiver of the
information in the lecture situation, at a detached distance from the image. At this
level of detachment, the viewer is ‘expected’ (because this is a semeiotic system
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visual language, like written language is expected to release a potential meaning,
although how the language is ultimately received will depend on the receiver’s
ability to interpret it), to observe and analyze various elements in the picture; the
participants, what the participants are saying, and the circumstances.

In a demand picture, Figure 8, is an example; the viewer of the image is placed
in a position similar to the receiver of the information in a face-to-face
conversation, eye-to-eye contact with sender of the information. At this level of
contact, the viewer is expected to be emotionally involved with the sender of the
information (Eisner, 2004, p.89). Moreover, speakers’ words are given salience in
the image. The panel in Figure 8, therefore, carries a far higher (visually)
interactive and (textually) interpersonal content than the illustrated abridged text,
(Figure 2).

Figure 8

This is important because in order to present
interpersonal information of the type where
| q— the speaker is supplying detailed

wesssiene | information, a series of demand style panels
D e o 4| @re needed (Figure 8). In the illustrated

BLAME YOU. THE DAYS OF

weorercaces x| | abridged text then, to represent the original

PAST. MY OWN PRACTICE |
HAS DEGENERATED INTO

VLT text’s opening statement, there would have
had to be shown a series of demand ‘talking
head’ (Eisner 2004 p.128) style pictures of
Holmes and Watson. This creates a problem
in comic book narratives because as a visual
medium, readers expect visual stimuli and
demand pictures, although important to
characterization, have only limited visual
value and therefore cannot be overused (this
has pedagogical significance, Part 7).

SHOULD HAVE BEEN A |
COURSE OF LECTURES
{IN\ INTO A seRiES OF TALES
THAT BORDER ON
THE TRIVIAL

TTE

AND THE METHODS 1

USE ARE NOVEL AND
OF INTEREST,

Therefore, in order to move the narrative forward, comic books strongly feature
offer style pictures. Moreover, offer pictures have a high representational content.
The representational content of a picture, like the experiential function of the
written text, defines the participants, process, and circumstances in the picture
(Jewitt and Oyama, 2004, pp.141-142). The visual elements of the illustrated
abridged text carry a high representational potential, the main participants are
introduced, involved in actions, (talking, sitting, debating, relaxing etc.) in the
clearly defined domestic circumstances of the Victorian period. These elements,
of action and scenery, support the experiential function of the textbox (this too has
pedagogical significance, Part 7). However, the cutting of interpersonal content of
the original dialogue to achieve the experiental/representational function has
created significant differences in the characterization of Holmes and Watson. This
will be explored next.
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6. The Interpersonal Comparison

An interpersonal examination of the text can show the reader the underlying
relationships of power between the speakers and the speakers’ attitudes and
judgments. The interpersonal analysis below will show that in the original text,
Holmes’s role is far more powerful and domineering than in the illustrated
abridged text. While in the illustrated abridged text, Watson’s position is far
stronger and more direct than in the original text. This will be shown through the
analysis of the power relationship between Holmes and Watson, the use of
modality in the text.

6.1 Power Relationships

Power relationships between the speakers can be shown by analyzing which
speaker dominates the conversation (Eggins, 1994, p.193). Due to the cutting of
the original dialogue, to make it more interactive, the power relationships between
Holmes and Watson automatically change. Thus, in the original text, (where
Holmes is allocated four complex declarative clauses, while Watson is allocated
one, (Figure 1), Holmes holds the floor with little space granted to Watson’s
character to form a response. Clearly Conan Doyle is portraying the character of
Holmes as being the more powerful character.

In the illustrated abridged text, this is not the case. Holmes’s declarative
clauses are reduced to two and one of them is made less complex (Figure 2). This
changes the relationship between Holmes and Watson because it allows more
room for Watson to create a response. Therefore, although he is not given equal
parity, he is allocated a stronger role.

6.2 Modality

Modalization is concerned with the degrees of certainty speakers’ use when
making statements (Halliday and Matthiessen, 2004, p.146-154, Thompson 2000,
p.63-75). In Watson’s response to Holmes in the original text, (Figure 9), the
inclusion of ‘quite’ indicates that Watson is not fully committed to his statement
that he is guilty of Holmes’ accusation (‘the charge”) of sensationalism. However,
just as the inclusion of modality can make statements less assured, its exclusion
can make statements more assured (Eggins, 1994, p.183). In Figure 10 taken from
the illustrated abridged text, without the Mood Adjunct, there is clearly more
commitment on Watson’s part that he is guilty of the accusation; it is a stronger,
more assured response.

Figure 9 The Original Text
I cannot | quite hold myself absolved from the charge of
sensationalism
Subject | Finite | Adjunct | Predicate | Complement
Mood Residue
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Figure 10 The lllustrated Abridged Text
I cannot | hold myself absolved from the charge of
sensationalism
Subject | Finite | Predicate | Complement
Mood Residue

This strengthening of Watson’s position by the exclusion of modality is
coupled with a weakening of Holmes’ role due to the loss of modality in the cut
text. In the original text, Holmes’ statements make him appear an assured expert
in the mind of the reader by omitting modilization when Holmes is talking about
himself, Figure 11, 12. For example, a Comment Adjunct of ‘presumption’
(Halliday and Matthiessen, 2004, p.146) such as ‘arguably’ (Figure 11), or a Mood
adjunct such as ‘sometimes’ (Figure 12) would render Holmes’ statements less
assured.

Figure 11 The Original Text

(those faculties of | have | made my special
deduction and of province.
logical synthesis) which

Complement Subject | Finite | Predicate | Complement
Residue Mood Residue

Key-(...)=ellipsed text.

Figure 12 The Original Text

the many causes celebres and sensational trials | | have | figured
in which

Complement Subject | Finite | Predicate
Residue Mood Residue

7. Pedagogical Considerations

This SFL analysis has shown that abridging the original text for a modern comic
book audience has created a significantly different text that carries a far higher
experiental/representational content. Conversely, the illustrated abridged text also
carries a lower interpersonal content than the original text and this has
significantly changed the characteristics of the main characters. These findings
are significant for the teaching of reading comprehension in language classrooms
in the following areas.

First, if these findings can be generalized in an educational context -that
abridged illustrative texts and comic books, because they are visual text, on the
whole carry higher experiental content but less interpersonal content than
constitutive texts- it would give a valuable insight into the strengths and weakness
of using comic books in the classroom, both in extensive reading programs and
multi-modal classrooms. For example, applying the findings of this study, the
illustrated abridged text would be very effective for efficiently creating the

10
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external world of Holmes and Watson in the minds of language learners but
students would lose much of the original characterization that Conan Doyle
intended, which is one of the great joys of reading original texts. This is also
applicable to original constitutive texts and abridged constitutive readers.
Accurate SFL data here could help to evaluate the effects abridging has on the
underlying meanings in the texts.

Moreover, although, as Eisner suggests (1985, p.141) traditionally it is
challenging for illustrated texts to produce in depth interpersonal dialogues (which
this study supports) depth of character is achieved in comic books; for example
Spiegelman’s ‘Maus: A Survivors Tale’ series which won the Pulitzer Prize for
Literature (Gorman, 2003, p.3). More SFL analysis of the relationship between
written text and visual text could help to explain how in-depth characterization is
achievable, which could, in turn, create more classroom direction into which texts
will help different teaching and reading needs.

Finally, in the case of visuals support reading comprehension of written texts,
Liu, (2004), suggests that although pictures do support reading for low level
students reading low level texts, they do not appear to support high level students
reading high level texts. Comparative text studies, of the kind taken in this paper,
tested in the classroom, may be able to help to explain these findings. For example,
demand style pictures, of the kind shown in Figure 12 may not help
comprehension of the written text because the interactive image does not illustrate
the interpersonal text. However, an offer style picture, (Figure 2), may help written
text comprehension because the representational image supports the experiential
content of the text. By extension then, to make a complex interpersonal text
comprehensible, it may have to be supported by representational images that
support the text, for example to illustrate the metaphor of Watson ‘grasping’ an
idea (Figure 2) would take a representational image of the material process to
grasp. More research in this area could create a taxonomy of which combination
of meanings, (e.g. interpersonal with interactive or interpersonal with
representational) can best aid reading in different teaching contexts. This could
support future curriculum and textbook development.
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Using Picturebooks to Organize “Language Activities” in
Elementary School English Classes:
Basing on the Three Aspects of Context in SFL

Bz
HAYAKAWA, Chie
4 HBEWRE
Nagoya University of the Arts

Abstract

National Curriculum Standards for Grade 5 and 6 at Elementary School designates
that students should learn English words and phrases through “language activities,”
which require students to talk about their real thoughts and feelings in certain contexts.

This paper regards picturebooks as the good sauce of context for students, and,
from the framework of Systemic Functional Linguistics (hereafter SFL), proposes
language activities where students use the target words and phrases to accomplish
goals. As a typical example, | use Russel and Lillian Hoban’s Bread and Jam for
Frances where students are told to guess the dishes the characters would like to eat,
and communicate their ideas using the target phrase “the phrase to order dishes you
would like.”

To communicate effectively, students are required to choose words and
phrases suitable for the context. This paper describes the language activity in terms of
field (What’s the topic?), tenor (Who are involved in the conversation?) and mode
(How are we interacting?), i.e., the three aspects of context in SFL to enable teachers
to teach clearly which aspects of the context influence which parts of the language.

1. 1XT®IT

ARalE, NFERIGE %Zli% PEARAREHNIERA L X O LT %D —
Th b, BUTO/NFRE Eﬂ: g/ﬁﬁ (CCERRL 48 2017a: 156) 12 LAuiE, 4+ E
FERO B, TAEEICEIAHEI L, Ftel b, BET L, E<Z LD
§§§/£@J%@LT, a3 a=4F—¥s /%lé%ﬁ‘*kfﬁéié’f”' EN%E.. B
EJZ‘T%J ZEThb, ThbbL, INERIGERE OEIX, 7B %’?2@%%7‘:7‘:“

BT 20T, BOOKFHLRNE 2 252 dH [SiE0GE ()
AEa2—F—0) B L TCENLEHIZOTHZETHD, AREIE, L‘E%
MHLSDOKFOLROZX LBV T WVHEM E L TRAZFIHT 2 2 L 2L L,
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AZFMLTH =7y MR - RBZBRIZHIZOT 6N LI 7
SREIEE) %4 . Systemic Functional Linguistics (LA F SFL) DOFsfHA HIRET
ap

—HIZ [Z—=Fy N7 D585 - RELAHIIOITD) LnoTh, EERIC
BEC A o o e EE AT HI1CiE, WEITa 7 7 A o & F S E 2 1liE
EEETOHLEND D, AFETIE, SFLIZBIT D a7 7 A hd 3 E#, field
(¥ 7132 | tenor GELFELTWDA) . mode (ED KL HIZEELT
WD) OB ZE W T, INFRSMNERERIEFRIE O Unit D2 — 7 > R
Rk 5, T, WENRZNSDORIEZME > TIRADHNFIZOWTH L
AIOEENERET S, AENTHEF & LT, EEO/NERNERERHEFEEN
WETHET WL E—Fy FREL, P& 2R A THXT R %
By BiFs, ZORBAZ#ESTEELA D OIZHE LICHROFEFERA L LT,
Russel Hoban and Lillian Hoban (1964; renewed 1992) @ Bread and Jam for Frances.
EHWD, WEIE, ZOBRKRIESGT 2 S EIEREEOFNL, BIGAY
MERTCOEHAZHERI L TR LA 9. £ OB, BB (field) | FE2YHE
\ZEET A (tenor) . ED X HIZFETH (mode) ZBfE L CTRIEZMANLTH
FREEZRET D,

BB EE TR TE 2 BN TIERARET D Z LI X0 NER#E
BB BIE T RFPEORREHIFOM LICFH 53252 & & SFL 2/ MVER
PREHBOEN EICHENTHDL I 2R TOREROBENTH D,

2. INERFEFEHEB L [ER/EE

FP. INEREEHREF L. FOP COSEEBHOMBEITIZONTELED
%o /NP R E IR (CCERRNEE 2017a: 156) 12 KX, SMERER o A=
X, MEEBICEABI 2 &, e b, T 2L, EXZLOEHEEEY
WLTC, a3a=r—ya aXAEBRLR288 -8 NHE. . BERTDH &
bbb, Tihbb, =7y N RDHBEESCRBEZK LT HOTIH L, 4~
A 2= — LR EOEHEHZEL T, ¥—7 v FERAEHENRN LY
WO HZEtEHEEL TS,

INERETIE, 2020 FREEDN S TAMERE ) DEELE L THZICE AN S, 3G
BEEREF A BRENEROHRESMEOGHR S, FRETWS,
ARTIE, BARZANWIERZIRET A1, TTINOLOHEBETED L
IIMRFENEZ =7y FERELE L THDILTWA ), 2, TNHORIEZYH
IZHOT BT ODEBIFEBL LT, EPOXIRIEHINHET LN TNENRS,

BIEFEH SN TV AAERER OREFABEEFIILU TO THETH S -

U EEE New Horizon Elementary (L4 F NHE)
JeATXIE Here We Go! (LU N HWG)

=A% CrownJr. (LLFCJ)

2REXE Junior Total English (LT JTE)
BF& %2 Junior Sunshine (LLF JS)
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B NEREBHEFT BT IEFERAEZRH WL [SEES] ORE :
SFLIZkB a7 R MO 3EREHEAL LT

#E AR One World Smiles (LA T OWS)
& ARAE Blue Sky Elementary (LA T BSE)

HREFOXHETLEB L THICOTDRE XY —F v MR (B - BT
DO 1T, BEEOHFFRETHE L THbNLTWAHEAE D HIUE, 1-2
MoHERETOLIY EFLNTHWEEAELH D, AFTIE, Lito#FEE
ETTHELTHEDbNL TV X —F Yy FREAZIY BT, 2 azHFicod5
R e SERIRE 2 B 5T 5,

ERR 7 MoHERZEETCTTHbONTWDE X —7F » FEHO 1o/2, [HfE
B A2 RATHEXT LRI PdHbH, K1 ELT, FHEBREOLOHILTE
DOREDEDONTWDE, £, BEMICE D X 9 REEERENEA SN T
WhHNEE &I,

*F1:
BRE BB HIT TN TN BHHFERB

5-Unit 6 What would you like? — I"d like....

NHE | What would you like? How much is it?
SHZEA=Za—FEXL LD —1It’s ... yen./ ...yen, please.

HWG 5-Unit 7 What would you like? — I’d like....
What would you like? How much is it? — It’s ... yen.

What would you like?
CJ 6-Lesson 4 | am hungry. — I’dlike ..., please.

%D Try a—F— (H\W) How much is it? — It’s ... dollars.

Here you are. — Thank you.

5-Lesson 8
JTE | B DEC
What would you like?

What’s this? — It’s ....
What would you like? — I’d like ....

What would you like?

>-Lesson 8 —TI'dlike ..../ ..., please.

JS What would you like?

-\ _ s L= How muchis ... ?—1It’s ... yen.
TYTAZATEERLLD Here you are. — Thank you.

5-Lesson 7 What would you like? — I"d like......
OWS | I’d like pizza. How much? / The check, please.
FUVIPFIN e Ama—%5>5AH — That’s ... yen.
What do you want for lunch?
5-Unit 8 — I'want ....
BSE | I’d like pizza. What would you like? — I"d like.....
BHEE - &% How is it? — It’s delicious.

How much is it? —It’s ... yen.
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F1LWRT LI, 7TMHOHERESTHE, MENORT MiF& R 2%
ATHEXTHRE] Z2Hh->TWD, TOHNZ R I20DRERBIIHEF
L - TEV R 5, What would you like?—1'd like.... &\ H <20 B v % H
WTHEXZBWZVEZ 20T 550NV, BREICL>TEZDDONY
T— a3 b D, . Howmuchis it?—It’s...yen. & &FHOL 0 B Y & f
BEELHRENDH -T2 . Here you are.—Thank you. &\ 9 Z FJE L D=0V
v <2, How is it?—It’s delicious. & V™ 9 | BIHEEDEARZ R 500 B v 2504
STWVWHHLEDHEH 5,

WFRICHE K, HEA O What would you like?—T’d like.... & W\ 9 LA (2>
FH7DI, BHERFEISEIERFTHEHD LR LTS, ZRHOIEH)
N, EORE, EROHAZITBITDEBEMZ KL TV DR THTZ,

FREEHRED S B, Bl ZIENHE 543, Unit6 10> Let’s Try 2 TZIF T\ 5
SHEEENT. 20X H7b o THD, [Picture Dictionary pp.8-9 7 5 &~ 7=\
BIERZRO T, KEERXT THEXLEVELZZITEZY LEY ] EWHfErR
DF, VA Z—DATFAKNE DEDAT A SRR, ETNENDRE
HMLOPTZDOEIICFHELTND :

7 = A 4 — : What would you like?
DA I'dlike (BUFABEZDA T A K& EHIZ) okonomiyaki.
7 A % — : OK. Okonomiyaki.

ZLT, XTTORVEY D%, RERT7 x> MAXTrd like (. & FKFD
SNIODEIIIT, BOPIBATLEEYORT— FE2ES LV
ST A,

KEOHBIZB T A EEEHOMEIC R0 ENI BB RLE, ZOF
FEIEENCIX 2 oOMER H D EEZ D, 1 DF, AT 7 A NORIMTH S,
What would you like?—TD’d like.... &\ 900 B v (%, BlFEMSTIEL, #HBEEO
ATARNPRTEIC, LA T LIZBNWTY A X —LBDFTEbER
HRVEY ThDH, L LEFREZHWEZEHENOSEEHICEWTIEL, K
MOLA NI THEXTDHENW) AT 7 A NEHBT 52 E3ITIERATRE
Thb, 2F0, ZOX—7 v "NRELZHIZOT LD FICHEEZ L X b
T UACENTIT Z 2, FEMSEHORR E# L, £, BARENTL
ARZ AT LT, £ E bRFETHEXLT HMARMEITEL R, 20
HESLTH, BEWCEL Mo TWARBEEL S LTIy 2 —1) K
B ZELAETD (T2 &hoTLED,

2 DHOMEIX, BOXRIMTH S, BEMASICHBITHIEENIL, S EIF
2 HW T D722 b5, What would you like?—I°d like.... & W 5 <2
DELD X, TBXZWEHEZES] 22N E L TIThbd T Th s,
L L, #HREOSTEEENZE DT, YA, 0 D E2 L THEPIHT
TV LA Xy NRBZRADT-OICHEZEXT S 7Y 2T 5,
SF 0, AMEZERTHAFEELE LTI EITEMH S, Lo Ak S ps i
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B NEREBHEFT BT IEFERAEZRH WL [SEES] ORE :
SFLIZkB a7 R MO 3EREHEAL LT

B, ZLEaly=IcBmasRET L0, WhIFEE FBEO KR
MEZ->TLE-LTWNAD,

bh A, 29 Vo iEBN, SMEREOBBIC AL EN AN E V) b
TRV, ABRDHNTND [SHER] LITRA2-TND D LIEED
R, AROSEHEFEHE L, 2T A MRT, BE LT, BOOKE
L B ERGAAIEH THY . SCEEE (2017b) [/ He i 4
(CERE 29 4E457R) e SMERETES) - SMEEER] O T, 2ok H IR
nTns GRFITEINCE D)

I a=F—arETH BSOS H, KR EIZS UT, Bl T
HAFRICOWT, BWEVEELEY 758 & b0, B THOITIE
FUBL L AT ANEREDRERESCHEAM R RELZHERN L2 N O HEATZY, &F
EZ B LR bENY LT, ADBZEIRRFLREEZBAED
(p71)

SREEEN AT O BT, HIZH D K UIEEN 21T O O TiEe, HENS
FEIREN AT O B SBOM G m A EM L TITH) 2N TEDL L
9, AR MESEAZREL, TOHMNZERTLIEDIL, VERE
PEM B B RIN L (WEHTEXD RO TDHZERMETHD
(p101)

ZoOX oz, SERIEEAZITO TEHRY) X [5m) 28Rl 20 15
] \Zh-7=FB 2 TR LARNbADOEZRREbERAD L
DTEDLIENE LRTHMLENRDH D, AT, 29 LIMESHEO T, 5iF
EENCEME a7 7 A MRt d2EME LT, HERADIERAZIRET
HHLDTHD,

. BEEIEEIORM L L ToRAk

AIEIC. LA N7 U CORGERBLA FM TESERE O D DILRE: &
WA X T, FEEOa T 7 A MR TEBELFSOPELWBHROF | &
Aix, T—EDOarT7 7 APOHT] TEARODKFEDLITRY | HiEZ T 5
DI LI-FEMTH D, 7T LrEH (2019) X, KO KL D ITRRT, XARD
HCHGEICAND Z E OEEM. L ZOXRERMET M L L TORAD
AIREMEIC it TV D (BRERIZFIINC L D)

AAE W) EIZBW T, HFEETHRRLVIRY 2925 &0 9 4R%L
FIEEALEDY A, TTPLERERLEVIBRNOTD L[]
BEIZBNTFELL LR ARIZ, BWROH 5 RO HTH
RIS D ZENTEDL X DICTRT DMENHTEET, (p.124)

SEOERICURPEETH DL Z LT o &, T ELICYRE
FELTHhITAZE, DED A N—U—F U 7 (storytelling) 23\ 7MZ
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SEEEBIIENL OB MG TE B EBWET, BEEMEY BT B SR
He, BT LR VWHFEO R A MG L, fEa-OmMes. € LTE
BT D 128> TWE ET, (p.126)

8 il

A& TiE. What would you like?—TId like... %2 % — /47~ NRHEE LT, £D
RVEVETDHILICE®RO®D S, IaARKZHWIEEIZ2E 25, TOZHD
%MELT\H?@ﬁﬁ%ﬁﬁfé:

Russel Hoban and Lillian Hoban. (1964; renewed 1992) Bread and Jam for
Frances. Harper Collins. ISBN 0-06-022359-6

ZOERIZE, HFEHROBZ NV Y ALNDBRER LRV EARN (T
T =Dl DF) O Frances 23, HBLNEID DB~ A& W0 il F 7R, 1 Z
WCEBRTZWNWEDORH> TN DY AN HAR< o TLEI LV
A=V —TH5, LLTIZ, AXO—H VNFERINEREDOFZFETHENLT
Xy —WEHEELLTHD) 2T

It was breakfast time.

Father was eating his egg.

Mother was eating her egg.

Gloria in a high chair was eating her egg too.

Frances was eating bread and jam.

“Why do you keep eating bread and jam,” asked Father, “when you have
a lovely soft-boiled egg?”

“I do not like eggs,” Francis answered.

That evening for dinner Mother cooked veal cutlets.
Frances was eating bread and jam.

“She won’t try anything new,” Mother said to Father.
“She just eats bread and jam.”

The next morning at breakfast, everyone had fresh orange juice and
poached eggs on toast.

“I have no poached egg,” said Frances.

“Father has a poached egg. Mother has a poached egg. Even Gloria has a
poached egg, and she is nothing but a baby.”

“But you do not like eggs,” said Mother.

“Have some bread and jam if you are hungry.”

That evening for dinner Mother cooked spaghetti and meatballs.
“Spaghetti and meatballs is a favorite with everybody,” said Mother.
Frances looked down at her plate and saw a slice of bread and a jar of jam.
Frances began to cry.

18



B NEREBHEFT BT IEFERAEZRH WL [SEES] ORE :
SFLIZkB a7 R MO 3EREHEAL LT

O LIERAREFRBRNS, a T 7 A MIEbE TS BRI 2 Bs®IN
L. HZbH->T, BODBZEBAZDT-OICH—F v FERIAZHAWS Z &
MNTEDLIOIZT BN, EOXHIRIEINDEETE LA 90, Al
FeARD X ZREICTRIESES LV IR Y BT 5 R0k X
E—AIRESTHLESEISERMENRHDE0, SRIOX—7 > FEHEZ S £L
T 5720, BRGADMNMIE B0 YTTAHREY ] L) BIEE
AT 5, T~IAUNRETZ0D)] EHEPNTEZDT-OIZIE, HARAYIZ What
would...like? — ...would lilke... & W) RELZFOIH 257, ¥4 TEH) &
WOTRBIO T —~ BN, IREICZ L iIEE2 WD THR] 2L Tns &
W2z 5,

ZOEARDOES . B A (KR Frances) 75 (X7 2459 ¢E 25
nNobL0F, A=V =0Tl N TEDL> TV, TOZ L aHEZT
ETRERZ DY T EE0E. BAMIZIZLLTO XL 572200 b 2348
EINDTEA9,

Day 1, breakfast. (AL LT, AN H D THAHS TERXTHED)
What would Frances’s family like? — They’d like eggs.
What would Frances like? — She’d like bread and jam.

Day 1, dinner. (Ffifi2ispia, WEICEZ S D)
What would Frances’s family like? — They’d like veal cutlets.
What would Frances like? — She’d like bread and jam.

Day 2, dinner. (JREIZE X SH5)
What would Frances’s family like? — They’d like spaghetti and meatballs.
What would Frances like? — She’d like spaghetti and meatballs.

SF Y | Frances DFEIEIIERAI N O EBEIZDIEST2BAW &2 BTN D3,
Frances 72\ F 1T W IC R & V% ADOBERD B, L UIRZ ICEEN
RTNDLHDORKUTRVTEL, BB RoTNDTH D,

FREIE, BEESND E O LD THho T, WENMIOHER L 72 <,
FTICZDOEIBRFEFENTE D LITE T, BUTHRIEICH > TV D &
IR BFED T L —XEBBT D0 ANAICHSL b= SiEiES & B
D, EEOSEFREHL., a7 7 A MIADLETI LIXOFEW S 22O, #
PN L SH 2T TR 6720 b TH D (P BEEfifai s [ W72 S 58
BHEBESR U CIEH ) b olcilb) , REITIE, 2o a7 72 M2
BOETHERSEM I BUESIR) 352 L2 NEICHEICHT 5729
2, SFL O ekl A 28 AT 5,

4.SFLIZE By T 7 A MDD 3 ERLEHRIES
BIENC R L9212, RO T 7 A Na2HiE LT ETRIG AR BT
WHEDEHETH EWVWIHIGAE, IREIC, BIC DRWIZAEDLETZ EiIXofEniG
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EEZFELEI] EE-oTH, BEMITMEZ £ 5 EZIUTNDD D572
WIEZA D, AT I A RN DDDOBERIZHHEL, EOBRNELT D L
LR EDESNE BT D0 E WEICH RN TLERN S D, A
X, ZO»ORwmMA L LTSFL 2RI 2 L 2I—ET 5,

FIVSFLIZL D a T 7 A NDEZ EFE L5, Halliday & Matthiessen
(1999: 320-321) (2 kX, =7 7 A M, field, tenor, mode &£\ 9H 3 DD
=Ny A/VASH

® field : the field of activity and subject matter with which the text is
concerned (‘what’s going on, and what is about?’)
= a2 LTWDH - fNZHOWTEEL TV DM
® tenor : the relationship between the interactants, between speaker and
listener, in terms of social roles in general and those created through
language in particular (‘who are taking part’)
= HELEEL TV D0
® mode : how the linguistic resources are deployed
= FOLHFTRLTHD M

ZDarT s A RO 3%EFHE A, What would. ... like?—...would like.... &VH
H—r2ry NRBUCEDD 27 7 A MY TIEDTHAD &, field &%, T
ST 20 (DA EZ0D) | THY ., tenor 1% TFENHEICTET
9502 . mode [T [EIRoTHEILTLHN ODZEThD, ZOIERZEZE
kL CEERE - RELOBINELZ IREICHRET 5 HEEZ U TICEZ 5,

4.1 field : fZELT B0 (AIBRETZ\DH)
field I HEH T2 &, MAZELT 50 (ZOEAEIIMNETZ 00 | I
Lo T, TEOEHROFEINE NI 5,

She’d like ( ).
They’d like ( ).

field & SFERBOMEMEZ HBEICHM I 5720, EiakELZ LT,

(BRI ZRATH Y T ANTHAE Y| EWOREREZIOLND, B
W hRTFGERBNNFEERREIZIZEH LT X258, B-\WEiiWiziah
— &R L BN E T2 5L H D725 5, 2% V| spaghetti and meatballs
X breadandjam 72 E DT L— X% EDA T A MIEHITR LRI — KT
Hb, BT, M1DEHI>RT—7 — b AT, Z—7THELERN
B, MRS — REEPE T O LIRS 5,
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B NEREBHEFT BT IEFERAEZH WL [SEES] ORZE :
SFLIZkB a7 R MO 3EREHEAL LT
X1:9—7 32— Ll

Bread and Jam for Frances

What would they like?

day 1 day 1 day 1 day 2 day 2 day 2 day 2 day 3
breakfast lunch dinner  breakfast lunch snack dinner lunch

Frances

Z L TRERMIZ, ZETORWTIZR L, TRt X iIEZ6NnD L HITE
< DOTH5H,

What would Frances’s family like? — They’d like eggs.
What would Frances like? — She'd like bread and jam.

4.2 tenor : FENFEITIESCT HN?
tenor (ZIEH T 5 &, THELHENREEL TWAD [T - T, Tt DOFEINERA
b3 5,

What would ( ) like? — ( yd like ...

tenor & SiERBOMBEMELZ IREICHBEIE L7720, ERReakE L LT,

[NERTHEBEZRALTH Yy I ANTHAEY | EWIIFEINREZEZ LD,
AN REFADO D — REER L TR E LTRHT D &, REIZEZSTW
A5, £OET, Ao LIEEOMOL B THhivX, B O~
DEFEXTHIZD, LLFOX ST/ sn LT 5,

What would you like? — I’d like a hamburger.
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—Ji. ARDOKE 2 TRT 256, tMONOEATZNS D ZHHT 5720
WE A v A DEI 2 B2 TODRIT TR Bavy,

What would Frances’s family like? — They’d like eggs.
What would Frances like? — She'd like bread and jam.

O LIRS U, IREICh v aNIcEy R A - 45 &2 A D
ZXEDHZ LiE, tenor 12X o TR ZWUNHET D NHEHITOTHDICH
WA,

43 mode : ¥ 9HRoTHEXTHM

mode [ZVEH T 5 &, TEDLDIEETD ITL-T, ZEEFEDENHITK
L EDLDL T EERBICEZDMERD D, /INFR 5, 6 FEIT/2D & LTI
LDOFMAEZLFEENRLER DN, TNICL > THREIT, BETEALZ L
/) — MIREE LY, BRAFLDDTEODAEEERNTHIENTED
X925, 3. 4 FAEFETITIANIC, 55T - B OANFEEEHRO 2D
ABAIC L R0 D 720 TREITK T T 508, 5, 6 FAEIChoT2b, [HA
BROBRIZNVEDEAEIZELDTHLY ] OLI BT, FALIEE
TR L TR IEEN SO Al

Z ZE T, field, tenor |2 X o Tt e KRB A2 A THEE L C & 72 DEA#E
\ZFW T, What would Frances like? — She’d like bread and jam. > X 9 12, =&
FESCIRFE Dl - 72 XD DME LT,

LU T§ERMi 2 BT 2 F LD TXFTitdk L TG H (= &t
ﬁ®%@ﬁ@&iiﬁém®e@%ﬁ)\X%ﬁ%&%ﬁ<f%\Tﬁ®i

\ZHREZ IR B 7210 T te,

AT DERTZNEDEAFIZELEDTHLD

Day 1, breakfast
Frances ...( bread and jam ).
Her family ...( eggs ).

Dayl, Diner

BWTIE, ERoh v affiZ2 =Mz Lz o b & AERR L CRIAR L.
ay 1l GLOI/\“CODJ% WEICL > TEXHFDORAKER L1, Day2, Day3 %
icikméﬁéﬁk@ﬂﬁ%rmm kb EiFoffnWEEEHRSES

BN RIEE 72 D725 9,

=
Da
ﬁ

5. LWL ASBOBRE
T E T, INERIEEHE ISRV, SEIEEO N CHEIEERE AR
NHZESZENEETHDIN, AR T 7 A MORUWEINIESERTH

22



B NEREBHEFT BT IEFERAEZRH WL [SEES] ORE :
SFLIZkB a7 R MO 3EREHEAL LT

HEWHMEEBRNOHEIE L, BARADA M—U —Z2HNIEHT 5 SiEEE)
ERELTE, T, BARZRLALNEDL B2 THRLE D)
EWVWIHEEEZDHZETHD, AEIOBRAKTIE TBiEOkX] 2 THETD
ZEET b RIG AN E BRI WNY TS ZETHDHN, BRI
Ko THIDOZ L2 TRIETCREROIERNZ1TH ZENAHETH D,
COMEEZITT DI, BREFa T/ A MO S ETIEREREELMR
L. Z EIEOENFEZFRE L 2T LR R0, ZEDTD O~ L LT,
SFLD =77 A M 3 EFE, field ((AMIZHOWTFELTWAH D) | tenor (G
EFELTWADDY) . mode (EDEIIZFELTWDED) OWMEZHNWD Z &iT
ko T, #HEIZ., SO HEIZEIT S field, tenor, mode L IXfAITHY . N F
NOEENELTDE, ZEIEOEDHBNEDLD AL, WEICHR
95 EAIREICR B,

WHEIZE S TEROD DIEH CTRFEEZ HIZOT D7D DOFEEE X512
DO L LT, 5% b SFL W87 iRkEaE 25 L L biT,
FIEMEEIC L D8G5 2 BEE L2,

BE 3R

T L UE ORIT (2019) [/NFARREEEO SCFHRE Y X T v — RO MR & 5
B O EE

Gardner, Bryan and Felicity Gardner. (2005) #2117~ B5(&, VA &R T HAGE
FRERRR « UE [V TIE U TREBEEZ AR D BAEDT DD HEHk
5774 R Oxford University Press.

Halliday, M.A.K and Christian M.I.M. Matthiessen. (1999) Construing Experience
through Meaning. New York/London: Cassell.

Halliday, M.A.K. and Christian M.I.M. Matthiessen. (2004) An Introduction to
Functional Grammar. 3rd edition. London: Hodder Arnold.

FNEIE (2022) TR & O T4 5] & 3 G ARG M - /NERSMERE
HEICB T AT HiFom LA B LT [Proceedings of
JASFL] Vol. 16. pp.1-14

D BE INEE T, R EET KEE T MR (2017) DR R
JEEEHBEIEAM] HFgEHt

AN SEA-L TEEE FEEA- (2007) TA 2 T 7 3 a v R AR AR D FE AR
mEEZOME] [VINFREEFERE T2 ] (8) pp.53-60

SCHFFAE (20170) [/NAAee B Bia] (k29 H47R) SHERREE) - 4
a5 fm J  https://www.mext.go.jp/content/20230120-mxt_Kkyoiku02-
100002604 _01.pdf

SRR (2017b) [/NVFERAEAEEEAE PRk 29 45 7R) gl SMERETE
& - ZEFEMm] https://www.mext.go.jp/content/20220614-mxt_kyoiku02-
100002607 _11.pdf

K B M (2017) [FERk 29 £ERR /A SHrr B FR AR A o F i dE B
SMERE] AR

23






B« /IR FF—ICES B R R ANV DOEEER SN

TT—ICEDSS EVRARA—NVDEFEER T
Tenor-Based Analysis of Language Use
in Business Email

2 e
Muxuan LIU
BEROKELFRE (RFEBAE)
Ochanomizu University (Graduate Student)
/R —RR
KOBAYASHI, Ichiro
BERDOKEZFRE

Ochanomizu University

Abstract

Honorific language (keigo) in Japanese culture serves as a distinct form of
communication, reflecting societal roles and carrying essential implications for
interpersonal dynamics. This research focuses on the usage of keigo, with a specific
emphasis on its application within the realm of business emails, employing a tenor-
based text analysis approach. The study delves into how various factors, including
social positions, hierarchical relationships, etc.) influence language generation in this
context. Furthermore, the research expands upon the traditional keigo framework by
introducing the concept of honorific concatenation. The implications of this study
extend to the development of Al systems capable of accurately deciphering the
intricate interpersonal meanings embedded in business emails, holding potential
significance for Japanese language learners and linguistic analysis.
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Abstract

Systemic functional linguistics investigates how meanings are exchanged through
language. Although it focuses mainly on language, several studies have been
conducted on how other semiotic systems such as visual images and films convey
messages. Previous research has shown that the use of multimodal texts in education
is helpful for young children and school-age students in English-speaking countries.
However, little research has examined how multimodal texts can be adapted to the
context of teaching English as a foreign language (EFL). The first part of this study
analyzes multimodal texts, while the second part considers the possible application of
using these kinds of texts in EFL classrooms. The multimodal texts adopted in this
study are covers of magazines such as Cosmopolitan and Men’s Health, which present
ideal images of men and women to the target readers; these are examined to reveal
how the meaning-making system works from the verbal and visual aspects.
Furthermore, using these kinds of texts, this study suggests ways to provide learners
of English with a deeper understanding of English grammar by using such texts, and
clarifies the role of visual images in improving reader comprehension.

1. Introduction

Halliday (1994) views language from a functional perspective, that is to understand
language in the context of a situation. He believed that language cannot be explained
without referring to the situation, and that people communicate because they have
something to say. People primarily use language to convey their messages or
meanings, and the language they use in messages need not necessarily include
grammatically correct sentences; some even communicate non-verbally using facial
expressions and gestures. O’ Toole (1994) and Kress and van Leeuwen (1996, 2021)
have extended Halliday’s work on language to reading images. Using the three
metafunctions of Halliday’s terminologies to understand language and its context,
they have proposed a framework for reading visuals, including art, print ads, and
moving images.

More recently, several researchers worldwide have attempted to use multimodal
texts for language education (de Silva Joyce and Feez, 2016, 2019; Diamantopoulou,
2022). While Kress and van Leeuwen (1996, 2021) focused on reading and annotating
visuals, other researchers involved in second or foreign language education are
attempting to use multimodal texts in the classroom—a natural phenomenon
considering that communication methods are not limited to text and the current trend
of using images and videos to communicate. Influenced by these researchers, I aim to
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explore ways of integrating multimodal texts into English-learning classrooms at
Japanese universities. It is common to use a published textbook when teaching English,
and authentic multimodal texts can be a good resource for studying the English
language as well as the culture informing the text. Not many studies have examined
the application of multimodal analyses to English education in Japan, utilizing
Halliday’s functional linguistics. Consequently, this study can be considered novel
and aims to contribute to studies in the context of Japanese EFL classrooms.

The first section of this paper describes briefly the theoretical background of this
study. The following sections present multimodal analyses of two magazine covers as
well as strategies to utilize multimodal texts in English classes at Japanese universities.

2. Analytical framework of multimodal texts

The framework used to analyze multimodal texts in this study was based on the work
of Royce (1998, 2007). Kress and van Leeuwen (1996) and Halliday’s (1994)
frameworks were used to analyze the visual and verbal parts, respectively. I further
examine what Royce (1998) calls ‘intersemiotic complementarity.” This was done to
examine the interrelationship between the visual and verbal, with the aim of
evaluating the similarities and differences between the two modes and revealing how
they complement each other as well conduct their roles independently.

When analyzing a multimodal text, the first step is to examine the visual; the
second, consider the verbal; and the third, see their roles to strengthen their meanings
together. The elements that need to be considered when analyzing the magazine covers
are summarized in the following sub-sections.

2.1 Halliday’s three metafunctions

As mentioned in the introduction, Halliday views language from a functional
perspective. He believed that there are three metafunctions of language: ideational,
interpersonal, and textual. Ideational metafunctions refer to the people or objects in
the text and refers to who or what is going on; interpersonal metafunctions are related
to the relationship between the text and the reader or listener; and textual
metafunctions are related to information placement. What comes at the beginning of
or later in the sentence is determined based on the information structure. According
to Halliday, human language production should possess these three metafunctions
regardless of the text or utterance (short or long), and when these three metafunctions
are well woven together, humans can produce suitable speech or text. The next section
explains in greater detail the elements to be analyzed in terms of these three
metafunctions, specifically the visual elements.

2.2 Visual analysis of ideational metafunctions

According to Kress and van Leeuwen (1996, 2021), the elements to consider
regarding ideational metafunctions are the participants, processes, attributes, and
circumstances. Participants refer to people and objects in the visual; processes, the
activity occurring in the visual; attributes, the items the participants have; and
circumstances, the place or situation in the visual. By examining these elements, one
can understand what occurs within the visual.
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2.3 Visual analysis of interpersonal metafunctions

According to Kress and van Leeuwen (1996, 2021), visuals can be analyzed
interpersonally through elements such as the gaze, social distance, involvement,
power, and modality. A direct gaze demands that viewers engaged with the visual.
Kress and van Leeuwen argue that the participant’s gaze “demands something from
the viewer, demands that the viewer enter into some kind of imaginary relation with
him or her ...” (p. 117). Viewers’ impressions of the participant would differ if the
participant were looking directly at the viewer or elsewhere. Social distance can be
analyzed to determine whether the participant is close or far. If the photo of the
participant is a close-up shot, the relationship between the participant and viewer is
intimate, and if it is a long shot, the relationship is distant. Involvement is similar to
the gaze in that it indicates the degree of involvement in the relationship. The
horizontal angle indicates how involved the participant is with the viewer. The
participant facing the viewer without turning their body indicates that they are fully
involved. The vertical angle expresses the power relationship. Whether the participant
is looking down or up determines their superiority: The participant looking down at a
potential viewer suggests that they have more power than the viewer. The modality
can affect reliability, and it can be analyzed in terms of the degree of realism in the
visual. If the visual has the higher modality, it can be considered realistic. By
examining interpersonal metafunctions, the relationship between the visual elements
and viewer can be revealed.

2.4 Visual analysis of compositional metafunctions

Kress and van Leeuwen (1996, 2021) propose that compositional metafunctions can
be analyzed through information value, framing, and salience. Information value is
affected by placement: the top half of the layout expresses the ideal, whereas the lower
half the real. Whatever is framed and placed in the center receives the most attention.
Salience refers to the size of an element. Kress and van Leeuwen understood that the
larger the element, the more important it is compared with other smaller visual
elements. The placement of visual elements creates meaning; therefore, the location
of the element in a layout is crucial.

3. Analyses of the magazine covers

Now that the framework for analyzing the visual has been described, I demonstrate
its use by examining the cover of Men’s Health and Cosmopolitan, respectively. These
magazines were chosen for this study because they seem to convey unique messages
both visually and verbally.

3.1 Analysis of the visual in the Men’s Health magazine cover

The first elements to consider are the ideational aspects of the multimodal texts. The
participant in the Men’s Health cover is a man named Rob McElhenney, who appears
to be an American actor and strong-looking man with a large muscle mass. In the
visual, he is posing while looking directly at the viewer, crossing his arms, showing
off his muscles, and grinning slightly. In other words, by being displayed as a cover
model, he is possibly training to become stronger and larger. He expresses confidence
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as he looks directly at the potential viewer while crossing his arms, and shows
friendliness as he smiles slightly; furthermore, the clothing is casual and he looks
relaxed and natural overall. There is no background setting; therefore, the place is not
specified and it could be located anywhere.

In terms of interpersonal metafunctions, the man on the Men’s Health cover is
looking directly at the viewers, and thus demanding their full engagement and
pressuring them to look back at the participant. In terms of social distance, the
relationship between the participant and viewer is neither too far nor too close, as it is
a medium shot showing the man from the waist up. In terms of how involved the man
is, he is slightly less involved because he is turning his body slightly to the right.
Regarding the power relationship, the man has a little more power than the viewer
because he is looking down slightly. In this visual, the man has the highest modality
as he looks real because of signs of aging such as facial wrinkles and gray hair.
However, it can also be argued that the man has lower modality because his muscles
are too large. The argument for lower modality is strengthened by the fact that there
is no background setting and no indication about where the man is.

Finally, in terms of compositional metafunctions, the man’s face is placed at the
top of the layout, and thus, the man’s face is implied to be ideal; the man’s arms and
waist, which are placed lower, can be considered real. The man attracts the most
attention because he is somewhat framed by the verbal elements. The man is the
largest element of the magazine cover, and therefore, the most salient; further, the
composition of the visual reinforces his salience.

3.2 Analysis of the visual in the Cosmopolitan magazine cover

The Cosmopolitan magazine cover was analyzed in terms of the three metafunctions
in the same manner as that for Men’s Health cover. The first metafunction is the
ideational meaning of the visual. The participant is a woman who appears to be an
American celebrity. There are more processes in the Cosmopolitan magazine cover
compared to those in the Men’s Health cover. The actions occurring in the visual
include posing, looking directly at the potential viewer, standing in a garden,
gardening, and keeping the mouth slightly open without smiling. In terms of attributes,
there are more objects in the Cosmopolitan magazine cover compared to that of Men’s
Health. The woman is holding a pair of large garden scissors and roses. A further
difference from the Men’s Health cover is that the Cosmopolitan visual includes a
circumstance: the woman seems to be standing in a garden. Thus, more meanings or
situations are expressed in the Cosmopolitan magazine cover compared to that of
Men’s Health.

In terms of interpersonal metafunctions, the two magazine covers are similar in
that the cover model is looking directly at the potential viewer, the social distance is
medium, and the woman has slightly more power than the viewers as she is looking
down slightly. The Cosmopolitan cover has high modality because the woman is a
real celebrity and the flowers look real. In addition, there are several other
circumstances. The place is specified—she is in a rose garden. However, it can be
argued that the visual has lower modality because the woman has no wrinkles and her
skin is extremely smooth and flawless. There is also something amiss about the visual
because a situation where a well-dressed woman is gardening may be unrealistic.
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In terms of the compositional metafunctions of the visual, the composition is
similar to that of the Men’s Health cover. As mentioned earlier, Kress and van
Leeuwen (1996, 2021) discuss the half top of the page indicates the element is ideal
and lower part of the layout express real. If this is taken into account, what is ideal are
the woman’s face and upper body, which may imply that the cover woman is someone
who potential viewers of the magazine admire for. Furthermore, her lower body and
the rose garden are real, implying that a woman or any woman who is in a garden is
real. What is striking about this visual is that there are other prominent elements such
as the large garden scissors. The scissors stand out because they are colored red; no
other part of the visual is as vivid as the color of the scissors.

3.3 Analysis of the verbal in the Men’s Health magazine cover

The analyses of the two magazine covers thus far has focused on the visual elements.
The next step involves analyzing the verbal elements. This analysis can be conducted
in detail using Halliday’s framework; however, in this work, the analyses are
comparatively simplified in order that they can be applied to the English-learning
context in Japanese universities. For analyzing the verbal elements, I first looked at
the sentence structures (i.e., whether they were sentences or noun phrases) and
interpreted the grammatical features. Consequently, I noticed some distinct
grammatical features, namely, the high frequency of the use of comparative and
superlative degrees. There are eight comparative degrees and two superlative degrees
in the Men’s Health cover, and one can glean that the overarching message of the
verbal elements is to do more, work harder, and be a better “you.” The table below
summarizes the verbal analysis.

Table 1
Verbal Analysis of the Men's Health Magazine Cover (May 2021)

Grammatical features

Verbal elements in the
text

Interpretations

Sentences (4)

Take your shot

“HEY, WHAT IS THE
HEAVIEST WEIGHT 1
CAN LIFT?”

TRAIN HARDER
RECOVER FASTER

Imperatives (3):
Demanding goods and
services; Forcing readers
to respond (yes/no); has
more power

Question (1):
Demanding
information; Forcing
readers to respond, in a
friendly manner

Noun phrases (9)

Men's Health, Ab
Blasters, Memory
Boosters, 257 Ways to
Power Up Your Life, The
Legend of Murph, THE
STORY BEHIND THE
GREATEST WORKOUT

The key concerns are
“health” and
“workout.”

Just displaying
information; no room to
negotiate; not much
exchanges between the
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EVER, THE MH
FITNESS GEAR
AWARDS

Pronouns: Your, I, You
stronger, harder, faster,
happier, funnier, calmer,
sharper, more awesome

man and the reader.

Comparative degrees (8) The key concern is to do
more and to be a better

“you

2

Superlative degrees (2) The key concern is to

become bigger.

heaviest, greatest

Other features Use of capital letters,
bold letters, “!”, arrows,
highlighters, colors

Note. The numbers in brackets indicate the frequency of the grammatical feature used.

Making the elements
prominent and salient.

Notably, the Men’s Health cover seems to have a “given-new” structure in the
verbal elements (see the magazine cover in Appendix A). While the words and phrases
placed on the left are given or known information, the information on the right is new
to the audience—this suggests that the part of the cover on the right is a door to new
information that can be found in the magazine.

3.4 Analysis of the verbal in the Cosmopolitan magazine cover

The verbal elements of the Cosmopolitan magazine cover were analyzed similarly.
Compared to the Men’s Health cover, the Cosmopolitan cover had more sentences and
fewer noun phrases. There are more sentences than noun phrases because the cover
demands more communication with potential viewers. A declarative sentence
provides information and requires readers to acknowledge that the statement is true;
however, the reader has the option to disagree with the statement. In contrast, the
purpose of noun phrases is simply to display items; therefore, there is little exchange
between the verbal elements and the reader. Thus, sentences demand more
communication with the reader than do noun phrases. Some of the sentences can be
“marked” sentences, that is they are not regular declarative sentences. The use of
marked sentences may confer a friendly tone to the verbal elements in this context.
Table below summarizes the verbal analysis of the Cosmopolitan magazine cover.

Table 2

Verbal Analysis of the Cosmopolitan Magazine Cover (April 2020)

Grammatical Features

Verbal Elements in the
text

Interpretations

Sentences (4) THIS IS THE MOMENT | Declaratives (4): Giving

Marked sentences (2) SHE’S BEEN WAITING | information; Requiring
(PLOTTING?) FOR readers to acknowledge
We need to talk about the statement is true
spring break Utterance of the women
Your moon sign KNOWS | (Marked sentences)
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WHAT YOU DID LAST
SUMMER (ALSO,
EVERYTHING ELSE)
Yeah, we garden now.
(Marked) THE BILLION- | Sounds like a question.
DOLLAR PARTY THAT'’S
EITHER CANCELED

OR ... BETTER THAN

EVER?

All the new shorts: Looks like a statement.

LITERALLY JUST HERE

TO STUMP YOU ON

YOUR SHOE CHOICE

Noun phrases (2) COSMOPOLITAN, 29 The key concerns are
hacks for hosting like a “the name of the

Cool Girl magazine” and “being a

Pronouns: SHE, Your, cool girl.”

You, we, We, YOU Uses of inclusive “we”
and the use of “you”
pointing at potential
viewers

Other features Use of capital letters, Making the elements
bold letters, arrow, prominent and salient.

brackets, colors

The noun phrases in
sentences look like noun
phrases.

Note. The numbers in brackets indicate the frequency of the grammatical feature used.

3.5 Combined effects of the visual and verbal modes

Finally, the interrelationship between the visual and verbal elements remains to be
examined: How do the two modes play their roles and complement each other? Royce
(1998, 2007) calls this feature “intersemiotic complementarity.” He provided a
framework for analyzing intersemiotic complementarity and examined whether there
were any synonymous or antonymous elements between the two modes. For example,
the same meanings are expressed in both modes, such as strength, physical beauty,
and the message to do more and become more confident. The two modes convey
similar messages, and because there is more than one mode, the meaning is intensified.

The Cosmopolitan magazine cover includes synonymous as well as antonymous
information. For example, although the image of the woman seems to depict her as
“cold” and “cool” because of her serious face and the large, formidable scissors in her
hand, the verbal elements of the cover convey friendliness.

There are other meanings when one mode plays the roles of both the verbal and
visual. For example, because the two magazine covers use a photographic image, the
creators of the covers make it easier to show what the “future self” might look like.
The verbal elements express what the image cannot convey and provide detailed
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information about the magazine’s content. According to McCracken (cited in Stibbe,
2021, p. 11), the magazine cover “provides a ‘window to the future self.”” Stibbe
further argues that “while the out-of-reach goals may lead to anxiety for the readers,
they provide an opportunity for advertisers to step in and offer to relieve the anxiety
through purchases” (p. 116). Given that this statement is true, the purpose of the
magazine cover is the same: placing an ideal-looking man or woman at the top and
surrounding them with the real information that may ease the readers’ anxiety or desire
to be the ideal.

4. Multimodal texts in language learning classrooms

Once teachers have conducted multimodal analyses as shown in the previous sections,
they can prepare questions to discuss in the classroom such as those listed below. The
first list of questions is related to the visual elements of multimodal texts. As briefly
mentioned in the Introduction section, the target students in this study were Japanese
university students.

What type of impressions do you get from the man/woman?

What is the man/woman doing? (Ideational metafunction)

What does the man/woman have? (Ideational metafunction)

Where is he/she? (Ideational metafunction)

How close do you think you are with the man/woman? (Interpersonal
metafunction)

What is the power relationship between you and the man/woman? (Interpersonal
metafunction)

How is the man/woman placed on the page? (Compositional metafunction)
What is the most salient? (Compositional metafunction)

These questions are based on the analyses of the three metafunctions. With regard
to the verbal elements, teachers may be able to ask the following questions:

® What words/phrases are often used?

®  Select the nouns/noun phrases. Can you divide the words into groups with similar
meanings?

® How many sentences are there? Why do you think that there are so many (so
few) sentences?

® How many noun phrases are there? Why do you think there are so many (so few)
noun phrases?

® Do you notice any special features?

Teachers could also go further and encourage students to think about
“intersemiotic complementarity” using the following questions:

®  What meanings are expressed both in the visual and verbal modes? Are these
meanings complementary to each other? Do you think the meanings are
emphasized because of the use of both modes?

®  Are there any meanings that are expressed only in one of the two modes?
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Teachers could provide examples when the same or a similar meaning is
expressed in different modes to emphasize the message, and when different meanings
are expressed across the two modes, they could facilitate the creation of new messages.

There are at least three advantages to using multimodal texts in language-learning
classrooms: the language used in the class can be limited to the target language;
students can gain an understanding of word usage and grammar in specific contexts;
and students might be able to learn something beyond language, such as cultural
values. The disadvantage of using multimodal texts is that the words and phrases in
them are not always easy; such text is rather difficult for students learning English, as
it is not formulated or rewritten for language learners.

5. Conclusion

Based on the assumption that authentic materials such as magazine covers may be
good resources to use in language-learning contexts, the author explored ways to
apply functional multimodal analysis to English education. This paper presents
background information and an overview of the functional view of language,
describes the analyses of two multimodal texts, and finally lists questions that can be
asked to students to aid reading and discussing multimodal texts. Using multimodal
texts may not directly improve students’ English ability; however, it may boost
students’ language awareness and their ability to understand texts critically and view
the language from different perspectives. This study used printed multimodal texts as
examples; however, for future research, moving images, such as videos and movies,
may be included in classrooms.
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Appendix A
Men’s Health magazine cover
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Appendix B
Cosmopolitan magazine cover
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Abstract

In response to the globalized era, there has been an increasing demand for second
language (L2) literacy development in ESL/EFL contexts. Literacy is viewed as a
social activity where language and context co-participate in making meaning and
as a prerequisite for individuals to fully participate in society. However, previous
research on L2 literacy in Japanese EFL secondary schools showed learners’ lack
of macro-skills in reading comprehension and teachers’ intense focus on lexico-
grammar in teaching. So far, it has been proposed that the concept of genre is a
potential solution to L2 literacy problems; however, few studies have been
conducted on this area in Japanese secondary school contexts. This paper aims to
investigate reading tasks in Japanese EFL textbooks for lower secondary schools
from the genre perspective and to clarify what genres are present and how they
are distributed. A total of 628 tasks in the textbooks were qualitatively analyzed.
The findings showed that a non-school genre, the sharing genre family, was the
most dominant, followed by the informing and engaging genre families. Moreover,
the distribution of genre tasks was imbalanced across the textbooks, and some
contained atypical lexico-grammatical features. These findings will help
educators resolve the L2 literacy problems in EFL contexts.

1. Introduction
In response to the globalized era, there has been an increasing demand for second
language (L2) literacy development in ESL/EFL contexts. Literacy was
traditionally viewed as individual cognitive abilities to read and write a text.
However, contemporary theorists have defined literacy as a social activity “where
language and context co-participate in making meaning” (Schleppegrell, 2004: 5).
Similarly, Kern (2000) defined L2 literacy as “the use of socially-, historically-,
and culturally-situated practices of creating and interpreting meaning through
texts” (16). From these perspectives, literacy is a prerequisite for individuals to
fully participate in society (Christic and Derewianka, 2008), and L2 literacy
development is crucial for academic achievement and successful engagement in
our globalized society.

However, investigations of L2 literacy in Japanese secondary schools have
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identified some problems with reading: (1) learners’ lack of macro-skills for
reading comprehension and (2) teachers’ intense focus on lexico-grammar. First,
Japanese lower secondary school (LSS) students lack macro-skills for reading
comprehension. A report on the results of national standardized tests for Year 9
students in 2022 highlighted their difficulty in understanding interrelations across
paragraphs and sentences and getting the gist of reading texts considering social
purposes and contexts (National Institute for Educational Policy Research, 2023).
Second, LSS teachers have intensely focused on micro-skills (i.e., lexico-
grammar) in teaching reading. The current Course of Study (CoS) guidelines—an
English curriculum designed by Japan’s Ministry of Education—reports that
although one of the students’ reading goals is to develop macro-skills for reading
comprehension, teaching practice in LSSs has still intensely focused on lexico-
grammatical features and lacked a communicative perspective (MEXT, 2017).
Thus, L2 teachers must deal with such problems to improve learners’ reading
abilities.

Previous research has suggested that the genre-based approach is one
potential approach to fulfilling the increasing demand for L2 literacy and dealing
with the challenges of developing L2 literacy. Rose and Martin (2012) proposed
a genre-based pedagogical model of reading called ‘Reading to Learn,” which
introduced strategies to support L2 learners in becoming independent readers and
writers in schools. In systemic functional linguistics (SFL), which views language
as a social semiotic system, genre is defined as recurrently configured meaning
and is characterized as follows.

‘[S]taged, goal-oriented, social processes’—social because we are inevitably
trying to communicate with readers... goal-oriented because we always have
a purpose for writing and feel frustrated if we do not accomplish it, and staged
because it usually takes us more than one step to achieve our goals. (54)

Genre is realized using three register variables: field (i.e., what is happening?),
tenor (i.e., who is involved?), and mode (i.e., what is the mode of
communication?). Each variable is then realized by language resources to create
meaning according to three metafunctions: the ideational metafunction (i.e., the
resources for expressing and connecting ideas), the interpersonal metafunction
(i.e., the resources for interacting with others), and the textual metafunction (i.e.,
the resources for organizing our experience; Rose and Martin, 2012).

Previous SFL researchers have explored genres learners need to control for
their academic achievement—school genres. Rose and Martin (2012) created a
taxonomy of school genres based on the social purposes of texts and the text
structure, which consists of three major families, including engaging, informing,
and evaluating. The engaging genre family was sub-categorized into five types:
narrative, anecdote, exemplum, personal recount, and news story. The informing
genre family had four text types: history, explanation, report, and procedure. The
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evaluating genre family included argument and response. Each genre has a distinct
text structure and lexico-grammatical features. The deep insights gained by SFL
researchers have supported L2 learners’ reading skill development, promoting an
understanding of the interconnections between context, text, sentences, and words.

2. Literature review: Genre analysis in EFL contexts

Research on genres and genre-based pedagogy was first initiated for indigenous
people in Australia and has spread worldwide across various educational systems
(e.g., primary, secondary, and tertiary schools) and broad academic areas (e.g.,
science, history, and literature; Rose and Martin, 2012). This approach has also
been adopted for textbook analysis in EFL contexts, including Japan (Osawa,
2022; Watanabe, 2017). Watanabe (2017) investigated writing genres in
government-approved and commercial textbooks for upper secondary schools.
The analysis showed that the former included a variety of school genres, whereas
the latter included very few. Osawa (2022) examined the distribution of school
genres in writing tasks using government-approved textbooks for LSSs. The
results showed that the dominant genres were reports, stories, and arguments and
that atypical genre texts frequently appeared in terms of text structure, and lexico-
grammar. Despite these contributions, little is known about what genres exist in
reading tasks presented in Japanese EFL textbooks for LSSs. Thus, this study aims
to fill this research gap by investigating the reading tasks from the genre
perspective. Three research questions were formulated as follows: (1) What
genres are used for reading tasks in LSS English textbooks? (2) How are the
genres distributed among the textbooks? (3) How typical are the genres appearing
in reading tasks from the school genre perspective? The insights gained from this
study will help EFL teachers explicitly understand the relationship between
language and its function and teach it to L2 learners for their literacy development.

3. Methodology

3.1 Materials

The materials used for this study were EFL textbooks currently employed in
Japanese LSSs. There are six types of textbooks published by private publishing
companies in accordance with the CoS guidelines. Each textbook has three graded
reader series: Blue Sky (BS; Keirinkan, 2021), Here We Go! (HWG; Mitsumura
Tosho Shuppan, 2021), New Crown (NC; Sanseido, 2021), New Horizon (NH;
Tokyo Shoseki, 2021), One World (OW; Kyoiku Shuppan 2021), and Sunshine
(SS; Kairyudo, 2021). The total number of textbooks was 18, each containing
different reading tasks. The total number of reading tasks identified was 628.

3.2 Data Analysis

The qualitative approach was undertaken to examine the reading tasks from the
genre perspective, and the analysis included five steps. Initially, all reading tasks
were categorized into either school-or non-school-genre families, and school-
genre tasks were further categorized into specific genres (see Table 1; Derewianka
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and Jones, 2016; Rose and Martin, 2012). Second, school-genre tasks were
analyzed to identify how they were (a)typical in terms of text structure and lexico-
grammatical features. Third, non-school genres were analyzed based on two SFL
theories: registerial cartography and conversation. Registerial cartography is a
method that creates a typological map categorizing the field of activity into eight
types (see Matthiessen, 2015). Conversation theory defines a conversation as a
text that includes an exchange of personal information or goods and services in
which multiple participants make “a rapid transfer of turns from one speaker to
the other” (Eggins and Slade, 1997: 227). Fourth, the author tentatively named
genres that did not fit the categories described above in consideration of their
social purposes and register variables (e.g., self-introduction, visitor information).
Although some of them (e.g., letters, emails) had various social purposes (e.g.,
expressing gratitude, arranging meetings), further analysis was not conducted
because the main focus of this study was on school genres. Finally, the frequency
of each genre was counted to understand its distribution and compare the
differences within and across each series of textbooks.

Table 1. The analytical framework of reading tasks
Genre families

Social purpose

Sample genres

Narrative,

Engage Stories To entertain readers by telling a sto:
gag y & Y Personal recount
Histories To inform readers by telling chronologically  Biographical recount,
sequenced events from the past Factual recount
Explanations  To explain the cause and effect Explanation
Inform
Procedures To direct readers to do something Protocol, Procedure
To inform readers by classifying and describin e
Reports ... Y ying £ Descriptive report
entities
To persuade readers to think or act in a Discussion,
Arguments . . . . .
Evaluate particular way by expressing a point of view Hortatory exposition
To express feelings, and evaluate and interpret
Responses Personal response
the message of a work
.. To describe investigation with multiple .
Macro-genre  Inquiries & p Research project

purposes (e.g., observation, report on results)

Share

To exchange personal values and experiences to
establish/maintain personal relationships

Self-introduction,
Letter, Conversation

Recommend

To recommend addressees for their benefits or
induce them for speakers’ benefits

Visitor information,
Event announcement

Note. The framework is mainly based on school genres (Rose and Martin, 2012; Derewianka and Jones, 2016),
whereas sharing and recommending genre families are based on registerial cartography (Matthiessen, 2015).

4 Findings

4.1 Distribution of genre families within reading tasks

The main purpose of this study was to examine the reading tasks in English
textbooks for LSSs from the genre perspective, and the main research questions
were to identify what genres are used for reading tasks and how the genres are
distributed among the textbooks. To explore these questions, a qualitative analysis
was conducted. Table 2 shows that the dominant genre family in all reading tasks
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was sharing (51.27%), followed by informing, engaging, and evaluating. The
number of school-genre families (i.e., engaging, informing, evaluating, and
inquiring; n=268, 42.61%) was far lower than that of non-school-genre families
(n=360, 57.39%).

Table 2. Genre distribution of reading tasks among six types of EFL textbooks for LSSs

Genre Families BS HWG NC NH oW SS Total Tasks

Sharing 56 65 45 56 51 49 322 (51.27%)
Engaging 9 13 13 16 12 5 68 (10.83%)
Informing 30 21 25 33 24 19 152 (24.20%)
Evaluating 2 9 12 11 11 2 47 (7.48%)
Recommending 1 7 17 7 5 1 38 (6.05%)
Inquiring 0 0 0 1 0 0 1 (0.16%)
Total Tasks 98 115 112 124 103 76 628 (100.00%)

4.2 Sharing genre family

Further analysis identified the detailed genre distribution among the textbooks.
Table 3 shows the specific genres within the sharing genre family (non-school
genre). This family is a unit of the genres whose social purpose is to share personal
experiences and values and thus negotiate interpersonal relationships
(Matthiessen, 2015). Conversation comprised more than 80% (n=261), followed
by self-introductions (n=33) and letters (n=14). As Humphrey et al. (2012)
described, most conversation genre tasks tended to include common-sense
language (i.e., everyday topics and simple connections), informal language (i.e.,
language used by interactants with equal power, frequent contact, and high
solidarity), and spoken language (i.e., interactive, spontaneous language).

Table 3. Distribution of sharing genre family (non-school genres)

Genre BS HWG NC NH oW SS Total tasks

Conversation 49 54 25 45 43 45 261 (80.56%)
Self-introduction 7 4 12 4 4 2 33 (10.19%)
Letters 0 4 5 2 2 1 14 (4.32%)
Emails 0 2 1 3 2 1 9 (2.78%)
Text chats 0 1 2 3 1 0 7 (2.16%)
Total Tasks 56 65 45 56 51 49 324 (100.00%)

4.3 Engaging genre family

Table 4 shows the distribution of engaging genre family and the two dominant
genres were narrative and personal recount. Interestingly, the number of personal
recount genre tasks varied significantly from 0 (SS) to 10 (NH).

Table 4. Distribution of engaging genre family (school genres)

Genre BS HWG NC NH oW SS Total tasks

Narrative 3 3 7 6 9 5 33 (48.53%)
Personal recount 6 9 4 10 3 0 32 (47.06%)
Poem 0 1 1 0 0 2 (1.47%)
News story 0 0 1 0 0 0 1 (1.47%)
Total 9 13 13 16 12 5 68  (100.00%)
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In detail, the most dominant genre within the engaging genre family was
narrative (n=33). It is a genre that provides readers with entertainment and goes
through the following stages: orientation, complications, evaluation, resolution,
and optional coda (Rose and Martin, 2012). Excerpt 1 shows how a typical
narrative text is unfolded. The orientation introduces the story setting (It was a
bright summer morning) and characters (Tom usually was free to do anything he
wanted to do). The complication presents problems ([Aunt Polly] decided to
punish him). The evaluation shows how the main character (Tom) evaluates the
problem (He wondered if he could give his friends something to do the work for
him). The resolution describes how the problem was resolved (/F/riends came
by ... [and] stayed to paint). An optional coda presents a lesson learned from the
story (4 person will desire something if it is not easy to get). Moreover, the
analysis showed that the modes of narrative varied from dialogic to monologic
and that all narrative texts analyzed had the typical text structure and were judged
as typical narratives.

Excerpt 1. Narrative genre text, ‘The Adventure of Tom Sawyer: Painting the Fence’

Stages Extracted text (OW3; Kyoiku Shuppan, 2021: 98-101)

Orientation It was a bright summer morning. Tom usually was free to do anything he wanted to do,
but this day was different.

Complication [Aunt Polly] decided to punish him. “... you will paint the fence out front all day.

Evaluation He wondered if he could give his friends something to do the work for him, but he
didn’t have anything interesting to give in his pocket.

Resolution [A] wonderful idea came to him. [Tom pretended that he really enjoyed painting to

Ben.] .... “Let me paint a little,” Ben said. Tom replied, “No, Ben. Aunt Polly wants
this fence to be perfect.” [Ben asked again,] “Oh, Tom, let me try. Only a little. I will
give you this apple.” Tom gave the brush to Ben reluctantly. .... The whole afternoon,
again and again, friends came by... [and] stayed to paint.

Coda (optional) A person will desire something if it is not easy to get.

The second most common genre was personal recounts (n=32). Their social
purpose is to retell a sequence of events involving personal experiences, going
through the ‘orientation,” ‘record of events,” and optional ‘comment’ stages. The
analysis showed that five textbooks included multiple personal recount tasks,
whereas SS did not include any personal responses. The sample texts identified
were ‘The memorable trip’ and ‘My winter vacation.’

4.4 Informing genre family

Table 5 shows the distribution of the informing genre family. The dominant genres
were descriptive reports (n=81) and history (n=48). The number of procedures
varied from 0 (SS) to 4 (NC), and few explanation genres existed in the textbooks.

Table S. The distribution of informing genre family (school genres)

Genre BS HWG NC NH ow SS Total tasks

Descriptive report 20 13 13 18 10 7 81 (53.29%)
History 6 5 5 11 11 10 48 (31.58%)
Procedures 3 2 4 2 2 0 13 (8.55%)
Explanation 1 1 3 2 1 2 10 (6.58%)
Total 30 21 25 33 24 19 152 (100.00%)
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The most dominant genre within the informing genre family was the
descriptive report. Its social purpose is to provide factual information about an
entity, going through the ‘general statement’ stage (i.e., identification of an entity)
and ‘description’ stage (i.e., more specific description). Excerpt 3 was judged an
atypical descriptive report text because it describes an entity (sea otter) using
some attitudinal words (cute, popular, shy) instead of factual words (marine
mammals; Derewianka and Jones, 2016).

Excerpt 3. Atypical descriptive report genre text

Stages Extracted text (BS2, Keirinkan, 2021: 80)

Title Sea otters

General Statement Sea otters are cute and popular animals.

Description They sometimes cover their eyes with their paws. They look shy, but actually, they

behavior 1 do that to warm their paws.
behavior 2 They sometimes hold their paws. They do that because they don’t want to drift apart
when they are sleeping.

The second-most-frequent genre was history, and as shown in Table 6, the
most dominant genre within history genres was biographical recounts (n=25),
followed by factual recounts (n=14). Biographical recounts are texts that provide
episodes from an inspirational person’s life with their significance, going through
the ‘identification of a person’ (e.g., name, role, qualities), ‘episodes’ (i.e., key
episodes and contributions), and ‘significance’ (i.e., appreciation of the person’s
life) stages. The sample texts were ‘Malala Yousafzai,” ‘Audrey Hepburn,” and
‘Gandhi.’

Table 6. The distribution of history genres

Genre BS HWG NC NH ow SS Total tasks

Biographical recount 3 3 3 5 6 5 25 (52.08%)
Factual recount 0 0 1 3 5 5 14 (29.17%)
Historical recount 3 0 0 3 0 0 6 (12.50%)
Autobiographical recount 0 2 1 0 0 0 3 (6.25%)
Total 6 5 5 11 11 10 48 (100.00%)

The analysis showed that the informing genre family included a few
procedural genres: procedures (n=7) and protocols (n=6). Procedures enable
readers to use or make things (e.g., recipes, instructions), while protocols are a
genre that restricts readers’ behavior (e.g., rules and warnings; Rose and Martin,
2012). It was found that SS did not include any procedural genres.

4.5 Evaluating genre family

The evaluating genre family included 47 reading tasks: arguments (n=37) and
personal responses (n=10). It was interesting that the number of argument genre
tasks varied greatly, from 2 (BS and SS) to 11 (OW) (See Table 7). Within
argument genres, the discussion genre was the most dominant (n=17). The
discussion is a genre that discusses an issue from multiple perspectives and
generally recommends one side (Derewianka and Jones, 2012). It usually
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proceeds through the ‘issue’ stage (i.e., the statement of an issue), the ‘position’
stage (i.e., consideration of multiple sides of the argument with evidence), and the
‘recommendation’ stage (i.e., a summary of the argument and recommendation).
Excerpt 3 was judged atypical because of its unique text structure. The main issue
of the text was presented in the title, and the arguments were discussed from
multiple perspectives in a typical way; however, new points were added to the
recommendation stage, and the main issue appeared to stray towards a different
one (i.e., whether we should wear school uniforms or different clothes).

Table 7. The distribution of evaluating genre family (school genres)

Genre BS HWG NC NH oW SS Total tasks

Discussions 1 3 0 2 9 2 17 (36.17%)

Hortatory expositions 1 2 2 5 2 0 12 (25.53%)

Analytical expositions 0 2 4 2 0 0 8 (17.02%)

Personal response 0 2 6 2 0 0 10 (21.28%)

Total tasks 2 9 12 11 11 2 47 (100.00%)
Excerpt 3. Atypical discussion genre text

Stages Extracted text (NH3, Tokyo Shoseki, 2021: 102)

Title Japan is a good country to live in: Living in Japan

Issue I’m a junior high school student from the United States. I have lived in Japan...

Position A point I There are many great things about Japan that I like very much. First, the food
here is fantastic. I love sushi, tempura, sukiyaki, and many other dishes....
point 2 Also, the variety of goods sold in Japan is amazing...

Position B point I~ However, there are negative sides, too. ... I can’t stand the crowded trains.

point 2 Houses are too small, too, especially in big cities.
Recommendation Many people are very friendly, and they help me with my Japanese. However, 1
Paosition B.._____point 3 il don’ ersta A ar the same uniform. If we

Position A point3  could wg;g[djﬂg[gn t ;;Igjh Q S, it yyg]gld be mQ;g ingerﬂﬁny What do you think?

Finally, a genre found in the evaluation genre family was the personal
response. This is a text that personally responds to a work, typically going through
the ‘summary (optional)’ and ‘opinion’ (i.e., opinions about a work and a brief
reason) stages (Derewianka and Jones, 2016). The sample texts were ‘song
review,’ ‘restaurant review,” and ‘peer feedback.’

4.6 Recommending genre family

The recommending genre family (non-school genres) involves genres whose
purpose is to promote something (Matthiessen, 2015). The analysis identified four
recommending genres: visitor information (n=20), event announcement (n = 10),
advertisement (n=4), and recruitment (n=3). First, visitor information describes
the location and characteristics of a particular place using instructions, protocols,
recommendations, and attitudinal wording. Excerpt 4 shows typical visitor
information about a place (Uluru). The place is described using several attitudinal
words (famous, sacred, welcome, happy) to attract tourists, a protocol (Do not take
rocks as souvenirs) to restrict their behavior, and recommendations (Your
consideration will ... make your stay in the park better). The sample texts were
‘Welcome to Japan,” “Venice,” and ‘Antelope Canyon.” Moreover, it was found
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that the event announcement genre was organized by the ‘event’ stage (e.g., date,
time, place, and contact information) with the ‘protocol’, ‘instruction’, and/or
‘recommendation’ stages.

Excerpt 4. Example of visitor information genre text

Stages and phases Text extracted from New Crown 2 (Sanseido, 2021: 56)

Title Uluru

General Description Uluru is a famous place in Australia. It ... is actually a very big rock.

Description To the native people, the Anangu, the rock is a sgcred place. It is the place of their

significance  ancestors. (...) They deeply respect the rock itself and everything around it.
activity  The Anangu welcome you to Uluru. They will teach you their history. They will
show you their art. They will also share their culture and society with you.
protocol  Please consider their traditions before you act. Do not take rocks as souvenirs.
Recommendation Your consideration will make the Anangu hgppy and make your stay in the park
better.

5. Discussion

The genre-based analysis of reading tasks in Japanese EFL textbooks for LSSs
showed that the sharing genre family comprised approximately 50% of all families,
and 80% of sharing-genre-family texts were categorized as conversation genre,
which was realized by common sense, informal, and spoken language. Given that
EFL learners usually have much less exposure to English outside the classroom
than ESL learners (Hedgcock and Ferris, 2009), abundant reading experiences in
conversation genres can play a critical role as anchors for learning a specialized
formal written language in their future school life (Gibbons, 2006). However,
school-genre tasks comprised only around 42% of all tasks. This suggests that
Japanese LSS students might not gain sufficient opportunities to develop their L2
literacy required for their future academic achievement.

Second, the analysis revealed a disproportion of school genres among the six
types of textbooks. In particular, the number of personal recount and evaluation
genre tasks varied significantly from 0 to 10 and from 2 to 11, respectively. This
disproportion can be explained by the abstract descriptions of the CoS guidelines.
Although the guidelines emphasize a functional perspective in teaching English
(e.g., expressing facts, ideas, and feelings; MEXT, 2017), they do not clearly
describe what and how social purposes should be fulfilled in reading tasks.
Textbook-publishing companies must design their textbooks in accordance with
the CoS guidelines for approval by Japan’s Ministry of Education and the
subsequent publication. Thus, the abstract description of the CoS guidelines could
create more significant variation in school genres among the textbooks.
Consequently, learners may have different genre experiences depending on their
textbooks, which could make it difficult for some learners to read and comprehend
particular school genres.

Third, several atypical school-genre texts were identified in reading tasks.
The Findings section shows that some genres include atypical text structures and
lexico-grammatical features. The inclusion of atypical tasks is in line with the
results of Osawa (2022), which investigated writing tasks in LSS textbooks in
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Japan. Atypical models for reading could make it difficult for L2 readers to
develop skills in predicting how the text will unfold because the prediction skill
depends on the understanding of the stages (i.e., the patterns within a text) and
phases (i.e., the pattern within stages) of reading texts (Derewianka and Jones,
2016). As a result, this might prevent Japanese EFL students from acquiring
macro-skills for reading comprehension (e.g., getting the gist of texts). In addition,
these atypical genres might not function as a model for writing, causing learners
critical problems with writing texts in a culturally appropriate way.

6. Implications for reading practice in EFL Japanese LSSs

The findings of the present study have several practical implications. First, a clear
understanding of the types of genres appearing in the tasks in English textbooks
could help teachers adopt a functional approach to reading practice. Rose and
Martin (2012) emphasize that learners need four levels of reading skills to become
independent readers (see Figure 1): (1) interpretive comprehension (i.e.,
understanding meanings beyond the text), (2) inferential comprehension (i.e.,
across the text), (3) literal comprehension (i.e., within the sentence), and (4)
decoding skills (i.e., understanding letter patterns in words). For example, suppose
learners are asked to read a text from those four perspectives. In that case, they
will have an opportunity to identify its social purpose (interpretive
comprehension), how the stages and phases are organized and interrelated
(inferential comprehension), and how the sentences are organized (literacy
comprehension), thus explicitly understanding the interconnections between
genres, register variables, metafunctions, and lexico-grammar.

Figure 1. Four levels of comprehension and stratified levels of language in context (Rose, 2016)

interpretive - beyond the text

) 4 across the text
inferential
within the

sentence
literal -

letter
.- patterns
decoding in words

Second, it could be useful for L2 teachers to understand the (a)typicality of
school genres in terms of their social purpose, staging, and lexico-grammatical
features. This knowledge may help teachers raise learners’ awareness of language
and its function in reading texts. For example, if learners have an opportunity to
compare the original atypical task (e.g., discussion) with a teacher-modified one
based on the concept of the school genre, they will become more aware of how
important the text structure (e.g., Issue”Position A*Position B*Recommendation)
and lexico-grammar (e.g., conjunctions to connecting ideas logically; modality to
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open up to other perspectives; abstraction for cohesion) are to achieve a particular
social purpose (e.g., to persuade readers by discussing multiple sides of an issue).
Such increased awareness could help learners gain a macro perspective on reading
and develop their L2 literacy required for future academic achievement.

7. Conclusions

This study examined reading tasks in six types of EFL textbooks for Japanese
LSSs from the genre perspective. The findings showed that the sharing genre
family was the most dominant genre, followed by informing, engaging, and
evaluating. The second finding was that regarding the distribution of each genre
family, (1) the conversation genre accounted for approximately 80% within the
sharing genre family. (2) Engaging genre family primarily comprised narratives
and personal recounts. (3) More than 85% of the informing genre family were
descriptive reports and historical texts. Third, some atypical school genre texts
(e.g., descriptive reports and discussions) were found in terms of text structure
and lexico-grammar.

This study has several limitations. First, this study mainly focused on school
genres, and non-school genres were not explored in detail. As Gibbons (2006)
argued, it is significant for EFL teachers to bridge the gap between spoken and
written language. In this sense, further research is needed to fully describe the
genre distribution in the English textbooks for LSSs. Second, some texts
categorized into particular school genres might include other genre texts as factual
description genre is often embedded into other longer texts (Humphrey et al.,
2012). Thus, further analysis is required to examine L2 learners’ reading
experiences in LSS contexts. However, I believe that this study will make a
significant contribution to L2 literacy education in EFL contexts by providing
educators with a chance to gain a functional perspective on the teaching practice
of L2 literacy. I hope that future research could explore EFL literacy education in
primary and upper secondary school contexts and consolidate the insights for the
development of L2 literacy education.
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The Program of JASFL 2022

Dates: October 22 (Sat) and 23 (Sun) 2022
Venue: Meiji University Izumi Campus Library Hall
https://www.meiji.ac.jp/cip/english/index.html

Campus map: https://www.meiji.ac.jp/cip/english/about/campus/iz_campus.html

Access: https://www.meiji.ac.jp/cip/english/about/campus/izumi.html
From Tokyo Station
Take the Chuo Line to Shinjyuku Station.
Transfer to the Keio Line at Shinjyuku Station.
Get off the train at Meidaimae Station

Online: Zoom meeting (see the email from JASFL mailing list)

*We have decided not to provide drink and snacks to prevent the spread of Covid-19.
The convenience store on campus is available only on the 22nd (Sat).

October 22 (Saturday)

12:45 -13:25 Registration (Library Hall)

13:25-13:35 Opening Remarks

Library Hall President of JASFL Makoto Sasaki (Aichi Gakuin University)
13:40 — 14:20 Paper Session 1

Library Hall Chair: Patrick Kiernan (Meiji University)
Peter McDonald (J.F. Oberlin University) [To be presented in English]
‘The Effect of Multimodal Retelling on Textual Meaning in Linguistic Texts’

14:25 - 15:05 Paper Session 2

Library Hall Chair: Hidefumi Miyake (Yasuda Women’s University)

Chie HAYAKAWA (Nagoya University of the Arts) [To be presented in Japanese]
‘Using Picturebooks to Organize “Language Activities” in Elementary School English
Classes: Basing on the Three Aspects of Context in SFL’

15:05 - 15:20 Coffee Break
15:20 - 16:00 Paper Session 3
Library Hall Chair: Ryuichi limura (Tamagawa University)

Muxuan LIU (Ochanomizu University Graduate School Student) [To be presented
in Japanese]
‘Tenor-Based Analysis of Language Use in Business Email’

16:00 — 16:10 Coffee Break
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16:10 — 16:50 AGM
Library Hall Chair: Hidefumi Miyake (Yasuda Women’s University)

*Due to the current situation of the Covid-19 outbreak, we have decided to cancel a
conference reception.

October 23 (Sunday)

10:00 — 10:30 Registration  (Library Hall)

10:30 - 11:10 Paper Session 1

Library Hall Chair: Sonya Chik (Kanagawa University)
Kaori TERAKAWA (Dokkyo University) [To be presented in English]
‘Multimodality in the EFL Classroom: Learning English with Multimodal Texts’
11:10-11:50 Paper Session 2

Library Hall Chair: Virginia Peng (Ritsumeikan University)

Koji OSAWA (Kyoto University of Advanced Science) [To be presented in English]
‘Examining the Genre Distribution in the Reading Tasks of Japanese EFL Junior High
School Textbooks for Literacy Development: Systemic Functional Linguistics
Perspective’

11:50 — 13:00 Lunch

13:00 - 14:10 Special Lecture

Library Hall Chair: Makoto Sasaki (Aichi Gakuin University)
Dr. Annabelle Lukin (Macquarie University) [To be presented in English]

‘Analysing the Texts of International War Law as Register, Corpus and Grammatical
Patterning’

14:10 — 14:20 Closing Remarks
Library Hall Vice President of JASFL Patrick Kiernan (Meiji University)
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